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Commencement



Where did it all begin?



The need for information organisation

As humans evolved, so too, did their need to 

communicate.

The Cuneiform writing system in Mesopotamia, Egyptian 

Hieroglyphs and Chinese logograms expounded 

information sources needed to communicate social, 

economic, religious and political information.

The extent at which written records were created, laid the 

foundation for efforts to organise and store information. 



The evolution of information professionals



Who are these information professionals?

The term refers to individuals who work in various 

capacities to manage, organise, disseminate and 

make information of various formats accessible. 

They are the curators of libraries, archives, 

museums, information centres, educational 

institutions, government organisations and 

corporations where information is preserved as a 

significant asset. 



Early education of information professionals



Modern-day education of information 

professionals



Education of information professionals 

across the world
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Consequences of the marginalisation



Skills needed to overcome the 

marginalisation of information professionals
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Current structure of formal higher education qualifications is pre-

determined by legislation and regulations:

• South African Qualifications Authority (SAQA) Act 58 of 1995 

(amended) provide guidelines for the development and 

implementation of a National Qualifications Framework 

• National Qualifications Framework Act 67 of 2008 (amended) 

aimed to establish an integrated framework for the recognition of 

qualifications 

• Higher Education Amendment Act of 2016 that introduces 

measures to prove the quality assurance of higher education 

programmes 

• Higher Education Quality Committee (HEQC) regulations that 

provides guidelines for the accreditation of higher education 

programmes and qualifications as well as the execution of quality 

audits 

• Higher Education Regulations (2018) that provides detailed 

guidelines and procedures for the accreditation of higher education 

programmes and qualifications.

• National Policy on the Recognition of Prior Learning (RPL) (2019) 

to enable individuals to receive credit for skills and knowledge 

acquired through informal learning, work experiences and other 

non-formal means. 

Informing current qualifications



Qualification Contexts



Requires the 

development 

and offering of 

a 480-credit 

qualification 

with 120 

credits at NQF 

Level 8

Knowledge Requirements

• Foundational knowledge related to history 

and legislative framework of IS, roles in 

society

• Selection, acquisition and organisation of 

sources

• Information access, retrieval and 

reference work

• ICT applications inclusive of AI technology

• Management of organisations and 

services

• Scholarly communication infrastructure 

and services 

• Reading, literacies and learning

• Research methodology 

• Interpersonal engagements related to 

negotiation skills, negotiation, team-work 

Qualification Standard for Bachelor of Library and 

Information Science



From the changing roles and skills 

needed by information professionals, 

one can argue that their education 

must expound to cater for the future 

demands on this profession. 

However, current formal educational 

programmes and qualifications are 

restricted in what is offered as part of 

the curricula. 

The CHE (2013) notes that curriculum 

structures often lag changes in 

society, affecting the quality of 

graduates produced in comparison to 

the industry demands.

How should the 

information science 

curricula be 

deconstructed to 

ensure that 

information 

professionals are able 

to fulfill their roles in 

the future? 

A problem defined, is a problem half 

solved… Albert Einstein



Looking for solutions…



Changing perspectives about curricula



Considering the problem: 

• We are looking for ways in which the curriculum can be 

deconstructed to provide expanded opportunities for learning.

The reason:

• Though information professionals are now on the list of 

occupations in high demand (DHET), the profession is in 

danger of disappearing due to issues such as technological 

advancements, financial limitations and ill preparedness for 

future roles due to slow changes in education.

The solution: 

Applying a flexible curriculum framework

Changing Information Science curricula



A flexible curricula can be used to 
enhance learning related to contemporary 
local and global conditions that is 
professionally and socially important in 
the contemporary world. 

Flexible learning is about the when, 
where how and at what pace learning 
occurs for a diverse student body.

The main aim of a flexible curricula is to 
empower students to develop a mindset 
necessary to understand and tackle vast 
environmental, economic and social 
changes. In the African context, it is 
particularly important that flexible 
curricula create centrality, unique to the 
identity and culture of Africa. 

Guidelines are good… actions are better



Deconstructing curricula.. Key sources to 

consider

• Council on Higher Education’s Proposal for 

undergraduate curriculum reform in South Africa (2013)

• Council on Higher Education’s Policies on the recognition 

of prior learning, credit accumulation and transfer and 

assessment in higher education (2016)

• Department of Higher Education and Training’s  White 

Paper for post-school education and training (2013)

• South African Government’s National Policy and Credit 

Accumulation and Transfer (2013)

• South African Qualifications Framework’s Policy and 

Criteria for Credit Acumination and Transfer within the 

National Qualifications Framework (2021)



Deconstruction through a flexible curriculum

A flexible curriculum is one that 

recognises and accommodates all 

students.

As students have different views and 

experiences, and requirements for 

learning, the aim of a flexible curriculum 

is to provide opportunities to all learners 

to actively participate in formal learning.

A flexible curriculum recognises 

diversity as a strength in the learning 

environment towards promoting 

educational equity, social justice and 

the holistic development of every 

student. 



Flexible curricula guidelines

Flexible curricula should provide:

• New parameters for the duration 

of a qualification.

• Alternative starting points to allow 

for diversity in preparedness.

• Varied progression pathways 

through credit accumulation, 

micro credentials, RPL to improve 

graduate outputs.

(CHE 2013)



Principles of creating flexible curricula 

structures

Curriculum must be 
flexible in starting points 

and progression pathways 
inclusive of the manner of 

delivery

Exit level outcomes must 
be set – despite flexibility 

of starting points and 
progression pathways

Different students need 
different time to complete 

a qualification and 
pathways of duration must 

be available 

The curriculum must 
accommodate different 
levels of preparedness 

Exit standards embodied 
in senior modules of a 
qualification must be 

adhered to but flexibility 
should be considered at 

foundational levels

Flexibility within 
institutions to structure 

qualifications in a way that 
will allow engagement, 
equity of outcomes and 

graduate quality

Extra curricular space 
should be available for 
conversation of content 

and reflection

Curriculum enhancement 
must be provided for such 

as the development of 
literacies to enhance 

students’ ability to engage 
with the curriculum

Students should come 
first; the focus should be 

on improving student 
learning

(CHE 2013)



Proposed framework towards a flexible 

curriculum 



Application towards Information 

Science curricula

• Identify core exit level outcomes relevant to 

the knowledge students should acquire at 

the end of the qualification.

• Identify core modules that must be 

completed by students – specifically at 

higher exit levels. 

• Classify competencies and skills that credit 

can be awarded to based on credit 

accumulation and micro credentials. 

• Offer multiple pathways for students to enter 

formal higher education.



Application towards Information 

Science curricula

• Provide opportunities for elective modules or 

specialised tracks within curricula

• Create personalised learning opportunities 

through assessments that align with personal 

interests

• Allow students control over when and where 

they want to engage with a curriculum.

• Offer open registration opportunities as well as 

different modes of delivery to cater for unique 

student needs.



Application towards Information 

Science curricula

• Provide access to varied information sources 

through OERs, open access and webinars 

with more knowledgeable others.

• Offer feedback and feed-forward opportunities 

for students to engage actively with achieving 

learning objectives.

• Promote engagement through peer evaluation 

and check-ins with academics and academic 

support staff.

• Encourage reflection through self-

assessments to build credits. 



Application towards Information 

Science curricula

• Utilise technology to enhance flexibility and 

accessibility to achieving outcomes

• Incorporate opportunities for students to obtain 

acknowledgement for real-world learning 

• Provide credit for micro credentials where 

students can showcase competencies of 

specific skills and knowledge

• Apply principles of credit accumulation and 

transfer (CAT) 

• Apply the principles of recognition of prior 

learning (RPL)



A word on CAT

• Credit accumulation and transfer (CAT) is the 

process of collecting academic credits through 

various educational experiences and 

transferring them between institutions or 

qualification.

• CAT is imperative in a flexible curriculum as it 

offers students the opportunity to pursue their 

academic goals via different educational 

pathways. 



A word on RLP

• RPL provides the opportunity for students to 

demonstrate their learning and competencies acquired 

through formal and informal experiences.

• RPL can be used for credit recognition or credit 

exemption to increase opportunities for individuals from 

diverse learning backgrounds and experiences to 

access and progress in higher education.

• Individuals are usually required to provide documentary 

evidence to support their claims of knowledge and 

understanding of specific outcomes.
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