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ABSTRACT

To redress the inequalities of the past, Chapter 2 of the Bill of Rights states that everyone
has the right to basic education. Since this is a constitutional right, it is the responsibility
of the schools to ensure that there is a retention of learners and those in Grade 12 achieve
good results. Senior Management Teams (SMTs) are the accounting officers of results
in their schools, therefore, their mandate is to ensure that the school is run smoothly. The
study focused on the role of SMT’s in ensuring improved learner performance in the
Johannesburg East District of Gauteng. The study adopted a purposive sampling
whereby 12 participants from three township schools in the Johannesburg East District
of Gauteng were sampled. Each school was represented by a principal, one deputy
principal, one head of departmental (HOD) and one teacher. In-depth interviews were

used to collect data from each sampled participant.

The findings revealed that SMTs are aware of their roles, but are faced with challenges
that hinder them from implementing those roles effectively due to the socio-economic
factors affecting the communities where the schools are situated. Therefore, the study
recommends the empowerment of SMTs that will enable them to execute their roles
effectively. Furthermore, the government needs to educate the community on the
importance of education. Finally, the government needs to address the socio-economic
factors in townships, as such factors have a direct, negative impact on learner

performance in township schools.
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CHAPTER ONE: ORIENTATION TO THE STUDY
1.1 INTRODUCTION AND BACKGROUND

Over the past decades, school leaders in Organisation for Economic Cooperation and
Development (OECD) countries have evolved from practising teachers with added
responsibilities, to head teachers and bureaucratic administrators, to professional
managers and, in some countries, to leaders of learning (Pont, Nusche & Moorman,
2008:19). The organisational arrangements for schools have changed significantly over
time due to profound changes within the societies they serve (Pont et al., 2008:19).
Sibanda (2017:567) asserts that one focus area for educational reform has been the
quality of school leadership in schools. After South Africa gained its democracy, its

mandate was to redress all the inequalities of the past in terms of the education system.

Educational management is defined by Botha (2015:4-5) as the process of working with
and through individuals, groups and other resources, whether they are learners,
educators, administrative staff, parents or other stakeholders, to accomplish educational
goals or outcomes. Botha further asserts that educational management is the application
of management theory, principles and skills in the education environment. It is imperative
that all educators on all post levels should have at least a basic knowledge of education
management. Through staff development, educators acquire knowledge and skills

leading to improved learner performance.

Educational management is a shift from centralisation to decentralisation, which entails
a shift to the distribution of decision-making authority (Botha, 2015:117). Decentralisation
of leadership and school management can be viewed as an element of educational
reform in the South African education. Botha (2015:117) identified four dimensions in
order to bring a meaningful decision-making in key areas of finance, personnel, resource
allocation, curriculum and assessment. These key areas are power, information,
knowledge and reward. Internal stakeholders of the school must have decision-making
powers over policies and practices in the school, as they affected directly by them. It is
the responsibility of schools’ SMTs to make sure that the correct information is

disseminated to different stakeholders.

There are certain management areas that the senior management teams (SMTs) need

to be equipped with. Botha (2015:22-23) states that the management areas of the



principal include namely, teaching and learning issues, teacher, parent and learner
affairs, physical resources, administrative and financial affairs and the community at
large. For them to be managed effectively, the principal will require the expertise of
members of the SMT who will represent their respective departments. The SMT will work
together, having the principal as the driver of the team. The responsibility of the principal
is to combine, allocate, coordinate and deploy resources in such a way that the aim of
the school is achieved as effectively as possible. Also, the principal is expected to perform

certain management tasks.

Botha (2015:21-22) states that the principal has to perform certain managerial tasks in
order to achieve the educational goal. These tasks include planning, organising, leading
and control. Planning involves defining the school’s goals, establishing an overall strategy
for achieving those goals, and developing plans for the school’s work activities (Botha,
2015:21). This task will help everyone to understand the school’s objectives so that they
are aware of where the school is heading. Planning may include planning for curriculum
delivery, assessments to be given, excursions for learners, and planning as well as how

funds will be allocated and used.

Educational managers need to be equipped on how to organise the planned task, making
sure that a proper hierarchy is followed. This task also involves motivating subordinates,
influencing individuals or teams as they work (Botha 2015:21). In schools there is a
hierarchy of reporting, for instance, learners report to teachers, teachers report to the d
HODs, HODs report to the deputy principal and the deputy principal reports to the
principal. If responsibilities are distributed amongst SMT members, monitoring of staff will
be effective. According to Bush and Glover (2013:22), school leadership becomes
influentially when it is distributed accordingly. HODs are aware of strengths and
weaknesses of all educators that report to them; hence it will enable them to come up
with activities that will lead to improved learner performance, at the same time giving

educators an opportunity to explore their capabilities.

The last main task is control. Botha (2015:22) states that control is done to determine if
the set objectives have been realised. However, it is the responsibility of the principal to
ensure that all resources are fully used and well monitored. The SMT with the leadership
of the principal must agree during the planning sections on the measures that will be
taken in controlling all the academic activities for the realisation of the school objectives.



For example, in a school environment, each school allocates days whereby all staff
members will discuss whole-school evaluation. All set objectives are analysed to check
if they have been met, challenges faced are identified, and lastly the team comes up with

different ways of mitigating those challenges.

In addition to what has been discussed above, Botha (2015:9) argues that there is a clear
distinction between leadership and management, whereby management is about giving
direction and inspiration as far as the mission is concerned and management is about
ensuring that the mission, vision and objectives are carried out as planned. Jones and
George (2014:436, cited in De Beer & Rossouw, 2015:41) defines leadership as the
process according to which a person exerts influence over others by inspiring them,
motivating them and guiding their activities to help achieve the goals and objectives of
the organisation. In schools, management and leadership work is carried out by the
principal and the senior management team (SMT) to enable educators to perform their
functional (educating) task (Van Deventer, 2003:66-67). Furthermore, it is significant that
effective and quality leadership have a positive impact in the performance of learners.
Atkinson (2013:4) asserts that school leaders must be knowledgeable and be aware of

current policies and external forces that influence an organisation.

According to Bhengu and Mkhize (2013:34), it is the responsibility of the principals to
ensure that teaching and learning is facilitated effectively. This is supported by Vogel
(2017:5) who state that one of the leadership requirements that principals as managers
should possess is to develop strategies on employee’s job performance. The most critical
components of leadership involves selecting the most appropriate employees and
creating conditions for effective teaching and learning. The purpose of this study was to

examine the role that SMTs plays in improving learner performance.

1.2 RATIONALE FOR THE STUDY

As a former educator from the Johannesburg East District working in one of the Alexandra
Township schools, | observed that most under performing schools lack leaders who
possess good leadership skills and styles. Even though such schools have SMTs, as one
of the educators then, | felt that some schools would have performed better if they were
to be involved in decision-making and this is evident that the poor leadership skills of

principals demotivated educators, as their capabilities were not fully utilised.



In line with the above, Sibanda (2017:567), maintains that distributed leadership has the
potential to make the school leaders’ demands successful, contribute to classroom
achievement because decisions are done collaboratively, and affect the overall school
reform in a positive way. The principal can distribute leadership to SMTs by delegating
some duties to them for the effectiveness of teaching and learning process in+ the school.
Surana, Suhardini and Hayati (2018:397) also make this point that leadership is about
who uses influence, how to use influence, the objectives to be achieved by that influence,
and the results of using influence. Therefore, for an organization to be successful, school

leaders need to make use of effective ways of leading and managing the school.

This study therefore, sought to investigate the SMT’s role in improving learner
performance in the Johannesburg District of Gauteng. Management can be understood
as caretaking, while leadership is custodial by nature. It is important to understand
leadership as a process, and to develop human relations skills and promote joint action
to ensure school improvement and effectiveness (Mestry, 2017:1). From the above
observation, the significance of investigating the role of SMTs in improving learner
performance was required. My experience as an educator who once taught in a township
school prompted my study on how SMTs roles impact the improvement of learner

performance.

1.3 PRELIMINARY LITERATURE REVIEW

According to Snyder (2019:333) literature review is defined as a way of reviewing the
findings of the other researchers to show the evidence on a meta-level and to identify
gaps that need further research. As mentioned earlier, the aim of this study was to
determine and explore how SMT roles improve learner performance in the Johannesburg
East District of Gauteng. Furthermore, this study focused mainly on township schools.
The Provincial departments have an interest in how schools are performing and have to
follow the guidelines provided by the Department of Education. According to the
Personnel Administrative Measures (PAM) document (2016), Provincial departments are
required to adhere to the intent and spirit of these norms. Where a province deviates from
any of these norms it needs to justify such deviation to the DBE. The DBE may require
information from provinces from time to time in order to ensure that these norms are
implemented. Provinces are thus required to comply with these requests. Each district

office needs to identify performing and underperforming schools. Potgieter and Zuma
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(2019) assert that underperforming schools, which essentially include underperforming
learners, have major consequences for all, including the school management teams
(SMTs).

Schools are managed by SMTs, with the principal as the accounting officer when it comes
to school performance. SMTs comprise the principal, deputy principal(s) and HODs.
According to the Act called Employment of Educators Act: PAM (2016) indicates that
each SMT member has main aims for their existence; therefore, it is the SMTs’
responsibility to develop ways of improving academic performance. According to
Setlhodi-Mohapi and Lebeloane (2014:481), SMTs at underperforming schools need to
develop guidelines for improvement on performance, which include the principal
requesting of the SMT to set achievable targets, SMTs ensuring that teaching and
learning happen in a supportive environment, and the continuous review and evaluation

of activities so that there is accountability.

The importance of leadership and school management has been looked into through a
number of studies. The significant role of the SMTs is to ensure that the school is effective
and that will lead to improved school performance. SMTs need to manage their roles
effectively for schools to function properly. Additionally, Ramalepe (2015:636) argues that
the vision of the school should not only focus on learner achievement but the learners’
background, teachers’ commitment, effective teaching and assessment and constant
regular feedback to learners. This is supported by Mampane (2015:148), who state that
the acquisition of leadership and management skills by HODs for effective teaching and
learning is positively related to improving learner performance and teacher commitment.
Furthermore, Ramalepe (2015:638) is of the notion that SMTs should foster teamwork,
as the sharing of ideas will allow the school to have a variety of problem solving methods
than depending on the principal only (Mathipa et al., 2014:372). The STM makes sure
that it communicates with staff, parents, learners and circuit officials to ensure that there
is proper cooperation, teamwork, coordination and control of all activities taking place in
the school (Mathipa et al., 2014:372).

According to Masha and Bipath (2017:16), effective learning takes place when there is a
cyclical and reciprocal link between the SMTs, the community and the parents. Therefore,
SMTs need to share the child’s barriers that are a deterrent to the effective learning of
the child. Ramalepe (2015:639) suggests that it is not easy rather hard to improve learner



achievement without involving parents. Therefore, learners require parental support in
order to achieve academically. Torres (2021:483) is of the opinion that parents are
obliged to maintain, protect and care for their children, taking responsibility for the
physical and emotional needs of their children, and protecting the fundamental rights of

their child to education, food, clothing, shelter, and healthcare.

The DOE is responsible for ensuring curriculum delivery in schools. According to Mathipa
et al. (2014:372), there is a need for regular monitoring by curriculum implementers who
are stationed in the circuit office, because the curriculum is changed almost every year
and teachers are left confused, as they are unable to master and consolidate their content
knowledge as a result. As a curriculum changes, teachers require training. Mathipa et al.
(2014:372) advocate that teacher growth and development to become an on-going thing,
because changes occur at all times and affect teachers in many ways. As discussed,

SMTs need to execute certain roles in ensuring academic achievement in schools.

1.4 STATEMENT OF THE PROBLEM

My experience as an educator who once taught in a township school prompted me to
conduct this study with the aim of examining the SMTs and their role in improving the
performance of learners. In most township schools SMTs do not adhere to their roles.
For example, if a new educator joins a school, proper induction does not take place, and
this makes it difficult for new educators to adapt to the new environment. SMTs have a
big role to play, especially in underperforming schools. According to Setlhodi-Mohapi and
Lebeloane (2014:475), underperformance is a thorny issue in previously disadvantaged
schools that serve learners from predominantly poor communities. It is stated that the
role of SMTs at such schools is to check the attitudes, beliefs and/or practices that keep
entrenching underperformance tendencies (Setlhodi-Mohapi & Lebeloane, 2014:475).
The main criteria for evaluating principals’ performance are learners’ results (Yakavets,
Frost & Khoroshash, 2017: 348). In schools, learner performance is usually rated by using
Grade 12 results. The accounting officers of performance, i.e. the SMT with leadership
of the principal, must know their roles that they play in improving learner performance

hence the study sought to examine SMT'’s role in improving learner performance.



1.5 THE RESEARCH QUESTIONS AND HYPOTHESIS

The main research question of the study was:

What is the role of SMT’s in ensuring improved learner performance in the

Johannesburg East District of Gauteng?
The following sub-questions directed the empirical research of this study:

e What is SMTs’ role in understanding improved learner performance?
e How do SMTs support learners for improved performance?
¢ Which activities are organised by SMTs to ensure improved learner performance?

e What are the challenges SMTs face in ensuring improved learner performance?

1.6 THE AIM AND OBJECTIVES OF THE STUDY

The aim of the study was to explore effective ways that can be used to implement
leadership and school management. In attempting to address the research problem, the

following objectives were formulated:

e To determine whether SMTs understand what improved learner performance is;
e To establish ways in which SMTs can support learners for improved performance;

e To determine activities organised by SMTs to ensure improved learner

performance; and

e To determine the challenges faced by SMTs in ensuring improved learner

performance.

Three schools were sampled and in all these schools semi-structured interviews were
used in collection of data. The study was done in an effort to contribute to the
improvement of learner performance, SMTs distributed leadership styles, and the

effective use of resources.



1.7 RESEARCH DESIGN AND METHODOLOGY

1.7.1 Research approach and research design

According to McMillan and Schumacher (2014:20), a research design stipulates the
processes to be followed when conducting a study. Furthermore, methods to be used to
collect data are identified and described. To investigate the phenomenon, a quantitative
research approach was used in the study. A qualitative approach is research that is
concerned with the subjective assessment of attitudes, opinions and behaviour (Kothari
& Garg, 2015:4). Therefore, this enables the researcher to state the participants’ views
and perspectives. Additionally, McMillan and Schumacher (2014:23) state that qualitative
research gathers data in the form of words rather than numbers. In general, the
researcher must search and explore a variety of methods until a deep understanding is
achieved. In addition to what has been discussed, a qualitative approach enabled the
researcher to understand the perspectives of SMTs and educators on leadership and

school management in ensuring learner improvement.

A case study was used in ensuring that appropriate information was understood.
McMillan and Schumacher (2014: 24) state that a case study examines a bounded
system, or a case, in depth over time, employing multiple sources of data found in the
setting. A case study enabled the researcher to focus on a small sample; however, in-
depth information was collected from the few selected schools in Johannesburg East

district Gauteng.

1.7.2 Population and sampling

According to Wild and Diggines (2013:183), population is the aggregate of all the units of
the analysis that form the population and it consists of a comprehensive number of
individuals, units or items that can become objects of observation. In this study, the
researcher opted to focus on three high schools in the Johannesburg East District of

Gauteng, of which 12 participants were sampled to be part of the study.

Sampling is defined by Wild and Diggines (2013:183) as the process used to draw the
sample from the population. A purposive/non-probability sampling method was used to
get participants who are knowledgeable about the topic at hand. According to Kothari and

Garg (2015:13), purposive/non-probability sampling is a method that involves the



purposive or deliberate selection of particular units of the universe for constituting a
sample that represents the universe. Therefore, the researcher adopted a purposive
sampling method whereby each sampled school was represented by one principal, one
deputy principal, one HOD and one teacher. The purposive sampling method enabled
the researcher to sample relevant participants based on the research question that
sought to identify the role of SMTs in ensuring improved learner performance in the
Johannesburg East District of Gauteng. Items for the sample were selected deliberately
by the researcher, of which the majority of the sampled participants were part of the SMTs

in schools and were able to give out information pertaining to their role as leaders.

1.7.3 Instruments and data collection techniques

For the selected participants the researcher used interviews to obtain data. According to
McMillan and Schumacher (2014:205), the interview involves direct interaction between
individuals. To obtain the information required, the researcher interacted with the
sampled participants, enabling the researcher to observe non-verbal communication from
the participants. Non-verbal communication during the interview alerted the researcher
to either rephrase the questions or not. Semi-structured interviews were used and are
defined by McMillan and Schumacher (2014:206) as questions which allow respondents
to give their individual responses. Therefore, the researcher is able to observe non-verbal
communication from the participants. Participants were interviewed individually at the
schools where they are based to obtain their individual responses. Furthermore,
participants were interviewed in their respective offices during their break and or lunch
time, which is between 30—4 5 minutes, which minimised compromising the contact time

of learners.

As stated above, data were collected through the use of semi-structured interviews, and
a pilot study was conducted prior to interviews to test the semi-structured interviews. This
is supported by Kothari and Garg (2015:97), who assert that testing of the semi-structured
interviews will bring to light the weaknesses (if any) of the semi-structured interviews so
that improvements can be made to them. Recordings were done using a tape recorder
and the researcher also took down notes during the process. This enabled the researcher
to capture the exact responses of the participants. Standardised questions were used

during the interview in order to gather adequate information from the participants. As



supported by McMillan and Schumacher (2014:96), the researcher conducted a literature

search to get a better understanding of what is observed and heard.

1.7.4 Data analysis and interpretation

After the collection of data, the researcher analysed the data. Research questions served
as a guide for conducting the analysis. McMillan and Schumacher (2014:96), define
analysis as a way of coding, categorizing and interpreting data so that explanations are
provided of a single phenomenon of interest. The researcher familiarized herself with the
data collected, which enabled the formation of data codes and categories. Kothari and
Garg (2015:17) concur by stating that raw data must be classified into purposeful and
usable categories. From the formed categories, the researcher was able to search for
themes that were defined. If the researcher had felt that some information was not
captured correctly, the research was supposed to seek permission to return to the field.
This concurs with McMillan and Schumacher (2014:367), who state that for data analysis
to proceed smoothly, if there are missing elements, the researcher negotiates permission
to return to the field to seek additional data and validate emerging elements. Fortunately

for this study, the researcher captured all the information correctly.

After the data had been analysed, interpretation of the data took place. Interpretation,
according to Kothari and Garg (2015:407), is the device through which the factors that
seem to explain what has been observed by a researcher in the course of the study can
be understood better. It also provides a theoretical conception, which can serve as a
guide for further researchers. The researcher used the findings obtained to compile a

report that created a sense of credibility and trustworthiness.

1.8 CREDIBILITY AND TRUSTWORTHINESS

Methods used to generate data must be trusted in order to obtain valid data. To build
data credibility, the researcher needs to create a sense of trustworthiness. This statement
is supported by Yin (2016:85) who defines a credible study as one that demonstrates that
one was consistent in the collection and interpretation of data properly, thereby enabling
findings and conclusions to accurately reflect the world which was studied. Research is
therefore required to select the best methods that will be used so that the findings

obtained will be what is actually happening on the study site.
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According to McMillan and Schumacher (2014:330), validity is the degree of congruency
Additionally, Yin (2016:88), states that a valid study interprets its data properly so that the
conclusions can accurately reflect and represent the real world which was studied. It is
imperative for the report to be credible, as no variables being measured as qualitative
research study a phenomenon in-depth. The researcher captured and displayed reality
as seen by sending the captured information to participants so that they could check if

the information recorded was what they had said during the interview.

To ensure that the information for this study is credible, there was triangulation of data
sources whereby principals’ responses were triangulated with those of the deputy
principals, HODs and teachers. Triangulation is defined by Yin (2016:160) as a method
that is used to prove that different sources used to collect data can lead to the same
finding. The principle of triangulation rests on the assumption that particular events are
investigated and that, if they can be investigated in a number of different ways and those
ways concur, then the researcher may believe that their account is a true account of those
events (Scott, 2007:11, cited in Briggs, Coleman & Morrison, 2012:84). The researcher
tested the interview questions on non-sampled participants to ensure that they are
interpreted the same. During all the above-mentioned stages, ethical issues were

considered.

1.9 RESEARCH ETHICS

Saunders, Lewis and Thornhill (2016:239) define ethics as standards of behaviour that
guide one’s conduct in relation to the rights of those who become the subject of one’s
work, or are affected by it. The researcher considered the following as ethical guidelines:
policies regarding informed consent, deception, confidentiality, anonymity, privacy and
caring (McMillan & Schumacher, 2014:338). Ethical considerations were observed during
the research. Such considerations included seeking permission from the GDE, district,
schools and from each participant. The researcher applied for ethical clearance from
UNISA. Also, the study followed these ethical considerations by making sure that it does
not cause any harm to the image of the schools or participants studied. For ethical
purposes, real names of participants and schools were not used. This concurs with
McMillan and Schumacher (2014:339), who state that the researcher has a dual
responsibility to protect the individuals’ confidences from other persons in the setting and
to protect the informants from the general reading public.
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It was explained to participants that participation was voluntary; that they had the right to
withdraw anytime during the study, as well as the fact that the researcher would adhere
to guarantees of confidentiality and anonymity. The researcher sought the consent of
participants who took part in the study. Participants were issued with a voluntary
participation consent form that was explained to them before agreeing to take part in the
study, and they had to sign it. Ethical treatment of participants was followed. This is
supported by Wild and Diggines (2013:21), who state that when respondents are treated
in an ethical manner, they will give the researcher precise and truthful responses to

guestions.

1.10 LIMITATIONS AND DELIMITATIONS

The researcher identified the limitations that affected the study. Time and financial
constraints limited the sample size of the study. For this research, the sample was very
small, whereby the focus was on South African schools in Gauteng from one selected
district focusing on three township schools. However, in-depth information was collected
from a few participants. This limited the study, as other districts were not covered. The

main aim was to obtain in-depth information, not numbers.

Another limitation was time constraints, which also limited the study, as the researcher is
a full-time lecturer at a TVET college. It was not easy to get an appointment for meeting

all participants from each sampled school in one day.

1.11 DEFINITION OF KEY CONCEPTS

The following key concepts was used in the study and they are defined as follows:
Leadership

According to Jones and George (2014:436, cited in De Beer & Rossouw, 2015:41),
leadership is defined as the process according to which a person exerts influence over
others by inspiring them, motivating them and guiding their activities to help achieve the
goals and objectives of the organisation. Bush and Glover (2014:554) concur by stating
that leadership is a process of influence leading to the achievement of desired purposes.
Furthermore, leadership involves the function that the manager performs to enable others
to carry out their tasks effectively (Coetzee & Van Niekerk, 2015:450). In this study, the
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people in leadership are the school leaders, who consists of the principal, deputy principal
and HODs. They are the leaders at their schools and they ensure that improved learner

performance happens.
Management

Robbins, Decenzo and Coulter (2013:28, cited in De Beer & Rossouw, 2015:32) explain
management as the process of getting things done effectively and efficiently, with and
through other people. It is the duty of the SMT in the school to make sure that they plan
how the school must be managed by making sure that any planned tasks are performed

effectively and efficiently.
Educational management

According to Farah (2013:13), educational management is connected to different
approaches and established disciplines,which include economics, general, management,
psychology, sociology and political science. Each school develops a plan as a whole on
how they will achieve the set objectives. Such a plan is derived from each department.
For example, in schools, the following departments, namely languages, sciences,
commerce and mathematics departments, submit their departmental plan, which is then

compiled to come up with the school plan.
School management

According to Pretorius and Lemmer (2004:40), school management is the execution of
management functions by principals, SMT members and other educators within particular
areas of management, with the aim of ensuring that teaching and learning is done
effectively. The SMT is the one responsible for making sure that other members of staff

adhere to different policies, which may include curriculum delivery policy and assessment

policy.

1.12 CHAPTER OUTLINE

Chapter 1 introduced the study by giving out the background of the study. The chapter
presented the research aims and objectives of the study and a brief literature review was

discussed. The research methodology, research paradigm, research design, sampling,
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data collection, data analysis, credibility and trustworthiness, ethical issues and

limitations were outlined in this chapter.

Chapter 2 deals with an in-depth literature review whereby literature was reviewed
focusing on the role of SMTs in ensuring improved learner performance in the

Johannesburg District of Gauteng.

Chapter 3 presents the research design and methodology, research approach, research
population, sampling, data collection instruments, data analysis and interpretation,

credibility, trustworthiness and ethical considerations.

Chapter 4 consists of findings of the research that were analysed and presented. Topics,
themes and categories that emerged during the analysis of the data are discussed in

detail.

Chapter 5 presents the summary, limitations, and conclusions of the study, and

recommendations are made.

1.13 CONCLUSION

A study on the role of SMTs in ensuring improved learner performance in the
Johannesburg East District of Gauteng was conducted. From literature which was
reviewed, itis evident that proper implementation of distributed leadership amongst SMTs
is still required in schools and stakeholders need to be well equipped in order to
implement it. The study also explores the role of SMTs as well as the challenges faced
by SMTs. The study adopted a purposive sampling whereby 12 participants were part of
the study from three township schools in the Johannesburg East District of Gauteng.
Structured interviews were used for data collection. The researcher took into account
ethical issues in the process of gathering data from participants. The study will consist of
five chapters. A detailed review of literature pertaining to the study is discussed in the

next chapter.
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CHAPTER TWO: LITERATURE REVIEW
2.1 INTRODUCTION

For a school to run smoothly, one of the important aspects is the presence of an effective
SMT to ensure improved learner performance. This chapter discussed the literature on
educational leadership and management in schools by SMTs and education
management theories and models that based this study. Furthermore, in this study
different roles that SMTs play in improving learner performance and challenges that they
face were broadly discussed. As the aim of this study was to determine the SMT roles in
improving learner performance, it was significant that the importance of leadership and
school management was looked into in a number of studies. It is imperative that the roles
of SMTs are determined to ensure improved learner performance. The researcher noted

that limited study has been conducted on the topic.

2.2 EDUCATIONAL MANAGEMENT AND SCHOOL LEADERSHIP

Educational management is defined by Botha (2015:4-5) as the process of working with
and through individuals, groups and other resources, whether they are learners,
educators, administrative staff, parents or other stakeholders, to accomplish educational
goals or outcomes. Botha further asserts that educational management is the application
of management theory, principles and skills in the education environment. It is imperative
that all educators on all post levels should have at least a basic knowledge of education
management. Through staff development educators acquire knowledge and skills leading

to improved learner performance.

Educational management is a shift from centralisation to decentralisation, which entails
a shift to the distribution of decision-making authority (Botha, 2015:117). Decentralisation
of leadership and school management can be viewed as an element of educational
reform in the South African education. Botha (2015:117) identified four dimensions in
order to bring a meaningful decision making in key areas of finance, personnel, resource
allocation, curriculum and assessment. These key areas are power, information,
knowledge and reward. Internal stakeholders of the school must have decision-making
powers over policies and practices in the school as they are directly affected by them. It

is the responsibility of schools’ SMTs to make sure that correct information is
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disseminated to different stakeholders. Therefore, for teaching and learning to be
effective, teachers will require adequate resources. Curriculum and assessment are also
mentioned by Botha (2015).

Leading and managing are distinct, but both are important for influencing people, working
with people and for the achievement of common goals (Mampane, 2017:146). In addition
to what has been discussed above, Botha (2015:9) distinguishes leadership and
management whereby leadership relates to mission, direction and inspiration, whilst
management involves designing and carrying out plans, getting things done and working
effectively with people. Jones and George (2014:436), cited in De Beer & Rossouw,
(2015:41) defines leadership as the process according to which a person exerts influence
over others by inspiring them, motivating them and guiding their activities to help achieve
the goals and objectives of the organisation. In schools, management and leadership
work is carried out by the principal and the senior management team (SMT) to enable
educators to perform their primary (educating) task (Van Deventer, 2003:66-67). In
schools the SMT must come up with ways of motivating members of staff and learners
so that the school can improve its academic performance. Thorough training is needed
for SMTs to be able to execute their roles effectively. Mampane (2017:144) makes the
point that it is essential that training in leadership and management be part of lifelong
learning for leadership and management in schools, as the skill develops self-confidence

resulting in improved performance during teacher leadership.

According to Mampane (2017:144), leadership is determined by the quality of leadership
that the SMT employ. Moreover, leadership by SMT has an impact on teachers and how
they teach. Effective leadership and management are required to promote the best
education for learners. Atkinson (2013:4) asserts that school leaders must be
knowledgeable and be aware of current policies and external forces that influence an

organisation. The theoretical framework is discussed below.

2.3 THEORETICAL FRAMEWORK

A theoretical framework will be used, as it will make findings meaningful. Jr and Mertz
(2014) state that a theoretical framework in educational research allows the authors to
present a unique view of the studied phenomenon. This study was informed by the capital

theory of school effectiveness and improvement and educational management models
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as framework for this study. The capital theory will help to understand the role of SMTs

in ensuring improved learner performance.

24 CAPITAL THEORY

The study was informed by the capital theory of school effectiveness and improvement
of educational management models as framework for this study. The capital theory helps
to understand the role of SMTs in ensuring improved learner performance. Hargreaves’
(2001) Capital Theory of School Effectiveness and Improvement identifies four master
concepts, which are outcomes, leverage, intellectual capital and social capital. All the
overt goals that are achieved by the school and consequences of the processes involved
are the outcomes that are represented by the schools. These outcomes are divided into
two broad kinds that is the cognitive and moral kind. Therefore, the capital theory states
clearly that the schools outcomes are dependent on the quality of intellectual and moral

lives of learners.

Leverage is about the relation between teacher input and educational output. It may be
defined as the quality and quantity of effected change on learners’ intellectual and moral
state as a function of the level of teachers’ invested energy. The theory states that high
leverage signifies a desirable relation between input and output, leading to a large impact
on effectiveness or improvement from relatively low levels of teacher effort. The theory
further states that teachers in effective schools share and regularly apply combinations
of high-leverage strategies avoiding low-leverage works. Leverage is illustrated as

follows:

Table 2.1: Leverage strategies

Output
Quality and Quantity
Low High
High Input Exhausted Frustration Short-term effectiveness by
energy burn-out
Low Cynical Tokenism High Leverage

Source: Hargreaves’ (2001)
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Intellectual and social forms are forms that are central to the capital theory. Intellectual
capital is defined as the sum of the knowledge and experience of the schools’
stakeholders that they could deploy to achieve the school’s goals. Ilts common processes
are to create new knowledge and new capacity that will enable them to transfer

knowledge between situations and people (Hargreaves, 2001).

According to (Hargreaves, 2001) social capital is defined in two components that is
cultural and structural components. Cultural components are the trust level between the
people and the norms that are the generation of reciprocity and collaboration whilst in
structural components are positive networks that keep people united. Therefore this
theory ultimately indicates that whenever levels of trust are positively developed,
collaborative relations amongst members become strong. In schools, social capital is
needed most to strengthen its intellectual capital. From this theory it is evident that all its
components need to be taken into consideration to determine the role of SMTs in
ensuring improved learner performance. The research also explored the education

management models.

2.5 EDUCATION MANAGEMENT MODELS

Botha (2015:12) identified five educational management models, i.e. formal models,
democratic models, political models, subjective models and conflicting models. This study
will focus on two of those models that can lead to effective leadership and management.

The two models are formal models and democratic models and must be merged.

2.5.1 The formal model

This models pertains to education systems, which can be a school that has different
departments that are part of management. This study focused on the decentralised of
school management, which can lead to school effectiveness. This model has a clear
hierarchical organisational structure that defines the interrelationships between people.
For example, in a school setting, from bottom to top, there are learners who report directly
to their class teachers; class teachers report to HODs; HODs report to the deputy
principal; and the deputy principal reports to the principal. With this hierarchy, certain
functions are allocated to certain posts and work is divided in accordance with the rules

and regulations. A school is a formal setup; therefore, this model will be suitable for it, as
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managerial duties are delegated to the HODs who must manage their departments

effectively whilst being accountable to the principal.

2.5.2 The democratic model

Botha (2015:13) states that this model is characterised by staff which are highly trained
professionally and have a certain expertise. If the staff has such expertise they should be
involved in decision-making, which is in line with distributive leadership. This model is
characterised by a sound relationship between staff who agree on decisions made
unanimously. This model can be used together with the formal model whereby this model
is characterised by shared authority between different participants in decision-making
processes. In a school setup the SMT can involve educators in decision making, which

can motivate educators to perform better if they are recognised.

2.6 ORIENTATION ABOUT SCHOOL MANAGEMENT TEAMS (SMTSs)

School management team is defined by Nwangwa and Omotere (2013:162) as staff
members who occupy senior or top management positions at an institution. They further
support the definition, as it implies that the SMTs are the decision makers in the school
system. Management and leadership are both implemented in schools and must be
implemented effectively in order to improve learner performance. Ahmad (2017:3)
postulates that leadership is about being able to influence individuals or groups for them
to be influenced to take a particular desired direction. So in a school setting, school
principals and SMT should be able to identify educational tasks and challenges on those
tasks which will enable them to set standards. Therefore, this should be done by ensuring
that people are briefed clearly about the standard of behaviour, academic performance,
and monitoring and progress evaluation. Different SMT members are expected to perform

certain tasks for the school to function effectively, led by the principal of the school.

Botha (2015:21-22) states that the principal has to perform certain managerial tasks in
order to achieve the educational goal. These tasks include planning, organising, leading
and controlling. Planning involves defining the school’s goals, establishing an overall
strategy for achieving those goals and developing plans for school’s work activities
(Botha, 2015:21). This implies that the task will help everyone to understand the school’s

objectives so that they are aware of where the school is heading.

19



Planning may include planning for curriculum delivery, assessments to be given,
excursions for learners, and planning on how the allocated funds will be utilised. To
ensure school effectiveness, there is a need to be effective leaders and managers in the
school environment. In addition to the management areas of the principal, Botha
(2015:22-23) argues that the management areas of the principal include staff affairs,
issues relating to teaching and learning, learner affairs, physical facilities, school
administration affairs, financial affairs, parents, the business community and non-
governmental organisations. For them to be managed effectively, the principal will require

the expertise of SMT members who represent their respective departments.

It is further noted that not only one person have full authority to lead but, leadership can
be distributed amongst different people in the school. As school leaders work mainly
outside the classroom, their impact on learner learning is largely mediated through other
people, events and organisational practices and school climate (Pont et al., 2008:18).
Delegation of authority must not only end with the SMT members, but must be extended
to the teachers as well. This is supported by Ahmad (2017:3), who postulates that
teachers can be empowered to act as this builds their self-confidence and make them
willing to be involved in problem solving, decision making and some school policy
development. Furthermore, as they are involved in the whole process of problem solving

and decision making, they do not resist change.

All schools have SMTs who are responsible for the day-to-day running of the schooal,
which can only be achieved when they work together. Nwangwa and Omotere
(2013:161), supports the above statement as they state that the SMT represents the
school structure, which is responsible for implementing the education policies of the
country in their schools. As leaders, the SMTs ensure that all policies are implemented
in their schools. Shore and Walshaw (2018:316) point out that for SMTs to work together
well, there should be good values of trust and loyalty. Furthermore, managers should
ensure a school is run in an orderly manner. The strategies that can be used to ensure
smooth running of the school are planning and budgeting, organising and staffing and
controlling. Planning includes two major plans, the year plan and the timetable (DoE,
2008:43-43). The year plan includes all activities that affect the operation of the school,
e.g. public holidays and/or examination dates. The SMT will work together, the principal
being the driver of the team. The responsibility of the principal will be to combine, allocate,

coordinate and deploy resources in such a way that the aim of the school is achieved as
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effectively as possible. Also, the principal is expected to perform certain managerial tasks
(Botha, 2015).

To ensure improved learner performance, the SMT must have necessary leadership
skills. Ahmad (2017:3) asserts that strong professional leadership contributes to school
effectiveness. Professional leadership enables SMTs to identify the professional goals of
the school. With what has been said, it is very important that the SMTs of the school be

trained so that they are able to lead the school effectively while executing their roles.

2.7 COMPOSITION OF SMTs

According to Benoliel (2017:59-60), at schools the SMT comprises the principal, deputy
principal and HODs. The principal is the one who leads and manages the school with the
help of other people in the school; hence the formation of a school-based management
team whereby authority and responsibility would be shared. Shore and Walshaw
(2018:316) state that effective principals create conditions in the team that allow free
debate, disagreement, laughter and fun, which enables the development of processes to
resolve any conflict that might occur. The deputy principal is the next person in the
hierarchy and he or she reports directly to the principal. Shore and Walshaw (2018:310)
point out that the deputy principal has close daily contact with the principal, playing a
supporting role in the various management and administrative responsibilities that are
delegated to the principal by the school board. After the deputy principal, there are HODs.
Botha (2015:148) illustrates the SMT structure as follows:
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Figure 2.1: SMT Structure (Source: Rikhotso 2023)

With reference to Botha’s SMT structure, there are several HODs, depending on the
academic subjects that are offered by the school. For example, in addition to the list of
HODs listed by Botha (2015), there can be HODs for Mathematics, African languages,
Creative Arts, Life orientation and or Engineering Graphics and Design. Each HOD is
responsible for teachers reporting directly to them. For example, a Commerce HOD wiill
be responsible for teachers teaching Grade 10-12 Accounting, Business Studies, and
Economics, and for Grade 8 and 9 Economic and Management Sciences. According to
Botha (2015:148), members of the SMT assist the principal with decision-making,
curriculum coordination and enrichment programmes. In Hong Kong, middle-level
leaders are referred to as key staff who are highly experienced (Hallinger & Ko, 2015:22).

There are certain roles that the SMTs need to adhere to.
2.8 THE ROLE OF SMTs IN IMPROVING LEARNER PERFORMANCE

2.8.1 General and administrative role

The SMTs in schools play several roles to ensure a smooth running of the school. The
principal is the one who leads the SMT members in accomplishing those roles. According
to Ozgenel and Karsantik (2020:3), principals play a significant role in the effectiveness
and success of the schools as decision makers. SMTs offer assistance through planning
for the school. Furthermore, Amanchukwu, Stanley and Ololube (2015) conducted

research on a review of leadership theories and styles and their relevance to educational
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management focusing on Nigerian schools. Amanchukwu et al. (2015:12-13) state that
educational management processes involve the arrangement and deployment of
systems that ensure the implementation of policies, strategies and action plans
throughout assets of integrated practices in order to achieve educational goals. It is stated
in their study that effective educational leadership and management of schools create
structures and processes and establish relationships that enable teachers to engage fully
in teaching. Their study concludes that effective educational leadership style is fast, easy

and cost effective, if applied effectively.

Surana et al. (2018:398) state that the educational leader of the school should have the
ability to organise and assist the department in formulating a programme that may
improve the quality of the school. Similarly, Graves and Moore (2018:264) point out that
school leaders engage in research on how children learn to be able to understand and
teach them. The understanding of how children learn will enable the school leaders to

enhance learner performance in the Johannesburg District of Gauteng.

Principals lead schools with the help of SMTs. Although they lead and manage the
schools in collaboration with the SMT, they still remain the accounting officers of the
schools. Therefore, it is the responsibility of the principal to delegate duties to his team
and also to monitor that those duties are executed effectively. Each SMT member must
be held accountable for the department they head. This is supported by Benoliel
(2017:77), who states that managing the SMT environment is associated with the school
outcomes whereas principals’ internal activities provide the SMT with better outcomes.
The principal must maintain a tight boundary around the SMT, promoting the team identity

so that the members know who is accountable for what in the school.

Principals work with other SMT members in ensuring that the school runs smoothly. The
deputy principal works closely with the principal. According to Shore and Walshaw
(2018:310), the deputy principal has close daily contact with the principal, supporting the
principal in numerous management and administrative tasks allocated to the principal by
the board. To ensure the tasks are executed effectively, the principal delegates some of
those tasks to the deputy principal who reports directly to him/her. Mwesiga and Okendo
(2015:95) concur by pointing out that the heads of schools delegate power to their
immediate supervisors in the school activities, as delegation is the main factor of an

effective leader. This is also supported by Benoliel (2020:290), who points out that close
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interaction with SMT members increases the principal’s capacity to share experiences,
facilitating team tasks, fostering teamwork, aligning team efforts with school goals, and
showing consideration for senior members. According to Bektas, Kilinc and Gumus
(2020:8), distributed leadership yields to a school climate in which teacher collaboration
and patrticipation in decision-making processes are promoted and therefore, teachers
accept a more responsibility to engage in leadership work. Teachers work closely with
their principals to promote the quality of instructional practices and strategies to enhance

learner learning and achievement.

Furthermore, delegation of duties is a way of empowering subordinates. Francis et al.
(2020:23) point out in their study that principals are expected to ensure that teachers
work as one group so that objectives of education are achieved. To improve collaboration
in schools, principals can create small committees and put others in charge. If the
delegation of duties is done effectively, teachers will feel a sense of belonging and be
motivated to do better. This is supported by Ramalepe and Zengele (2014:4), who assert
that the ultimate goal of motivation is to keep teachers working towards the attainment of

goals and outcomes by energising, directing and maintaining their behaviour.

Mpungose and Ngwenya (2017:6) point out in their study that focuses on good leaders
that a good leader has the capability to persuade his/her followers to share his/her vision
and to inculcate ethical behaviour among them to strengthen effectiveness and efficiency
in the organisation. They further assert that the school leader is responsible for taking
care of the interests of the “whole child” and to develop capacity among teachers for self-
determination and continuous improvement. Graves and Moore (2018:264) concur by
stating that school leaders conduct a study on how children learn to understand and how
to teach them. As leaders, principals must be able to provide moral support when
problems arise in the school. This is supported by Francis et al. (2020:22), who state that
principals are expected to be leaders who can fight for the rights of the school in
accomplishing the school goals. They need to apply this characteristic to settle conflict
that may arise among staff and among learners, between staff and learners and even
with the community as a whole. SMTs need to manage the curriculum properly in order

to achieve improved learner performance.
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2.8.2 Managing the curriculum and teaching

Schools have a high degree of responsibility in decisions related to curricular issues
(Point et al., 2008:45). In addition, the role of the principal as a school leader will be the
capability to organise and assist the staff in improving the learning programmes.
Whenever there are changes in the curriculum, the Department of Education (DOE) trains
all individuals who are supposed to implement it. Therefore, SMTs are responsible for
ensuring that it is properly implemented at school level. They are also responsible for
monitoring that teaching programmes are developed and implemented. This is supported
by Mwesiga and Okendo (2018:95), who state that leaders are vested with the overall
responsibility of ensuring successful implementation of curriculum and school
programmes, supervising and monitoring teachers and ensuring their commitment and
school performance among other responsibilities. According to Ramalepe and Zengele
(2014:5), monitoring and support remain a critical issue in ensuring that the
implementation of Continuous Assessment (CASS) is successful. School managers’
constant monitoring and support will ensure that the assessment standards are not

compromised and an increase in the level of learners’ achievement is realised.

Point et al. (2008) argue that school leaders generally have a range of discretion on how
they design curriculum content and sequencing, organise teaching and instructional
resources and monitor quality. In schools teachers use the policy document when
developing lesson plans. It is the responsibility of the SMT to monitor if educators comply
with the policy documents. Mogashoa (2013:140) notes that for SMTs to be able to
implement and manage a curriculum, they need adequate teaching and learning support
material, training of SMTs with regard to assessment policies and training on how to
monitor, evaluate and support teachers in terms of new teaching methodologies. This is
supported by Benoliel (2017:78), who state that principals are encouraged to perform
external activities by placing great focus on the procurement of needed resources.
Therefore, the success of the implementation of the curriculum lies with the provision of

adequate resources to the curriculum implementers.

Mogashoa (2013) further asserts that SMTs are supposed to give full support to
educators in their departments through in-service training. The school environment must
be conducive to teaching and learning to take place and the availability of resources for
educators to be able to implement the curriculum successfully. Tapala, Niekerk and
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Mentz (2020:13) argue that if HODs are not sufficiently established, they may be unable
to deal with the country’s frequent curricular revisions. Graves and Moore (2018:266) also
make this point that teachers can be sent to share good practices with other teachers
and also discuss how things are done at their respective schools. Furthermore, Graves
and Moore (2018:268) assert that social media networks are used in setting up large
meetings that are teacher led, rather than school led, to share individuals’ practices and
ideas. This will yield good results and also enable the SMTs to know how to monitor and

evaluate educators.

2.8.3 Teacher monitoring and evaluation

It is the responsibility of SMTs to monitor and evaluate educators, Monitoring may include
checking the lesson plans prepared by educators as well as conducting class visits or
class observations. According to Nobile (2019:50), the supervisory role involves
monitoring and evaluating the performance of staff and the staff development role
concerns building the capacity and competence of staff members so that they can do
their jobs more effectively. To achieve academic performance, SMTs need to assess the
learner performance, check if effective teaching and learning is taking place and meeting
the developmental needs of teachers. Evaluation of teachers’ performance must be
accompanied by support to them. Ndungu, Allan and Emily (2015:11) argue that teacher
evaluation is aimed at the improvement of teaching in aspects, which may include
preparation of teaching, creation of a positive classroom environment, and whether
effective teaching of all learners is assessed. Therefore, evaluation and monitoring
should continuously take place in schools. Setlhodi and Lebeloane (2014:481) concur by
stating that the SMTs should continuously review and evaluate activities so that there is
accountability and incorporate shared values into the system. It is the responsibility of the
principal to set achievable targets and concentrate on the principles that seek to support
stakeholders in ensuring that teaching and learning take place in a supportive

environment.

According to Milondzo and Seema (2015), the SMT is responsible for monitoring lesson
planning and presentation by educators in their departments. HODs are expected to
check the lesson plans done by educators according to a work schedule in their
respective departments and also to conduct class visits to provide support to educators.

Mampane (2017:146) states that HODs develop the ability to enforce policy during their
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leadership of teachers while giving support to teachers’ areas of need. Support can
include developing educators through workshops so that educators are kept abreast of
the changes in the curriculum. Therefore, the purpose of class visits should be to give
support rather than being used as a fault-finding mission and also to monitor the
academic performance of learners. HODs are also expected to ensure that educators
meet deadlines, e.g. for submission of tests, marks and any reports that may be

requested.

Mogashoa (2013:136) argues that the expectation of SMTs is to provide full support to
educators in their departments through in-service training. Milondzo and Seema (2015)
concur by stating that HODs are supposed to provide in-service training to educators.
Milondzo and Seema (2015) support this view because, as support is given by HODs to
educators, they are also expected to monitor subject content coverage regularly. Where
an educator is lacking, it is the responsibility of the HOD to give support to the educator
concerned. Similarly, Mampane (2017:147) points out that the HODs have to coordinate
intervention strategies as well as approaches within the subject department to ensure
that teachers teach accordingly. Extra classes and catch-up programmes can be planned
to cover the work that has been lost. An educator joining the department needs guidance
on how things should be done. If training is not done properly, the educator may not be
able to be an effective educator. Therefore, HODs are expected to keep up with
developments in teaching and learning and must share information with other
professionals that will enable them to develop educators in their departments. Proper
planning and time management must be done effectively to ensure improved learner

performance.

2.8.4 Providing sound planning and time management

According to Miroj, Saputra and Gunawan (2020:87), the success of learning in schools
is defined by the principal’s performance in planning activities as effectively and efficiently
as feasible. The SMT should ensure that all activities are well planned for the smooth
running of the school. Schools set their own goals that they need to achieve. Then, during
the course of the year, an evaluation is done to check if goals are achieved or not through
the Whole School Evaluation. It is responsibility of the SMT to implement the Whole
School Evaluation (WSE). Milondzo and Nsimbini (2013:96) argue that it is the duty of
the DOE to empower the SMT so that they can realise that WSE is a crucial part on the
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effects on human development and academic performance. It is highlighted in their study
that SMTs need to realise the importance WSE by distributing learner teacher support
material on time, adhere to teacher-pupil ratio and also attend workshops organised by
the DOE.

Literature reveals that the role of learning is critical in realising that the role does not only
belong to the teachers who are directly involved in the learners’ activities, but the principal
must give direction on the learning activities that must be carried out at his/her school
(Miroj et al., 2020:86). As expected by the district office, to ensure improved learner
performance in schools, each school should have plans that it ought to implement in order
to improve its results. Mpungose and Ngwenya (2017:13) state that at the beginning of
every year the education district offices take stock of Grade 12 examination results in
order “to identify low performing schools and develop comprehensive school

improvement plans”.

2.8.5 Supporting teacher professional development

According to Bektas et al. (2020:4-5), teacher learning has been regarded as a chain of
externally provided courses or training in which teachers are systematically mandated to
participate and learn to teach effectively. Furthermore, findings from several reviews of
this domain clearly revealed the emergence of teacher professional learning as an
important path linking school leadership to learner learning and achievement. The SMT
must make sure that there is professional development of teachers. Schlebusch
(2020:86) postulates that teachers must express clearly to subject advisors and HODs
what assistance they require in relation to the Personal Growth Plan for each individual
teacher and lack of skills be addressed through training and development. Teachers need
to be well equipped with knowledge pertaining to curriculum changes, interesting and
technological ways of delivering lessons. When the Department of Education introduces
a new curriculum, it is their responsibility to ensure that all relevant stakeholders receive
the necessary training. The study of Tapala et al. (2020:12) reveals that in the face of the
new curriculum, HODs must be brought on board through training and development in
order to avoid hardship and failure during implementation. Tapala et al. (2020:13) further
assert that if HODs are not sufficiently established, they may be unable to deal with the

country’s frequent curricular revisions.
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According to Ramalepe and Zengele (2014:4), the new assessment policy provides the
opportunity for teachers to use different methods and learner-centred techniques.
Teachers will only function when trained and have received follow-up support in order to
implement the methods successfully. This is supported by Yakavets et al. (2015:350),
who state that the capacity of continuous assessment can be fostered by providing
training programmes to keep teachers up to date. Literature suggests that educators
require support as they try to find their feet in the profession, therefore requiring educator
support that mainly takes place during training workshops organised by subject advisors.
However direct educator support is obtained internally from the SMTs and Development
Support Groups (DSG) (Nkambule & Amsterdam, 2018:1-2). Even if training is provided,
it does not need to disrupt the operation of the schools. The operation of the school
includes class attendance by teachers; therefore, all scheduled workshops should not be
scheduled during contact time in order to minimise the disruption of classes. This is
supported by Nkambule and Amsterdam (2018:9), who further note that a concern was
raised that offsite workshops disrupt classes and must be scheduled during the school

breaks.

Point et al. (2008) emphasises the importance of developing people to improve teaching
and learning. This is supported by Nwangwa and Omotere (2013:166), who state that the
SMT has the responsibility of training and equipping teachers with knowledge and skills
so that they can be better teachers. It is the duty of the SMT to include training and
professional development in the school budget. Teachers must be given equal
professional learning opportunities. Yakavets et al. (2015:350) concur with Point et al.
(2008) by stating that the capacity for continuous improvement can be built by providing
training programmes to ensure that teachers are updated. Therefore, SMTs must allocate
tasks and responsibilities to teachers to empower and develop them, for example, giving

teachers an opportunity to head a certain committee.

According to Sibanda (2017), distributed leadership determines the motivation of
teachers in South African Schools. However, there are some people who see it as a way
of exploiting other members who are not formal leaders. The study further states that
distributed leadership has been misused by teachers at other schools to undermine the
authority of the principals. In this case, distributed leadership is not promoted. In addition

to this, teachers are now affected by the above challenges as they do not have the
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opportunity to demonstrate new skills and lack confidence in using the insufficient skills

they have. They are not empowered to lead (Sibanda, 2017:571).

Francis et al. (2020:19) argue that the principal as a leader should have the ability to
influence, motivate and enable others to contribute towards the success of an
organisation. Teachers must be motivated and be provided with support systems. This is
supported by Ramalepe and Zengele (2014:4), who assert that the ultimate goal of
motivation is to keep teachers working towards the attainment of goals or outcomes by
energising, directing and maintaining their behaviour. The SMT must be able to recognise
and reward good performance. This is supported by Nobile (2019:5), who state that the
simplest acts are offerings of encouragement, praise or support for work being done, the
aim of which is to keep teachers and other staff motivated to develop their abilities and
reach their full potential. Furthermore, Bhengu and Mkhize (2013) concur by stating that
those who produce good results must be praised and recognised in public. It is evident
that recognition and reward of good performance is a source of motivation; the educators
should not only focus on the good performance of the teachers, but also on that of the

learners.

2.8.6 Supporting collaborative work cultures

Teamwork must be fostered among teachers to ensure improved learner performance.
The SMTs should come up with ways of motivating the staff. For example, teachers can
belong to certain committees in the school. Distributive leadership motivates the staff as
their efforts and abilities are recognised. According to Sibanda (2018:788), when
teachers share responsibilities, they teach better than they do when they are overloaded
with responsibilities. Teachers must be given an opportunity to use their skills, abilities
and expertise; therefore, it is the responsibility of the SMT to promote a positive ethos

and culture that support quality education.

Higham, Hopkins and Ahtaridou (2007, cited in Bush & Glover, 2013:22), investigating
leadership in OECD, attest to that typical school leadership is shared amongst the school
staff whereby the process allows for diversification within leadership teams in terms of
different backgrounds and expertise of the members. This type of leadership is shared

within, between and across organisations as distributed leadership. Harris (2010:55, cited

30



in Bush & Glover, 2013:22) further defines distributed leadership as the expansion of

leadership roles in schools and beyond those in formal leadership or administrative posts.

According to Bhengu and Myende (2016:1), the underlying principle for open-
participatory leadership (OPL) is guided by the principals’ belief in ‘multilateral wisdom’,
where a need exists to draw from various perspectives by using a management style that
involves everyone. It has been researched that all people are given a chance to
participate and lead in various committees that have been established. Additionally,
allowing teachers to participate in school leadership has advantages. Firstly, involving
them in leadership and decision taking may transform the school. Teachers tend to
commit to the tasks given willingly rather than following instructions imposed to them by
their school leaders. Secondly, another advantage of this approach is that it instils a
sense of ownership of the schools’ vision and mission. Furthermore, where OPL is used,
a friendly environment characterized by creativity and innovation, which are the pillars of
adaptive leadership, prevails (Bhengu & Myende, 2016:7). This is supported by Sibanda
(2018:790), who points out that if teachers collectively discuss how to assist learners, the
learners benefit, because different ideas put together can be very powerful. Therefore,

this will lead to academic achievement.

Francis et al. (2020:25-26) state that the principal as the head of the school needs to
demonstrate humanity towards his/her deputy head, HODs, staff, learners, parents and
the community at large. Their study reveals that principals need to demonstrate a
character of humanity that will make teachers know that their leaders respect their own
ability and decision and regard teachers’ contribution in the school as important.
Mpungose and Ngwenya (2017:6) concur by stating that in progressive humanistic
leadership, the key elements that are emphasized are developing the human potential of
both learners and teachers, encouraging the participation of all stakeholders in decision
making and problem solving, and promoting professional learning communities that

produce empowered and resourceful citizens who can deal with any challenges.

2.8.7 Goal setting, assessment and accountability

Hallinger and Ko (2015:20), in their study on Hong Kong schools, assert that school
leaders are responsible for integrating education reforms into the existing platform of the

school practices and are accountable for school results. Similarly, Benoliel (2017:77)
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points out that the principal must maintain a tight boundary around the SMT, promoting
the team identity so that the members know who is accountable for what. The SMT is
responsible for setting goals and monitoring them, as well as accounting for them when
the results are out. To improve learner performance, the SMT needs to set departmental
targets, which are derived from the school targets, to be able to evaluate the school
performance. The SMT members are held accountable of the results or the performance
of learners in their respective departments. They are held accountable by the SGB,
parents and the DOE. If results are not desirable after the assessment of leaners, the
SMT must identify all obstacles and then come up with intervention strategies to mitigate

those challenges.

Principals are the schools’ accounting officers in terms of the overall performance.
Mpungose and Zengele (2017:13) assert that principals do performance reporting in the
form of school results that are compared with other schools and principals have to
account for poor performance. Principals are not only held accountable for results, but
also for everyone at the school. Teachers too tend to blame the principal for poor results.
This is supported by Schlebusch (2020:84), who states that teachers blame their learners’
poor academic achievement on their principal’s lack of leadership and focus. It is the
responsibility of the principal to ensure that the school environment is conducive to
teachers to work to ensure improved learner performance. Francis et al. (2020:19)
supports this by stating that for a principal to influence teachers to be effective depends

on how he/she demonstrates his/her leadership attributes.

Bush and Glover (2014:564) also make this point that school leaders face unprecedented
accountability pressures in many countries. There are certain management areas that
the Senior Management Team (SMT) need to be equipped with. In England head
teachers are held accountable for school performance and are under considerable
pressure to demonstrate the contribution of their work to school improvement. This has
resulted in the creation of a wide range of literature which addresses leadership within
the context of school improvement (Day & Sammons, 2016:14). Their research concludes
that extending leadership responsibility beyond the principal is an important lever for
developing effective professional learning communities in schools. Francis et al.
(2020:24) further assert that principals are expected to know that they are held
accountable for their followers' (teachers) actions. Therefore, principals of schools are

expected to take active responsibility and action on the feedback from the teachers on
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their daily duties by giving credit to good performance and share the blame for

deficiencies to provide room for improvements.

Day and Sammons (2016:53) argue that even if distributed leadership is implemented,
there are barriers that may hinder its success. It is argued that distributed leadership can
be considered threatening to those in formal power positions, placing teachers in
vulnerable positions by relinquishing direct control over certain activities. For example, if
leadership is distributed to an educator and they produce quality results, it might be
misinterpreted as a threat to the principal. Also, its argued that top-down approaches to
distribute leadership, when not executed properly, can be interpreted as misguided
delegation. This is common practice of most leaders whereby certain duties are
delegated and not properly explained how they must be executed. Therefore, it is the role

of the SMT to train all stakeholders on distributed leadership.

Educational managers need to be equipped with how to organise the planned task,
making sure that a proper hierarchy is followed. This task also involves motivating
subordinates, influencing individuals or teams as they work (Botha, 2015:21). For
example, educators report to their departmental HODs; HODs report to the deputy
principal (academic) and the deputy principal reports to the principal. If responsibilities
are distributed amongst SMT members, monitoring of staff will be effective. According to
Bush and Glover (2013:22), distributing leadership has a positive impact on the school
and its learners. Therefore, HODs know the strength and weaknesses of educators
reporting to them; hence it will enable them to come up with activities that will lead to
improved learner performance, at the same time providing educators with an opportunity

to explore their capabilities.

The last main task is control. Botha (2015:22) states that control is done to determine if
the set objectives have been achieved. The principal has to ensure that resources are
appropriately allocated and their utilisation monitored. The principal and the SMT must
agree on control measures to be taken if organisational objectives are not met within a
prescribed period. For example, in a school environment, each school allocates days
whereby all staff members will discuss whole-school evaluation. All set objectives are
analysed to check if they have been met, challenges faced are identified and lastly the

team comes up with different ways of mitigating those challenges.
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2.8.8 Strategic resource management

According to Mwesiga and Okendo (2018:94), an effective school leader should monitor
teachers, learners’ teaching and learning activities, and motivating teachers and learners
by providing them with proper teaching and learning materials. Decisions are made by
the SMT to determine how the school funds will be utilised. The SMT is part of the
committee that drafts the school budget. It is the responsibility of each SMT member to
identify the needs in their departments so that these can be included in the budget based
on the availability of funds to ensure that there is implicit teaching and learning. This is
supported by Horsley and Sikorova (2014:46), who state that different teaching and
learning resources provide different forms of scaffolding, they support learners’ learning
in different degrees and ways. SMTs must ensure that all resources are distributed

effectively and efficiently to all teachers in order to improve learner performance.

Milondzo and Seema (2015) state that SMTs are expected to manage learner and
teacher support material (LTSM) by making sure that the resources are distributed
adequately among educators in their respective departments. These resources may
include learning materials and resources and the physical structures in the school, e.g.
classrooms and toilets. Before the procurement of these materials, HODs are expected
to assist the school principal in planning for such materials to be purchased. A school
financial plan is drafted by the SMTs. This will enable educators to teach effectively.
Surana et al. (2018:398) asserts that the effectiveness of an educational organisation
means that there is correspondence between human resources that carry out tasks and
the stated goals. For example, at the beginning of each day, before classes commence,
resources must be distributed to both educators and learners. An educator might not be

able to teach effectively if textbooks for subjects they teach have not yet been delivered.

2.8.9 Human resources

SMT must ensure that there is enough staff in the school by making sure that all learners
have teachers for all the subjects. It is the responsibility of the SMT to be able to recruit
suitably qualified teachers for different subjects. Tapala et al. (2020:5) argue that the
shortage of teachers is an area of concern to HODs, as it leads to overwork of some
members of staff, a situation which the HOD must manage. Point et al. (2008) state that
school leaders must be involved in teacher recruitment decisions in order to improve the

match between the school and the selected candidates. Laws and policies still need to
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be adhered to when making recruitment decisions. According to Surana et al. (2018:398),
the success of an educational organisation indicates that there is a fit between human

resources that carry out the activities and the stated goals.

According to Bhengu and Mkhize (2013:34), the principal and the SMT must give
direction with regards to teaching and learning processes being carried out properly in
schools. Vogel (2017:5) asserts that one of the leadership requirements of managers is
to develop strategies that make experimentation and risk taking key components of an
employee’s job performance. Therefore, the most critical components of leadership will
involve selecting the most appropriate employees and also creating conditions for
effective teaching and learning. The purpose of this study is to examine the wider context

of school leadership and the role of SMTs in ensuring improved learner performance.

2.8.10 Organising the workload

According to Mpungose and Ngwenya (2017:13), the principal should be seen applying
and complying with the education laws and regulations to prevent any wrongdoing. This
calls for the ability and capacity of the school leader to interpret the new policies correctly
and to make decisions that will benefit all stakeholders. This is supported by Francis et
al. (2020:21), who state that the principals need to build trust and be honest in all
communication with the teachers in their absence, being consistent with ethical standards
and school policies. Mampane (2017:146) postulates that HODs should develop the
ability to enforce policy while providing support to teachers’ areas of need through their

leadership of teachers.

Granston and Ehrich (2009, cited in Benoliel, 2017:60) state that school operations are
guided by the SMTs who give direction on the school policy, planning and monitoring of
the work of other school staff. Thus, the SMT is responsible for distributing workload
amongst teachers. The distribution of workload must be done by taking into consideration
the areas in which teachers are qualified to teach, as well as the knowledge that the
teacher has on the subject and grade. Milondzo and Seema (2015) further assert the role
of the SMT to ensure that the teacher-learner ratio is considered. If the ratio becomes
high, the SMT will have to recommend that additional educators be employed and occupy
the additional post. After the allocation of classes to educators has been done, the SMT

is also responsible for designing a timetable that will ensure that effective teaching and
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learning can take place. Planning and organisation of educational excursions by adhering
to the school policy are further roles of SMTs (Milondzo & Seema, 2015). As curriculum
is delivered to learners, they also need to do educational tours in order to have a picture

of what is happening in the real world.

2.8.11 Communication

In a school environment, effective communication needs to start with the managers and
leaders of the school (SMTs) by allowing the members to work as a team. Benoliel,
(2020:290) postulates that close contact with the SMT members improves the principal’s
ability to communicate their experiences, facilitating team tasks, work by promoting
teamwork, aligning team efforts with the school goals and showing consideration of senior
members. Literature suggests that principals propose the internal actions in ensuring that
SMT is effective. This is done by organising team building, empowering SMT members
and strengthening internal team corporation and all these contribute to the effectiveness
of SMT. An improved information flow can facilitate a shared cognitive system among
school facilities, promoting an open exchange of opinions that can contribute to the SMTs’
ability to address learners’ cognitive and behavioural issues positively (Benoliel,
2020:297-298).

The principal needs to help the SMT to maintain an ongoing information exchange within
the environment in which it operates (Benoliel, 2017:77). Interaction between SMT
members and between the SMT and members of staff assist both parties in sharing
information. Effective communication is integral in any part of an organisation; hence it is
a requirement in schools as well. This is further supported by Benoliel (2020:298), who
states that positive social interactions among SMTs enables them to share knowledge
and improve interpersonal relationships amongst staff members in schools, therefore

allowing teachers to employ different teaching methods and school development.

According to Surana et al. (2018:398), the principals’ leadership should develop
reciprocal relations between leaders and those who are led by depending on
interpersonal communication abilities in order to establish understanding and
collaboration among staff. Through external activities, the principal can help the SMT to
maintain an ongoing information exchange with the environment within which it operates

(Benoliel, 2017:77). For the school to run smoothly, there is a need for effective
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communication and respect amongst the members of the team; therefore the HODs are

expected to create a healthy working relationship in the departments they head.

Surana et al. (2018:398) recommend that the leadership of the principal should foster
reciprocal relationships between leaders and those who are led by relying on
interpersonal communication skills so that understanding and collaboration among
personnel are established. Similarly, Kin and Kareem (2018:409) point out how leaders
in Malaysia interact with teachers to deliberately make them behave in a particular way
towards change so that they can take initiatives to gain their support for any change.

Effective communication will reduce conflict and resistance to change.

Milondzo and Seema (2015) state that another role of the SMTSs is the ability to combine
skills and talents, which can be achieved through team teaching. Educators tend to be
motivated if their abilities are recognised and utilised. HODs can delegate some duties to
educators in their departments so that they can feel that they are recognised. This will in
turn create a positive organisational atmosphere. For SMTs to be able to fulfil their roles,
they need to be trained. This is supported by Tapala et al, (2020:11), who state that HODs
must be part of the information flow inside the school and the SMT must share that

information with the HODs before the teachers.

2.9 PREPARATION FOR SMT MEMBERSHIP (TRAINING)

According to Mwesiga and Okendo (2018:96), the quality of school achievement depends
largely on the competence of school leadership, implying the importance of leadership
training before holding such positions. Everyone who is a member of an SMT requires
adequate training so as to be able to function effectively. Kin and Kareem (2018:395)
recommend training of the principals, since the Malaysian education system entered an
intensive period of change with the launching of the Malaysia Education Blueprint 2013—
2025, principals as transformational leaders were therefore expected to motivate others
to change. The training provided will enable the principals to guide other members of the
SMT in implementing the change. According to Mampane (2017:148), being a HOD does
not mean that one has the required skills of leadership and management, as each position
requires keenness to learn and develop. This is supported by Mogashoa (2013:140), who
postulates that proper teaching and learning support material, training of SMTs in

assessment policies, and training on how to monitor, evaluate, and support teachers in
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terms of innovative teaching methodologies required of SMTs to be able to implement

and manage the curriculum.

In England, head teachers (principals) are held accountable for school performance and
they are under considerable pressure to demonstrate the contribution of their work
towards school improvement. This has resulted in the creation of a wide range of literature
which addresses leadership within the context of school improvement (Day & Sammons,
2016:14). Their research concludes that extending leadership responsibility beyond the
principal is an important lever for developing effective professional learning communities
in schools. Mwesiga and Okendo (2018:96) concur by stating that acquiring leadership
skills is to enable leaders to solve educational challenges, and deal with stakeholders,

especially teachers and their professionalism, effectively.

Day and Sammons (2016:53) argue that even if distributed leadership is implemented
there are barriers that may hinder its success. It is argued that distributed leadership can
be considered threatening to those in formal power positions, placing teachers in
vulnerable positions by relinquishing direct control over certain activities. For example, if
leadership is distributed to educators and they produce quality results, it might be
misinterpreted as a threat to the principal. Also, it is argued that top-down approaches to
distribute leadership, when not executed properly, can be interpreted as misguided
delegation. This is common practice by most leaders where certain duties are delegated
and not properly explained how they must be executed. The focus must be on training

stakeholders on distributed leadership.

Mestry (2017) explored a study on empowering principals to lead and manage schools
effectively in the 215t century whereby the focus was on the growing concern that public
schools did not function optimally and that the standard of learner performance was low.
The study states that principals must understand the concept of leadership, which should
be seen as a process of developing the capacity to connect with others so that the school
can achieve desired results. Mestry (2017:2) asserts that principals must have authority
and be ready to execute their roles by developing their skills, attributes and competences
through structured, continuing professional development (CPD) programmes. Mestry’s
study focuses on the empowerment of principals to lead and manage public schools

effectively in the 215t century. Teachers are given the opportunity to develop their
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knowledge and skills therefore, enabling them to develop professionally (Yakavets et al.,
2017:348).

From Mestry’s study it is established that before principals distribute leadership, they
themselves must acquire necessary knowledge that will enable them to lead and manage
schools. Principals can make significant contributions to schools achieving the
educational goals and improving learner performance if they are adequately prepared for
their leadership role. The study recommends that principals need to participate in
continued professional development programmes so that they are able to make
autonomous decisions, adapt teaching programmes to local needs, promote teamwork
among teachers and engage in teacher monitoring, evaluation and professional

development.

Just like the principal, other SMT members need to undergo professional development
training, as they are the curriculum drivers in schools. Research has been done about
the importance of training middle managers (HODs) on leadership and management in
South African public schools. According to Mampane (2017:144), schools require
experienced leaders who have the ability to create a school environment that encourages
cooperation and communication among staff members, education stakeholders and
learners. Her study’s emphasis is on training middle managers in public schools on

leadership and management so that schools can operate effectively.

Mampane (2017:145) states that the training ensures effective leadership and
management, focusing on teaching and learning, assessment of teaching,
implementation of the law and policies and educational administration matters in school
at all levels of education. If middle managers are properly trained, they will be able to lead
educators and learners, as well as ensure improved learner performance. Mampane
further asserts that the formal training of HODs involves problem solving. HODs, being
leaders, must be able to make sound decisions, and solve problems as they arise in their
different respective sessions. Trained leaders may become expert leaders to newly
appointed teachers at schools (Mampane, 2017:145). HODs, as teacher leaders, play a
dual role function; they are teachers as well as leaders/supervisors of particular phases
or subject areas in the school (Mampane, 2017:146). From what has been studied on

leadership and management, it is evident that distributed leadership has been studied,
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but training of stakeholders still needs to be conducted, especially for middle managers

and educators.

In the study of leadership and school management, the focus was on the distribution of
leadership to senior management teams (SMTs) in Mpumalanga Province (Bush &
Glover, 2013:21). Even though the principals can delegate some duties to other
stakeholders, they are still held accountable for all the areas that they manage.
Distributed leadership enables educational progress, as schools will be provided with
guidelines to increase positive perceptions regarding the role of distributed leadership in
school improvement (Botha & Triegaardt, 2014:309).

A study was conducted on teachers’ reflections on distributive leadership in public
primary schools in Soweto (Naicker & Mestry, 2013). The emphasis was on teacher
leadership whereby they take on greater leadership responsibility. Opportunities for
teacher leadership, teacher workload, lack of professional development and power
relations between teachers and SMT members were identified by Naicker and Mestry
(2013) as barriers to teacher leadership. The case recommends that principals be
developed on how to share power and decisions with all stakeholders. The shortfall of
the study is that it does not focus on the development of leaders and managers on
distributed leadership. The study has reviewed the concept of leadership and
management, focusing mainly on distributed leadership, and it is evident that
stakeholders in South African schools require the knowledge on the role of SMTs as well

as training on how to implement distributed leadership.

2.10 CHALLENGES FACED BY SMTs

2.10.1 Lack of clarity with regard to their roles and responsibilities

Principals of public schools are under pressure to acquire new sets of skills and
knowledge, and activities associated with the business of the corporative world to account
for their performance (Mpungose & Ngwenya, 2017:12). Principals and SMT members
are the accounting officers of schools and blame for poor performance is directed to them
as leaders. According to Schlebusch (2020:84), teachers blame their learners’ poor

academic achievement on their principals’ lack of leadership and focus.
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School SMTs need to be aware of their roles and responsibilities for them to lead schools
effectively. If SMTs are not aware of the rules and policies governing them they will not
be able to come up with institutional policies, making it difficult for them to operate as
expected. If such policies are not adhered to, it may result to poor academic performance
of learners and members of the SMT being held accountable by the Department of

Education.

Some of the challenges faced by SMTs are planning and budgeting, thus creating
systems for operational efficiency, organising and staffing by making sure that everyone
knows what is expected of them, as well as control and problem solving by ensuring
stability. Additionally, the SMT must ensure that teaching and learning improves the
academic results (DOE, 2008:42). On the other hand, principals feel that they are not
given enough freedom to decide on how to run their schools and allocate the school
budget, which leads them to perceive that their roles and responsibilities are cut out for
them (Yakavets et al., 2015:350).

Hallinger and Ko (2015) conducted a study that explored the nature and effect of
leadership for learning within the context of Hong Kong primary schools. The focus was
channelled to leadership and school management, exploring how school leadership
practices impact school capacity and learner achievement. In view of their study, learner
achievement seems to be of great concern for schools around the world. The findings of
their study suggest that the principals in Hong Kong schools find it difficult to manage
expectations from above and below. Notably, the negative effect of their type of principal
leadership was perceived by Hong Kong teachers as weak leadership. In addition, it is
noted that few head teachers may be confident enough to challenge official policy, since
school leaders are also given government prescriptions pertaining to curriculum and
content (Bush & Glover, 2014:555).

According to Zulu, Bhengu and Mkhize (2019:4), leadership and management of the
school are not easy, as principals in township schools are faced with a mammoth tasks
of leading schools that have inherited problems of the past. It is evident that township
schools are faced with a lot of challenges, which tend to affect the performance of
learners. Zulu et al. (2019:15) further state that principals in township schools grapple
with multifaceted challenges like drugs, poverty, burglary and vandalism of schools. The

SMT and staff have to do the work of policemen, social workers, nurses and counsellors
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so as to keep order in the school. It is very important that the Department of Basic
Education does something to help schools in eliminating the challenges face by the

schools.

The study of Schlebusch (2020:87) suggests that subject advisors must ensure that
teachers’ professional development focuses on developing the necessary material and
pedagogical knowledge, skills and competences to assist them to achieve district and
school goals. Furthermore, these can be achieved by the taking time to empower
teachers by expanding their understanding of the significance of the academic knowledge
they deal with in the classroom and learning to convert it into the information needed to

improve learner outcomes.

2.10.2 Professional development of both SMTs and teachers not promoted

According to Simpson et al. (2016), SMTs encounter challenges in the delivery of their
responsibilities as HODs, due to lack of support from the school head, lack of funds to
run the department and insufficient professional development. The study highlights that
due to the low level of empowerment HODs have, this may be used to measure their
performance, which therefore, is already a challenge to them. It is revealed in their study
that insufficient empowerment may translate into poor performance as a result of poor
guality of work and poor employee satisfaction. Principals are said to be focusing on
meeting procedural requirements rather than to develop professional learning
communities, which are viewed as a struggle for compliance with system requirements

and survival in the competitive environment (Hallinger & Ko, 2015).

Hallinger and Ko (2015) postulate that teachers in Hong Kong do not perceive their
principals as strong instructional leaders and their leadership dimensions do not have an
impact on support for learners. Furthermore, principals in Hong Kong schools find it
difficult to manage expectations from above and below. Notably, the negative effect of
their type of principal’'s leadership was perceived by Hong Kong teachers as weak
leadership. The focus was channelled to leadership and school management exploring
how school leadership practices impact school capacity and learner achievement. In view
of their study, learner achievement seems to be of great concern in schools around the

world.
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Professional development is supposed to be an ongoing process to promote the
professional growth of teachers. As the curriculum changes, teachers — being the
curriculum implementers — need to be developed, as they are the ones who have direct
contact with learners in class. Simpson et al. (2016) highlight the challenges faced by the
HODs. According to their study, most HODs lack sufficient professional development,
which may be used as a yardstick to measure their performance. Lack of professional
development leads to poor learner performance. If HODs are empowered, they will in turn
empower educators who report to them, which will lead to improved learner performance.
Nkambule and Amsterdam (2018:9) raise a concern about the off-site workshops that

disrupt classes and need to be scheduled during school breaks.

2.10.3 Too much workload for SMTs

The SMTS’ position also comes with a lot of responsibilities, which might shift the focus
to administration work instead of focusing on effective teaching and learning. As
discussed by Simpson et al. (2016), most HODs complain about the workload that comes
with their position. They have a lot of paperwork, reports to write and submit. They need
the conditions of the HODs’ work to be improved so that they can perform effectively.
Tapala et al. (2020:8) concurs by stating that HODs lack the time to complete all the
activities they have responsible for, because they have so much to do, which forces them

to work beyond school hours.

Tapala et al. (2020:12) point out that the HODs may struggle with the workload and how
to distribute work equitably and fairly among their educators. They may also struggle to
manage time, finding it difficult to adapt to the school culture and deal with poor learner
discipline. In some areas, schools are faced with overcrowding of classes and a heavy
workload. Therefore, this tends to hinder good academic achievement of learners. Due
to the heavy workload that HODs have, they tend not to have enough time to attend to
both instructional and non-instructional issues (Simpson et al., 2016; Yakavets et al.,
2017:355). Similarly, Shore and Walshaw (2018:317) point to the fact that there are areas
that have a negative impact on the job satisfaction of SMTs, especially the deputy

principals, as they have to work extended hours.
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2.10.4 Poor communication skills

According to Ramalepe (2015:638), most SMT members are not equipped with good
communication skills, which prevent them from developing their understanding of working
together as a team promoting respect and patience. Most schools tend to lack SMT and
staff meetings, which are instruments for ensuring team communication. The study
further asserts that for a school to be successful, there should be teamwork, sharing of
ideas and consultation and not undermining others. Also, there is poor communication
between educators and learners. This challenge might lead to poor performance of
learners. According to Mathipa et al. (2014:372), SMTs in schools need to ensure that
there is a flow of communication between staff, parents, learners and circuit officials

about all the activities that take place in the school.

2.10.5 Lack of discipline among educators and learners

According to Bipath (2017), one of the challenges faced by SMTs is the lack of knowledge
regarding to school safety and the skills to manage safety issues. The study postulates
that the school drafts policies on safety without having a baseline from the DOE. Bipath
(2017) also highlights the lack of guidelines for weapon searching. The concern is that
learners smuggle weapons into the school which are then used by learners when they

are fighting and they also use the weapons to attack teachers.

When discipline is addressed, the focus is not only directed at learners, but also at
educators as well. Some educators tend to lack discipline, which affects the school
negatively. Late coming and non-attendance of classes by educators reflect a lack of
discipline. Itis not only the educators, but some learners are also ill-disciplined. According
to Ramalepe (2015:638), SMTs are faced with disciplinary challenges in the cultivation
of moral purpose, and factors encouraging these disciplinary problems amongst learners
are the abuse of intoxicating substances such as drugs and alcohol. Social factors are
also a contributing factor to lack of discipline. SMT members are challenged by not being
able to reach out to parents who can help them in addressing disciplinary issues of
learners at their schools. Lack of discipline amongst educators and learners reflects that

they have lost a sense of purpose, which can lead to poor performance.

Disciplinary problems affect the schools negatively. According to Ramalepe and Zengele

(2014:3), learners’ behavioural problems such as absenteeism can have a negative
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impact on the smooth implementation of CASS in the Further Education and Training
Band, since there are many tasks or activities to be administered to learners on a daily
basis. Therefore, the responsibility lies with the SMT to communicate policies regularly

during staff meetings and parents meetings.

2.10.6 Lack of suitable resources

According to Magesa and Mtebe (2022:14), not having sufficient resources prevents the
SMT and teachers to perform their functions adequately. For improved learner
performance to take place, teaching and learning resources must be made available in
schools. SMT members usually face challenges when it comes to the acquisition of
resources for their respective departments. Schools have inadequate teaching materials,
which makes it impossible for teachers to use sound teaching methodologies. For these

challenges to be mitigated, the SMT must be given adequate support.

Lack of classrooms leads to overcrowding in classrooms, which makes it difficult for
effective teaching and learning to take place. This is supported by Magesa and Mtebe
(2022:14), who assert that shortage of classrooms results in learners being more than
the capacity that each class can take therefore making the classroom environment

unfavourable for learning.

2.11 TYPES OF SUPPORT PROVIDED FOR SMTs

According to Simpson et al. (2016) empowerment may mean regular in-service training,
pre-service training, enough funds to run the department, the power to sanction
recalcitrant and non-performing teachers, and personal development, amongst others.
For SMTs to perform well, they need to be empowered. SMTs must be satisfied with their
conditions of work. Raziqg and Maulabakhsh (2014, cited in Simpson et al., 2016) assert
that a good working environment brings about an increase in employee loyalty,
commitment level, efficiency and effectiveness, productivity and develops a sense of

ownership amongst employees.

In respect of underperforming schools, the Department of Basic Education is committed
to improving school performance. Heystek (2015:1) states that leadership as an important
function is reflected in the financial support the Department of Education (DBE) provides

so that principals, deputy principals and HODs can register for the Diploma in Education
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Leadership (ACE). Furthermore, ACE was introduced to equip school leaders with the
necessary knowledge and skills that will enable them to run schools effectively. Principals
and SMTs deal with different issues in schools, which include learner discipline, parents,
administering the internal and national examinations, professional development of
educators and maintenance of the physical environment of the school. This professional
development will empower them with the necessary knowledge and expertise that they

will use to tackle the challenges faced by the school.

According to Nwosu, Bechuke and Moorosi (2018), the DoE make specialist support staff
available to support educators, as well as assistive devices, specialized equipment and
LTSM, and the delivery of initial and ongoing training, orientation, mentorship and
guidance for educators. If both the SMT and educators are empowered, it will lead to

improved learner performance.

2.12 RELATIONSHIP WITH STAFF AND LEARNERS

The study of Nwosu et al. (2018) focuses on the effective management of the training of
teaching and learning of Accounting in Secondary schools, which directly affects the staff
and learners. The HOD supervises the teaching process in classrooms so that they can
give support to teachers. Some HODs offer educators support by assisting with teaching
of difficult topics in the subject. Support is given to educators while, at the same time,
they constantly motivate learners to work hard. Similarly, teachers are willing to change
their teaching after attending professional development training, as they are concerned
with building a professional culture that is favourable to the children’s learning (Yakavets
et al. 2017).

The staff and learners are directly affected by the leadership style used by the SMT.
Educators need professional development to be able to handle learners from racially
diverse backgrounds. According to Tapala et al. (2020:11), many learners come from
low-income homes, with some coming from child-headed families where the learners are
the parents and the SMT must go above and beyond to ensure their success. Naidoo,
Pillay and Conley (2018) note that there are poor interrelationships between learners and
educators from different racial groups. In their study some educators did not see a

learner’s colour; hence treating all learners equally.
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2.13 SMT PRACTICES OF TEACHER AND LEANER SUPERVISION

Hallinger and Ko (2015:23), in their study on Hong Kong schools, state that there are
items used to measure capacity in support of learners. These items include the
atmosphere in the school that encourages learners to learn, after-school academic
support activities for learners, access to teaching resources and providing a broad range
of extracurricular activities for learners. One of the duties of the SMT is to monitor and
support instruction, minimising disruption to teaching time and providing sufficient LTSMs
(Bhengu & Mkhize, 2013). The HODs conduct teacher and learner supervision, which
includes class visits, observation of how teachers teach and by giving them feedback.
Therefore, the responsibility of the HODs is to monitor that proper teaching is taking

place.

One of the roles of the SMT is to improve communication and establish good relations
between the school and parents so that procedures to learn are explained to them (Bipath
& Nkabinde, 2018). It becomes easy to instil discipline amongst leaners if educators and

parents work together.

SMTs also make use of the attendance register, which can be used to monitor
attendance. Both learners and staff are supposed to sign the register on a daily basis. If
a teacher is not at the school it is the duty of the HOD to make the necessary plans so
that learners are not left unattended. Learners are also searched when they enter the
school to ensure safety in the school environment. Alcohol, drugs and weapons are not
permitted on school premises; therefore, all learners are subjected to searches. The SMT

can also invite the police to conduct random searches.

2.14 CONCLUSION

The purpose of this chapter was to review literature on the role of SMTs in ensuring
improved learner performance. The researcher started by explaining what educational
management and school leadership is to gain an understanding of what will be discussed
in this chapter. A theoretical framework was followed and the researcher explained the
theory and models that have been followed in the study. The researcher defined what an
SMT is and stated all members who form part of the team. SMT roles were explained that

ensure improved learner performance in schools.
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The researcher explored on the challenges faced by SMTs as well as the support that is
required by them. The relationship of SMTs with staff and learners was discussed. Lastly,

it was explained how the SMT supervises and monitors staff and also provides the
support required by staff.
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY
3.1 INTRODUCTION

Chapter 2 presented the theoretical framework and literature review based on the role of
SMTs in ensuring improved learner performance. Furthermore, Chapter 2 explored

different aspects that influence learner performance focusing on the SMTs.

This chapter focuses on the research approach and methodology that were used in the
study. An account of how the study was designed and conducted is explained to enable
the researcher to obtain information on the SMTs roles in ensuring improved learner
performance in the Johannesburg East District of Gauteng. The researcher identified the
research approach that was suitable. This chapter also states how the study population
was identified and how sampling was done, as well as the reasons for selecting the
chosen population and sample. Data gathering instruments used are identified in this
chapter. The researcher states the steps that were followed in the analysis of data.
Limitations of the study are identified and discussed. Lastly, ethical issues will be another

component that form part of this chapter.

3.2 RATIONALE FOR EMPIRICAL RESEARCH

Empirical research refers to providing evidence acquired by using research methods,
rather than by opinions (McMillan & Schumacher, 2014:9). Therefore, the research
findings, conclusions and recommendations will be based on the data and evidence that
are collected by the researcher. The data may be obtained by using quantitative methods,
gualitative methods and or mixed methods, which is a combination of the first two. The
researcher followed a qualitative research approach. The researcher’'s main aim was to
investigate the role of SMTs in ensuring improved learner performance in the
Johannesburg East District of Gauteng. The researcher once worked in the same district
at one of the schools in the township for about six years, which has prompted the
researcher to conduct research in the same Education District. Data were obtained from

sampled schools, by analysing documents and conducting interviews.
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3.3 RESEARCH DESIGN APPROACH

3.3.1 Introduction

According to Briggs et al., (2012:107) a research design refers to the schema or plan that
constitutes the research study. McMillan and Schumacher (2014:20), defines a research
design by stating that it is the steps that must be followed when conducting a study, which
is a plan for interventions and describes the methods that will be used to collect data.
Similarly, Creswell (2009:54) states that a research design is a plan of selecting subjects,
research sites and data collection procedures that span the decisions, from broad
assumptions to detailed methods of data collection and analysis. The researcher focused
on public township high schools when selecting the sample. Each selected sampled
school was represented by members of the SMT, namely the principal, one deputy
principal and one HOD. One teacher was also interviewed from each school as teachers

are the ones who have direct contact with learners.

The study followed a qualitative research approach in order to investigate the
phenomenon. McMillan and Schumacher (2014:102) further assert that a research
design refers to a plan for selecting subjects, research sites, and data collection
procedures to answer the research question(s). The main research question for this study
was to investigate the role of SMTs in ensuring improved learner performance in the

Johannesburg East of Gauteng.

3.3.2 Research paradigm

According to Saunders et al. (2009:121), an interpretive paradigm is a way in which we
as humans try to make sense of the world around us to understand the fundamental
meanings attached to organisational life. The study followed an interpretive paradigm
whereby the role of the researcher was to interpret what the participant said. The
researcher was concerned with exploring and understanding the social world using both
the participant and the researcher’s understanding (Ritchie & Lewis, 2003:17).The stated
paradigm enabled the researcher to obtain information pertaining to ways in which

schools are led and managed by the SMTs in ensuring improved learner performance.
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3.3.3 Research methodology: Qualitative research approach

Different research methods can be used in research. Research methods are the ways in
which one collects and analyses data (McMillan & Schumacher, 2014:8). As highlighted
before, a qualitative research approach was used in this study. A qualitative approach is
research that is concerned with the subjective assessment of attitudes, opinions and
behaviour (Kothari & Garg, 2015:4). Qualitative research provides the researcher with
the ability to represent the views and perspectives of participants. McMillan and
Schumacher (2014:23) state that data obtained from qualitative research are in the form
of words rather than numbers. In general, the researcher must search and explore a
variety of methods until a deep understanding is achieved. In addition to what has been
discussed, a qualitative approach enabled the researcher to understand the role of SMTs
in ensuring improved learner performance. According to Ritchie and Lewis (2003:7), a
gualitative research approach makes use of methods that attempt to provide a holistic
understanding of research participants’ views and actions within the context of their lives

overall.

Lune and Berg (2017:12) define qualitative research as the meanings, concepts,
definitions, characteristics, metaphors, symbols and description of things. They further
assert that qualitative research seeks answers properly by examining various social
settings and the groups or individuals who inhabit these settings. Mack et al. (2005:1)
postulate that qualitative research seeks to understand a given research problem or topic
from the perspective of the local population it involves. According to Leedy and Ormrod
(2014:142), qualitative researchers rarely try to simplify what they observe; instead, they
recognise that the issue they are studying has many dimensions and layers and they try
to portray it in its multifaceted form. Based on what has been said, the researcher
selected participants who work in the sampled schools. Mack et al. (2005:4) highlight

several advantages of using qualitative methods. The advantages are as follows:

e The respondents are given the opportunity to elaborate on their responses in

greater detail.

e For researchers to obtain detailed information, they have the opportunity to

request the participant to give clarity to the answers that they give.

51



e The use of open-ended questions and probing gives participants the opportunity
to respond in their own words, rather than forcing them to choose from fixed

responses.

e Qualitative methods allow the researcher the flexibility to probe initial participant

responses encouraging them to elaborate on their answers.

The advantages stated above will assist the researcher in obtaining in-depth information.
Leedy and Ormrod (2014:142) argue that qualitative studies do not allow the researcher
to identify the cause-and-effect relationships to determine what caused the problem
and/or reasons why the problem occurred. Such questions can only be answered through
a quantitative research method. The researcher probed follow-up questions to ensure
that participants provided the appropriate information, also prompting them to speak on
some aspects that were not mentioned in their responses to the original question (Mack
et al., 2005:42). For the researcher to have a better understanding of the role of SMTs to

ensure improved learner performance, a case study was used.

McMillan and Schumacher (2014:24) state that a case study examines a bounded system
or a case over time in depth, employing multiple sources of data found in the setting.
Furthermore, a case is defined by Leedy and Ormrod (2014:143) who state that a case
study of a particular individual, programme, or event is studied in depth for a defined
period of time. Saunders et al. (2009:146) argue that, within a case study, boundaries
between the phenomenon being studied and the context within which it is studied are not
clearly evident, but a case study is ideal if the researcher wishes to gain a rich

understanding of the context of the research.

According to Leedy and Ormrod (2014:147), a phenomenological study attempts to
understand people’s perceptions, perspectives and understanding of a particular
situation. A phenomenological study will enable the researcher to focus on a small
sample. However, in-depth information was collected from the few selected schools in
the Johannesburg East District of Gauteng. Briggs et al. (2012:226), supported this by
stating that qualitative research studies use a small number of individuals and cover
material in depth. Since the researcher once worked at one of the schools in the same
district and has had personal experience related to the phenomenon in question, a
phenomenological study helped the researcher to gain a better understanding of the

experiences of others (Leedy & Ormrod, 2014:142). The researcher conducted interviews
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with sampled participants with the aim of understanding their perspectives on their
everyday lived experience with the phenomenon, as stated by McMillan and Schumacher
(2014:24).

3.3.4 Research problem and aims

The main research question of the study as stated in Chapter 1 is as follows:

What is the role of SMTs in ensuring improved learner performance in the

Johannesburg East District of Gauteng?

The following sub-questions were derived from the main research question in order to

help in answering the main question:

e Whatis SMTs’ understanding of improved learner performance and how can they

support learners?
e What are the roles of SMTs in ensuring improved learner performance?

e What are the challenges faced by SMTs in ensuring improved learner

performance?

3.3.5 Objectives with the research

The aim of the study is to explore effective ways that can be used to ensure improved
learner performance. In attempting to address the research problem, the following

objectives were formulated:

e To determine whether the SMTs understand what improved learner performance
is and how they can support learners.

e To determine the role of SMTs to ensure improved learner performance.

e To determine the challenges faced by SMTs to ensure improved learner

performance.

From the three sampled schools, the researcher used semi-structured interviews to
gather data from participants. This study was done in an effort to contribute to the

improvement of learner performance mainly focusing on township schools.
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3.4 POPULATION AND SAMPLING

3.4.1 Sampling technique

According to Wild and Diggines (2013:183), sampling is a process used to draw the
sample from the population. Therefore, a sample was selected from the population. The
researcher adopted a purposive/non-probability sampling method, which was used to get
participants who are knowledgeable about the topic at hand. Kothari and Garg (2015:13)
define purposive/non-probability sampling as a method that involves the purposive or
deliberate selection of particular units of the universe to constitute a sample that

represents the universe.

3.4.2 Population and sampling for the study

Population is defined by Wild and Diggines (2013:183) as the aggregate of all the units
of the analysis that form the population, which consists of a comprehensive number of
individuals, units or items that can become objects of observation. According to Briggs et
al. (2012:143) population refers to the group of people a researcher wants to reach a
conclusion about. Ritche and Lewis (2003:78) note that in purposive sampling, sample
units are chosen because they have characteristics that will enable a detailed exploration
and understanding of the central themes and puzzles which the researcher wishes to
study. Similarly, Elo et al. (2014:4) assert that purposive sampling is suitable for
gualitative studies where the researcher is interested in informants who have the best

knowledge concerning the research topic.

The targeted population for this study was the principals, deputy principals, HODs and
principals. The mentioned individuals form part of the SMT and therefore the researcher
purposefully chose them as the best participants to respond to questions pertaining to
school leadership and management. Teachers were also involved in the study as
participants. This is supported by Ritche and Lewis (2003:79), who note that members of

a sample are chosen purposefully to represent a key criterion.

Dependability must be considered when sampling participants. Dependability is defined
by Elo et al. (2014:4) as reliable data that can be used under different circumstances. In
this study, the researcher focused on three township high schools in the Johannesburg

East District of Gauteng, of which 12 participants were sampled to be part of the study.
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3.4.3 Informed consent

The researcher also sought permission from the participants. McMillan and Schumacher
(2014:118) state that informed consent is achieved by providing subjects with an
explanation of the research, an opportunity to terminate their participation at any time
with no penalty, and full disclosure of any risks associated with the study. The researcher
outlined intentions of the research before seeking consent from participants. Saunders et
al. (2016:246) state that declaring one’s real intentions after interviews may be seen as
unethical regarding the real purpose of the research, which may lead to being banned on
site where data will be collected. Similarly, Wild and Diggines (2013:21) assert that ethical
treatment of respondents will enable them to provide honest answers and to answer

guestions truthfully if they feel that they are treated in an ethical manner.

Leedy and Ormrod (2014:107) postulate that any participation in a study should be strictly
voluntary. Participants cannot be compelled or forced to participate in research (McMillan
& Schumacher, 2014:118). For voluntary participation to be fulfilled, the researcher
sought consent from participants who took part in the study. According to Leedy and
Ormrod (2014:108), a researcher must present an informed consent form that describes
the nature of the research project, as well as the nature of one’s participation in it.
Participants were issued with a voluntary participation consent form with a clear
explanation on how research was going to be conducted. Participants read the consent

forms and signed them as an agreement that they were willing to take part in the study.

According to Saunders et al. (2016:243), harm may occur through risks to emotional well-
being, mental or physical health, or social or group cohesion. Therefore, the researcher
must disclose all information about their research to participants. Leedy and Ormrod
(2014:107) state that research participants must not be exposed to any form of
unnecessary physical and psychological harm. Additionally, informed consent involves
ensuring that those involved in the research are given sufficient information, the
opportunity to ask questions, and time to consider without any pressure, in order to be
able to reach a fully informed, considered and freely given decision about whether to take
part or not (Saunders et al.,, 2016:251). Furthermore, Leedy and Ormrod (2014:108)
argue that if people are given too much information, they may behave differently from
what they would under normal circumstances. McMillan and Schumacher (2014:119)
concur with Leedy and Ormrod by stating that one of the challenges of informed consent
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is that too much information is included and potential participants may not take the time

needed to understand all aspects of informed consent.

3.4.4 Anonymity and confidentiality

The researcher also considered that all participants had to be treated in a courteous and
respectful manner (Leedy & Ormrod, 2014:107). Since every human being has the right
to privacy, the researcher made sure that such a right was not violated during the study.
The researcher explained to the participants their rights as well as the purpose for
collecting data and also how the data would be used. Confidential information disclosed
by the participants was kept confidential. According to Briggs et al. (2012:275),
confidentiality makes it difficult for participants to be identified or presented in identifiable
form. Lune and Berg (2017:48) define confidentiality as “an active attempt to remove from
the research records any element that might indicate the subjects’ identities”. The
researcher guaranteed participants that confidentiality and anonymity would be

maintained.

The study followed ethical considerations by making sure that no harm was caused to
the image of the participants and schools studied. Confidentiality and anonymity were not
violated by the researcher. Briggs et al. (2012:275) highlight that anonymity is a promise
that even the researcher will not be able to tell which responses came from which
respondent. For ethical purposes, real names of participants and schools were not used.
Schools were named as School A, School B and School C. This concurs with Lune and
Berg (2017:48), who advocate that for anonymity, the subjects remain nameless and this
requires that the researcher changes each subject’'s name to a pseudonym or a case
number when reporting data. In the study, the names of the schools and participants were
not mentioned; only codes were used, e.g. Principal A, Principal B and Principal C.
Similarly, McMillan and Schumacher (2014:339) state that the researcher has a dual
responsibility to protect the individuals’ confidences from other persons in the setting and
to protect the informants from the general reading public. The researcher sought

permission from the informants for information to be given to the public.

3.5 INSTRUMENTS AND DATA COLLECTION TECHNIQUES

3.5.1 In-depth interviews
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For the selected participants the researcher used interviews to collect data. According to
McMillan and Schumacher (2014:205), an interview involves direct interaction between
individuals. McMillan and Schumacher (2014:355) further assert that in-depth interviews
use open response questions to obtain data on participants’ opinions. To obtain the
information required, the researcher interacted with the sampled participants, which
enabled the researcher to observe non-verbal communication from the sampled
participants. Non-verbal communication during the interview alerted the researcher to
rephrasing the questions, where necessary. This is referred to as semi-structured
interviews, which are defined by McMillan and Schumacher (2014:206) as questions that
have no choices from which the respondent selects an answer; rather, the question is

phrased to allow for individual responses.

The researcher decided on a distant interview method because of the recent outbreak of
the Covid-19 virus, which was a highly infectious virus that resulted in the deaths of many
people worldwide, including South Africa. Covid-19 pandemic safety protocols were
followed, which required health screening, checking of temperature, observation of social
distancing, sanitisation and constant washing of one’s hands. Semi-structured interviews
allowed the researcher to obtain detailed and in-depth answers (Briggs et al., 2012:252).
The researcher posed follow-up questions to get detailed responses. According to Briggs
et al. (2012:252), there should be consistency in questions asked by the interviewer and
probes will differ in response to the detail given by the interviewee. Standardised
guestions were used, but where necessary, the researcher probed questions during the

interview so as to gather adequate information from the participants.

The researcher conducted a literature search so that the researcher could understand
better about what was observed and heard (McMillan & Schumacher, 2014:96).
Participants were interviewed individually at the schools where they are based at to obtain
their individual responses. Furthermore, participants were interviewed during their break

and lunch times in an office that the school had made available for the process to unfold.

As part of seeking consent from participants, the researcher requested permission from
the participants to voice record the interviews digitally. Recordings were done using a
digital tape recorder for capturing of exact responses from participants. This is supported
by McMillan and Schumacher (2014:360), who state that digital recording of an interview

ensures completeness of the verbal interaction and provides material for reliability
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checks. In addition, the researcher took down notes during the interviews. McMillan and
Schumacher (2014:370) highlight that field and interview notes must be made in short
summaries that can be expanded immediately after the interview. Standardised questions
were used, but where necessary, during the interview the researcher probed questions

to gather adequate information from the participants.

3.5.2 Document analysis

Document analysis is defined by Ritchie and Lewis (2003:35) as the study of existing
documents, either to understand their substantive content or illuminate deeper meanings
which may be revealed by their style and coverage. According to McMillan and
Schumacher (2014:361), the functions of an organisation are described in documents
and those documents reveal how different people define the organisation. The following
official documents, memos and minutes of meetings, timebook and learners’ attendance
registers were amongst the documents that the researcher checked on arrival at the
sampled schools. Additional documents that were also checked were the school policy,

assessment policies, departmental circulars, policy documents and reports.

The checking of the documents enabled the researcher to obtain additional information
and also the process complementary information obtained from interviews. The stated
documents were of help to the researcher in determining the effectiveness of the
leadership and management style employed at each sampled school. Also, they
contributed to the information required on the role of SMTs in ensuring improved learner

performance in the Johannesburg East District of Gauteng.

3.6 DATA COLLECTION PROCEDURES

The first step that the researcher took was to obtain an ethical clearance certificate from
the university that permitted the research to be conducted at the sampled schools in the
Johannesburg East District of Gauteng. The second step was to request permission from
the Gauteng Department of Basic Education (GDE). Once the GDE had granted the
researcher permission to conduct the research, the concerned district office was also
approached with the same request. The approval from the GDE and Johannesburg East
District made it easier for the researcher to access the sampled schools, as sampled
schools were requested to allow the researcher to collect data. When the researcher
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arrived at schools, consent was sought from the principal to include the school in the
research. Participants were also given consent forms and the research procedures were

explained to all participants.

The researcher outlined their intentions of the research before seeking consent from
participants. Due to the Covid-19 pandemic, participants were given an opportunity of
selecting a distance face-to-face interview or virtual interviews. In all the sampled
schools, a distant face-to-face interview was selected. The researcher made sure that
Covid-19 protocols and safety procedures were followed to ensure that the researcher
and participants’ health was not compromised. Health screening was done at the
entrance of each school, temperatures were taken, hands were sanitised, everyone wore
their face masks and social distancing was maintained during the interviews in a room

that had proper ventilation.

For the selected participants, semi-structured interviews were used by the researcher to
collect data (McMillan & Schumacher, 2014:205). In such interviews, there is direct
interaction between individuals. To obtain the information required, the researcher
interacted with the sampled participants, enabling the researcher to observe non-verbal
communication from the participants. The researcher sought permission from the
participants to voice record the interview digitally. Participants were interviewed
individually at the schools they are based at. Furthermore, as already highlighted,
participants were interviewed in an allocated office during their break and lunch times

which vary between 30-45 minutes.

3.7 DATA ANALYSIS AND INTERPRETATION

3.7.1 Data analysis and coding

After the collection of data, the researcher analysed the data by using research questions
as a guide for conducting the analysis. Analysis is defined by McMillan and Schumacher
(2014:96) as a systematic process of coding, categorizing and interpreting data to provide
explanations of a single phenomenon of interest. Briggs et al. (2012:391) note that coding
involves putting tags or labels against large or small pieces of data in order to attach
meaning to them and to index them for further use. The researcher familiarized herself

with the data collected so as to be able to form data codes and categories. Kothari and
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Garg (2015:17) state that raw data must be classified into purposeful and usable

categories.

From the formed categories, the researcher searched for themes that were defined. After
the data had been analysed, interpretation took place. According to Kothari and Garg
(2015:407), interpretation is the device through which the factors that seem to explain
what has been observed by a researcher in the course of the study can be understood
better. It also provides a theoretical conception that can serve as a guide for further
researchers. The researcher used the obtained findings to compile a report that would

create a sense of credibility and trustworthiness.

3.7.2 Data presentation

Transcription of data took place after collecting the data. Interviews were transcribed
reflecting verbatim accounts of the interviews. Non-verbal communication was observed
during face-to-face interviews and was included by the researcher. After organising the
data, the researcher presented the obtained data in a narrative form, supported by a
gualitative research method. Information obtained from interviews was compared to

information discussed in a literature review.

3.8 CREDIBILITY AND TRUSTWORTHINESS

3.8.1 Credibility of the study

Methods used to generate data must be trusted in order to obtain valid data. McMillan
and Schumacher (2014:330) define validity as the degree of congruency. According to
Yin (2016:88), a valid study should interpret its data so that conclusions can accurately
reflect and represent the real world which was studied. To ensure reliability in qualitative
research, examination of trustworthiness is crucial, as stated by Golafshani (2003:601).
Therefore, to build credibility, a researcher must create a sense of trustworthiness. This
is supported by McMillan and Schumacher (2014:102), who define credibility as the
extent to which the results approximate reality and are judged to be accurate, trustworthy,

and reasonable.

Yin (2016:85) defines a credible study as one that gives guarantee that the researcher
collected and interpreted the data properly, so that the findings and conclusions reflect
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the world which was studied accurately. A researcher should therefore select the best
methods to use so that the findings obtained give a true reflection of what is actually
happening on the study site. It is imperative for the report to be credible, as no variables
are measured, because qualitative research studies a phenomenon in-depth. According
to Noble and Smith (2015:34), qualitative researchers aim to design and incorporate
methodological strategies to ensure the ‘trustworthiness’ of the findings. Similarly, Anney
(2015:276) asserts that there are several credibility strategies that must be adapted by

the researcher. These strategies are:

¢ Prolonged engagement in the field or research site, which helps the researcher to
gain an insight into the context of the study to understand the core issues that

might affect the quality of the study;

e Use of peer debriefing whereby the researcher seeks support from other
professionals willing to provide scholarly guidance to improve the quality of the

inquiry findings;

e Triangulation, which will help the investigator to reduce bias as it cross examines

the integrity of participants’ responses;

¢ Reporting on negative cases, as it improves the credibility of the study as the
researcher accounts for contradictions that emerge from the data, helping the
researcher to reformulate the research questions and improve the rigour of the
study;

e Member checks whereby the researcher includes the voices of respondents in the
analysis and interpretation of data and then sends back the analysed and

interpreted data to participants for them to evaluate if it was done accurately; and

e Lastly, persistent observation, which will help the researcher to discover
participants’ qualities and unusual characteristics, which will minimise the field

work.

These above stated strategies assisted the researcher when checking the credibility of
the study. The researcher captured and displayed reality as seen by sending the captured
information to participants so that they could check if the information recorded was what
they had said during the interview. According to Noble and Smith (2015:35), qualitative
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researchers must integrate different strategies to enhance the credibility of a study during

research design and implementation.

To ensure that the information is credible, triangulation of data sources took place.
According to McMillan and Schumacher (2014: 26), triangulation is used when strengths
of one method offset the weakness of the other, so that they both provide a more
comprehensive set of data to ensure credibility in the findings. Briggs et al. (2014:84)
concur with McMillan and Schumacher by stating that triangulation refers to comparing
many sources of evidence in order to determine the accuracy of information or
phenomena. To ensure that the information is credible, there was triangulation of data
sources whereby principals’ responses were triangulated with those of the deputy

principals, HODs and teachers.

Yin (2016:160) and Saunders et al. (2009:154) state that triangulation is used to compare
data from two or more sources to determine if they converge or lead to the same finding.
Pandey and Patnaik (2014:5749) highlight that using multiple methods can help to
facilitate a deeper understanding. The principle of triangulation rests on the assumption
that particular events are being investigated and that, if they can be investigated in a
number of different ways and those ways concur, then the researcher may then believe
that their account is a true account of those events (Scott, 2007:11, cited in Briggs et al.
2012:84). The researcher tested the interview questions on non-sampled participants to

make sure that they were interpreted the same.

3.8.2 Transferability

Anney (2015:278) defines transferability as the degree to which the results of qualitative
research can be transferred to other contexts with other respondents. Anney (2015)
further explains that when the researcher provides a detailed description of the inquiry
and participants are selected purposively, it facilitates transferability of the inquiry. To
achieve transferability of the study, it is suggested that the researcher must provide a
thick description and also do purposive sampling (Anney, 2015:278). A thick description
helps other researchers to replicate the study with similar conditions in other settings,
whilst purposive sampling helps the researcher to focus on key informants who are
particularly knowledgeable about the issues under investigation (Schutt, 2006, cited in
Anney, 2015:278).
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3.8.3 Dependability

According to Anney (2015:278), dependability involves participants evaluating the
findings and the interpretation and recommendations of the study to make sure that they
are all supported by the data received from the informants of the study. To ensure
dependability, the researcher obtained information by conducting interviews, as well as
through the use of document analysis. Anney (2015:278) further asserts that
dependability involves participants evaluating the findings and the interpretation and
recommendations of the study to make sure that they are all supported by the data
received from the informants of the study. The findings obtained must be consistent as

per data collected and could be repeated.

3.8.4 Conformability

Conformability is another way of assessing the credibility and trustworthiness of the
research findings to ensure that findings are indeed obtained from the data collected by
the researcher. Baxter and Eyles (1997, cited in Anney, 2015:279) assert that
conformability refers to the degree to which the results of an inquiry could be confirmed
or corroborated by other researchers. This means that other researchers or readers must
be able to prove the researcher’s findings. During all the above-mentioned stages, ethical

issues must be considered.

3.9 RESEARCH ETHICS

According to McMillan and Schumacher (2014:117), research ethics are focused on what
is normally proper or improper when engaging with participants. Ethics are defined as
standards of behaviour that guide one’s conduct in relation to the rights of those who
become the subject of one’s work, or are affected by it (Saunders et al., 2016:239). The
researcher considered the following as ethical guidelines, i.e. the policies regarding
informed consent, deception, confidentiality, anonymity, privacy and caring (McMillan &
Schumacher, 2014:338). Ethical considerations were observed during the research.
Such considerations included obtaining ethical clearance from UNISA by the researcher.
After permission from UNISA had been granted, the researcher sought permission from
the GDE and the Johannesburg East District. A request to be permitted to conduct
research using interviews was sent to sampled schools. Finally, the researcher obtained

written consent from each participant.
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3.10 CONCLUSION

In this chapter, a detailed description of the research methodologies used was discussed.
The researcher explained the research design that was employed. The study followed a
gualitative research method whereby interviews were used as a means of collecting data.
The study also shows how population and sampling were employed. A detailed
discussion on the importance of credibility and trustworthiness took place and ethical

issues were also dealt with in this chapter.

The chapter that follows will present findings obtained from the participants who were
interviewed and the document analysis will be included. These findings will be presented

in the next chapter (Chapter 4).
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CHAPTER FOUR: DATA ANALYSIS AND INTERPRETATION
4.1 INTRODUCTION

This chapter focuses on the data gathered through face-to-face interviews at three
selected township schools in Gauteng's Johannesburg East District. Data were gathered
from principals, deputy principals, heads of departments, and teachers. Document
analysis was also performed by the researcher to collect extra data. The researcher's
goal was to identify the impact of SMTs in assuring enhanced learner performance in the
Johannesburg East District of Gauteng, with an emphasis on township schools. It is
considered that learner performance in township schools is influenced by a variety of
circumstances, with one of the obstacles being the areas in which the schools are located.
Despite township schools' efforts to bridge the divide between the school and the

neighbourhood in which learners live, learner achievement remains poor.

The purpose of the questions was to determine the role of SMTs in guaranteeing
improved learner performance. In addition, the questions provided insight into the support
that SMTs provide to improve learner performance. The study investigated the issues
that affect township schools in order to find out what factors influence learner

achievement. The following topics were discovered while analysing the study.

Table 4.1: Summary of themes derived from data

Themes

Theme 1: Monitoring teaching and learning

Theme 2: Support towards teaching and learning

Theme 3: Engagement through meetings and reports

Theme 4: Challenges faced in township schools (learner attendance, parental
involvement, crime) and dealing with challenges

Theme 5: Motivation through incentives

Theme 6:Training through workshops

Theme 7: Developmental in leadership and management

Theme 8: Organised workshops for teachers

Theme 9: Communication channels

Theme 10: Varying roles played by different stakeholders (DoE, teachers, learners)
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The above-mentioned themes were discussed considering the study's topic. Principals,
deputy principals, HODs, and teachers were the primary targets of the study. The
researcher acquired data from the documents supplied by the sampled schools, as well
as from interviews. Interview questions and document analysis were used to develop
themes. The main study topic was divided into several components, allowing for easy

data gathering through interviews.

The Covid-19 guidelines were followed, as well as ethical considerations. To protect the
identities of both the schools and the participants, confidentiality and anonymity were
maintained throughout the data collection process. The names of the schools and
participants were omitted to achieve this. The Covid-19 protocols included health
screening, mask wearing, temperature checks, hand sanitization, and social distancing.
The Johannesburg East District of Gauteng was chosen as the study location, which is

described below.

4.2 JOHANNESBURG EAST DISTRICT AS A STUDY SETTING

The Johannesburg East District has grouped schools into different categories. The
schools are grouped as follows, Alexandra township schools, Ivory Park township
schools, public schools, independent inner-city schools, independent schools and LSEN
schools. Three schools were deliberately selected from the five Alexandra township
schools. The table below shows how schools are categorised and the number of schools

in each category in the Johannesburg District of Gauteng.

Table 4.2: Johannesburg East District secondary schools

Category No. of secondary schools
Alexandra township schools 5
Ivory Park township Schools 10
Public Schools 24
Independent inner-city schools 25
Independent schools 14
LSEN 3
TOTAL 81
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4.3 TOWNSHIP SCHOOLS AS A STUDY SITE

Township schools are attended by learners of several ethnic groups, the majority of whom
being Black Africans. These schools are located in places where the majority of learners
live in informal settlements, with some schools located within the informal settlements.
The bulk of residents in those townships are from low-income families, have children, and
are impacted by socio-economic circumstances. Most families' primary sources of
income are government social subsidies, informal commerce, and earnings from part-
time work. The researcher gathered Alexandra township school results in order to assess
the performance of each sampled school. The table below shows the matric results for

the last five years. The final two shaded schools are not included in the study.

Table 4.3: Matric results for 6 years (2015-2020)

School 2015 2016 2017 2018 2019 2020
School A 76.5% 75.4% 74.1% 89.7% 60.4% 49.0%
School B 64.7% 60.9% 82.0% 91.4% 80.0% 80.0%
School C 90.9% 92.9% 89.6% 92.5% 92.9% 82.93%
School D 89.1% 92.0% 86.2% 85.3% 78.7% 87.0%
School E 66.5% 62.9% 71.9% 80.9% 76.5% 80.8%

According to Table 4.3 of Matric results between 2018 and 2019, School A’s grades
decreased by 29.3% between 2018 and 2019. School B decreased by 11.4%, while
School C increased by 0.4%. It is clear that only one of the selected schools managed to
enhance learner achievement, while the other two schools saw a reduction in learner
achievement. The researcher was required to determine the features of the sampled

schools as highlighted in the table below.

Table 4.4: Characteristics of sampled schools

School | Principal’s | Location | Economic Feeder School | Language
tenure status area fees offered
(Years)

A 7 years Township | Disadvantaged | Township | No fee | Setswana
Sesotho
IsiZulu

B 10 years Township | Disadvantaged | Township | No fee | Tshivenda
Sepedi
IsiZulu

C 13 years Township | Disadvantaged | Township | No fee | Xitsonga
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Sepedi
IsiXhosa
IsiZulu

Schools A, B, and C are all located in Alexandra Township, with School B being in the
heart of the township, surrounded by informal settlements. Because all the sampled
schools provide a service to a low-income community, learners do not pay school fees at
those institutions. Each of the three schools studied had more than 1 000 learners. The
schools provide a variety of home languages in order to accommodate the many cultures
of the Black African community. The study included participants from three schools, each
represented by the principal, one deputy principal, one HOD, and one teacher. Their

biographical information is provided below.

4.4 BIOGRAPHICAL INFORMATION OF PARTICIPANTS

The researcher gathered information on the biographical details of the participants, who
included the principal, deputy principal, HOD, and one teacher. Table 4.5 provides a

summary of the principals' personal information.

4.4.1 Biographical data of principals

Table 4.5: Biographical data of principals

School Participant Gender No. of years
working as a principal

School A Principal A Male 7 years

School B Principal B Male 10 years

School C Principal C Male 13 years

The researcher was able to gather personal information from all three sample schools'
principals. All principals had between 7 and 13 years’ experience working at township
secondary schools. Their experience working in the sampled schools qualified them to
be held responsible for the matric results shown in Table 4.3. They have gained
knowledge on how to increase learner performance at their schools because of their work
experience. The survey included deputy principals as well, and the table below provides

a summary of each.
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4.4.2 Biographical data of deputy principals

The study included one deputy principal from each school. The table below provides a

description of deputy principals.

Table 4.6: Biographical data of deputy principals

School Participant Gender | No. of years working as
a deputy principal
School A Deputy Principal A Male 10 years
School B Deputy Principal B Male 15 years
School C Deputy Principal C Female 5 years

All deputy principals who took part in the study had between 5 and 10 years of
experience. Their experience as deputy principals has provided them with enough
knowledge of the role and responsibilities of SMTs in improving teaching and learning.
They also know how to provide support to SMT members as well as all other members

of staff, thanks to their experience.

4.4.3 BIOGRAPHICAL DATA OF HODS

One HOD from each sampled school took part in the study. The following is a list of the

HoDs who took part in the study.

Table 4.7: Biographical data of HODs

School Participant Gender No. of years
working as an HOD
School A HOD A Male 7 years
School B HOD B Female 4 years
School C HOD C Male 3 years

All HODs engaged in this study had worked in township secondary schools for between
three and seven years. The number of years they have spent on the SMT has aided them
in getting the requisite experience in both teaching and learning support. Two of the
HODs that took part in the study oversee departments that teach critical subjects, as
defined by the Department of Basic Education. They have expertise and understanding
on how to interact with teachers in their departments as a result of their experience. They

have been given enough knowledge to enable them to carry out their responsibilities in
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improving effective teaching and learning. It may be concluded that they are aware of
their roles because of their experience, which should lead to increased learner

performance.

4.4.4 Biographical data of teachers

At each sampled school, one teacher participated in the study. Table 4.8 provides a

description of the teachers who participated in the study.

Table 4.8: Biographical data of teachers

School Participant Gender No. of years
working as a teacher
School A Teacher A Male 13 years
School B Teacher B Female 3 years
School C Teacher C Female 5 years

All teachers who took part in the study had been working in township schools for between
three and thirteen years. This group of participants comprise those who work directly with
learners in the educational system. The number of years they have worked as teachers
has aided them in finding appropriate teaching strategies to use in class. As a result, they
are well-versed in how to communicate with and collaborate with learners from township
communities. They usually use teaching approaches that are appropriate for the learners
in their schools. Due to the difficulties that learners face because of socio-economic
issues affecting learner progress, teachers have attempted to devote their time to
supporting learners in their schools. Extra morning and afternoon lessons, the Secondary
School Intervention Programme (SSIP), and school camps are some of the tactics they

use.

When preparing to collect data, there are processes and procedures that need to be

followed. These procedures are discussed as follows.

4.5 THE DATA COLLECTION PREPARATION PROCESSES

45.1 Gaining access at sampled schools

The researcher obtained authorisation from the Gauteng Department of Education to visit
the sampling schools (GDE). When the researcher received authorisation, they then
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sought approval from the Johannesburg East District, which included the sampled
schools. The researcher was granted access to the schools by the Johannesburg East
District office. It was now the research's obligation to approach schools and arrange
interviews. The researcher wrote to the principals of the sampled schools, asking for their
permission to participate in the study. The researcher next approached each school and
explained the research's goal and scope. The principal, one deputy principal, one HOD,
and one teacher from each school were among the participants in the study. All the
participants were made aware of their position in the research. Yin (2016:49) agrees,
stating that a planned study should be presented in a straightforward manner so that
participants understand what they are agreeing to undertake and are fully informed. By
signing informed consent papers, the researcher ensured that participants' understanding

of the study was confirmed.

The three principals who were interviewed were all friendly. They put together a group of
participants who would represent their respective schools. Participants were chosen
based on their schedules. On 3 November, the principals made sure that all participants
at their schools were aware that they would be participating in the study. The researcher
was provided an opportunity to explain the study's objective to all participants. Those who
did not want to participate in the study were excused and replaced with those who were

willing to participate.

In all three sampled institutions, appointments to conduct interviews were planned for 3
November 2020. School C was the first to choose a date for their interview, which was
planned for 13 November 2020. School A set its interviews for 6 November 2020. Finally,
School B set its interviews for 9 November 2020. All negotiated interviews took place on
days when Grade 12 learners were not in school and volunteers were not scheduled to
invigilate assessments in other grades. There should be no disruptions or disturbances

during the matric examinations, according to the department's rules.

On the planned interview day, the researcher reviewed the requested documents, which
included the school policy, SMT meeting minutes, and staff meeting minutes. The

timebook and a few randomly selected class registers were scrutinized.
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4.6 DATA COLLECTION THROUGH DOCUMENT ANALYSIS

Data were gathered by analysing documents from randomly selected schools. Because
the request was submitted on the day of the scheduled interviews, the researcher was
able to obtain the relevant documentation from the three sampled schools. Official
documents contain data that are pertinent to the research. According to McMillan and
Schumacher (2014:361), documents describe the functions and show how different
people define the organization. During the data collection procedure, the researcher
obtained school policies, minutes of meetings, instructor timebooks, and class

attendance registers from all three sampled schools.

4.6.1 School policy

A school policy is there to guide the school on how it is supposed to operate. Several
aspects may be included in the school policy and these may include attendance policy,
dress code policy, learners’ code of conduct, and learners’ discipline and language
aspects. School policies furthermore include a wide range of topics. Access to schools,
school management policies, school finance policies, and policies on curriculum and
evaluation are only a few of the topics that are included in the school policy. To ensure
that all the information in the school policies reaches the parents, the school policy is
communicated to them as well as the learners at the start of the year, so that both parents
and learners are aware of what is expected of them. Communication of the school policy
to parents is normally done by the sampled schools at the beginning of the year during
the parents meeting. One participant raised a concern pertaining to learners’ parents who
do not attend parents meeting where the school policy is communicated to parents.

Principal C stated:

We have a small percentage of parents who are not attending the parents
meetings. The learners of the parents are those who are failing to adhere to

the school code of conduct.

The communication of the policy during parents meetings was not the same with the other
two participating schools. These schools were not happy about the number of parents
who attend parents meetings. This was alluded to by participants from the two different

schools who stated:
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Our school is one of the biggest in the province but when we call a parents’
meeting, we have fewer than 200 parents who come in. (Principal B)

The attendance of parents is poor when comparing it with the number of

learners enrolled in the school. (Principal A)

Upon analysing the documents in the sampled schools, Schools A, B, and C had policies
in place and were putting them into action. The schools presented minutes of parents’
meetings and registers of learners who were present when the school policies were
communicated by the class teachers in their respective classes. School B and C were
pleased with how they were carrying out the school policy. School A, on the other hand,
claimed that they required assistance in implementing the school policy efficiently. The

school policy is evaluated every three years at all three sampled schools.

4.6.2 Year plan and timetable

All three sampled schools have a year plan outlining all the scheduled activities for the
academic year. The developmental seminars are among the programmes included in the
year plan. Unfortunately, due to the Covid-19 virus, which resulted in school closures for
an extended period of time, all three sampled schools were unable to implement their
2020 academic year plan properly. Nonetheless, prior year plans had been implemented

effectively. Deputy Principal B stated:

| make sure that the HODs have the school calendar, management of the

Annual Teaching pans, subject policies and the assessment policies.

School A, B, and C offer morning, afternoon, weekend, and vacation classes to all their
Grade 12 learners. The researcher was given timetables and signed attendance records
for teachers and learners who attended these extra classes. This is evidence that such
programmes are implemented in township schools in order to improve learner

performance. This is supported by different participants who state:

The Department of Education gives support by ensuring that they hold extra
classes for learners. (HOD A)

The Department of Education organises SSIP which focuses on Grade 12s.

(Deputy Principal B)
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4.6.3 Minutes of meetings

SMT meetings are held at least once a week at Schools A, B, and C. Because SMTs are
the leaders and managers of schools, they must meet on a regular basis to deal with the
difficulties that the school faces. SMT meeting minutes were presented as proof that SMT
meetings were held at least once a week. Some of the items which were common in the
minutes of sampled schools is the progress of the school, results analysis, administering
of assessments, developmental workshops, discipline of learners, submission and

capturing of marks, as well as reporting to parents through learners’ reports.

Upon analysing the minutes of meetings of sampled schools, the researcher obtained the
information that staff meetings are held at least once a term for SMTs of Schools B and
C, and once a month for SMTs of School A. The objective of staff meetings is to discuss
or handle staff challenges, and they also serve as a platform for information sharing.
When meeting minutes were examined, the researcher discovered that most of the issues

on the agenda were discussed, and solutions to difficulties were suggested for execution.

The schools also had the minutes from the morning briefings, which are held at least
twice a week for the entire staff. As previously noted, the majority of the scheduled
sessions for the school year had been postponed due to school closures caused by the
Covid-19 pandemic. In the 2020 academic year, all three sampled schools attempted to
reduce the number of meetings in accordance with the Covid-19 pandemic safety
standards. For hosting meetings, all three the schools in the sample used virtual

technology.

Other meetings involving internal stakeholders are well attended by staff members. When
the researcher examined the minutes of meetings between the SMT and staff members,
she discovered that staff members of all three schools participate fully throughout the

sessions. That was not the case during parent-teacher meetings.

According to Lara and Saracostti (2019:2), families and schools are the main actors in
the construction of their roles and forms of involvement, generating new and varied
actions to relate to one another according to the specific educational context. The
researcher analysed the school documents to check the attendance of meetings by
parents, which is parental involvement. Parental involvement in their children’s schools

is defined by elements such as attending conferences with teachers, attending Parent
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Teacher Association (PTA) meetings, visiting the classroom and volunteering at school
(Sengonul, 2022:46). Jaiswal and Choudhuri (2017:111) state that parental involvement
is any interaction between parents and children at home or with the school to ensure that

the children’s academic performance is going in a positive way.

To verify if parents of sampled schools were involved in the education of their children,
the researcher first had to check if the sampled schools had scheduled parents; meetings.
The researcher analysed documents from each School A, B and C to check if they do
hold parents’ meetings. The attendance and participation of parents in the meetings were
checked as well. As per the documents analysed at Schools A, B and C each year, four
parent meetings are scheduled in accordance with School A's year plan. The majority of
parents attending parent-teacher meetings at School A are only parents of Grade 8 and

12 learners. According to Principal A:

Parents are active when Grade 8 learners are new and when we call parents
meeting the hall is full. As soon as they go to Grade 9, the numbers reduce
and they re-emerge when learners get to Grade 12. As for the other grades,

their parents do not bother attending meetings.

When parents are involved in the education of their children at school, it is believed to
have a positive impact on the development of children or learners in achieving their
educational goals in schools, both academic and non-academic, which include moral,
spiritual and attitude (Waluyandi, Trihastuti & Muchtarom, 2020:1687). Therefore,
parents' inadequate attendance of meetings makes it difficult for a school to collaborate
with parents in addressing disciplinary issues. The school needs to collaborate with
parents to ensure that learner performance improves. Parents must be actively involved
in their children's academic lives and be educated about all the programmes given by the

school in order to ensure increased learner achievement.

When it comes to School B, the principal said that the majority of the time, parents were

not present. School B's principal stated:

Our school is one of the biggest in the province, but when we call parent
meetings, we have fewer than 200 parents who come in. When we call a

meeting to elect the SGB, you might find that only 7 or 9 parents are here.
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That is why our SGB members is not elected, but they become SGB members
because they are the only ones who came for the meeting.

As a result, the school is unable to manage the disciplinary issues that it is experiencing.
The school and parents must work together to reduce disciplinary difficulties. The school

and the parents has no relationship.

When it comes to School C, it was a different case from School A and B. Besides the four
general meetings per year plan for School C, other special meetings are also held at the
school for the benefit of the school and the parents of Grade 12 learners. According to
the school, they have a good relationship with their learners' parents. In contrast to
Schools A and B, attendance at parent-teacher conferences is very high at School C.
Most parents are actively involved in enforcing the school code of conduct on learners.

According to Principal C:

We have a small percentage of parents who are not attending the parents
meetings. The learners of these parents are those who are failing to adhere to
the school code of conduct. The majority of parents do attend meetings

whenever they are invited.

Participation of parents in meetings is very important, as certain decisions affecting their
children are made during those meetings. According to the minutes of the parent
meetings, the schools organises four parents’ meetings per year. Due of the Covid-19
epidemic, parents’ meetings scheduled for the 2020 academic year were cancelled. The
schools had to follow the Covid-19 pandemic's safety requirements. The researcher was
required to review the 2019 meeting minutes. According to the minutes of School A and
B, most parents do not fully participate in meetings by raising their voices. Only a few
people speak up during meetings. The few parents who attend parent-teacher
conferences are the parents of Grade 12 learners. When compared to the number of

learners enrolled in the School A and School B, parent attendance is very low.

In School C, participation of parents is very good. The majority of the parents actively
engage in the meetings. During the meetings, the majority of parents express their
thoughts and ask questions. They are also provided a platform to ask questions and make

comments for possible solutions to any problems that the school may be experiencing.
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Parents of Grade 12 learners fully participate in the meetings of the school and the
parents of Grade 12 learners. They also express their views and are given a forum to ask
inquiries. Parents of Grade 12 learners are notified of all planned extra classes for Grade
12 learners, as well as all intervention techniques implemented to improve learner
performance. Because parents are aware of all these intervention measures, the school
has been able to enrol nearly all of its learners in these programmes. The school also

keeps in touch with the parents of Grade 12 learners on a regular basis.

Boonk et al. (2018:12) grouped a parental involvement indicator into the two main
categories which are home-based involvement and school-based involvement. Home-
based involvement is what parents do at home to promote their children's learning, such
as monitoring school progress, guidance in learning activities at home or helping with
homework, whilst school-based involvement are the activities and behaviours parents
engaged in at schools, such as attending parent-teacher meetings and attending school
events. For that reason, it is very important that parents are involved in the education of

their children to enhance improved academic performance of the learners in schools.

46.4 Code of conduct

According to Allen, Reupert and Oades (2021:2), it is a requirement for schools to have
supporting policy; that is, at a minimum, known and accessible to parents, staff, and in
some circumstances, learners. The sampled schools had a code of conduct which was
in place; therefore, a disciplinary commission is in effect at Schools A, B and C. The
committee keeps a record of all matters referred to them. When a case is referred to the
committee, an investigation is launched. Following the completion of investigations, the
committee records the actions taken and ensures that all records are in place in all three
sampled schools. The social worker station in School C assists learners with disciplinary
issues that are exacerbated by their socio-economic origins. The principal of School C

stated:

Some of the cases that we deal with require us to refer the learners to the
social workers. Fortunately enough, we have a social worker that is stationed

in our school.
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All three examined schools have written vision and mission statements that are
prominently posted in the reception area. The strategic placing of the vision and mission

statements makes them simpler to view and read for everyone visiting the schools.

The code of conduct is created by the school administration in collaboration with the
teachers. It is then forwarded to the SGB, who signs and approves it. School A, B, and C
all make certain that all members are completely aware of and familiar with the school
code of conduct. The staff at Schools A and B discuss the school code of behaviour. At
School C, they not only talk about it, but they also make sure that every teacher has a

printed copy of the code of conduct.

At the start of each academic year, School A, B, and C make all learners aware of the
school code of conduct. The school verbally communicates the code of behaviour to the
learners. Furthermore, during the first parent-teacher conference, School A, B, and C
transmit the school code of conduct to the parents. Schools A and B have few parents
attend parents’ meetings. However School C always has the majority of parents attend
all parents’ meetings. Because the school and parents are working together and are
aware of the agreed-upon code of conduct, it is simpler for learners at School C to
maintain a high level of discipline. The degree of discipline in Schools A and B is not as

high as it should be.

Some of the topics addressed in the code of conduct to which learners are expected to
follow are discipline, correct school uniform wear, punctuality, and attendance. Learners
are encouraged to appreciate self-respect as well as respect for others. The
communication of the code of conduct to both learners and the majority of parents has
made it easier for School C to lead and govern the school effectively. School A and B are
still attempting to manage the school properly by minimizing the disciplinary concerns
that they are now experiencing.

Allen et al. (2021:7) further states that school policymakers should ensure that learners
and staff have sufficient buy-in to the creation and implementation of policies that most
concern them. Schools must consider how their school policy will be adapted, shared,

understood, enacted, used and reviewed.

All stakeholders, which include parents, teachers, and administrators must adhere to the
policy to encourage children to live lives that reflect positive values (Novianti, 2017).
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Therefore, it is the responsibility of SMTs in schools to ensure that a proper code of

conduct is in place for the school to function properly.

4.6 DATA COLLECTION BY MEANS OF FACE-TO-FACE INTERVIEWS

The researcher questioned participants at each school after analysing the documents
given by the sampled schools. The interviews were conducted primarily to gather
information on the function of SMTs in guaranteeing enhanced learner performance in
township schools. Data and the material to be presented based on the participants’ voices
were collected in this study. The data were transcribed verbatim, and the researcher

generated themes and sub-themes. The following established themes are discussed:

4.7.1 Theme 1: Monitoring Teaching and Learning

School Management Teams (SMTs), as school leaders and managers, have certain
functions and responsibilities. Their roles vary according to the position they hold. There
are distinct roles for the principal, the deputy principal, and the HODs. According to
Benoliel (2017:77), the principal must be clear on what role each SMT member plays so

that each SMT member knows who is accountable for what.

The researcher probed a question on what the roles and responsibilities of SMTs in
ensuring improved performance are. Responses from different participants indicated that
the SMTs at different schools have similar roles and responsibilities. Different SMT
participants gave their responses to the probed question. Principals stated that they were
the accounting officers; they monitor how teaching takes place. To have effective
teaching and learning, the SMT ensures that when drawing up the timetable, subjects are
correctly allocated to teachers. Thereafter, the deputy principal ensures that there is
curriculum delivery and assessments are conducted as per management plan and results
analysed each term. The deputy principal also manages the leave forms of all staff
members. The HOD monitors the attendance of teachers. SMT members, facilitate
communication between the principal and teachers. The well-being of learners is also
taken into consideration. Since the sampled schools are from disadvantaged
communities, the schools offer a nutrition programme to learners and the deputy principal

manages the programme.
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Making sure the school runs smoothly is one of the principal's duties. Due to its critical
role in attaining the intended goals of education, school leadership is a major component
of the educational system. The success of school leadership will always be a factor in the
programmes, policies, and strategic plans for education's execution (Mwesiga & Okendo,
2018:94). Additionally, Bush and Glover (2014:564) note that there are severe
accountability restrictions for school administrators in many countries. This is what

Principal A said:

| am the accounting officer. When learners fail, | am the first person to be
blamed as if | teach. My role in this school is to see that everyone does what
is expected of them.

According to their statements, Principals B and C are also accounting officials. The SMT,
especially the principal, is held accountable when the school performs poorly. Schlebusch
(2020:84) claims that teachers attribute the low academic achievement of their learners
to the ineffectiveness and lack of concentration of their principals. As stated by Miroj et
al. (2020:87), the effectiveness and efficiency with which the principal plans instructional
activities determine the success of learning in schools. As accounting officials, principals
are required to confirm that SMT members are achieving the goals set forth to raise

learner performance. This was highlighted by Principal C, who said:

My basic role is to coordinate the responsibilities of the SMT members. |
ensure that | monitor that they are achieving the goals we set together as a

team. | also advise them when they are facing challenges in their departments.

The importance of the role of learning, according to Miroj et al. (2020:86), is crucial in
realizing that the principal must set guidelines for the learning activities that must be
carried out in schools and that the role does not only belong to the teachers directly
involved in the learning activities. Principals are accounting officials, as was previously
said, and it is their responsibility to guarantee good teaching and learning. This can be
achieved by giving subjects to teachers who possess the necessary knowledge and

abilities. Principal C alludes to this when he stated:

The first thing that we do when doing allocation is to ensure that we allocate
correctly in terms of subject understanding. In that way, as SMT, we minimise

the challenges that teachers might encounter in class.
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Principals play a vital influence in the efficacy and performance of schools as decision-
makers in the administrative procedures at their schools (Ozgenel & Karsantik, 2020:3).
You can encounter challenges that keep you from achieving your goals. Principal C noted
that it is essential for principals to encourage other SMT members. Since the principal is
in charge of managing every department in a school, they must be informed of what is
happening there. Management of nutrition programmes helps schools make sure that no
learner is denied a school lunch. Learners are fed nutritious meals in addition to being
given food to satisfy their basic entitlement to eat. School officials, according to Graves
and Moore (2018:264), perform research on how children think in order to teach and

comprehend them. Principal B supported this assertion by stating:

Besides ensuring that learners perform, I’'m also responsible for monitoring the
nutrition programme by being responsible in appointing and managing food

handlers. (Principal B).

It is essential for competent leaders to possess appropriate knowledge and skills, to be
aware of their leadership roles to perform their duties effectively, and to influence
followers' attention to commitment (Mwesiga & Okendo, 2015:95). Furthermore, Mwesiga
and Okendo (2015:95) argue that a leader's ability to delegate power to his or her
immediate supervisor is the main attribute of a successful leader. Additionally, principals
meet with SMT members and ensure that they meet with their employees. The principal
presides over all SMT meetings, staff meetings, and morning briefings. On the other

hand, deputy principals have their own jobs and responsibilities.

According to Shore and Walshaw (2018:310), the deputy principal works closely with the
principal and assists the principal in the many managerial and administrative
responsibilities entrusted to him or her by the school board. The effective delivery of
curricula is expected to yield positive results by the end of the year. Each school has two
deputy principals. The duties of the deputy principal for curriculum and the deputy
principal for administrative work are separate. The primary responsibility of the deputy
principal (curriculum) is to ensure that the curriculum is implemented effectively at the
school. Reasons for monitoring are highlighted by Ndungu et al. (2015:10), who state that
monitoring and evaluation are carried out in the education sector to monitor programmes
such as the quality of education. Mwesiga and Okendo (2018:95) posit that leaders can

set clear goals, manage the curriculum, monitor, and evaluate lesson and work plans,
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and oversee daily school activities and teacher duties. Based on the information provided

by Deputy Principal A:

My role is to support SMT members by making sure that there’s curriculum
delivery. | need to monitor if different departments are doing what they must

do in terms of teaching.

The above is supported by Mwesiga and Okendo (2018:95), who state that leaders have
overall responsibility for ensuring the successful implementation of curricula and school
programmes, overseeing day-to-day teaching and learning activities, motivating teachers
and ensuring this carry commitment and academic achievement among other

responsibilities. The deputy principal's office oversees support to various departments.

According to Mampane (2017:146), HODs develop the ability to enforce policy while
providing support to teachers in areas of need during their leadership of teachers. As a
result, it is still the role of the SMTs to help teachers for the school to increase learner
achievement. When taught effectively, this leads to effective learning in learners, which
reflected in as good performance in exams (Ndungu et al. 2015:1). At School C, the

deputy principal expressed his deep concern about the quality of the outcomes, stating:

The departmental heads have to ensure that each department has quality
results at the end of the year. | don’t need results but | look at the quality in the
results as one of the top performing schools in Alexandra Township.

Deputy principals are also responsible for curriculum development, with the support of
the principal and HODs. Before creating a teaching timetable, schools are obliged to
assign subjects to teachers properly. The office of the deputy principal (curriculum) takes
care of everything related to teaching and learning. According to Mogashoa (2013:140),
appropriate teaching and learning support material, training of SMTs in assessment
guidelines, and training to monitor, assess and support teachers on innovative teaching
practices are necessary for SMTs to implement and manage curricula. Certain
documents are required by HODs and teachers in order to execute the curriculum
efficiently and improve learner performance. This is supported up by Deputy Principal B,

who stated:
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| make sure that HODs have the school calendar, management plan for
assessments, curriculum for each department, and management of Annual
Teaching Plans (ATPs), subject policies and assessment guidelines. It is my
responsibility to make sure that all these documents are also forwarded to the

teachers.

The fundamental goal of all schools is to ensure that the school achieves high outcomes
by guaranteeing that all their learners pass. Assessments are used to evaluate learners,
and it is the deputy principal (administration)'s role to oversee all School Based
Assessments (SBAs). The deputy principal creates the timetable for conducting the
SBAs. The HODs in their various departments ensure the quality of all the set SBAs, and
the deputy principal ensures that the HODs have done their part. According to Deputy
Principal A:

It is my responsibility to check if all set SBAs are quality assured by the HOD,
there’s proper marking, SBAs are moderated and then marks are captured
correctly in the South African School Administration Management System
(SASAMS).

Capturing marks in the SASAMS helps schools to report to parents at the end of each
term. Another responsibility of the deputy principal is to ensure that parents receive
reports at the end of each term. Teacher attendance is tracked at Schools A, B, and C
since it has a direct impact on learner performance. It is tracked by the timebook, which
is signed by all employees upon arrival each morning. Teacher monitoring is one of the
SMTSs' roles in schools; hence it is done by department, with each SMT responsible for

all teachers reporting directly to their office.

Teacher absence was also observed at all three sampled schools. If an employee is
missing from work, they are expected to notify their management. They are expected to
fill in a leave form upon their return from absenteeism. Some leaves require that the
absent employee attaches the relevant attachments as verification of their location while
away from work. This helps with the processing of leave forms. The leave forms are
managed by the deputy principal (administration). Other aspects of school administration

are also the responsibility of the deputy principal. According to Deputy Principal B:
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As a deputy principal (administration), | have to make sure that all
administration issues are well attended to. | monitor absenteeism of learners
by ensuring that registers are marked regularly and captured. | manage leave

forms for teachers and make sure that | submit them to the District.

As Deputy Principal B indicated above, it is critical for the school to monitor teacher and
learner attendance to improve learner performance. All administrative work is controlled
by the deputy principal and all work must be signed by them as confirmation that is has
gone through his office. The HODs are members of the SMT and report directly to the
deputy principals. HODs ensure that communication flows across their various
departments. Effective communication informs teachers of what is expected of them.
According to Benoliel (2020:290), close interaction with SMT members increases school
leaders' ability to share experiences, facilitate team tasks, work by encouraging
teamwork, aligning team efforts with school goals, and being considerate of older
members. Circulars and other educational material must be sent to the teachers in good

time. This is confirmed by HOD C who said:

One of my key responsibilities is communication on behalf of the principal and
the deputy principal. 1 make sure that I convey the messages from my

managers.

The heads of departments are appointed to handle duties for their respective subjects
and the workload of the teachers in the subjects they teach, and they are given
supervisory duties to the academic masters to deal with the teaching activities of the
teachers (Mwesiga & Okendo, 2018:95). Another feature of HODs is that they must be
subject-matter experts. They look after the departments in their specialist area. As subject
librarians, they have the essential knowledge and skills of the subjects in their department
and can therefore lead teachers effectively. According to Mogashoa (2013), SMTs are
expected to provide full support to educators in their departments through in-service
training. HODs must guarantee that their departments' teaching and learning are effective

to improve learner performance.

Head of departments are appointed to handle duties for their respective subjects and the
workload of the teachers in the subjects they teach, and they are given supervisory duties

pertaining to academic masters to deal with the teaching activities of the teachers
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(Mwesiga & Okendo, 2018:95). Another function of HODs is that they must be subject-
matter experts. They look after the departments in their field of expertise. They have the
essential knowledge and abilities of the subjects in their departments as subject
specialists, allowing them to manage teachers effectively. According to Mogashoa
(2013), SMTs are expected to provide full support to educators in their departments
through in-service training. HODs must guarantee that their departments' teaching and

learning are effective to improve learner performance.

My responsibility is to manage the department thus teachers and ensure that
allocation of duties is done for the educators. | also ensure that the learners
are being taught. (HOD A)

Ndungu et al. (2015:11) state that the teacher evaluation is aimed at improving teaching
and ultimately improving learners’ results. When teachers’ evaluation is done, the SMT
should create a positive classroom environment that is conducive for teaching and
learning. It is the responsibility of the HODs to guarantee that learners attend lessons
and that the curriculum is delivered in class to increase learner performance. Annual
teaching plans (ATPs) must regularly be checked to verify that teachers teaching the

same subject and grade level are on par. According to HOD B:

| ensure that learners are always in class and there’s curriculum delivery. | give

curriculum support to the teachers.
HOD C concurred with HOD B by stating that:

My role is to get engaged with learners even those in classes that | do not
teach and ask about the areas they feel they have gaps. | need to be hands-

on rather than leading from the side.

As subject specialists, HODs must guarantee that subjects are taught and learned
effectively in their departments at all grade levels. As HOD C mentioned, other subjects
are completed by all learners in the school, and it is not possible for the HOD to teach
every class. HODs should undertake class visits to identify problems that may impede
increased learner performance, as well as provide instructors with the required support.
The most important factor is that the HOD collaborates with the teachers to achieve the

desired results at the end of the year. Class visits also allow the HOD to identify the
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strengths and weaknesses of various teachers in their departments. Sibanda (2018:788-
789) states that when teachers share responsibilities, they teach better than they do when
they are overloaded with responsibilities. She highlights the importance of empowering
teachers who do well in the areas where they are talented and skilled to take decisions,

which promotes learner achievement. Below is a response from one of the HODs:

| encourage team teaching in my department which has led to good results.
Teachers assist each other in topics where they feel that they are not able to
teach them effectively. One who understands the topic better, offers

assistance to teach it. (HOD C)

The above is supported by Sibanda (2018:790), who asserts that, when teachers
collectively discuss how to assist learners, the learners benefit, because different ideas
put together can be very powerful. SMTs have various tasks and responsibilities, one of
which is to engage with teachers on a frequent basis. Teachers are extremely important,

since they have direct contact with learners and know them better than the SMT.

4.7.2 Theme 2: Support towards teaching and learning

In the case of teaching and learning support, SMTs were asked about their supporting
role in teaching and learning. Roles mentioned included overseeing lesson plans and the
annual teaching plan (ATP), as well as overseeing timesheet signing and class registers.
Most participants mentioned that their schools have a development team that trains new
teachers who join the school. Workshops are offered to schools by the Department of
Education and some are run by outsourced facilitators. Meetings are held at schools to
ensure effective communication and minimise conflict. The SMT takes care of any
problems that arise. Instructional materials are provided to teachers to ensure that
teaching and learning are effective. The DOE conducts a Secondary Schools
Improvement Plan (SSIP), which focuses primarily on the Grade 12 learners and aims to
improve their outcomes, especially in the disadvantaged communities. Teachers also

offer extra classes to learners over weekends and holidays.

The success of implementing learning activities cannot be separated from the school
leaders’ success in influencing all parties involved in learning activities in schools,
especially teachers (Miroj & Gunawan, 2020:86). One of the roles of SMTs is to help

teachers improve learner performance. All staff must be trained regularly to keep up with

86



changes and innovations in the curriculum. At one of the participating schools there is a
development committee. It is a norm in the education system to ensure that teachers
receive adequate training according to the curriculum. This is supported by Nobile
(2019:50), who states that the oversight role involves monitoring and evaluating staff
performance and the staff development role concerns building the capacity and
competence of staff to enable them to do their jobs more effectively. According to

Principal B:

We have a developmental team especially for these new teachers. We train
them on how to manage the class and on how to approach these learners. We
train them on how to deal with problems in class. Even with those that have

been in the field for so long, we keep on revising the policies.

Principal A also does something for the school in relation to teacher development

seminars. According to Principal A:

We organise different workshops for example subject workshops for teachers.
We once called officials for a safety and security workshop which was run by
the Head Office for two Saturdays. We also called labour to guide teachers on

their do’s and don'ts.
The above is supported by School A's HOD A, who stated:

Normally the principal does have some workshops whereby he organises

people from outside to come and assist.

According to Mogashoa (2013), SMTs are expected to provide full support to educators
in their departments through in-service training. The HODs are responsible for helping
the instructors they supervise in their particular departments. As SMT members, this is

one of their responsibilities. Deputy Principal C and Teacher C both stated:

The type of support that we get internally is that they give us information that
they get from the facilitators. (Teacher C)

Internally, we encourage different departments to have their own departmental
meetings whereby the departmental heads can share information. We share

the frustrations that we have and we resolve them in brief meetings and staff
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meetings. If we have personal issues, we address them in the principal and
deputy principal’s offices to resolve some of the challenges. (Deputy Principal
C)

Teacher B at School B expressed similar views on the role of SMTs, stating:

Each department is assigned to an HOD, they manage a small department. If
you are successful it means the HOD is giving enough support to them.

Some participants felt that staff were not adequately supported. Teacher A felt that
School A did not receive adequate support. When asked if they received help as teachers,

the answer was:

No, there’s nothing like that except if an individual wants help, it would be given

to them. As for saying it’s a collective planning, it’s a no.
At School B, the SMT recognizes and addresses problems as they arise. HOD B stated:

We try to get teachers’ grievances so that we can address them and
challenges are dealt with at an earlier stage.

Effective school leaders should be responsible, accountable and committed to
communicating the school's vision, mission, and goals, developing strategic plans for the
school, overseeing teaching, and learning activities of teachers and learners, and
motivating teachers and learners by providing them with suitable teaching and learning
material (Mwesiga & Okendo, 2018:94). According to Milondzo and Seema (2015), SMTs
are tasked with managing Learner and Teacher Support Materials (LTSM) by ensuring
that the resources are appropriately disseminated among educators in their respective
departments. Another task and responsibility of the SMT are to ensure that suitable
resources are available for successful teaching and learning. This is supported by
Horsley and Sikorova (2014:46), who state that the sociocultural approach to classroom
teaching and learning resources emphasizes that resources will be crucial tools in the
learning process and expects that different classroom teaching and learning resources
will be different cultures and communities are evaluated. One participant emphasized
this, stating that the availability of resources leads to higher learning performance.

According to Principal C:
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We give them all what they need in terms of resources. If its material that the
school needs to buy, we buy it.

School leaders are aware of the importance of ensuring that teaching and learning
resources and also the consequences of not having adequate resources, are addressed.
These consequences are highlighted by Magesa and Mtebe (2022:14), who state that
school heads and teachers are affected by the shortage of resources which hinder the
operations of the school. Therefore, the quality of secondary education becomes
compromised. Infrastructure can also hinder effective teaching and learning. Magesa and
Mtebe (2022:14) further assert that inadequate classrooms would mean that there is
overcrowding and hence it will become difficult for teachers to conduct classes in an

unfavourable learning environment.

In township schools, many methods are put in place to increase learner performance.
The Department of Education funds one of the intervention programmes. One is the
Secondary School Intervention Programme (SSIP). It usually takes place during the
school holidays and over weekends, and it caters for essential subjects in Grade 12.
Learners from several neighbouring schools would participate in an SSIP programme at

one of the chosen schools. HOD A stated:

The Department of Education gives support to schools by ensuring that they
hold extra classes for learners. The Department of Education does SSIP for

those critical subjects like Maths, Science and Accounting.
Deputy Principal B agrees with HOD A, stating:

The Department of Education organises SSIP, which focuses on Grade 12s.
The Government is now investing more on these programmes. The
Department also funds these programmes which also includes camps and
holiday classes. These programmes have improved the results of the learners.
The Government supplies the school with the exam relate material. Parents
are also supporting the programme as they are a big yardstick to the results
of the country. Learners focus on these co-exam-related areas during these
programmes. Learners attend their extra classes in the afternoons and over

weekends.
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School C goes above and beyond to ensure that they provide high-quality outcomes at
the end of the school year. The school guarantees that all required support is provided to
Grade 12 learners in order for them to do well at the conclusion of the year. According to
Principal C:

We do not normally open when others are opening but we open a few days
before other schools can open so that learners can adjust from being in Grade
11 to being in Grade 12. When other learners come in, they have already

adjusted and know themselves as matriculants and are able to push harder.

Teachers’ commitment is possible when leaders have the ability to influence them. This
could mean that teachers normally become what head of schools make them to be
(Mwesiga & Okendo, 2018:96). Schools make certain that the teachers who participate
in these intervention programmes are motivated. School leaders avail themselves and
give support to the teachers. Those teachers who use money from their pockets to attend
extra classes are re-reimbursed by the school. This was stated by a Head of Department
at School C:

When educators come for extra lessons, they are compensated as little as
R100 per lesson besides the money they get for transport. (HOD C)

These programmes are extremely beneficial to learners in township schools. Most
learners come from underprivileged circumstances, where there is not enough space to
study and the surroundings are overcrowded. It is difficult for learners to find a peaceful
place where they can concentrate on their studies. Principal A was impressed by some

of the learners at School A's dedication. According to Principal A:

If you stay until 5pm, you will still find some learners studying. Some of the
learners that are studying are the ones that | talk to in class and tell them that
if they leave at 2pm, what are they going to do at home, because | know they
stay in one room with no space to study and you cannot control what your

neighbours do, they have their music blasting and so on.

It is reflected that the teachers at the sampled schools make an effort to ensure that they
provide the learners with all the necessary support they require to improve their academic

performance. Learners are involved in extra classes which are conducted in the
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mornings, afternoons, and weekends as well as during the school holidays. According to
Aningsih et al. (2022:374), schools, as a medium for learning, play a significant influence
in the character formation of children and schools need the involvement of all members
of the school community, including parents. Both the school and the parents need to work

hand in hand to ensure improved academic performance of the learners.

4.7.3 Theme 3: Engagement through meetings and reports

Employee engagement is related to the psychological experiences of people who shape
their work process and behaviour (Osborne & Hammoud, 2017:54). A question was
asked about how SMTs interact with teachers. At all three sampled schools, collaboration
with teachers happens through meetings and reports. According to Mafa (2019:62), a
staff meeting is the perfect time to cultivate curiosity, creativity, learning, sharing and
growing in teachers, traits which teachers must encourage and demand from their pupils.
Secondly, staff meetings help to establish the school culture. Schools use morning
briefings and staff meetings to interact with teachers. SMTs hold their own meetings and
HODs hold meetings in their respective departments. SMT members are expected to

provide reports to ensure compliance with the management plan.

Principals must routinely gather information regarding learner achievement in the
classroom and utilise that information to have discussions with teachers and department
leaders about modifying and improving their teaching strategies to improve performance
(Schlebusch, 2020:87). The SMTs' duty as administrators and leaders in the school is to
see to it that they collaborate with the district officials to improve learner achievement.
Tapala etal. (2020:11) assert that HODs must be included in the flow of information inside
the school and that the SMT must communicate with the HODs before communicating to
the teachers. At Schools A, B, and C, morning briefings and staff meetings proved to be
the most popular occasions for SMTs to speak with teachers. According to School A's

principal,

| meet the HODs on Mondays, then the rest of the staff on Tuesdays. In
between, the HODs must make sure that they meet their teachers so that they

can give genuine feedback to teachers as well as the principal. (Principal A)

The principals of Schools C and B reported that they also used morning briefings to

engage with teachers.
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We meet the staff every Monday and Thursday for morning briefings so that
the issues can be dealt with on time. | also encourage the HODs to hold their

departmental meetings. (Principal C)

We conduct meetings with HODs to give us problems that they are

encountering. We then see how we can assist teachers. (Principal B)

People often learn at meetings how to work better together and how to manage conflict
more productively, as well as to show professional respect to their colleagues (Mafa
(2019:62). Deputy principals are crucial in ensuring that the SMT member and the
teachers who report to their department both receive the proper support. Through their
partnership with teachers, SMT members can spot potential obstacles to learners'

achievement. This is what Deputy Principal C said:

We recover challenges every day, the first one is absenteeism. Most learners,
you will find out that they don’t come to school every day. Second one is a

challenge of bullying, especially senior phase.

Members of the SMT must make sure that the right curriculum is in place to improve
learner achievement. Mogashoa (2013:140) asserts that in order for SMTs to implement
and manage the curriculum effectively, they must receive training in assessment policies,
as well as instruction on how to supervise, evaluate, and support teachers in the use of
cutting-edge teaching approaches. The deputy principal (curriculum) ensures good
curriculum delivery, stated before. Only by monitoring the teachers' progress towards

their ATP goals uill be possible. Deputy Principal A claimed:

Usually there’s a management plan whereby the SMT members must submit
their reports for their departments. Those reports will enable is to see the gaps
and followup with the SMT member to see how we can close the gaps
together. For example, when monitoring the ATP and we see that they are

behind with it, strategies to catch up are derived.
The preceding is also corroborated by HOD C, who stated:

Okay, actually, we have got a year planner, | have got a year planner in which

on specific date which I'm meeting the educators. Each and every time we
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have a monthly meeting | will give an exampl. Besides the monthly meeting
that we meet with the whole department, | make sure that | collect books on a
weekly basis to see the gaps where they are struggling on each and

everything.

The leadership of the principal should foster reciprocal relationships between leaders and
those they lead by relying on interpersonal communication skills in order to foster staff
understanding and cooperation, according to Surana et al. (2018:398). Only if the SMT
meets independently before engaging the teachers more frequently can the SMT engage

the teachers. Additionally citing the earlier, a teacher at School B stated:

They engage with teachers more often because they will first have their own
meetings and thereafter we have morning briefings at least once a week. We

also have departmental meetings where we discuss issues. (Teacher B)

HOD A agreed with Teacher B on meetings held in schools, first by the SMT and then by
HODs in their various departments. HOD A said:

Uh, normally it, we take it to ou,r uh, respective departments, but as SMT, we
meet every week on Tuesdays. And from there, we need to go back to our
educators and respective departments, but normally we have our briefings
twice in a week just to make educators aware of what they need to do, just to
remind them of their duties. (HOD A)

Educators shared their perspectives on the SMTs' ability to engage learners. It is clear
that the SMT interacts with teachers in some schools. Teacher A had to speak the

following at School A:

In most cases, the engagement by SMTs happens during meetings whereby

it’s just one on one not necessarily meetings. (Teacher A)

In the example of School C, the educator felt that the SMT did not engage with them as

much as they should.

| would say that the SMT does not engage with us as teachers more often to

check what teachers need. We don't usually have staff meetings, we have
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maybe one, once a year but there is a suggestion box where we put our

concerns and suggestions. (Teacher C).

Better decisions are often made in meetings because differences arise that set the stage
for creative solutions to be developed that would not otherwise be discovered and
differences can be explored in a professional and productive way (Mafa, 2019:62). As
meetings have been stated as one of the ways in which SMTs engage with teachers,
everyone gets an opportunity to contribute on ways that can lead to improved academic
performance. This is supported by Osborne and Hammoud (2017:60) who allude that
organizations attract employees who are willing to be engaged, which leads to an
increase in employee engagement that results in high profitability and the organization is

less effective when employees are not motivated to do their jobs.

4.7.4 Theme 4: Challenges faced in township schools

A guestion was asked that aimed to explore the challenges faced by township schools.
Several challenges hamper effective teaching and learning and result in underperforming
schools. Researchers focus primarily on (i) learner participation, (ii) parental involvement,
and (iii) delinquency. First, participants expressed concerns about poor learner
attendance, which hinders improved learner performance. Participants raised concerns
about other social factors contributing to high absenteeism rates. Most learners come
from child-headed families where there are no adults to look after these learners.
Learners take care of themselves and their siblings. In other homes, parents go to work
early in the morning and come back late at night, which prevents parents from monitoring
their children's school attendance. At some of the sampled schools, learners’ attendance

as well, but the challenge was that they came late.

Learners are required to follow the learner attendance policy. Schools A, B, and C all had
an attendance policy. Each teacher is assigned a class as the class teacher. One of the
duties of the class teacher is the daily entry in the attendance register of the learners.
The researcher analysed the documents provided by the sampled schools, and the class
registers were present and up to date at all three sampled schools. If a learner does not
attend school for three consecutive days, all three schools also conduct follow-up
examinations. The subject teachers also have their own registers which they keep during

their lessons. Subject registries have helped schools identify learners who attend school
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but do not attend classes. Schools encounter numerous obstacles. These difficulties
affect the overall success of learners negatively. Participants were asked if they
encountered challenges that might impede improved learning performance. Below are

their responses to support the above theme.

We discover challenges every day. The first one is absenteeism of learners
and this affects our results. We have tried to engage with parents who try and
assist us as a school by making sure that learners attend school. (Deputy

Principal C)

Most participants expressed dissatisfaction with the presence of learners, which they
associated with being late. Participants went on to discuss some of the reasons why

learner attendance in township schools is so low. Several people repeated the following:

Attendance is poor as most learners come from single-parent households
where they end up having responsibilities of taking care of their siblings. We
have a high rate of dropouts as early as Grade 8. Another challenge
contributing to non-attendance is poor support from the community. No-one
asks a learner why he or she is not in school. Everyone is minding their own

business in the community. (Deputy Principal B)

Yoh! Most learners come from disadvantaged homes. Parents leave for work
early in the morning and come back very late. Parents will assume that the
child has gone to school. There is no parent that pushes the learners to come
early to school and there is no one who is pushing them to do their work.
(Teacher B)

Yah! We are affected by learner attendance due to pregnancies, due to
challenges the learners experience at home. Some will tell you that the parents

were fighting or they did not have water or electricity. (Teacher C)

According to Tapala et al. (2020:11), many learners come from low-income households,
some even from child-headed families, where the learner is the parent, and the SMT must
do everything possible to ensure their success. This was evident from the schools
surveyed, and many people agreed that most learners are influenced by socio-economic

reasons that contribute to their absenteeism. One participant indicated that some of these
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learners attend school so that they can use the classroom and washing facilities, which

seems to be a problem in the townships.

For attendance, | don’t want to lie to you, Alexandra learners they don't attend.
It seems some of these learners’ families are headed by these learners. Let
me say 90% of the learners are just coming to school to use the toilets, to use

the small space to play football. (Principal B)

Most of these constantly absent learners are also aware of the 10-day rule for
absenteeism, which stipulates that a learner must be rematriculated if he/she is absent
for 10 consecutive days without a valid reason. One person raised this, as some learners
preferred to stay at home and would not return until they were deregistered. The following
is what HOD B said:

Learner attendance is bad. There are learners who are absent for no apparent
reason. We do have a policy in place that states that if you are absent for 10
consecutive days, you will be deregistered. So they become absent for nine
days and then will be present on the 10t day. (HOD B)

While schools are striving to improve attendance, they also face the problem of learners
coming to school, but not attending classes. This is one of the elements that contribute

to low performance. According to Teacher A:

It’s also a challenge, there is too much absenteeism. Dodging of classes even

if they are within the school premises, they hide in the toilets. (Teacher A)

Even if some participants were dissatisfied with their attendance, this was not the case
for those who considered their attendance was adequate. The following participants

referred to this:

With us we don’t have a huge problem in terms of learner attendance. On a
monthly basis when we analyse, we have 3% absenteeism, which is not bad.

On a bad term a maximum of 5%. (Principal C)

It’s not a challenge, especially at the beginning of the year. We only have a
challenge towards the exam where attendance is 80-90%. (Deputy Principal
C)
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In terms of attendance, | would say 90% do attend. Learner attendance is not
much of a problem. (HOD A)

According to one of the participants, learners are driven to attend school because of the
awards they receive when they pass. The prizes encouraged the learners to be self-
motivated. This is backed up by HOD C, who said:

Kids are self-motivated. The external partners who give the top 6 Grade 12s
laptops, full scholarships with pocket money, other grades get incentives such
as money. With that in mind, they are driven to come to school every day.
(HOD C)

Learner attendance at School A fluctuated. According to Deputy Principal A:

It fluctuates, some moments you have good attendance, some moments the
attendance is very low. We don’t have the reason why learners are not in

school. The main problem that we have is late coming. (Deputy Principal A)

Secondly, participants expressed concerns about low levels of parental involvement,
which hampers improved learning performance in schools. Participants expressed
concerns that parents were not fully involved in their children's education. It was also
pointed out that schools did not get the support they needed from parents. When parent
meetings are called, few parents attend the meetings. From the three schools studied,
the researcher analysed the attendance registers signed by the parents during the parent
meeting, and only a few parents attended the scheduled parent meetings. Only the
parents of Grade 12 and some from Grade 8 attended the parents’ meetings. Other

participants complained that parents did not respond to school invitations sent to them.

It was also pointed out that members of the community do not value education, as they
do not give schools the necessary support that is asked of them. One of the roles of SMTs
is to improve communication and build strong relationships between the school and
parents to explain learning practices to them (Bipath & Nkabinde, 2018). Parents are
critical stakeholders in schools, who must help keep the school running smoothly for the
school to deliver the desired outcomes. Only at School C the parents are actively involved
and there is good interaction between school and parents. School C participants reported

the following:
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Fortunate enough we have the support from the parents. SGB is more involved
than any other stakeholders. They are the ones who initiate the parents
meeting. Every time when we issue out reports they are always there. Like
right now when you go to the gate, we have the chairperson of the SGB who
always help us with the screening and checking of uniform. They usually
search these learners, they come early in the morning and during lunch as we

have challenges with learners smoking in the toilets. (Deputy Principal C)

We have a small percentage of parents who are not adhering to our code of
conduct. You will still find their kids being late, then you call them, they are not
coming. We encourage parents that when they see the learners at home, they
must report to us so that the learners can be aware that it’s the school and the
parents who can assist the learner and this changes the learners’ behaviour

to become better. (Principal C)

The positive remarks about parents made at School C differed from what Teacher C
thought about the parents. It appears that it is difficult for teachers to engage with parents

about issues that affect learner achievement:

Parental involvement is bad because if you give a learner a call letter, the
parents do not come. We don’t know if the learner gave the parent the call
letter or not. When we phone the parents, they tell you that they are going to
work, their bosses don’t want to give them leave. Parents only come to school

during December when they have to fetch the report. (Teacher C)
Teacher B agrees with Teacher C, stating:

Parents take their work more seriously than the child’s educational activities.
We do not get random visits from parents coming to check learner progress.
We only see them when they come to collect reports. When you invite parents,
only 10% come or they just send somebody to stand in for them. (Teacher B)

Deputy Principal A was also concerned about parental participation, which has an impact

on learners' overall results at the end of the year. Deputy Principal A stated the following:
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Parental involvement is not there, as a result parents will wake up and go to
work and a child is left alone. The child decides if | should go to school or not
and nobody will make a follow up in terms of the child going to school. Parents
do not monitor the books, there is no parental involvement at all and that is our

downfall. You call them to a meeting; they do not come. (Deputy Principal A)

Other schools in the sample face significant challenges in terms of parental involvement.

One participant stated that when they called parents meetings, the parents did not attend.

Our community is too hard. Some don’t even know our school. Parents just
ask other people to enrol their kids. They make affidavits that they are
guardians of the kids so that they can be in the SGB. To them being in the
SGB is like coming for money. Since | came here, our school is the biggest in
the province but parents who come are less than 200. Parents don’t care about
the education of their children. We can have a meeting for SGB election only
to find that 7 parents are here. That is why our SGB members are not elected
but are just elected because they are the ones who came for the meeting.

(Principal B)

This is not the case at School C, where there is always a large number of parents present

at parent-teacher meetings. According to the following participant:

Attendance is always above 50% when we call parents’ meetings and

executive members from the SGB always take part. (Deputy Principal C)

Parents are only actively involved at School A when the learners are new in Grade 8 and
also when they are in Grade 12. They do not participate actively between grades. Some
parents also only show up at the end of the year to pick up their children's report cards.

Principal A and HOD B emphasized the following:

They are active when Grade 8 are new and when we call meetings, the hall is
full, Eeeh! As soon as they go to Grade 9, the numbers are little and they re-
emerge when they get to Grade 12 because now they are interested because

their children are completing. (Principal A)
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Parental involvement is poor. We only see them at the end of the year when
you are giving out reports. They only come to ask how their child failed, but it
will be the first time seeing them. (HOD B)

HOD A agreed with HOD B, stating:

Yah! Our parents we only see them at the end of the year. We call a meeting,
they don’t attend. We don’t know whether because they don’t stay with their

kids but come end of the year, they are all here.

Finally, schools have difficulty contacting the actual parents of their learners. Whenever
a learner is asked to accompany a parent, the learner chooses to let other people pretend
to be their parent. This has made it harder for schools to assist learners and instil

discipline in troubled learners.

Most learners come from child-headed families, or do not have father figures and most
parents fear their children. When they are invited to school, they do not come, for
example, one invited a parent and ended up having three parents coming before the real

parent came. Learners rent parents to stand for their parents. (Deputy Principal B)

It is a great concern that parents do not seem to be concerned about the education of
their children. There are several factors which may be the cause for that. Sengonul
(2022:36) states that parents with low levels of education feel less confident about
communicating and talking with teachers, administrators and other staff at schools,
because they have a lack of, or less information about the school system and familiarity
with educational language or conversations and have their own negative educational
experiences. Hence, lower-educated parents can be less involved in the schooling of
their child. The responsibility now lies with the schools to ensure that parents become
involved in the education of the learners, even if it is by providing emotional support to

the children.

Thirdly, the sampled schools reported that their schools were attacked by criminals who
stole educational resources, which affects teaching and learning negatively. Even when
schools try to use resources, criminals break in and steal them. Learners play in the
schoolyard and bullying is very common, resulting in some learners dropping out of

school. The sampled schools raised concerns about gangsterism in the community and

100



at schools. Learners are said to have brought arguments to the school that started outside
the school. In addition, learners are reported to be using and abusing drugs and
substances, and some learners are said to have been abused as drug couriers. The
schools included in the sample did not feel sufficiently supported by the police. Most
township schools are affected by crime. Criminals attack schools and steal all valuables
designed to promote teaching and learning. The following panellists discussed how crime
hindered good teaching and learning in township schools. When asked how crime

affected school, they gave the following answers:

Yah! There’s a lot of burglaries. Whenever we buy, they break in and steal.
We are even afraid to invest on resources. Like our computer lab was emptied,
they took everything. They took computers with all the information, yes, we are

affected. (Principal A)

Yah! We have a lot of burglaries in the school like for example we don’t have
enough smartboards which were installed. All Grade 12 classrooms they don'’t
have smartboards as we speak because they were stolen. Admin block, they

broke in and stole the monitors. (Teacher A)

This is serious. Most of the times we buy our resources, they come and take.
The break-ins which have been happening has cost us a lot. Your laptops and
computers will just be stolen. We try to involve the Community Policing Forum
(CPF) but it’s like they are not able to deal with crime, they are trying but they
are not winning. They steal the computers and it says you must buy new ones.
The information is lost and the money you were supposed to use for something
else, you direct it to buy what has been stolen. It has a negative impact on

what we are doing. (Principal C)

Oh yes, we have been affected by burglaries, they used to steal the computers
and the laptops. We also have a workshop where we put tools for Civil
Technology, they steal those tools, and break the alarm and we had to repair

and buy the instruments again. (Deputy Principal C)

Some interviewees mentioned widespread criminal activities harming township schools.
Township schools encounter several problems including gangsterism. This was repeated

with reference to gangsterism:
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In this community and this school, crime is very high. There’s a lot of
gangsterism. One of the learner was beaten because she was saying that she
just wanted to leave this gangsterism style. She was beaten for that to say
how she could leave when they had already protected her. Sometimes these
learners are not attending. As we are speaking you might find that they are
outside the gate now, and there may be three groups waiting for our learners.
(Principal B)

There is a lot of gangsterism in the community. Our learners are part of the
gangsters. You find learners in the same school belonging to different
gangsters and fight within the school premises. (Deputy Principal A)

There’s a high rate of gangsterism from girls and boys. Some start fighting
from outside the school and they get stabbed or end up being arrested by the

police. Learners are not safe amongst one another. (Deputy Principal B)

According to Ramalepe (2015:638), learner discipline is a difficulty for SMTs in cultivating
moral goals, and elements that foster a lack of discipline among learners include the use
of intoxicating substances such as drugs and alcohol. Participants also expressed
concerns about the high rates of drug and substance addiction among learners. They

mentioned the following concerns:

Our learners are used as drug mules by some members of the community.
There’s too much drug and alcohol abuse. These learners are selling and also
using drugs. A lot of female learners are now taking drugs more than male
learners. Behavioural problems are now emanating from girls than boys.
Overall performance of the school is affected by these challenges. (Deputy

Principal B)

There’s a lot of drugs around here. There’s drug and substance abuse.
Learners are used by others to sell drugs to other learners. (Deputy Principal
A)

Another thing, since the Government has legalised marijuana, the learners are

using and even selling drugs. (Principal B)
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While schools are already facing the challenges of drug and substance addiction, there
are processes that can be used to address these problems. Employees at the schools

surveyed feel helpless. According to Deputy Principal B:

The system is not giving any support for example the learners abusing dagga,
if they are caught with it, they cannot be executed because of the kilogrammes
that makes a person to be arrested.

Principal B claimed that:

Our yard and the police station are one, but criminals don't care. | dont see
any support from the SAPS; that is another thing which is making our learners
to be rude.

The issues of stealing and bullying were also mentioned by the attendees. Participants

agreed on the following points:

There is a lot of stealing among learners. If you have a nice bag, they steal it
and sell it to learners in other schools. Learners’ cellphones are taken by

people who sell them. (Deputy Principal A)

With the crime in the township it’s a problem. We on a daily basis are resolving
issues of stolen things. Theft within the classes, theft of teachers’ cellphones,
teachers’ laptops and the smartboard components which are stolen by
learners. We also have cases whereby the community has stolen from the
school. We always have a shortage of chairs and we always buy. The number
of broken chairs and number of chairs is not the same way. Other chairs are
probably in the township. (HOD B)

Learners are gambling inside the school. Bullying is very high in the school
and some learners end up resorting to dropping out of school. Because of the

behaviour of learners, teachers fear them. (Deputy Principal B)

Finally, the participants were asked how their schools deal with the challenges discussed.
Because most of the learners come from poor social backgrounds, the sampled schools
provided all learners with a feeding programme, which included porridge in the morning,

a meal with fruit during recess, and the Grade 12 learners who stayed after school were
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also given other meals so that they could concentrate in the afternoon classes. Some of
the sampled schools go a step further by distributing food packages to learners from
childcare households. This is said to have tripled the high absenteeism rate of these
learners. During parent meetings, schools stress the importance of parents being
involved in the academic activities of their children. The schools receive support from
external stakeholders such as police officers, the Community Policing Forum (CPF),
social workers, nurses and counsellors to keep the school in order. Despite the obstacles
that township schools face, there are some strategies that participants use to address the
issues raised. To reduce absenteeism, one participant noted that they use the feeding
programme to try to keep learners in school, particularly those from child-headed families.

Principal B explained:

Every Friday we make sure that we distribute some food parcels to boost the
learners. Those who can't get food just come to get food and attend for the
sake of lunch. That is why even after school from 3 o’clock to 5 o’clock, we will
be busy dishing out food to these learners, only to find those who were absent

from class are now coming for late nutrition.

Given the foregoing, it is clear that the majority of learners in township schools come from
low-income families. Principal C approaches absenteeism in a unique way at School C.

He had the following to say:

In terms of attendance, when we call parents meetings, we emphasize on the
issue of attendance and the importance. That has assisted us in ensuring that
it is not that bad. We remind parents during parents meeting about our code
of conduct, issues of discipline and issues of attendance. If teachers come to
school and learners are not at school, it ends up being a fruitless exercise, so

we need all of them to be part of this occasion, coming on time and teaching.

The question of attendance is also influenced by the attendance of the teachers, as has
already been said by Principal C. When teachers do their part to ensure that they
participate in class, learners are also motivated to participate in class. Teachers can also
use different teaching methods to keep learners engaged. School C is also trying to solve

the problem of crime at school. Principal C said:
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We are trying, we have even hired the community members to guide the
school as a way of trying to combat crime.

These are just some of the methods used by the sampled schools to deal with the
problems they face. These difficulties are now in the hands of the SMT and teachers who
must work together to find solutions to improve learning in township schools. This is
suggested by Zulu et al. (2019:15), who note that as principals in township schools face
multiple challenges such as drugs, poverty, school burglaries, vandalism, the SMT and
its staff now fulfil the duties of police officers and social workers, nurses, and counsellors
to maintain the school rules. The SMT and the teachers are working hard to keep the

schools in order.

4.7.5 Theme 5: Motivation through training and incentives

Respondents were asked what was done to keep staff engaged and learners interested
in learning. Schools have been said to encourage teachers to do more and are
appreciated for their hard work. Incentives are said to be given to teachers; teachers are
taken out to lunch and at some schools gifts are given to them. Appraisals take place in
schools as a motivational tool for teachers. Some of the participants felt that schools do
not do enough to motivate teachers, instead, the centre of interest is usually on the
learners. Some had different views whereby in their schools focus was not only on the
learners but also on teachers. Motivational speakers are invited to motivate employees
and learners. Schools organize awards ceremonies to recognize the best learners. There
are sponsors who sponsor high achievers by giving gifts to these learners and sponsoring
their education until they graduate from colleges. In addition, selected schools operate a
nutrition programme that ensures all learners receive a decent meal and do not go to

class on an empty stomach.

According to Mwesiga and Okendo (2018:96), school administrators are an important
factor in decisions about teacher retention, in the sense that teachers' retention in the
profession is limited to their leadership role in terms of motivation, job recognition, job
satisfaction and safety, training and the like. Nobile (2019:5) states that the simplest acts
are offers of encouragement, praise, or support for work done, aimed at keeping teachers
and other staff motivated to develop their skills and reach their full potential. Keeping

learners and staff in township schools motivated is crucial to increase learner
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achievement. The SMT must be able to recognize and reward excellence. Those who
perform well need public applause and recognition (Bhengu & Mkhize 2013). There are
benefits that come from motivating employees and one of them is keeping one’s
employees on the job. First of all, when it comes to employee motivation, the following
participants agreed that employees need to be excited and that something was already

being done at their schools.
We encourage our educators to do more. (Principal C)

We take out teachers to enjoy themselves that we have made it. Every year
the SMT and the SGB takes the school out to have lunch and the school is
sponsoring that. Since we are always number 1, we have most NGOs and
supporters. They supply the school with ingredients for tea and we share

amongst ourselves as a school. (Deputy Principal C)
The motive described above is also present at School B. According to Principal B:

Each term when we close we have a small party to appreciate them, then a
bigger party at the end of the year. We take them to buffet. We once gave
them USBs of up to 16GB. Also, we normally keep on appreciating them in

assembly for the great work they have done. (Principal B)

There are appraisals which are happening, for example certificates are being
issued to teachers who perform well. Each and every year, when we become
number 1 in Alexandra schools, the SGB organises a function for celebration.
(HOD C)

Some participants believed that there was little motivation for employees, thus they

stated:

Eish, I'm going to be honest on that one. We don't look at the side of the

teachers, we only focus on motivating learners. (Deputy Principal A)

Nothing much is done for the teachers. We only have the National Teachers
awards whereby only 12 teachers are recognised nationwide. | think the district

should start recognising great teachers in their districts. Nothing is being done
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to praise teachers for their work. It's just a matter of fear when you have a
deadline and then you have to meet it. (HOD B)

According to Aminu et al. (2018:129), learners who are intrinsically motivated engage in
academic tasks because they enjoy them and those who are extrinsically motivated
engage in academic tasks to obtain rewards (e.g. good grade, approval) or to avoid
punishment (e.g. bad grades, disapproval). Looking at the learners' perspective,
motivation of learners is already taking place at all three sampled schools. Learners are
motivated in a variety of ways. The most popular method of incentive was to recognize
learners by holding awards ceremonies for them. Certificates, trophies, and other

presents are presented to the learners during these events.

We promote competition in the school. We have awards each term that are
encouraging the learners to compete so that they can be amongst the Top Ten

who are going to be recognised. (Teacher B)

The Top Tten from each grade, each term are given awards in order to
motivate them and the most improved learners are also given a token of

appreciation to motivate them. (HOD C)

At School A, the practice of bestowing rewards on learners differs. This is not something

they do on a regular basis. Teacher A stated:

They only try to motivate learners by giving them awards for recognition. They
have tried but it's not sustainable. Learners were once awarded and given

certificates of achievement.

Learners are also given the opportunity to participate in additional mural activities. Most
learners are encouraged to come to school because they will have the chance to explore
their abilities and skills. Deputy Principal C had the following to say:

We do not only concentrate on teaching and learning; we give them leisure

time where they can have extra mural activities. (Deputy Principal C)

As previously stated, the sampled schools are located in a disadvantaged community,
and the schools are already attempting to fill a number of gaps that can impede improved

learner performance in township schools. Most schools have nutrition programmes that
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serve all learners. Learners do not attend courses if they are hungry. Food is prepared

for them, and they are served breakfast and lunch. According to HOD C:

Because we are a disadvantaged community, the school looks out for our
learners. Early in the morning, they have breakfast to make sure that they kept

motivated.

There is a bursary fund in the community where the schools are located. It primarily
targets learners in Grades 9-12. This bursary recognizes and rewards high-achieving
learners with various presents. This bursary fund supports Grade 12 learners who
achieve well in their matriculation by transporting them to any university of their choice

and covering all of their tuition fees. According to the following participants:

We are part of a sponsorship trust fund. They normally award our learners
based on their results. The bursary only focuses on Grade 9-12 learners.
(Principal C)

There is a sponsorship bursary scheme that starts recognising the learners
from Grade 10-12. They identify them and give them gifts from Grade 10. In
Grade 12, they take them to any university they want and pay for everything.

They even give them laptops. (Educator B)

There are external partners who give the Top 6 Grade 12s laptops and full
scholarships with pocket money. Other grades get incentives such as money.

With that in mind, they are driven to come to school every day. (HOD C)

Finally, the schools organize motivating speakers and foster team development in the

school setting. Deputy Principal B at School B stated:

We take the educators for mind reflection courses. We invite motivational

speakers for both teachers and learners.

For academic achievement to occur, both teachers and learners need to be motivated.
The SMT must come up with different ways of motivating teachers and learners. Aminu,
et al. (2018:134) state that learners’ motivation have a positive effect upon their scores.
Therefore, it could be suggested that motivation has an important effect on academic

achievement.
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4.7.6 Theme 6: Training through workshops

Osborne and Hammoud (2017:56) state that the organizational leaders have the
responsibility of providing training to employees as a way of satisfying the needs of
employees and building a meaningful workplace environment. Therefore, in turn, it is the
responsibility of the employees to provide a meaningful contribution to the organization.
The researcher asked the participants a question about any training they had ever
received at their schools. When a new curriculum is introduced, the Department of
Education ensures that all teachers receive the training and support they need to
implement it effectively. Participants confirmed that they received training on the currently
used curriculum, which is the Curriculum and Assessment Policy Statement (CAPS),
whilst some indicated that they received the training at university during their teacher
training course. The participants also received follow-up training. The DOE is said to
organize professional training through the district office, with some of the training
including a weekend away and accommodation booked for all participating teachers.
Some participants expressed concerns that while the Department of Education offered
pre-implementation training, no follow-up training was organized after the implementation
of CAPS.

According to the Curriculum and Assessment Policy Statement (CAPS), it was
implemented as follows: 2012 The Foundation Phase (Grades R—3) and Grade 10 (FET),
2013 Grade 11 (FET) implemented in January 2013 and 2014. The Senior Phase
(Grades 7-9) and Class 12 (FET) introduced in January 2014. When the above
curriculum was adopted, the Department of Basic Education ensured that all teachers
received all the essential training to implement it. This is suggested by Tapala et al.
(2020:12), who claim that, given the new curriculum, HODs need to be brought on board
through training and development to avoid difficulties or failures in implementation. Most
participants agreed that training was provided for them and some even received

certificates of attendance. The participants listed below alluded to the following:

You are talking to a national examiner. | have been trained and we developed
the CAPS document at DBE. After that | came and trained the whole GDE
educators. After that | trained my teachers at school level where they don't
understand. (Principal B)
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Yes, | was trained for CAPS and we received certificate of attendance and

follow-ups took place as we went on. (HOD A)

The department did give us training. It was not specifically for the school but
for the entire district. Each facilitator from the district received the training for
their particular subjects, for example, Maths facilitators trained Maths teachers
on CAPS. (Teacher A)

Some participants reported that they had never received CAPS instruction. Teachers not
only need to be trained in technology, but also on the curricula they are expected to
implement. When the curriculum was introduced, some teachers received training, while
others were still studying towards a teacher's degree and were trained at university on

the same curriculum. One of the participants had just acquired it at university level.
| was trained at university and there was no follow-up training. (Teacher B)

| was trained at university. The department trains teachers on content, they
organise workshops twice per quarter where teachers are booked out for a
weekend. Training is on content delivery, developing assessments and

assessing learners. (HOD C)

The information provided by HOD C differed from that of Teacher C, who had never

received CAPS training. Teacher C said:

No, | did not get any CAPS training. There were some training for subject

workshops.

Despite completing the CAPS course, one of the participants reported that he continued

to receive support in using CAPS:

Training was provided. We do have a secondary improvement plan for
educators where they go for a weekend away. They are mostly assisted in
particular topics of the term. Support is given to teachers when it comes to

how CAPS curriculum and content must be implemented. (HOD B)

Additionally, training should be an ongoing process that reminds employees of what is
expected of them. Follow-up training can help integrate new teachers into schools.

110



According to Nkambule and Amsterdam (2018:12), support for educators in South Africa
is mainly provided through training workshops organised by topic advisors, but direct
support for educators is sourced internally through SMTs and Development Support
Groups (DSG). When asked if there was any retraining, several participants admitted that
the Department of Education did something for them in the form of retraining. This is clear

from the statements of the following participants:

All teachers went for training and then from time to time the district calls
teachers for meetings so that the new developments can be given to Teachers.

(Deputy Principal A)

Yes, we did go and there are a number of follow up trainings which are
provided by the department. This year the department had to suspend a
number of training due to Covid-19. The department still did that by integrating
what we have in terms of CAPS and in terms of ITC so that the educators can
know what they can be able to offer to learners. (Principal C)

According to Yakavets et al. (2015:350), the ability to continuously improve can be
fostered by providing training programmes to keep teachers up to date. These training
sessions help teachers remember what is expected of them and keep them abreast of
any changes that need to be implemented. Regarding the training, Deputy Principal C

stated the following:

Yes, there was training through workshops. Follow-ups are there whereby the
training is a weekend away on Friday, Saturday and Sunday. They book a
hotel for them and they have phases. We also make sure that new teachers
coming from universities fill in a form that they were not trained and all the new

members do the workshop. (Deputy Principal C)
Some participants complained that they did not receive any follow-up training on CAPS:

Mmmh! | don’t remember if there was follow-up because from that training we
were supplied with the book, manual to assist if you forgot on what is supposed

to be done in terms of assessments. (Teacher A)

111



Training was provided to teachers but not to the new intake. No follow-up
trainings were made and certification to those who were trained. (Deputy

Principal B)

With the frequent policy changes in education and also in the evolving new knowledge
and technology-based society, retraining teachers can help to reduce mistakes and
improve innovations in the teaching profession (Kilonzo, Were & Odhiambo, 2018:53).
Development and training of employees are two of the important aspects that must be
provided in schools if improved academic performance is required. As policy changes,
training need to be provided to the affected parties. Kilonzo et al. (2018:53) further assert
that the training and retraining of teachers can be done in the following ways: in-service

training, conferences, workshops, seminars and demonstrations.

4.7.7 Theme 7: Development in leadership and management

In the case of the required development programmes, participants felt that leadership
and management development training was required for SMT members. It was said that
some of the SMT members were unfamiliar with their roles and responsibilities, so
training was needed. Such training courses should be offered from time to time. SMT
members must be familiar with the system used by schools to record learner grades, so
SASAMs are required. As the world changes and new technologies are introduced, ICT
training is required for schools to keep lessons interesting. The teachers also indicated
the various training courses they needed. These include classroom management,
PowerPoint presentation, ICT training and accounting training for economics and

management science teachers.

According to Mwesiga and Okendo (2018:96), the quality of academic achievement
largely depends on the competence of school leadership, implying that leadership training
is required prior to assuming such positions. Teachers must be given the appropriate
support so that they can be able to teach effectively. In-service training programmes
should be organized for teachers in the education system to keeping them abreast with
any changes in the curriculum. Both the SMT and the teachers need to be trained. This
is suggested by Tapala et al. (2020:13), who argue that if HODs are not sufficiently
established, they may not be able to cope with the country's frequent curriculum revisions.
Therefore as stated by Mwesiga & Okendo, (2018:96) if SMT acquire leadership skills,
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this will enable them to solve educational challenges and deal effectively with
stakeholders, especially teachers, and their professionalism The following people

indicated that development courses should start with SMTSs:

Some SMTs do not hold meetings as they should, and maybe a leadership
course will do. (Principal A)

Deputy Principal A agreed with Principal A, stating:

SMTs need support and guidance. From time to time, they need to be

reminded of their responsibilities. (Deputy Principal A)

Educator C believes that development programmes are also necessary to improve

teaching and learning in township schools. According to the participant:

Yes, | think there are developmental programmes needed especially on
content delivery. In E.M.S., development is needed on the financial part and
the Economics part in Grade 9; also, on discipline, classroom management

and how to discipline learners.

According to Mwesiga and Okendo (2018:95), a change in the complexity of education
can no longer be avoided. It is now forcing everyone in this field to reconsider the
implementation of educational goals now and for the future and to compare the
requirements of what everyone knows and should learn and hold, for revolutionary
changes in education. Unlike the other schools that participated in the study, School B

already had development programmes in place. HOD B explained:

As we are moving to the Fourth Industrial Revolution, we are very fortunate
that we have smart boards and we get training regularly every week. Each and
every teacher has a laptop, which they are also given support on how to use
those laptops. Those who can'’t use technology, can go to the Information and
Communications Technology (ICT) committee and they can assist with that.

Although School B is already using several technologies, additional training is required
for other employees. This is supported by Mwesiga and Okendo (2018:95), who state
that it is a matter of mandate for education stakeholders to consider changes in education

that involve teacher and managerial capacity building, collaboration, and recognition of

113



the use of technology in the teaching and learning process. Smartboards can be in place,
but if employees are unable to use them, they will not have an impact on teaching and

learning. Principal B backed this up by saying:
Our teachers require training on PowerPoint presentation.

Most schools use technology to move away from traditional teaching methods. As the
globe transitions to the 4™ Industrial Revolution (4IR), schools must also adapt to
technological advances. Most participants agreed that more needed to be done at their
schools to ensure a smooth transition from traditional to modern teaching methods.

Regarding the use of technology, the following people stated:
Teachers and managers require an ICT training. (Deputy Principal B)

One of the most important training we need is ICT training as technology
changes. For example, during Covid time, at other schools they were able to
complete the syllabus but us we were only able to rely on WhatsApp. So we
really need training on the use of virtual classes. (Teacher B)

The Covid-19 virus opened our eyes and made us realise that we cannot rely
on old things. At the current moment, we are working on making sure that we
develop communication between learners, educators and the SMT. Some staff
have been trained but some still require training. (Principal C)

One of the training that we require is SASAMS training. Some of my

colleagues need that training for the school timetable. (HOD A)

Some participants stated that their school was lucky in that they had already been trained

on how to use technology to improve learner performance in township schools.

We need development, like Panyaza Lesufi has introduced the use of smart
boards and tablets. We need Wi-Fi so as to use those gadgets. As a school,
we also appreciate all teachers to have laptops so that we move away from
old methods and use technologies. Fortunately, we have people from a
sponsorship are being sent to school through the district. They come every
Term 2 to train teachers. People from Rain Logistics are also sent by the

department to train teachers about technology. (Deputy Principal C)
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Teachers get motivated to perform better in class if developmental programmes are
provided to them. Kilonzo et al. (2018:53) note that teachers get involved in staff
development programmes, particularly pursuing higher education and training motivate

them to take their teaching roles more seriously.

4.7.8 Theme 8: Organised workshops for teachers

Career growth and empowerment are key determinants of job performance and
engagement whereby changes in empowerment, training, and developmental
programmes can affect employee engagement (Osborne & Hammoud, 2017:56).
Respondents were asked if their schools had ever organised workshops for teachers.
According to the participants, most of the workshops were said to have been organised
by the district office and some of the schools only relied on these workshops. Some of
the sampled schools had organised internal workshops for their staff. These workshops
included ICT training, supervisory training, Integrated Quality Management System
(IQMS) training and LTSM training. One of the tasks of SMTs is to increase learner
achievement, so it is their responsibility to organize development seminars for trainers.
Some participants said their schools had not planned any workshops for them. The

following people said:

Most workshops are facilitated by the District. (Deputy Principal A)

There are no workshops, the only workshops that have been organised are
relying on the District which are 3—4 times in a year. (Teacher A)

Most workshops are organised by the Department of Education and they vary
with different subjects and they are held 1st, 2d and 3 Term, quarterly for
Grade 12s. We organise the whole-school evaluation workshop. (Deputy

Principal B)

Teachers must communicate clearly to the subject advisers and HODs what support they
need in relation to each individual teacher's personal growth plan. The lack of skills must
be addressed through education and training (Schlebusch, 2020:86). Individual teachers
must now apply for any training or development they need. One of the participants

mentioned that a workshop is only offered at his school if a staff member asks for it.
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Internally, if a second workshop is needed, we offer the second workshop,
depending on the needs within the school. (HOD B)

Some participants believed their schools were doing something to help them develop.
The workshop on ICT was one of the workshops offered at the selected schools. The

following participants agreed:

There are workshops organised for teachers like the ICT workshop. They are
not that enforced like CAPS workshops where we have to implement in

classes. They are attended by choice and the attendance is poor. (Teacher B)

We have been having workshops fortnightly on Thursdays. Specifically it was
dealing with ICT to be able to be at the level where other companies and
communities are moving in. We organised and were given a person to conduct
training who comes in every Thursday and is able to assist our staff members.
(Principal A)

Other training offered at some of the sampled schools is supervision workshops.
Teachers must be trained to conduct the supervision process, particularly for Grade 12

learners who take a national test that is closely overseen by the Department of Education.

| will be training them on how to invigilate the internal classes, I'm talking about
Grade 8-11 who will be starting tests that should be formal so that education
should not lose its value. | was also training teachers to be invigilators of Grade

12 classes. (Principal A)

Mmmbh, | think there was a workshop on invigilation, | only remember this one

for now. (Teacher C)

The IQMS programme is another workshop designed to help teachers. Teachers must
firstly understand how to complete the IQMS documents before they can conduct the
IQMS. School C indicated that they offered IQMS workshops to their staff. This was

confirmed by two participants who stated:

We do have workshops for the teachers through the IQMS done by the senior
for example, if it's the teacher, it will be done by the Departmental head.

(Deputy Principal C)
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Internally, workshops are done departmentally for example workshops on
IQMS and LTSM. (HOD C)

To make good decisions, teachers must be aware of the many ways in which learner
learning can unfold within the context of development, learning differences, language and
cultural influences, and individual temperaments, interests, and approaches to learning
(Kilonzo et al., 2018:53). This can only unfold if teachers have received the necessary
training. The school facilitates some of the training by using one of the SMT or staff
members who may be experts in a certain fields. Also, delegating members of staff to
facilitate workshops tends to motivate the members of staff as their knowledge and

expertise are utilised by their schools.

479 Theme 9: Communication channels

Effective communication results in the creation of a good school climate and an
environment of trust where teachers feel secure and confident to put across their ideas
without fear of being victimized (Mafa, 2019:62). Participants were asked a question
about how the SMT communicated with teachers. Schools use various communication
mediums to get in touch with teachers. The WhatsApp group appeared to be a popular
platform at all schools surveyed since the start of the Covid-19 pandemic. Other
communication media used were newsletters, e-mails, and social media platforms.
Although different media were allegedly used, some participants expressed concerns that
there was poor communication at their schools, particularly from the SMT to teachers. It
was said that as teachers they would receive information in the corridors rather than
through formal channels through a headmaster. Effective communication is essential in

any organization to avoid conflict.

To get in contact with the employees, each of the three schools tested uses its own
communication mode. They share information through morning briefings and staff
meetings. They also resort to using WhatsApp groups at all three participating schools to
reach everyone easily in a short time. When asked how the SMT communicates with

staff, the following answers were given by various people:

We have morning briefings every Monday and Thursdays where we share and

we have staff meetings once a month. We use circulars, we have a
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communication book where everyone signs as proof that they have received

the information. (Principal A)

In 2020 we have a challenge of Covid-19 where we have to respect social
distancing. Previously, we usually have staff meetings once a term and
briefings on Monday and Friday. We have an informal one where we have a
school group chat, especially for when we have emergencies we use a
WhatsApp group chat. We also have a suggestion box that we put up in front

of the admin block. (Deputy Principal C)

We normally send a memorandum through WhatsApp for educators and for
the whole staff and a WhatsApp for the SMT. We also make use of the
Facebook page of the school. (Principal B)

We also have emergency briefings, if there’s a matter at hand that needs to
be discussed. (HOD B)

Due to Covid-19, the sampled schools have safety standards and practices that must be
followed. They resort to methods of communication that do not require personal meetings

of the staff. The following was stated by the participants:

We have moved to the times. We have got a WhatsApp group for the entire
school, formed by the principal. All the SMT and the teachers are supposed to
be there. When the principal receives information, circulars are sent

immediately to the group. (HOD B)

Previously, we used to rely on the book where we write the message and the
message is circulated by a book. Now, due to Covid-19, we have resorted to
technology and we have a WhatsApp group for staff and another one for the
SMT. We have a noticeboard at the entrance of the admin. (HOD C)

We use circulars, social media, e-mails, the WhatsApp group of the school,
teachers and departments. The school is abreast with each information.
(Deputy Principal B)

In addition to the morning briefings for the entire workforce, one of the SMTS’

responsibilities is to maintain efficient contact with the employees who report directly to
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them. SMT members are also expected to share all relevant information with employees.
SMT members are encouraged to attend department meetings at designated sampling

schools. Teacher C and Deputy Principal A explained:

The SMT communicates with us by using morning briefings at least once a
week. They also encourage departmental meetings. The school also makes
use of a WhatsApp group to communicate with us. (Teacher C)

We have created a WhatsApp group for the school but their communication

mainly should be through their departmental meetings. (Deputy Principal A)

In terms of effective communication, | think there is no effective communication
here at school. Some of the things we hear them in the corridors. Like now,
the setting of exams to be submitted, there was no formal communication
pertaining to it. Information was heard in corridors. The school needs to

improve on effective communication. (Teacher C)

According to Mafa (2019:62), if tasks are given in a meeting, employees have a better
sense of why their individual contributions are important and how they fit into the bigger
picture. They also have a better sense, based on seeing what other people were assigned
to do, of knowing whom to go to for help or collaboration. Poor communication inevitably
leads to trouble. This is supported by Tapala et al. (2020:10), who states that poor
communication creates an information bottleneck that is an obstacle for any staff
member, and they occasionally hear information in the school halls, putting them in a
position of ignorance. One of the participants indicated that their school needed to

improve communication. There is communication, but it is not considered effective.

4.7.10 Theme 10: Varying roles played by different stakeholders

A question was asked about the roles played by different stakeholders, namely the DOE,
teachers, and learners. Various stakeholders play an important role in ensuring improved
learning performance, particularly in township schools. The necessary teaching and
learning materials must be made available to the schools in good time. Firstly, as a
stakeholder, the DOE is expected to provide the resources and monitor that the schools

are using them correctly. The following participants stated:
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The role of the DOE is to provide learner material and also monitor those
materials in terms of being used correctly by the schools. (Teacher A)

The role of the DOE is to make sure that they are giving enough resources to

the schools. (Principal B)

The DOE should ensure that resources are available, either they fund or
supply the resources. The resources that I'm looking at are the material ones
and the human resources. The moment we have all that, it becomes easy for

the school to achieve better results. (Principal C)

For effective teaching and learning, there must be a good infrastructure in terms of
buildings, furniture, and sanitation. Due to high enrolments in township schools, they do
not have enough classes and furniture to support all enrolled learners. Therefore, it is the
DOE's responsibility to ensure schools have the proper infrastructure to accommodate
all enrolled learners. The following participants echoed their concerns pertaining to

infrastructure.

We have a challenge of infrastructure. Our enrolment is too big and we don'’t
have enough classes. Automatically, we are going to have a challenge of
classrooms, furniture and textbooks. These challenges will be around the first
term of the year where you will find that learners are sharing desks. This
problem is because our school is the only school that is offering Xitsonga;
hence we are forced to admit those learners at the beginning of the year.

(Deputy Principal C)

Teachers complained that classes were overcrowded, making it difficult for them to

respond to the individual needs of all learners.

In relation to curriculum delivery, district facilitators provide guidance on how to
implement the Annual Teaching Plan (ATP). Participants also indicated that they needed
in-service training from the DOE. One of the participants suggested that the district
director should always visit schools to support the school director and SMT members.

Participants echoed the following:

The DoE have people called the subject experts, they always come to school

and when we need help they are always available to provide it. The DoE
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guides and mentors some of the teachers who may be struggling in certain
topics. They also make resources and materials available for example study
guides and materials. The DoE also conducts workshops to make sure that all

teachers in the district are on the same page. (Principal A)

The subject facilitators assist the teachers with teaching, monitoring and giving
guidance on how to implement the Annual Teaching Plan, for example, how

many tasks must be given. (HOD C)

The Department of Education must provide training in different subjects and
that assists our educators’ in terms of in-service training. This training will
make educators to understand the content of what is expected of them. This

will assist in terms of learner achievement. (Principal C)

They must assist in developing teachers thus training them. The Department

of Education must also give curriculum support. (Principal B)

Since the country is faced with the Covid-19 pandemic, schools are one of the places
which required Personal Protective Equipment (PPEs). The DOE is responsible for
ensuring that both members of staff and learners have the necessary equipment that will

protect them from contracting the Covid-19 virus. One participant said:

During the Covid-19 time, their role is to make sure that all schools have the
Personal Protective Equipment to ensure that schools are in line with the

regulations of the Covid 19. (Deputy Principal B)

Teachers, considering the next stakeholder to be discussed, are expected to make the
syllabus available to learners and cover the ATP according to the established timeframe.

This was supported by the following participants:

Teachers have direct contact with learners, they deliver the curriculum, assess
the learners in order to identify the strengths and weaknesses of learners.
Teachers also give support to learners, identifying interests of the leaners.
They make sure that learners excel in extramural activities. Some of these

learners end up having a career in sports. (Deputy Principal B)
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Teachers must make sure that they implement the curriculum and make sure

that they cover the Annual Teaching Plan. (Teacher A)

Teachers must just honour their periods to ensure that they are on time, they
try to cover the syllabus and even go an extra mile assisting learners that can

be classified as slow learners. (HOD A)

Their job is to identify learners' strengths and weaknesses and give them the support
they need. In addition, teachers are expected to honour their class times to promote
effective teaching and learning. Teaching and assessing learners are the most important
task of teachers. To ensure improved learner performance, teachers are said to go one

step further by offering learners additional classes and vacation classes.

Teachers should teach, assess and do corrections thoroughly with learners.
They must make extra classes with learners who are struggling. Teachers give
learners formal and informal tasks. From these tasks, educators start to see
the learners’ weak points and start working on improving in their performance.
(Principal C)

Teachers should teach, assess and also do corrections thoroughly with
learners. They must make extra classes with learners who are struggling.
(Teacher C)

Finally, learners, as stakeholders of schools, are expected to be disciplined in the
classroom for effective teaching and learning to take place. Wearing a school uniform is
part of discipline, so learners must wear a proper school uniform and come to school on
time. Participants said learners needed to attend school and class and be responsible for
their work and be willing to go the extra mile in their studies. Below are responses from

participants:

They must come and do their work. In my experience, | have learnt that there
is no learner that is incapable. They can pass if they are dedicated to their

work and come to school. (Teacher B)

They need to make sure that whatever concept they have been taught, they

need to study them and continue studying all work done in all terms. (HOD C)
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Learners are supposed to learn, be supported and be assessed. Where they
don’t understand, they must inquire. We expect good results from learners.

(Deputy Principal B)

It is the responsibility of the learners to know the reason why they are in school. The
school code of conduct is explained to learners at the beginning of the year so that they

can be aware of what is expected of them in terms of discipline. These participants said:

Learners should be disciplined in class for effective teaching and learning.
Learners have to show discipline, determination and know what it is that they
are here for is. Discipline starts with uniform wearing and learners know what
is expected of them. They need to corporate with educators. If they are given

tasks either informal or formal, they need to do them. (Principal C)

Learners have to show discipline, determination and know what is it that they
are here for. There must be commitment for example if a teacher has given

the something to do, they must do it. (Deputy Principal C)

According to Torres (2021:482), schools are considered as places which provide an
appropriate learning environment for learners, but the importance of stakeholders cannot
be ignored. If the DOE, SMT, teachers and learners fulfil their roles, schools will excel in
academic achievement. Furthermore, the school and the stakeholders have the
significant responsibility of leading and supporting the learners and in creating an
enjoyable environment so that the latter’s potential and self-confidence can develop well.
(Torres, 2021:482).

4.7.10.1 Resource provision by Department of Education (DoE)

The Department of Education is the first stakeholder to ensure that learners deliver quality
outcomes. To achieve such achievements, many requirements must be met by the
schools. Horsley and Sikorova (2014:46) note that different teaching and learning
resources provide different forms of scaffolding; they support learners in learning in
different ways and in different ways. Teachers use and interpret the resources to develop
intersubjectivity, establish common learner goals, and create a zone of proximal
development. Schools must therefore be equipped with teaching and learning materials.

According to Principal C, Principal B, and Deputy Principal B:
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The DoE should ensure that resources are available, either they fund or supply
the resources. The resources that I'm looking at are the material ones and the
human resources. The moment we have all that that, it becomes easy for the

school to achieve better results. (Principal C)

The role of the DoE is to make sure that they are giving enough resources to
the schools. They must make sure that the teachers are teaching the relevant

syllabus. (Principal B)

They are the main stakeholder of the schools. They give us the whole support
in terms of resources, to Section 21 schools. They must provide funds to be
utilised by the LTSM. (Deputy Principal B)

The Department of Education's duty should not end with the provision of resources. It
remains their responsibility to ensure that all resources made available to schools are
fully utilized by schools. Teacher A emphasized the need to monitor resource

consumption at School A, stating:

The role of the DoE is to provide learner material and also monitor those

materials in terms of being used correctly by the schools. (Teacher A)

The schools face numerous problems that hinder improved learning performance in the
township schools. The issue of infrastructure deficit was raised as a challenge by one of
the participants. The large number of learners admitted each year contributes to this
deficit. According to Surana et al. (2018:398), the success of an educational organization
indicates that the human resources carrying out the activities match the stated goals. A
prerequisite for successful teaching and learning is an environment conducive to learning.
The classrooms in most township schools are overcrowded, resulting in a higher teacher-

to-learner ratio. This was emphasized by Deputy Principal C, who stated:

We have a challenge of infrastructure. Our enrolment is too big and we don’t
have enough classes. Automatically, we are going to have a challenge of
classrooms, furniture and textbooks. These challenges will be around the first
term of the year where you will find that learners are sharing desks. This

problem is because our school is the only school that is offering Xitsonga
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hence we are forced to admit those learners at the beginning of the year.

(Deputy Principal C)

This was reiterated by HOD B, who expressed concerns about overcrowded classes,
making effective teaching and learning in township schools impossible. According to
Marais (2016), overcrowded classrooms in most township and rural schools in South
Africa are an obstacle to effective teaching and learning. Milondzo and Seema (2015)
further elaborate that the function of SMTs is to consider the teacher and to ensure the
learner relationship. If the ratio is too high, SMT must push for more instructors to be
hired. HOD B explained:

| think the Department of Education needs to be hands-on in township schools.
Most schools must be built as classes are overcrowded. It becomes difficult
for the teacher to assess and give feedback to a class of 60 Learners within
the three days mentioned. Teachers are not only faced with overcrowded
classes but they are also overloaded with work. The DOE needs to employ
more teachers to solve this problem of overcrowding. It is difficult for teachers
to teach effectively when classes are overcrowded. Remember we deal with
different kids from different backgrounds, so it becomes difficult for the teacher
to give the learners individual support to have effective teaching.

Teacher C agreed with HOD B, stating:

The DoE must reduce the number of learners in classes because we have so
many learners in a class. If they can bring assistant teachers who can help the
teachers with marking and doing one on one sessions with learners, | think

that can improve learner performance.

As one of the Covid-19 regulations, HOD C was pleased with the reduced number of
learners in a class. HOD said they found a significant difference and if the same numbers
could be maintained post-Covid-19, most township schools would improve learning

performance. HOD C said:

It’s only now during Covid-19 when teachers are able to see learners on one
on one where the ratio is now 1:20. Before Covid it was 1:45, which was highly

impossible to improve learner performance. When you go to such classes you

125



are only thinking about covering topics in such a short space of time and we
don’t get enough time interact with each and every learner. Now, during Covid-

19, we can see them in their spare time and also have smaller groups to assist.

It is also the role of the DoE to provide schools with the necessary curriculum support to
achieve better learner performance. Each district office employs professionals known as
subjects expects whose primary role is to support schools in the areas in which they are
experts. In terms of curriculum delivery, they must constantly be ready to give help and
guidance. According to Schlebusch (2020:87), subject advisors need to take the time to
empower teachers by expanding their understanding of the importance of the academic
knowledge they engage in the classroom and learning to transform it into the information
needed for improvement of learning outcomes are required. This is supported by HOD C

who said:

The subject facilitators, assist the teachers with teaching, monitoring and
giving guidance on how to implement the Annual Teaching Plan, for example,

how many tasks must be given.

The Department of Education has already provided the necessary support to several
participating institutions. According to Principal A, the Department of Education had
already provided the necessary support to several participating institutions. According to

Principal A:

The DoE have people called the subject experts, they always come to school
and when we need help they are always available to provide it. The DoE
guides and mentors some of the teachers who may be struggling in certain
topics. They also make resources and materials available for example study
guides and materials. The DoE also conducts workshops to make sure that all

teachers in the District are on the same page.

Another role of the Department of Education is to make sure that schools receive the
appropriate training and development workshops through district offices. Subject
advisors must ensure that in-service teacher training focuses on developing the
necessary physical and pedagogical knowledge, skills, and competencies to support
them in achieving district and school goals (Schlebusch, 2020:87). According to Principal
C:
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The Department of Education must provide training in different subjects and
that assist our educators in terms of in-service training. This training will make
educators to understand the content of what is expected of them. This will

assist in terms of learner achievement.

In relation to the development of teachers by the Department of Education, Deputy

Principal B stated:

They must assist in developing teachers thus training them. The Department

of Education must also give curriculum support.

Support should be directed not only at the teachers in the schools, but also at the SMTs
who need support from the Education District Office. Deputy Principal C expressed his

belief that the Department of Education should provide greater support, adding:

The District Director must always come and support the principal and the SMT
with challenges that we are facing. For instance, shortage of furniture due to
high enrolment, which requires assistance for the Department of Education to

provide us with mobile classes, furniture and also employ more educators.

During the Covid-19 pandemic, the Department of Education played an important role in
ensuring that all health and safety Covid-19 protocols were followed at schools.

According to Deputy Principal B:

During the Covid-19 time, their role was to make sure that all schools have the
Personal Protective Equipment to ensure that schools are in line with the

regulations of Covid-19.
4.7.10.2 Curriculum delivery by teachers

According to Bhengu and Mkhize (2013:34), principals with the support of the SMTs must
invest their time in assisting teachers so that the teaching and learning process runs
smoothly in their schools. Not only does the Department of Education play a role in
ensuring increased learner performance, teachers are particularly important because
they have directly interact with the learners on a daily basis. Teachers should play a
significant role in the school environment if schools want to improve learner achievement.

To ensure teacher effectiveness, teachers must organize their lessons thoroughly and
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use different teaching styles. This supported by Mwesiga and Okendo (2018:93), who
state that the teacher's commitment influences effective performance in education.

According to Deputy Principal B:

Teachers have direct contact with learners, they deliver the curriculum, assess
the learners in order to identify the strengths and weaknesses of learners.
Teachers also give support to learners, identifying interests of the leaners.
They make sure that learners excel in extramural activities. Some of these

learners end up having a career in sports.

For teachers to teach effectively, intervention efforts must be provided by HODs in their
respective departments (Mampane, 2017:147). Deputy Principal C emphasized the

importance of teacher attendance in promoting good teaching and learning.

Teachers need to know their role and know that they are here to teach the
learners. If teachers can go to class every day and don’t miss their periods in
class, that will help these learners to have good performance. (Deputy
Principal C)

Teacher A backed up the above statement, stating:

Teachers must make sure that they implement the curriculum and make sure

that they cover the Annual Teaching Plan. (Teacher A)

According to Schlebush (2020:86), teachers are classroom leaders must organize the
implementation of the curriculum that must be finished so that learners are ready for
assessment on a quarterly basis. Teachers must teach and assess learners to ensure
that they understand the material presented to them. Before going on to the next topic,
an assessment must be completed. The results of the assessments will also allow
teachers to identify whether the learners require additional lessons or support. According
to Principals C and B, HOD A, and Teacher C:

Teachers should teach, assess and do corrections thoroughly with learners.
They must make extra classes with learners who are struggling. Teachers give

learners formal and informal tasks. From these tasks, educators start to see
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the learners’ weak points and start working on improving in their performance.
(Principal C)

Their responsibility is to teach these learners and go an extra mile by
identifying different types of learners. This will enable them to cater for all the

learners in class. (Principal B)

Teachers must just honour their periods to ensure that they are on time, they
try to cover the syllabus and even go an extra mile assisting learners that can

be classified as slow learners. (HOD A)

Teachers should teach, assess and also do corrections thoroughly with
learners. They must make extra classes with learners who are struggling.
(Teacher C)

According to what the four participants indicated, it is critical for teachers to assess and
help learners. The majority of learners in township schools come from low-income
families who cannot afford to hire private tutors. Teachers can be of tremendous
assistance to these learners by providing them with free supplementary classes on the
school grounds. This can lead to increased learner performance in township schools.
Learners who require assistance must be recognized in order for such assistance to be
delivered. HOD C stated:

Teachers need to identify learners who are struggling and must teach learners

according to their strengths and abilities.

Once such learners have been identified, the necessary steps must be taken. Different
teaching methods can be employed enabling all learners to be catered for in class.
Involving learners can be another way of improving the performance of learners.
According to Kumari et al. (2020:385), active learning will encourage learners to interact
more deeply with course content as it is a two-way process whereby learners share their
knowledge and thoughts instead of just listening to the tutor. Opportunities must be
created for learners to get involved. Furthermore, teachers must make themselves
available to learners in order to assist them. This was backed up by Educator B and

Deputy Principal A, who stated:
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Teachers should start by engaging the learner, then engage the parent, then
engage the HOD before escalating the problem to the Department. (Teacher
B)

Teachers need to prepare their lessons and teach the learners. Teachers need
to be available to learners all the time to give them assistance. (Deputy
Principal A)

Sengonul (2022:36) postulates that parents with low levels of education feel less
confident about communicating and talking with teachers, administrators and another
staff in schools, because they have less or lack of information about the school system
and familiarity with educational language or conversations. Their own negative
educational experiences lead to them being less involved in schooling of their child. Not
being educated should not be used by parents as an excuse for not being involved in the
education of their children. Parents can be involved in many ways. As stated by Jaiswal
and Choudhuri (2017:118), parents’ home-based and school-based involvement have
been found to be positively related to academic performance. Home-based involvement
strategies such as checking homework or helping with homework has been found to be
consistently associated with academic achievement, compared to other types of home-
based involvement. Parental involvement is required for the achievement of learners.
According to Kelty and Wakabayashi (2020:2), family engagement ensures that parents
play an active role in developing their child’s learning, that parents are actively involved

in their child’s education at school.

Finally, one of the participants mentioned a problem that most township schools have
with some of their teachers. It is claimed that some people do not understand the unions’
roles and hide behind it when they do not want to complete their task, which has a

negative impact on good teaching and learning. According to Principal A:

We have great challenges in township schools. | will be blunt with you. The
problem we have is unionism and some people misunderstands the functions
of the union. You find that some teachers do not care much about the learners.
They feel it’s their right to be protected by unions even if they bunk classes. If
teachers could just teach and recognise learners that are weak and bring them

on board, eeeh, | think we will have better results in the townships. We siill
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have good teachers who will voluntarily come on Saturdays and Sunday to
teach learners without expecting any extra payment.

As highlighted above, even though teachers exercise their right of belonging to a union
of their choice, they must not ignore their teaching and learning duties, as this can have

a negative impact on the academic achievement of learners.
4.7.10.3 Classroom discipline and learning

Learners are significant stakeholders in a school. To ensure enhanced learner
performance in schools, learners must be disciplined for teachers to accomplish their jobs
efficiently. Schlebusch (2020:86) agrees, stating that learners should be encouraged to
attend lessons, finish their homework, and participate actively in the classroom. The
learners have the right to learn, and it is their responsibility to complete all the work

allotted to them. Principal C agreed with the following:

Learners should be disciplined in class for effective teaching and learning.
Learners have to show discipline, determination and know what it is that they
are here for is. Discipline starts with uniform wearing and learners know what
is expected of them. They need to corporate with educators. If they are given

tasks either informal or formal, they need to do them. (Principal C)
The following participants agreed with Principal C and stated:
Learners need to come to school early and attend all classes. (Principal B)

Learners must come to school regularly, do their work and submit

assessments on time. (Teacher C)

They must come and do their work. In my experience, | have learnt that there
is no learner that is incapable. They can pass if they are dedicated to their

work and come to school. (Teacher B)

Learners are unable to perform things on their own. One of their responsibilities is to
guarantee that they are learning. They require assistance from the SMT as well as their
instructors who have direct contact with them. Learners' performance can be improved

by providing them with assistance. Deputy Principal B agreed with the following:
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Learners are supposed to learn, be supported and be assessed. Where they
don’t understand, they must inquire. We expect good results from learners.

(Deputy Principal B)

One of the participants thought that most learners in township schools do not
comprehend why they are required to attend school and that there is no accountability
for their activities. This is one of the factors that could be influencing poor performance in

township schools. The following information was supplied by the participant:

Learners, it’s mostly understanding the reason why they are in school and be
accountable of anything that they do. Some learners are just here because
their parents said they should be here. Our learners do not have accountability,
which is why independent schools are different from the Government schools.
At Independent schools, if the child is at home, they know the reason, but in

our township schools it’s a different story. (HOD B)

Despite the obstacles and challenges that confront learners in township schools, it is the

learners' responsibility to work hard in order to improve their performance.

Learners need to go an extra mile in terms of their studies. They need to adapt
a culture of learning and studying on their own. | always encourage learners
to remain behind after school in groups of 4 or 5 to study. These learners who
remain after school excel. Some get up to 5 distinctions in matric. Most of
these learners stay in one room and there’s no enough space for studying.
That’s why we preach to them that they must also go an extra mile in their

studies. (Principal A)

For learners to succeed, they require all the necessary support from all stakeholders.

Schools must develop a partnership with families for learner achievement by reaching
out to children’s primary caregivers, who may not necessarily be parents, to jointly
support children’s learning and development in ways most effective yet comfortable for
families (Kelty & Wakabayashi, 2020:1). For learners to succeed, they require the

necessary support from all stakeholders.
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4.8 CONCLUSION

Several stakeholders must play their part for a school to guarantee enhanced learner
performance. The SMTs, teachers, learners, DOE, and parents are some of these
stakeholders. The researcher examined the information collected from the sampled
participants and schools in this chapter. The analysis was carried out using the data
gathered from the document analysis and face-to-face interviews. The information
gathered on the role of SMTs in ensuring increased learner performance yielded ten
themes. To learn more about the role of SMTs in ensuring improved learner performance,

the themes were examined.

The study's results are included in Chapter 5 to provide a summary, suggest

recommendations, and draw conclusions.
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CHAPTER FIVE: SUMMARY, FINDINGS AND RECOMMENDATIONS
5.1 INTRODUCTION

This chapter seeks to present the summary, findings and recommendations. The aim of
the study was to determine the role of SMTs in ensuring improved learner performance
in the Johannesburg East District of Gauteng. The sub-research questions of the study

were:

What is SMTs’ role in understanding of improved learner performance?
e How do SMTs support learners for improved performance?
e Which activities are organised by SMTs to ensure improved learner performance?

e What are the challenges faced by SMTs in ensuring improved learner

performance?

These sub-research questions will be discussed in the research conclusions of this

chapter.

5.2 SUMMARY OF THE STUDY

Chapter 1 introduced the study by providing the background of the study. The rationale
of the study was to find out the role of SMTs in ensuring improved learner performance

in the Johannesburg District of Gauteng.

When SMT execute their roles properly, it helps schools to improve their academic
performance. Part of their roles is to ensure that effective teaching and learning take
place; teachers are aware of the curriculum; adequate resources are provided; teachers
are developed and trained; there is effective communication; teachers are motivated; and

there is good attendance and discipline among the learners.

The main research was to find out whether SMTs in the sampled schools are aware of
their roles in ensuring improved learner performance. The study included the principals,
deputy principals, HODs and teachers. The main research question of this study was

phrased as follows:
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What is the role of SMTs in ensuring improved learner performance in the

Johannesburg District of Gauteng?
Sub-questions

e Whatis SMTs’ role in understanding improved learner performance?
e How do SMTs support learners for improved performance?
¢ Which activities are organised by SMTs to ensure improved learner performance?

e What are the challenges faced by SMTs in ensuring improved learner

performance?

Chapter 2 provided a literature review pertaining to the role of SMTs in ensuring improved
learner performance. The research gave the composition of SMTs and the SMT structure
was discussed. Different roles of SMT were also discussed. This was followed by the

challenges faced by SMTs.

Chapter 3 reported on the research methodology used to conduct this study. The
researcher followed a qualitative research methodology. The research problem was
stated together with the sub-problems. Purposeful sampling was followed in this
research. The research comprised three schools in the Johannesburg District of Gauteng.
SMT members, which include the principals, deputy principals and HODs, were the best
participants to respond to research questions pertaining to school leadership and
management. Teachers were also included in the study as they have direct contact with
the learners. The researcher obtained clearance from the UNISA Ethics committee.
Furthermore, before data were collected, the researcher obtained consent from all
participants through letters that were sent to them. Participants confirmed their
willingness to participate in the study by signing and returning the consent forms to the
researcher. Participants received copies of signed consent forms as evidence that they

were taking part voluntarily in the study.

Data was collected using face-to-face interviews and documents were also analysed for
each sampled school. For data to be captured correctly, the researcher used a digital
voice recorder during face-to face-interviews. The researcher analysed all data that were
collected and came up with different themes. To ensure that anonymity was not violated,

the researcher coded the collected data.
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Chapter 4 presented data that were obtained from document analysis as well as face-to-
face interviews. Data obtained from document analysis were discussed, analysed and
interpreted. For face-to-face interviews, data were analysed by stating verbatim

guotations given by participants to ensure trustworthiness of the study.

Chapter 5 presents a summary of findings in relation to the research question. This
chapter also shows how the study was aligned with the main aim. Recommendations are

discussed and lastly conclusions drawn out of this study are made.

5.3 THE FINDINGS OF THE STUDY

The researcher discussed the roles and responsibilities of the SMT. Most participants
stated that the principals are the accounting officers at schools. As accounting officers,
their role is to monitor and evaluate the SMT members by checking if they are achieving
the set goals. The SMT assigns subjects to instructors based on their level of subject
knowledge in order to ensure increased learner achievement. This tends to minimise
challenges that teachers may encounter in class in terms of curriculum delivery. Schools
run a nutrition programme for learners that is monitored by the principal, who ensures
that learners get a proper meal. The principal monitors the people employed to cook for

these learners.

Schools have two deputy principals, a deputy principal (curriculum) and a deputy principal
(administration). The delivery of the curriculum is ensured by the deputy principal for
curriculum. They are responsible for creating the lesson plans and making sure that
learning and teaching happen for the best possible outcomes. Additionally, they
guarantee that HODs have access to the academic calendar, management plan
guidelines, and teaching materials. They check to see if completion dates are met after
receiving everything. The deputy principal oversees the quality of School-Based
Assessments (SBAs) and makes sure that tests are given, marks are recorded, and
assessments are marked so that learners may obtain their reports at the end of each

term.

The school's administration is overseen by the deputy principal (administration). By
making sure they sign the timebook each day, learners are in charge of keeping an eye
on the teachers' attendance. Additionally, they oversee the leave form that each

employee who is absent from work must submit. An employee who misses work is
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required to complete a leave form. Proof must be offered for leave that needs to have
evidence attached, depending on the type of leave taken. The district office receives the
completed leave form, thereafter it is captured in the personnel system. The principal

receives direct reports from the two deputies.

HODs report to the deputy principals. They role is to manage teachers in their respective
departments, ensuring that there is a communication flow between the principal and the
teachers. Another responsibility of the HODs is to ensure that duties are allocated to the
teachers that will enable them to monitor teaching and learning. Curriculum support is
given by the HODs to teachers. Teachers are also encouraged to do team teaching,
which enables effective teaching and learning to take place. Class attendance by learners

is monitored so that the school can obtain the desired results at the end of the year.

Teaching and learning support are provided by SMT members through the organization
of workshops for teachers. New teachers are trained when they come to the schools.
HODs are encouraged to hold their own department meetings to identify the gaps and fill
them in a timely manner. Learners are supported by providing additional classes,

vacation classes and SSIP to improve learning performance.

The SMT engages with the teachers through meetings. Staff meetings and morning
briefings are popular meetings at all the sampled schools. HODs are expected to submit
regular reports to the deputy principal, who also reports to the principal about the issues
pertaining to teaching and learning. In addition to the stated ways of engaging with staff,
a suggestion box is used at one of the sampled schools as another way of engaging with

staff members.

Township schools have to deal with several challenges that affect their academic
performance. The discussed challenges are high rates of absenteeism, poor parental
involvement and crime. Most learners are from child-headed families whereby they have
to look after their siblings. Their school attendance is very poor, as they have to find ways
of taking care of themselves and their siblings during the time that they are supposed to
be at school. One of the schools was happy about the attendance of their learners as
their parents are actively involved in the education of their children. This was not the case
at other sampled schools, as parental involvement was poor. Schools lack support from

parents in guiding the learners to perform better.
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When invited to parent meetings, the majority of parents did not attend those meetings.

The few who attend meetings do not participate during the meetings.

Schools suffer under crime; they experience several break-ins, whereby teaching and
learning resources are stolen by those criminals. Gangsterism, bullying, drugs and
substance abuse were also stated as challenges that affect the sampled schools. The
schools trying to mitigate the challenges they face. All the sampled schools run a nutrition
programme for all the learners, as the majority of the learners are from disadvantaged
homes. This programme is helpful, as it tries to keep the learners at school. The principals
encourage the parents to be actively involved in the education of their children. As a way
to combat crime in schools, schools get assistance from the Community Policing Forum

who send their members to guard the schools during the day and the night.

As a way of improving learner performance, sampled schools stated that they ensure that
their teachers and learners are motivated in different ways. This encourages both the
teachers and the learners to put in an extra effort so that the school gets the desired
results at the end of the year. To ensure effective teaching and learning, when a new
curriculum CAPS was introduced, the teachers received the necessary training and
development. Newly qualified teachers received training at university as part of their
teacher training. After the implementation of CAPS, teachers expected that the DOE

would organise follow-up meetings.

Teachers were asked about the developmental trainings they required. The following
training was requested by the participants: ICT training, PowerPoint presentation,
SASAMS, classroom management and teaching specific topics. The sampled schools
relied on the DOE to provide training to them. IQMS, invigilation, LTSM and ICT training

were the only training that the schools had provided to their teachers.

Communication is essential to every organisation. Participants said that the SMT
engaged with staff using different communication media, such as circulars, WhatsApp
groups, e-mails, and other social media platforms. Morning briefings and staff meetings
were mentioned as other means that schools use to communicate with staff. One
participant said that proper channels were not used to disseminate information and this

was a cause for concern.
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Various stakeholders make it possible for schools to improve the performance of learners.
The study focused on the DOE, teachers and learners, who are the stakeholders of the
schools. The DOE ensures that the school infrastructure is in a good state and can
accommodate the enrolled learners. To ensure effective teaching and learning, the DOE
must provide schools with teaching and learning resources and monitor that these
resources are utilised in the right way. The district subject facilitators are expected to give
guidance and support to teachers in schools. The district director is requested by
participants that they avail themselves to schools to give support to the principals on a

regular basis.

Teachers were discussed as stakeholders who have direct contact with the learners.
Their role is to teach and they must be able to identify the strengths and weaknesses of
learners so that they can employ different teaching methods that cater for different
learners. Another role for the teachers is to implement the curriculum by ensuring that the
ATP is completed during the stipulated period. This will allow them to assess the learners

so that marks can be captured for reporting purposes.

Learners are expected to maintain classroom discipline, attend all their classes and do
all the work assigned to them. Furthermore, it is their responsibility to study what they
have been taught by teachers. When extra classes are organised, learners are expected

to attend them. From the information obtained recommendations are stated below:

5.4 RECOMMENDATION REGARD TO RESEARCH OBJECTIVE ONE

Research objective one was to determine the SMT roles that can lead to improved

learner performance in township schools.

Recommendation: During the interview, it was noted that the SMT members were aware
of their roles and responsibilities in schools. These roles included being the accounting
officers, monitoring teaching and learning, ensuring that there is curriculum delivery,
provision of teaching resources, training of teachers, checking the quality of SBAs,

managing absenteeism, communication, motivation and communication with learners.

The study found that the SMTs are aware of their roles and responsibilities and the DOE
assists them in executing those roles. The GDE provides several training to schools,

curriculum delivery being one of the workshops provided for schools. Schools also seek
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assistance from certain individuals who provide training to staff members, e.g. ICT

training.

Some participants complained about SMTs not executing their roles properly. The
researcher recommends that SMTs be properly trained on their roles and responsibilities.
SMTs must be able to provide curriculum support to the teachers, especially when a new

curriculum is introduced. Ongoing training must be adopted.

Some participants raised concerns about poor communication whereby they receive
information in the corridors instead of receiving it through formal communication
channels. It is recommended that SMT members adopt formal ways of communicating
information to teachers on time to avoid unnecessary tension that may arise between the
SMT and teachers.

Research objective two was to establish ways in which SMTs can support learners for

improved learner performance.

Recommendation: Firstly, most teachers who participated in the study raised a concern
that they did not receive enough support from the SMT. The focus of motivation is said
to have been directed at learners only. It is recommended that schools come up with

different ways of motivating teachers so that teachers can perform their duties effectively.

It is recommended that schools start recognising the effort that teachers put in to ensure
that there is improved learner performance. The teachers whose subjects are not taught
well also require support from the SMT so that the results of the school can improve. The
principal can invite other stakeholders from the district, especially the subject advisors,

to come and offer support to teachers in different subjects.

It was also raised that the performance of learners is also affected by the learners’ social
background. Some learners are from child-headed families and single-parent
households. Schools need to have permanent psychologists or counsellors stationed at

schools so that counselling of learners is immediately provided when it is required.

Research objective three was to determine activities organised by SMTs to ensure

improved learner performance.

Recommendation: It was noted during the research that at some sampled schools,

training did not happen, especially to new staff members. It is recommended that a school
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must form a committee responsible for training and development. Curriculum training

should form part of the induction of new staff members.

Furthermore, the department needs to organise regular training pertaining to curriculum
issues for all teachers from Grades 8-12 instead of focusing on Grade 12 only. This is
supported by Yakavets et al. (2017:350), who state that the capacity for continuous
improvement can be fostered by providing training to keep teachers up to date with
curriculum issues. It is recommended that at the beginning of each year, SMTs can
request teachers to forward areas where they need development so that appropriate

developmental training can be given to the right individuals.

Adequate resources are also required so that teachers are able to teach effectively,
leading to improved learner performance. If new technologies for teaching are introduced,
it is recommended that continuous training be provided to all teachers so that they are

able to use such technologies effectively.

Research objective four was to determine the challenges faced by SMTs in ensuring

improved learner performance.

Recommendation: Participants complained about a high rate of absenteeism in schools.
Reasons stated for absenteeism were that most learners come from single-parent
households, disadvantaged homes and child-headed families. Learners do not get
enough parental support and guidance pertaining to their schoolwork. It is recommended
that the schools educate parents about the importance of parental involvement in
schools. Awareness must be raised especially in township communities on the
importance of being involved in the education of their children. The communities need to
be aware that schools were built for them and therefore they need to be there for the
schools and make sure that criminals do not destroy the school infrastructure. More
community centres need to be made available for learners so that they can utilise them

after school for studying and doing homework.

Lack of parental involvement was also an issue at most of the sampled schools. Parents
need to be conscious about the importance of being involved in the education of their
children. The schools can also seek help from community leaders to motivate parents to

be committed to the education of the learners.
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Drug and alcohol abuse is a very thorny issue in township communities and has a
negative impact on schools, as learners are affected. The police need to play an active
role, together with leaders. The police can also do regular random searches at schools.

Police visibility is also required at schools and in the community.

5.4 LIMITATIONS OF THE STUDY

The study on the role of SMTs in ensuring improved learner performance in the
Johannesburg East District of Gauteng was limited to 3 out of 81 schools in the district.
The small sample size used might not give similar results if other schools are to be
investigated, because schools in other areas may lead to different findings. The study
purposely focused on township schools and findings may differ if research is conducted

at schools not from disadvantaged communities.

Even though a small sample was used in conducting the research, there is still room for
further study on the role of SMTs in ensuring improved performance. The findings

obtained on the research could be similar to other township schools in different districts.

5.5 FURTHER RESEARCH

There is a need for further research on the factors that affect learner performance in
township schools and a larger sample can be used. The following could be potential

research topics for the future:
e The impact of poor attendance of learners in township schools.

e What teaching methodologies can be used in disadvantaged communities to

ensure that there is academic achievement?

e The contributory factors that affect academic performance in township schools.

5.5 FINAL WORD

Academic achievement is a challenge in schools situated in disadvantaged communities.
The government needs to direct their main focus in such communities so that there can
be effective teaching and learning, leading to high academic achievement. The SMTs as

managers and leaders in schools need to ensure that they execute their roles so that

142



there can be improved academic performance. Teachers and learners require all the

necessary support so that schools can improve in their academic performance.

Stakeholders of the schools need to be actively involved in the school activities in order
to achieve high academic performance. Parental involvement needs to improve in
township schools. Parents are obliged to maintain, protect and care for their children by
accepting responsibility for the physical and emotional needs of their children and to raise
their children in such a way that they can adapt to society and participate successfully in
its activities (Torres, 2021:483). If all the stakeholders play their role, the nation could see

a positive change in academic achievement for township schools.
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Consent letter for permission to conduct interviews with the selected schools

UNISA ==

PERMIEIIDON LETTER: JHE E& 3T DISTRICT 15 Eromwoil Road
Birch Aores Exi 5

Kemplon Fark

18158

Maobie: 072 670 0245

E-maai| address: goindwes Syahion oo

02 Cepbodspr ITI0
Daar Sinfeadam

. Slgoinweyinkos] FRikhalsa, | am doing a research under thie supenision of Prolessor ST

Mampane, @ Leciurer in ihe Depatment of Educati on Management and Leadershin, iosands a
Marshers of Educadion degeoe al the Unieersily ol SEouth Afrca. | would |ke b request that threo

schooks parlicipale Ina study eniBed, "The roke of EMTs in ensuring nprowed |eamer
perdormanos in e Johannesburg East Disrich of Gaubeng™

Thet aims of ihe research project ane:

#= Toesiabish ways inwhich SMTs can suppon keamers for Imoroved penka mianoe

*  Todetermine acdiviies organised by EMTS {0 ensure improved keamer peformance.

®  Todelermine e chalenges faced by ERTS in ensuning morosed eamer peformance.
*  Toaoffer recommendaiions that might ass'st Township schools In sustaining improsed

learner perlamuanos

Az presiously manboned, e shedy will endal resaanch o three selecked Township High Schaols
inthe dohanmesburg East Diskrcl. &1 each of the three sekeched schooks, | would Hke fo indensbes
tha Frincipal, one Deputy Frincipal one Holr and ane Educalor. The siudy 'S expecied 1o colac
imporiant ivdormaton thad wil benafil the schools in ensuing inoroved Eamer periamancae.
The study wil eniadl te folowing sleps inoorder %o ensure & high level of professionad ism.

®  Inbengeyw wih zach panicpand wil lake approximatety 2030minules.

#  Cueslions wil be aswed via the distanos commanicalion media &iner ielephonio ar
distanl face 1o fce indenkews, cnsuring that COVID 19 safely procedunes ke social
dstancing. wearng of masks and santizaton ane cbserved o aeold the Covid 15
e ik It

®  The type of inlenrdes mathod wil depend om the condaent that wil bie gheen by each
pariicipant ard wou kd lke 1o digitally volos meoond e inberviews B encure Thal their

rESDONSes are capiured cormacily.

s
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#  Inberdews will be conducted during lunch Tme and after hours 1o make sune thal
teching and learning ¥me is nol compronssed.

=  Farlicipalion inthe shady is siricity velumary and parid panis may withdras at any time
withiur @ny CONSROUETCRS.

®  Mamies of all seleched schooks and pamicpants will not Be dischsed. [ wil ensuns
ananymily whereby each school or paricipant will nod be dendfiable in ihe research

Thene ame no poteniial risks assodaled wit the: shady. Furhermone, Mo inpary s anlidpated and

inthi case of emodonal hams, The schod paychologist ol varous schooks will e inform adl
Farlicipation & volardary and therefone, o relmbursemend or anyy incenivne for paficpatng in

this research will Bz greemn

The feedback wil entail the folowing afier | compleie the inlersders and processing data., Dwil
cimal a copy of the indiidual transonipts b5 each paticlpant in order for tham o vy ha
@ccuracy ol the details. Each paricioan will b adlosed o guvee thelr views on the inlerprelations
of e inderview and e ghaen an opporiunity B windicabe the trustecrininess and credibilty af
e ErprRasinns n ihe study on he role of SMTS in ensuring improsed arner perormanos.
Thi sludy has receved approval from the Ressaroh Efhics Raview Commities of Bhe college of
Eduscabion, UMIZA. You may hawe & copy of approval lathar froms me I you wish sa.

I you would ke to be indomed of the Tinal research findings oF shouid you requing any Turiner
Infermaticn or wand 1o condact me aboul any aspect of the siudy, pease contact Sigoinweyinkos]
Fikholso on mobike number 072 670 0245 or via emal goiniwesyahog Com.

Shourd you have conoems about the way inowhich the research has Deen conducied, you may
conlact Professar ST Mampane on Telephone ramnber 012 420 6542 or v emadl
mamnask fiunisa a0z

Thank ¥l far your suppaod, | khd'!ﬂ aal WOur resDban=s n connaclian wilh iy [ e

L= E-II'IIE-I:II'H!|I
Ak
E.. .I T "'\-I.m"" '1:_'
L . 3
5 Rkhalzo Profeszor 3T Mampana
LIMISA Med Siudent Supardsar
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ANNEXURE C: CONSENT LETTER FOR PERMISSION FROM PRINCIPALS TO
CONDUCT INTERVIEWS

-

wrerrrndp
of pean g

UNISA

14 Brormoel Road
Birch Aores Ext &
Kemphon Park
1618
Mobile: 072 670 0245
E-rmail address: goirpwesifriaton com
O Micrvemimesr 2000
Dear SinWadam

I, Sxgoirweyinkosi Rikhotso, | am doing a ressarch under the supenision of Professor 5T
Mampane, a Lechurer in the Department of Education Management and Leadership, ioeards a
Masiers of Education degree at e University of South Africa. | would Bos o requeest your

school fo paricipats in @ shudy entitied, “The role of SMTs in ensuring improved learmer
performance in the Johannesturg East District of Gauteng”.

The aims of the research project ane:
« Toeslabish ways in which SMTs can support lesarners. for improved perdommance.
#  Todetermine aciviies organised by SETs D ensure mproved lsamer perficemanoe.
& Todetermine the chalenges faced by ST s in ensring improved ieames periormance.
#  Towoffer recommendations that might asssi Township schools in sustaining improsed

B amET TN

A5 presiously menboned, e sbudy will entail research at three selecied Township High Schools
in the Joharmesburg East Disiricl. At each of the Sree selscied schools, | would ke 1o imlendew
fhe Prinopal, one Deputy Principal, one Ho) and one teacher. The shaty wil entad the folicwing
steps in onder io ensure a high level of professionalism.

& Infeniew @iih each parscipant Wil taks approximalety 20-20minubes.

& Guestions will be asked via the distanos communicalion media efher bedephonic or
distan! face 1o face imersdews, ensuring that COVID 19 sadety prooedures ke sodal
distancing, wearnng of masks and sanfzalion ane cbserved o awoid the Covid 19
parcemis inlectomn.

w  The type of inierses method will depend on e corsent Shal will be given by each
partopant and would lios 1o digially vwoios record T infeniews o emsure that thesr

FESpONSES are capiuned cormecily.
Jregprigry oF hour debayg
Prder T Muckisnss Faigs, Ty of Tubairs
FoRes HJ LB DDET Sauee A
Teaydge =17 I8 1001 Facrels =17 17400410
—_— A EEULAR
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s lImterviews will be conducted during lunch time and after hours o make sure that
teaching and learning tme is not compromised.

« Participation in the saudy is strictly woluntary and particpants may withdraw at any lime
vathou any Corsequences.

« Mames of all selected schools and paricipants will not be disclosed. | wil ensure
anonymity whereby sach school or participant wall not be identiiiable in the research.

The study is expecied io collect important information that will benedt the school in emsuring
improwved leamer performance. Theee Township schools have been sefedied in the
Johanmesburg East Disirict and you are imfled o participale in this study as you have work
experience in the sohool where you are. From each seksched school, | 'sould lke o inlerdes the

Principal, one Deputy Principal, one HoD and ane ieacher. infsnsdews with all paricipants wil be
conducted during lunchiime and afer school howrs S0 Tat the normal f=aching and leaming s

miof infernupiesd. The duration of each imerses wil be approcimately 2=30 minutes.

Thens are no potential nsis assodated with Bhe study. Furthermone, Mo injry is anbicpated and
in the case of emofonal harm, the school psychologist at various schools will be informed.
Farticipation is voluntary and thesefore, no refmbursement or arry incentive for paricipating in
iz research will be green.

The feediback wil entail the foliowing; afier | compleie the interview and processing data, | wil
hand delver a copy of the indhvidual fransonpis io each participant in order for them 1o verify fhe

accuracy of the details. Each participant will be alloaed to give their views on the inlerpeetations
of Their imterview and be given an opportunity fo vindicase e inestworthiness. and credibity of
fheir expressions in the study on the role of SMTs in ensunng mproved learner performanoe.

Thank you for your support, | kindly await your responss in connection with my request.

Yours Sincendy
|
:g". i | S
s . -
% Rikholso Professor 5T Mampane
LiSA Med Student B pervisor

inpomnny oF Soiem debes

x Prakir SarpR. P s Badng, Tty of TR
PO Rcm 13 LB, DDOT S dAdigs

T =17 17450 10 11 Faglevele =37 i FA70 41 5]

bt LR
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COMSENT TO PARTICIPATE IN THIS STUDY

I, (participant name ), confinm that the person asking my consent o take
part in this research has fold me about the nature, procedure, pofential benefits and anticipated
nconvenience of partiopation.

I harve read jor had explained o me] and understood the study a5 explained in #e information
sheet.

I have had suficient opporiunty o ask quesions and am prepared 1o participaie in the sudy.

I understand that my participation is voluntary and that | am free fo wihdraw at any Sme wishout
perialty (if applicable).

I am aware thal the findings of this sludy will be processed inlo a research report, journal

publicafions and'or conference proceedings, bt fhat my participasion will be kept confidential
wniess othermse speafied.

I agree o e recording of e intenaew.

I have recered a signed copy of the indormed consent agreement.

Farticipant Mame & Sumname |Please print} Farticipant Signatune Diaie
Cipcnweyvinkos Fakhotsa
Researchers Hame & Sumame (please pnnt) Riesearcher's signature Duane

. Lirrvmniny of Sour deboa
Prader furen. Muslensus Reige, Ty of Tubairs

P Rem H] e DDET S s

Tempiarne & 17 |55 11 1§ Fappewele =17 1] A5 A M

bt L]
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ANNEXURE D: CONSENT LETTER FOR PERMISSION FROM PARTICIPANTS TO
CONDUCT INTERVIEWS

-

werrrndp

o s R

UNISA

1 Brofrres Foad
Binch Acres Ext 5
Harmipion Fark

1E1E
Mobdla: 072 E70 03245

E-mail addnass: Q0in weSiSvalioo oo
OZ Wovamber 20120

D Faria pant

|, Bigeinweryinkosl Rikhotso, | am d0ing & research under the supsrvision of Frofesser 5T Mamgans, a
Lectser in tha Departmam of Education Management and Leadership, iowarts a Maters of Education
durgrend al this Unbeersity of South Alica. | woubd e 10 request your School [o pamticieate in @ study
anibed, “Tre ok of SMTS in ensuring improved leamar performance in the Johannesburg East Disirict of
Cauteng”.

Tha ainvs of the esearch project ane

T esinblsh ways inowhich ST cam SUppoit Bamers Tor imipacssd (periodm anos.

Ty defaiming acivites organsed by EMTS (o ensung mpovid Baimid Dol e

T chisesrriine S challonges Macod by ST in ensuring mprovied Kaimer peicimanc.

T olfar recomimendalions that might assist Township Schosk in susiaining improiehd eaimes
pafiorTnanog.

A% prereiuEly mmeaiTlonsd, e Slusy will entail reseanch ol thiee selecied Township High Schoois inihe
Johannesbung Eal Disinicl Al eaohy of e e Sokeched schooks, | would Dk b nliryies Th Pringipal
o Dlaputy Principal, one HoD and o teacher. The Sudy will entaill the following Slegs in ondar io
ansum & high level of professkonaksm.

iy i v h Each paimicipsai will takor apencedmalely 20- 300 rles
Cuasbons will ba askind via T SELE oD COMITLNCation findis aiher Weephomnc oF dEmn 1eon o

Bt vl weras. ergurineg el SOVID 19 salety prooedoris e oo | Serlancing, wianng ol
Masks and sanidzaion are obeiryed W aeoed tha Cosid 10 pandemic imeckon

Tz g ol i mathod will deperd om thin conse Sl will Ba given By each paricipant
and would Il W digialy voioe recond T nbensews b ereure that thesr espofoees o capiuned

T iy
vl s, willl b O biadl duing hurnch timae and Sftor Rours W makr suns Tl eaching and

b e T £ Ol oM promiso.
Parbcipation in The sudy & sicly voluniary and pamicnants may wihdraw at any e wihout

irepprany of o ddbwg

z Proer Taresn. Rhucklsneas Plcige, Ciry of Tubsars
PR s HJ LAEA DDDT S A

Tewyives & 37 15050 001 | Fagierels =17 1] 455041 W

R
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= Mammes of all seickd schook and panicpants wil nol be Sscosed | will nsue anchymiy
whistiby wach schod o participant wil no be identifiatie in the resoarch.

Tha Sl i anpiarhiad 10 Colbct iMportant information that will Eenefl the schotl in ens.ning improved
Wsamaa faarformance. Thiee Towrthip SChoos e been sekected in e Johannesburg East Disirict and
o e e 0 PATRCDID i This Sty 35 i hansts WOrK @xparienie in Tt School whine you are. From
wiach sedectid school. | woulkd ke 10 inbenviow tha Principal ona Deputy Frincipal. one Hol and one
Nacher |marws with all panicpants will b conduslist during lunchinnme and ahor school hours S0 that
s il deaaching and Kearning b not inbemugoed. The duration of aach nerew wil be apersdmatisy
0-30 minutes.

Thasra e N0 paiemiial dsks saociated wiih th siedy. Furemmion, Mo injury s andcipaied and in thi

cake of emolonal karm, he school poych ologist ol variows sohools will Be infomed. Paticipation
wxiunian and therelons, o neimbursemont oF vy Rodndve for paricipating in this recsarch will be ghsan.

Th feeed bkl will @ndail thi following. afier | compheds th inbendew and processing dala. | will hand
dalival & copy of ha indkedial Tanorigls 10 sach particpant in onder for thim [o serily this & ooy of

e dirlails. Eoch partcipant will be allessd 10 g T views o T inlerpeeiations of heir inendos and
Ba giwiah @ cRppoiunily o vildicals ihe usheoridness and credibility of T epnessions in the siidy on
i ok of EMTS i encuring imgiossd Damer parfoemanca.

Tha Siiedhy Mias recersd apanoaal from o Ressanch B R Dommities of thi collige of
Educsation, UMISA. You may have & copy of appnosal lemer rom ma if yos wish so.

I o waruikd e 0 e i of the final ressesarch findings. of shoukd you requing any further infem ason
of waant 10 contact ik aboul any aspoct of th Sy, phaase ol Simednios Rikhotso on mobie

mumbar 072 670 45 o Wi el oiniwess i valig SO

Shoukd you havi ConGerTs about the way in which the research has Been conducted, wou may contact
Professor ET Mampens on Taksphored numbe 012 429 6542 o via el muem o by no @ ol

Thiari o for your Support, | Kindly Swoil your PESponss in Connecion wih my regquest

Wours Sincenely
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COMEENT TO PARTICIPATE N THIS 5TUDY

I, (participant name ), confimm that fhe person asking my consent o @ke
part in this ressarch has old me about te nature, prooedure, potential benefits and anbopated
mconvenience of particpabion.

| have: read (or had explained 1o me) and undersbood the study as explained in S information
sheet.

I have: had muficient opporiunity o ask questons and am prepared 1o participale in the study.

| understand that my participation is woluntary and that | am free S0 withdraw at any Sme withou!
pemaky (if applicabie]).

I @m aware thal the findings of this study sdl be processed info a research report, joumal

publications andior confersnce proceedings, bul that my paricipation will be kept confidental
uriless othermse speafied.

| agres to fhe recording of e interview.

I harve: recefved a signed oopy of She indormed consent agreement.

Participant Mame & Surname (Please perd) Participant Signalune Dlarle
Cipomwevinkos Fikholso
Ressarcher's Name & Sumame [piease prnt) Fesearcher's signaiure Dt

ireemrny of ou deban

§ Prosier e Muackienwas Fleigs, Tty of Tehairs
FD R M3 RS DDDT S ddigs

T =17 12430 10 11 Faojerele =27 (T A0 A1
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ANNEXURE E: INTERVIEW SCHEDULE AND DOCUMENT ANALYSIS

INTERVIEW SCHEDIILE FOR PARTICIPANTS (PRINCIPAL, DEPUTY PFRINCIFAL, HoDr & TEACHER)
Fin Research guestion

What & the role of SMTs in ensuring improsed learner performance in the Johannesburg
District of Gauteng?

Zulh questions Examale gruestioms REsporses Oy
partic panks

& What are your roles and responsibilities

within the SMT?
# How often does SMT engage with

teachers to enhance [ty
performrance !

# What roles do you think the following
stalkehodders showld take in iomproving

What Is the roke of SMTs
understanding of improved

bearmer perfarmiance ) \eamer performance:

i|Department of Education

bl Schwool management [SkIT)

Cl Teachers

o) Leaamesrs

= What Is done to keen staff motivated

and ako anouse kEarmers  InbeEnesis in
How do SMTs support beaming?
teaching and kearning an # What are the rokes of SMT In
ensuring smproved supporting teaching and kearning ¢
performance? * How does the ST communicate with

teac hers?

&~ ‘What developmendal programmes do
VORI nesquing o prefer)

Which activities are # Did you meceve anmy training and

arganised SMTs to ensure dewelapment on the cunrent curriculum

mproved eamer [CaFS)?

performance ? # Hawve you ever organised workshops for
teachers ¥ | Matiearbe|

‘What are the challenges

faced SMTS in ensuring # What enables a towrsmhip school e
Emproved eeemer yours to prodsce bettesr resalis than
performance ? pther schools in similar drosmistances
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DOCURAENT ANALYEIS REVIEW FORM

REOOEDS
ML AAEA L COMMENT ONOODURNENTS

1 SCHOOL POLKEES Al OTHER POLUCIES

11 Cao oy B @ sceool] policy and Baosy oftes do woes raveere i@

1.2 D i impmEnT & oorractiy ¥

L il TES OF BAEETINGS

21 How ofoan 0o ST migs?

22 How oftan 4o o hobd Sal! sssartings?

23 Whan & normally the e poce of Thises seatings T

I ATTENDANCE OF TEACHERS AR LEARNERS

31 How 0o piea MOnRor e & e ndi of o i

33 How 00 pieg Mafai @ et e T

33 How do you monnor the anesdanos of BamarsT

3.4 How do poea coiteol clacs regstars?

35 Do yoed B an aiteesdainod: poboy Tor b ness 7

4. AOLES AND RESPOMSIBILITIES OF SMTS

41 How often 4o teachers g davsHopensait from SET?

4 2 Argthe SMTs asaere of B rodes ared raspons B bss ™

4.3 Whan seps has ST taben to improsvsd hesmes priomance?

166




ANNEXURE F: PARTICIPANT DATA SHEET

learners are being taught.
[HoD A}

| ensure that learners ore
always in class and there's
curriculum deiivery. | give
curriculum support ta the
teachers. {HoD B)

sure that | convey the
messages from my
managers. My role is to get
engaged with learners even
thase in cigsses that | do
not teoch and ask about
the areas they feel they
have gaps. | need to be
hands on rother than
leading from osige. (HoD C)

I encournge team teaching
in my deportment which
has led to good results.
Teachers assist each other
in topics where they feel
that they are not oble to
teach them effectively. One
who understands the topic
better, offers assistonce to
teach it. (HoD C)

check if all set SBAs are
guality assured by the
HoD, there's proper
marking, SBAs are
moaderated and then
marks are captured

| maonitor absenteeism
of learners by ensuring
that registers are
marked regularly and
captured. | manage
leave forms for teachers

One of my key
respansibilities is
communication on
behalf of the Principal
and the Deputy
Principal

QUESTION SCHOOL A SCHOOL B SCHOOLC CODES THEMES & 5UB-
THEMES
What is the role of the
following stakeholders in THEME 1:
ensuring improved Varying roles played
leamner performance? by SMT members
(SMTs, Teachers,
Learners & DOE)
| am the accounting officer. | Besides ensuring that My basic role is ta | am the accounting SUB-THEME 1.1:
1. What are your roles When learers fail, | am the | learners perform, Fmalsa | coordinate the officer
and responsibilities first persan to be blomed | responsible for monitoring | responsibilities of the SMT Principals,
within the SMT? as (f | teoch. My rofe in this | the nutrition programme members. | ensure thot | | ensure that | monitor | accounting officer
school is to see that by being responsible in meonitor that they are that they are achieving | coordinatar
everyone does whot is appointing and managing | achisving the gools we set | the goals we set maonitor
expected of them. food hondlers. (Principal together os o teom. [ oiso | together as a team.
(PRINCIPAL A) B). advise them when they are Deputy Principals &
facing challenges in their Iy role is to support Supports
My role is to support SMT | | make sure thot HoDs have | departments. (PRINCIPAL | SMT members by manitors
members by making sure the schoal calendar, C) making sure that there's | administrator
that there's curriculum management plon far The first thing that we do curriculum delivery guality assurer
delivery. [ need to monitor | assessments, curriculum for | when doing oliocation s to monitor
if different deportments are | each department, ond ensure that we allocote Manage the
doing what they must doin | monagement of Annual correctly in terms of subject | department thus HoDs
terms of teaching. (DEPUTY | Teaching Plans (ATPs), understanding. in that way, | teachers and ensure Educator supervisor
PRINCIPAL A) subject palicies ond as SMT, we minimise the that allocation of duties | Curriculum supporter
assessment guidelings. Itis | challenges that teachers is done for the Academic supparter
it is my responsibiiity to my responsibility to make | might encounter in closs. | educators Mentor
check if oli set 5BAs are sure that all these (PRINCIPAL C)
quality assured by the HoD, | documents are also Monitor attendance of
there’s proper marking, forworded to the teachers. | The departmental heads teachers and learners
5BAs are moderoted ond (DEPUTY PRINCIPAL B) have to ensure that each Liaison officer
then marks are captured department hos quality
carrectly in the South As o Deputy Principal resuits at the end of the
African School administrotion, | hove to year. | don't need resuits
Administration maoke sure that all but I look at the quality in | I'm also responsible for
Management System administration issues are the results os one of the monitoring the nutrition
(SASAMS). well attended to. I monitor | top performing schools in programme
(DEPUTY PRINCIPAL A) absentesism of iearners by | Alexondra Township.
ensuring that registers are | (DEPUTY PRINCIPAL C) The departmental heads
My responsibility is to marked regularly and have to ensure that
manoge the department captured. | monoge leave One of my key each department has
thus teachers and ensure Jfarms far teachers and responsibilities is guality results at the
that allocation af duties is | moke sure that | submit communication on behalf | end of the year.
done for the educators. | them to the District. of the Principal and the
aiso ensure that the (DEPUTY PRINCIPAL B) Deputy Principal. | make It is my responsibility to
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2. What supportive role
do you play towards
teaching and learning?

We arganize different
workshops for example
subject workshops for
teachers. We once colled
afficials for a safety and
security workshop which
was runned by the Head
Cffice for two Soturdays.
We also colled labour to
guide Tepchers on their
do’s and don’ts. (Principal
A)

Nermally the Principal does
have some workshops
whereby he organises
peaple from outside to
come and ossist. (HoD A)

Na, there’s nathing like
that except if an individual
wants help, it would be
given to them. As for
saying it's o collective
planning, it's a no. (Teocher
A)

The Department of
Education gives suppart to
schoals by ensuring that
they hold extra classes far
learners. The Department

We have o developmental
team especially to these
new teachers. We train
them on how to monage
the closs and on how to
approach these lzarners.
We train them an how to
deal with problems in class.
Even those that have been
in the field for so long, we
keep on revising the
policies. (Principal B)

Each department is
assigned to an HoD, they
maonoge a small
department. If you are
successful it meons the
Hol is giving enough
suppart to them. (Teocher
Bl

We try ta get Teachers
grievance so that we con
address them and
challenges are dealt at an
earlier stage. (HoD B)

The Department of
Education organises S5IP
which focusses on Grode
12s. The Government is
now investing more on
these programmes. The

The type of support thot we
get internally is that they
give us information that
they get from the
facilitatars. (Teacher C)

Internally, we encourage
different departments to
have their awn
departmental meetings
whereby the departmental
heads can shore
information. We share the
frustrations thot we have
and we resalve them in
brief meetings and stoff
meatings. If we hove
personol issues, we gddress
them in the Principal and
Deputy Principol’s offices to
resolve some af the
challenges. (Deputy
Principal C)

We give them all what they
need in terms of resources.
If its moterial that the
school needs to buy, we
buy it. (Principal C)

We da not normally open
when athers are cpening
but we open few days
before other schools can

We train them aon how
to manage the class and
on how to approach
these learners

We organise different
workshops for example
subject workshops for
teachers.

The type of support that
we get internally is that
they give us information
that they gzt from the
facilitators.

Naormally the Principal
does have some
workshops whereby he
organises people from
outside to come and
assist

Internally, we
encourage different
departments to have
their own departmental
meetings whereby the
departmental heads can
share information. We
share the frustrations

Theme 2
SMT support towards |
teaching and learning

SUB-THEME 2.1:

Principals,

-Orgonise workshops
-We troin the teachers
-give rasources

Deputy Principals &
-encourage
departmental
meetings

-facilitation of extra
clzsses by department

HaoDs

-Organise external
people to facilitate
workshops

-Listen and solve
grievances
-compensation of
teachers

Teachers
-Moworkshops
-HoD manages their
department

-we get information

of Education does S5IP for
thase critical subjects like
Maths, Science and
Accounting. (HoD A)

If you stay until 5pm, you
will still find some learners
stugying. Some of the
Iearners that are studying
are the ones thot | talk toin
class and tell them thot if
they leave ot 2pm whot are
they going to do ot home
becouse | know they stay in
one rooms with no space o
study ond you cannot
control what your
neighbours do, they have
their music blasting and so
on. (Principal A)

Department also funds
these programmes which
also includes comps and
holiday closses. These
programmes have
improved the results of the
learners. The Government
supplies the schoal with the
exam relate material.
Porents are olso supporting
the programme o3 they are
@ big yardstick to the
resuits of the country.
Learners focus on these co-
exam related areas during
these progrommes.
Learners attend their extra
classes in the gfternoons
and during weekends.
{Deputy Principal B)

open so that learners con
adjust from being in Grade
11to being in Grade 12,
When ather learners come
in, they have olready
adjusted and know
themselves as matriculates
and are abie to push
harder. (Principal C)

When educators come for
extra lessons, they are
being compensated as little
as R100 per lesson besides
the maney they get for
transpart. (HoD C)

we resolve them in brief
meetings and staff
meetings

Each department is
assigned to an HoD,
they manage a small
department

Mo, there's nothing like
that except if an

individual wants help, it
would be given to them

‘We try to get Teachers
grievance so that we
can address them

‘We give them all what
they need in terms of
resources

The Department of
Education gives support
0 schools by ensuring
that they haold extra
classes far learners

The Department of
Education organises
S5IP which focusses on
Grade 125,
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We do not normally
open when others are
DpEning but we open
few days before other
schools can open so
that learners can adjust
fram being in Grade 11
to being in Grade 12,

3. SMT engagement
with teachers to
enhance learner
performance

I meet the HoDs on
Mandays, then the rest of
the staff on Tuesdays. In
between, the HoDs must
maoke sure that they meet
their teachers so that they
can give genuine feedback
to teochers as well os the
Principal. [Principal A)

Usually there's a
monagement plan whereby
the SMT members must
submit their reports for
their departments. Those
reparts will enable Is ta see
the gops and make follow
Lps with the SMT member
to see how we can close
the gaps tagether. For
example, when monitoring
the ATP and we see that
they are behing with It,
strotegies ta cotch up are
derived. (Deputy Principal
A)

We canduct meetings with
HoDs to give us problems
that they are encountering.
We then see how we can
assist teachers. (Principal
Bl

They engage with teachers
more often because they
will first have their own
meetings and thereafter we
have morming briefings ot
least once a week. We also
have departmentol
meetings where we discuss
issues. (Teacher B)

We meet the staff every
Mondoy and Thursday for
marning briefings so thot
the issues can be dealt with
on time. | alsa encourage
the HoDs to hold their
departmental meetings.
[Principal C)

| would say that the SMT
does not engage with us as
teachers mare often to
check what teachers need.
We dan’t usunily hove staff
meetings, we have maybe
ONE, QEe, o year but there
Is 0 suggestion box where
we put our concerns and
suggestions. (Teacher C).

Okay, actually, we have got
o year planner, | hove gat o
year planner in which on
the specific date which I'm
meeting with the

We conduct meetings.
We meet the staff every
Monday and Thursday
for morning briefings

They will first have their
owmn meatings and
thereafter we have
morning briefings at
|east once a week. We
also have departmental
meetings

the engagement by
SMTs happens during
meetings

| would say that the
SMT does not engage
with us

Usually there's a
management plan
whereby the SMT
members must submit

Theme 3:
Identification and
resolution of
problems

Sub-theme 3.1
Engagement of SMTs
with teachers to
enhance improved
Learner performance

Principals
Staff meetings
Problem identification

Deputy principals
Marning briefing
MEetings

Menitoring plans
|dentification of gaps
Strategising on
addressing gaps

Haols
Meetings
Briefings

in most cases, the educators. | will give an their reports for their Checking learner's

engagement by SMTs example, like each and departments. books

happens during meetings every time we have got o

whereby it’s just one on monthly meeting. Besides Teachers

one not necessarily the manthly meeting that Discussion of

meetings. (Teacher &) we are meeting the whole problems

department, | moke sure

Uh, Narmaily it, we toke it that I collect the books and

to our uh respective manage the books on a

departments, but os o SMT, weekly basis to see the

we meet every week on gaps where they ore

Tuesdays. And from there, struggling on each and

we need ta go back to our everything. (HOD C)

educators and respective We recover challenges

departments, but normally everyday, the first one is

we have our briefings twice absenteeism. Most

in o week just ta make learners, you will find thot

educators awaore of what they don't come ta schoa!

they need to do, just ta everyday. Second one is @

remind them of their challenge of bullying,

duties. (HOD A) especially senior phase.

{Deputy Principal)
4, What enables a it's also a challenge, there | Attendaonce is poor os most | We discover challenges The first ong is Theme :
township school like are too mony ahsentegism. | learners come from single | every day. The first one is | absenteeism of learners | 4. Challenges faced by
yours to produce Dodging of classes evenif | parents households where | absentesism of leorners SMTs in Township
better results than they are within the school | they end up having and this affects our results. | Alexandra learners they | schools
other schools in similar premises, they hide in the | responsibilities of toking We have tried to engage don't attend. It seems
. ¢ 2 toilets. (Teacher A) care of their siblings. We with parents who try and | some of these learners’ | Sub-theme 4.1

creumstances: have @ high rate of assist us 03 @ school by families are headed by | Learner attendance

in terms af attendance, | dropouts os eorly as Grade | moking sure that leamers | these learners.

would say 90% do attend. | 8. Another challenge attend school. (Deputy Principal
4.1Whatcanyousay | legmer attendance s not | con tributing to non- Principal C) Learner attendanceis | -high absenteeism
about learner much of o problem. (HoD attendance is poar support bad. There are leamers | - don't attend

gttendance in this

Al

Jfrom the community. No

whao are absent for no
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school and how does it
affect learner

It fluctuates, some

one osks a learner why they
are not in school. Everyone

Yah! We ore offected by
learner attendance due to

apparent reason. We do
have a policy in place

-came fram child
headed families

performance? moments you have good is minding their own pregnancies, due ta that states that if you -no huge problem
attendance, some business in the community. | challenges the learners are absent for 10 -gttendance is good
moments the attendance is | (Deputy Principal B) experience at home. Some | consecutive days, you
very low. We don’t have will tell you that the will be deregistered. So | Deputy Principal
the reason why learners Yoh! Maost learners came parents were fighting or they become absent for | -it fluctuates
are notin schoal. The main | from disodvantaged they did not have water or | nine days and then will | - poor attendance
problem thot we have is homes. Parents leave for electricity. (Teacher C) be present on the 10th | -poor support from
late coming. (Deputy work earfy in the morning day. community
Principal A) and come back very late. With us we don’t have o - high absenteeism
Porents will assume that huge problem in terms of | With us we don’t have a | -not a challenge at the
the child has gone to learner attendonce. Ona huge probleminterms | beginning of the year
school. There is no parent | monthly basis when we of learner attendance.
that pushes the learners to | analyse, we have 3% HoD
come early to schooland | obsentesism which isnot | It fluctuates, some -not much of a
there is no ane who is bad. On o bad term o moments you have problem
pushing them to do their maoximum of 5%. (Principal | good attendance, some | -itis bad
work. (Teacher ) C) moments the -Kids self-maotivated to
attendance is very low. | attend
For attendance, | don't We don't have the
want to lie to you, it’s nat a challenge reason why learners are | Teacher
Alexandra lsorners they especiolly at the beginning | not in school. The main | -too many
don’t attend. It seems some | of the year. We only have o | problem that we have is | absenteeism
of these leamers’ families | challenge towards the late coming Dodging of classes
are headed by these exam where attendance is -poor attendance
learners. Let me say 90% of | 80-80%. (Deputy Principal Challenges faced by
the learners are just ] learners at home
coming to school to use the -no commitment from
toilets, to use the small parents
space ta play football,
(Principal B)
Learner attendance is bad. | Kids are self-motivated.
There are learners who are | The externol partners who
absent for no apparent give the top & grade 125
reason. We do hove a Laptops, full scholarships
policy in ploce that states | with pocket maney, other
that if you are absent for | grodes get incentives such
10 consecutive days, you as maney. With that in
will be deregistered. 5o mind, they are driven to
they become absent for come to schoal every day.
nine days and then will be | (HoD €)
present on the 10° doy.
(HoD B)
4.2 What canyousay | Parental involvement is not | Parents take their work Fortunote enough we have | Fortunate enoughwe | Sub-theme 4.2
about Parental there, as a result parents | more serious than the the support from the have the support from | Parental involvement
involvement in this will wake up and go to child’s educational parents. SGB is more the parents.
<chool? work and o child is left activities. We do not get involved than any other Principal
wione. The child decides if | | random visits from porents | stokeholders. They are the | Parental involvementis | -active in grade &
should go to school ornot | coming to check learner ones who initiate the not there, as a result -don't care about
and nobody will moke o progress. We parents meeting. Fvery parents will wake up education
follow upinterms ofthe | gniy see them whenthey | time when we issue out and go to work and a
child going ta schaol. come to collect reports. reports they are always child is left alone Deputy Principal
Parents do nat monitar the | When you invite parents, there. Like right now when -itis not there
books, there is no porental | only 10% come or they just | you go to the gate, we Parental invelvementis | -child headed homes
involvement ot all and that | send somebody to stand in | have the chairperson of the | bad because if you give | Abave 50%
is our downfall. You coll for them. (Teacher B) SGB who always help us a learner a call letter,
them to @ meeting, they do with the screening and the parents do not HoD
not come. (Deputy Principal | Our community is too hard, | checking of uniform. They | come. We don't know if | -at the beginning of
Al Some they dan’t even know | uswally search these the learner gave the the year
ourschool. Parents just ask | learners, they come garfy in | parent the call letter or | -itis poor
They are active when other people to enrol their | the marning and during not. When we phone
Groge 8 are new and when | kids. They make affidavits | funch os we have the parents, they tell Teacher
we call meetings, the hall is | that they ore quardions of | challenges with leamers you that they are going | -itis bad
full, Eeeh! As soon oz they | the kids so that they can be | smoking in the toilets. to work, their bosses -yalue work than
go to Grade 9, the numbers | in the 5GB. To them being | (Deputy Principal Cf don’t want to give them | education
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are fittle and they re-
emerge when they get to
Grode 12 because now they
are interested because
their children are
completing. {Principal A)

Yah!Our parents we anly
seg them at the end of the
year. We call @ meeting,
they don’t ottend. We don’t
know whether becouse
they dan’t stay with their
kids but come end af the
year, they are oll here.
(HoD A)

in the 558 is like coming for
money. Since | came here,
our school is the biggest in
the province but parents
wha come are less than
200. Parents don’t care
about the education of
their children. We con have
o meeting for 5GE election
oniy ta find that 7 parents
are here. That is why our
5GE members are not
elected but are just elected
becouse they are the ones
wha came for the meeting.
(Principal B)

Parental involvement is
poor. We only see them ot
the end af the year when
you are giving out reports.
They only come ta ask how
their child failed, but it will
be the first time seeing
them. (HoD' B)

Maost learners came fram
child headed families,
single porents wha do not
have fatherly figures and
most parents fear their
children. When they are
invited to school, they don’t

We have o little percentage
of parents who are nat
adhering to our code af
conduct. You will still find
their kids being late, then
you call them, they are not
coming. We encourage
parents that when they see
the learners at home, they
must report ta ws so that
the learners con be aware
that it's the school and the
parents who can assist the
learner and this chonges
the learners’ behoviour to
becaome better. (Principal C)

Parental involvement is bod
becouse if you give a
learner a coll letter, the
parents do not come. We
don’t know if the learner
gave the parent the call
letter or not. When we
phone the parents, they tell
you that they are going to
work, their bosses don’t
wont to give them leave.
Parents enly came to
schoal during December
when they hove ta fetch
the report. (Teacher C)

leave. Parents only
come to school during
December when they
have to fetch the report

Parents take their work
mare serigus than the
child’s educational
activities. We do not get
random wisits from
parents coming to check
learner progress. We
only s2e them when
they come to collect
reports.

Parents don't care
about the education of
their children. We can
have a meeting for 3G8
election only to find
that 7 parents are here.
Most learners come
fram child headed
families, single parents
wha do not have
fatherly figures and
most parents fear their
children

come for exomple you
invite o parent and end up | Attendonce is always obove
having three parents 50% when we call parents’

coming before the real
parent comes. Learners
rent parents to stond in
place of their parents.
{Deputy Principal 8)

meetings ond executive
members from the SGB
always take part. [Deputy
Principal C)

4.3 How is the schoaol Yah! There's o lot of in this community and this | This is serious. Most of the | There's a lot of Sub-theme 4.3 Crime
affected by crime? burglaries. Whenever we | school, crime is very high. | times we buy our burglaries. Whenaver
buy, they breok in and There's a ot of resources, they come and | we buy, they break in Principal
steql. We ore even afroid to | gangsterism. One of the take. The break-ins which | and steal. -lot of burglaries
invest an resources. Like Iearner wos beaten have been happening has -break-ins
our camputer lab was becouse she was saying cost us o lot. Your laptaps | There is a lot of -na support from SAPS
emptied, they took that she just want to leave | and computers will just be | gangsterism in the -gambling
everything. They took this gangsterism style. She | stolen. We try to invalve community. Our - bullying
computers with all the wos begten for that to say | the Community Palicing learners are part of the
information, yes, we are how she can leave when we | Forum (CPF) but it's like gangsters. Deputy Principal
affected. (Principal A) have already protected they are nat able to deal -gangsterism
you. Sometimes these with crime, they ore trying | There's a lot of drugs -drugs and substance
Yah! We have a lot of ieamers are not attending. | but they are not winning. | around here. There's abuse
burglaries in the schaol like | As we are speoking you They steal the computers drug and substance -stealing
Jor example we don't have | might find that they are and it says you must buy abuse. -Selling and using
enough smartboords which | putside the gate now, and | the new ones. The drugs
were installed. All Grade 12 | there moy be three groups | information is last and the | The system is not giving | -burglaries
classraoms they don’t have | waoiting for our learners. MONEY you Were supposed | any support -Computers stolen
smart boards as we speak (Principal B) to use it for something else,
because they were stalen. you direct it to buy what Learners are gambling | HoD
Admin block, they broke in has been stolen. It hos o inside the school. -theft in class
and stole the mamitors. There's a high rote of negative impact on what Bullying is very high in | -Smart board
(Teacher A) gangsterism from giris and | we are doing. (Principal C) | the school and some Components
boys. Some start fighting learners end up
There is a lot of from autside the school Ok yes, we have been resorting to dropping Teacher
gangsterism in the and they get stobbed or affected by burglaries, they | out of school. -lot of burglaries
community. Qur learners end up being orrested by used to steql the computers
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are part of the gangsters.
You find learners in the
same school belonging to
different gangsters and
fight within the schoo!
premises. (Deputy Principal
Al

There's o ot of drugs
around here. There's drug
and substance obuse.
Learners are used by others
to sell drugs to other
fearners. (Deputy Principal
Al

There is a lot of stealing
among learners. If you
have a nice bag, they steal
it and sell it to learners in
other schools. learners’
cellphones are taken by
people who sell them.
(Deputy Principal A)

the police. Learners are not
safe omangst each other.
(Deputy Principal B)

Our learners are used as
drug muwles by some
members of the
cammunity. There's too
much drug and alcoho!
abuse. These learners are
seliing and also using
drugs. A lot of female
students are now taking
drugs more than male
students. Gehavioural
problems are now
emanating from girls than
boys. Qverall performance
of the school is affected by
these chollenges. (Deputy
Principal B)

Anaother thing since the
Government legolised
marijuana, the learners are
using and even selling
drugs. (Principal B)

The system is not giving
any support for example
the learners abusing
dagga, if they are caught
with it, they connot be
executed becouse of the

and the Laptops. We aiso
have a warkshap where we
put toals for Civil
Technology, they steal
those tools, and breok the
aiarm and we hod to repair
and buy again the
instruments. {Deputy
Principal C)

-have not experienced
any crime
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kilagrammes that mokes a
person to be arrested.
{Deputy Principal B)

Our yard and the police
station are one but
criminals don't core. [ don't
See any support from the
SAPS that [s another thing
which is making our
legrners to be rude.
(Principal B)

With the crime in the
Township it's o problem.
We on o doily basis are
resolving issues of stolen
things. Theft within the
closses, theft of Teachers’
cellphones, Teachers’
Loptops and the
smartboard components
which are stalen by
learners. We also have
cases whereby the
community hos stolen from
the school. We always have
@ shortoge af chairs and we
always buy. The number of
broken chairs and number
of chairs is not the same
woy. Other choirs are
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probably in the Township.
{HaD B

Learners gre gambling
inside the school. Bullying is
very high in the school and
same legrmers end up

resorting to dropping out af
school. Becouse of the
behaviour of learers,
teachers fear them.
{Deputy Principal B
4.4 How do you deal Every Friday we make sure | In terms of ottendance, We distribute some Sub-theme 4.4
with these challenges that we gistribute some when we coll parents food parcels to boost Dealing with
to ensure improved food parcels to bagst the | meetings, we emphasize on | the leamers. challenges
learners. Those who can't | the issue of ottendonce and
|earner performance? ) ; f L.
get food just come toget | the importonce. Thot has | Interms of attendance, | Principal
food ond attend for the ossisted us in ensuring thot | when we call parents -
sake of lunch. That is why | itis not that bad. We meetings, we
even after schadl fram 3 remind parents during emphasize on the issue
o'clack to 5 o'clock, we will | parents meeting about our | of attendanceand the | Deputy Principal
be busy dishing out food to | code of conduct, issuesof | importance. -
these learners, only to find | discipling and issues of
thase who were gbsent attendance. If Tegchers We are trying, we have
[from class are now coming | come to school and even hired the HoD
for late nutrition. (Principal | learners not at school, it Community membersto | -
B) ends up being a fruitiess guide the school as a
exercise, so we need oll af | way of trying to combat | Teacher
them to be part of this crime -
oCoasion, coming on time
and teaching. (Principal C)
We are trying, we hove
even hired the community
members to guide the
school gs o way of trying to
combat crime. (Principal C)
5. What is done to keep Eish, 'm going to be honest | Each term when we close We encouroge aur We take out teachers to | Theme 5.
staff motivated and also | on that one. We don’t look | we have o small party to educators to do more. enjoy themselves that Motivation of staff
arouse learners’ interests | at the side of the Teachers, | appreciote them, then a (Principal C) we have made it and learners
in leaming? we anly focus on bigger party ot the end of
motivoting learners. the year. We take them ta | We take out teachers o We take the educators | Sub-theme
(Deputy Principal A) buffet. We once gove the enjoy themselves that we for mind reflection
USBs of up to 16GB. Alsa, have made it. Every year courses. We invite Principals,
They only try to motivate we narmally keep on the SMT and the 5GB takes | motivational speakers -closing party for staff
learners by giving them apprecioting them in the schaol out to have far both teachers and -ENCOUFOGE TEOChers —
awards for recognition. assembly for the great lunch ond the school is learners -must be incentives
They hove tried but it’s not | work they have dane. sponsoring that. Since we -acknowledge
sustainobie. Learners were | (Principal ) are alwaoys number 1, we There are appraisals hardwark
once gwarded and given have most NGOs and which are happening,
cartificated of MNathing much is done for supparters like Vincent for example certificates | Deputy Principals &

achievement. (Teacher A)

We need ocknowledge as

the teachers. We only have
the National Teachers
awards whereby only 12

Tshobolola. They supply the
school with ingredients for
tea ond we share amongst

are being issued to
teachers who perform
well

-No motivatian of
teachers
-Support from NGOs

leadership if the staff is Teochers are recognised ourselves as o school. -toke out teachers

doing something that is nationwide. | think the (Deputy Principal C) We don't look at the -extra mural activities

good, you need ta district should start side of the Teachers, we | Mind reflection

acknowledge, sometime recognising great teachers | There are approisals which | only focus on courses for educators

there must be incentives as | in their districes. Nothing is | are hoppening, for exomple | motivating learners.

an extrinsive motivation. being done to approise certificotes ore being issued HoDs

(Principoi A) Teochers for their work. It's | to teachers who perform They only try 1o -Nothing dene for
Just a matter of fear when well. Each and every year, motivate learners by teacher

Some af the SMT would vou have g deadline and when we become number 1 | giving them awards for | -gifts for teachers

offer extrinsic motivation to | then you have ta meet it. in Alexangra schools, the reccgnition -teacher appraisals

learners ond to educotors (HaD B} SGE arganises o function and certificates for

by buying them gift for for celebration. {HoD C) There is a Vincent teachers

their hard work. WWe hove We promote competition in Tshabalala bursary -incentives for

had some awards for the schoal._We have scheme that start learners
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learners which was a form
of mativation to them.
(HoD A)

awards each term that are
encouraging the learners ta
compete so thot they con
be omongst the Top Ten
wiho are gaing to be
recognised. (Teacher B)

There is a Vincent
Tshobalola bursary scheme
that start recognising the
learners from grode 10-12.
They identify them and give
them gifts from grode 10.
In grade 12, they toke them
to any University that they
want and pay for
everything. They even give
them loptops. (Teacher B)

We take the educotors for
mind refiection courses. We
invite motivational
speaxers for both teachers
and learners. (Deputy
Principal B)

The Tap ten from each
grade, each term are given
awaords in order to
motivate them ond the
most impraved learners are
also given o token af
agppreciotion to mativate
them. (HaD C)

We do not only cancentrote
on teoching and learning,
we give them leisure time
where they can have extra
mural activities. (Deputy
Principal C)

Because weareina
disodvantaged community,
the school looks aut for our
learners. Early in the
morning, they haove
breakfast to make sure that
they kept motivoted. (HoD
cl

We are part of the Vincent
Tshobalola trust fund. They
normaolly award our
learners bosed on their
results. The bursary anly
facuses on grage 9-12
learners. {Principal C)

recognising the learners
from grade 10-12.

Early in the morning,
they have breakfast to
miake sure that they
kept motivated

-oreakfast for learners

Teachers
-learner mativation
-tap ten learners

There are externol partners

whao give the Top & Grade
125 Laptops and full
scholorships with pocket
money. Other Grades get
incentives such s maney.
With that in mind, they are
driven to come to school
every day. (HoD C)
6. Did you receive any | V&5, | wos trained for CAPS | You ore talking to 0 'was troined af University. | All teachers went for Theme &
training and and we received certificote | national examiner. | have | The Department troin training and then from | Training on current
development on the of attendance ond follow | been trained and we Teochers on content, they | time to time the District | curriculum [CAPS)
current curriculum ups were made os we went | developed the CAPS organise workshops twice | calls teachers for SUB-THEME :
(CAPS)? on. (HoD 4) Document at DBE. After per quarter where Teachers | meetings so that the .
that [ come and trained the | are booked out fora new developments can | Principals,
The Department did give us | whole GDE educators. After | weekend. Training is on be givento Teachers. | -Orgonise warkshaps
training. it was not that [ troined my teachers | cantent delivery, -WWe train the teachers
specifically for the School | at school level where they | developing assessments | was trained at -give Fesources
but for the entire District. | don’t understand. and assessing legrmers. University and there
Each facilitator from the {Principal B) {HaD €) were no follow up Deputy Principals &
District was providing the trainings -encourage
training for their particular | | was trained ot University | No, | did not get ant CAPS departmental
subjects for example, and there were no follow | training. There were some | No, | did not get ant meetings
Maths facilitatars were up trainings. (Tegcher B) trainings for subject CAPS training. There -facilitation of extra
training Maths Teachers an workshops. (Teacher C) were some trainings for | classes by department
CAPS. (Teacher A) Training wos provided. We subject workshops
do have o secondary Yes, we did go ond there HoDs
All teachers went for improvement plan far are o number of fallow up | Mo follow up trainings | -Organise external
training ond then from Educators where they go | trainings which are were made and people to facilitate
time to time the District | for o weekend oway. They | provided by the certificationtothose | workshops
calls teachers for meetings | are mostly assisted in Department. This year the | who were trainad -Listen and solve
50 that the new particulor topics of the Department hod to grievances
developments con be given | Term. Supportis givento | suspend a number of Fallow ups are there -compensation of
teachers when it comes to | trainings due to COVID 19, | whereby, the training is | teachers
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to Teachers. (Deputy
Principal A)

Mmmib! | don’t remember
if there was follow up
becouse from that training
we were supplicd with the
book, manual ta assist if
you fargot on whot is
suppased ta be done in
terms of ossessments.
(Teacher A)

hew CAPS and content
gives. (HaD B)

Training wos provided to
teachers but not ta the new
intake. No follow up
troinings were made and
certificotion ta those who
were troined. (Deputy
Principal B)

The department was still
doing that by integroting
what we have in terms of
CAPS gnd in terms of ITC so
that the Educatars can
know what they can be
able to affer to Learners.
(Principal C)

Yes, there was training
through workshops. Follow
ups ore there whereby, the
training is o weekend oway
on Friday, Saturdoy and
Sunday. They baok a Hotel
far them and they hove
phases. We olso make sure
that new Teachers coming
from Universities fill @ form
that they were not trained
and all the new members
do the workshop. (Deputy
Principal C)

a weekend away on
Friday, Saturday and
Sunday. They book a
Hotel for them and they
have phases. We also
make sure that new
Teachers coming from
Universities fill a form
that they were not
trained and all the new
members do the
workshop.

Teachers
-No warkshops
-HoD manages their

7. What
developmental
programmes do you
require or prefer?

Some SMTs do not hald
meetings os they shouid,
and maybe a leagdership
course will do. (Principal A)
SMT need support and
guigance. Fram time to
time, they need to be
reminged of their
responsibilities. [Deputy

As we are moving to the
Forth Industrial Revolution,
we are very fortunate that
we have smart boards and
WE get training regularly
every week. Each and every
Teacher has a loptop,
which they are also given
suppart on how to use

Yes, | think there are
developmental
progrommes needed
especially on cantent
delivery. In EALS
development is needed on
the financiol part ond the
Economics part in Grode 9.
Also, on discipline,

Some 3MTs do not hold
meetings as thay
should, and maybe a
leadership course will
do

they need to be
reminded of their
responsibilities

Theme 7
SMT support towards
teaching and learning

SUB-THEMIE:
Principals,

-Orgonise workshops
-We train the teachers

Principal A) those laptops. Thase who classroom mancgement Development is needed | -give resources
£an’t use technology, con on the financial part and
One of the trainings that | go ta the ICT committee and haw ta discipline the Economics part in Deputy Principals &
we require is the SASAMS | and they can assist with learners. (Teacher C) Grade 9. Also, on -encourage
training. Some of my that. (HoD B) The Covid 18 virus apened | discipline, classroom departmental
colleagues need that our eyes ong moge us management and how | meetings
training for the school Our Teachers require reqlise that we connot rely | to discipline learners. | -faclitation of extra
timetable. {HoD A) training on Power point on old things. At the Classes by department
presentation. (Teacher B) | current mament, we are Qur Teachers require
working on making sure training on Power point | HoDs
Teochers ond manogers that we develop presentation. -Organise external
require an ICT training. communication between people to facilitate
{Deputy Principal B) Learners, educotors ond Teachers and managers | workshops
the SMT. Some stoff hove | require an ICT training. | -Listen and solve
One of the biggest troining | been trained but some still Erievances
we need is ICT troining o5 | require training. (Principal | we reguire is the -compensation of
technology chonges. For () SASAMS training teachers
exampie, during Covid We need development, like
time, in ather schools they | Panyozo Lesufi has Fortunately, we have
were oble to complete the | introduced the use of smart | people from Mathew | Teachers
syllabus but us we were boards and toblets. We Goniwe being sentto | -Noworkshops
only able tarely an need Wi-Fi 5o as to use school through the -HoD manages their

WhotsApp. So we really
need training on the use of
virtual classes. {Teacher B)

those gadgets. As o school,
we alsp appreciate ofl
Teachers to have laptops 50
that we move away from
old methods and use
technologies. Fortunately,
we have peaple fram
Mathew Goniwe being sent
to school through the
District. They come every
Term 2 to train Teachers.
Peaple from Rain Logistics
are alsa sent by the
Department to train

District. They come
every Term 2 to train
Teachers. People from
Rain Logistics are also
sent by the Department
to train Teachers about
the Technology
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Teachers about the
Technology. [Deputy
Principal C)

B. Have you ever
organised workshops
for teachers?
(Motivate)

Maost workshops are
Jfacilitated by the District.
{Deputy Principal A)

There are no workshops,
the only workshops that
have been arganised ore
relying on the District
which are 3-4 times in g
year. (Teacher A)

We have been hoving
workshops fortmightiy on
Thursgoys. Specifically it
waos dealing with ICT to be
able to be at the level
where other companies
and communities are
moving in. We organised
and were given a persannel
by Mathew Goniwe who
cames in every Thursdoy
and is able to ossist our
staff members. {Principal C)

1 will be troining them on
how to invigilate the
internal closses, I'm tolking
obout Grode 8-11 who will
be starting tests that
should be formol so that

Most workshops are
orgonised by the
Department of Education
and they vary with
different subjects and they
are held 14, 2% and 3¢
Term, quorterly for Grade
12's. We organise the
whole school evaluation
workshop. (Deputy
FPrincipal B)

Internally, if a second
workshop is needed, we
affer the second workshop,
depending an the needs
within the school. (HaD B)

There are workshops
orgonised for Teachers like
the ICT workshop. They are
not that enforced like CAPS
workshops where we have
to implement in classes.
They ore attended by
chaice and the attendance
is poor. (Teacher B)

Mmmi, | think there was o
workshop on invigilation, |
only remember this one for
now. (Teacher C)

We da hove workshaps for
the Teachers through the
1QMS5 dane by the senior
Jor example, if it's the
Teacher, it will be done by
the Departmentol heod.
(Deputy Principal C)

internally, workshops are
done departmentally for
example workshops an
13MS and LTSM. (HoD ©

We have been hoving
workshops fortnightly, on
Thursdays specificaily it
was dealing with ITC to be
able to be at the level
where other companies
and communities are
maving in. we organised
and were given o person by
Mathew Goniwe who
comes every Thursdays and
is able to ossist our staff

There are no
workshops, the only
workshops that have
been organised are
relying on the District

There are workshops
organised for Teachers
like the ICT workshop.

| will be training them
on how to invigilate the
internal classes

We do have workshops
for the Teachers
through the QM3 done
by the senior

Internally, workshops
are done
departmentally for
example workshops on
|QM5 and LTSM

Theme 8

Organised workshops
for teachers
SUB-THEME 8.1:

Principals,

-Orgonise workshops
-We troin the teachers
-give resources

Deputy Principals &
-encourage
departmental
meetings

-fadlitation of extra
classes by department
-gutsource ICT person

HoDs

-Organise external
people to facilitate
workshops

-Listen and solve
grievances
-compensation of
teachers

Teachers
-Noworkshops
-HoD manages their

education should not jose members. (Deputy
its value. | wos also training Principal)
Teochers to be invigilotors
of Grade 12 closses.
(Principal A)
9. How does the SMT We have morning briefings | We normally send o In 2020 we have o We have morning Theme 9
communicate with every Monday and memorandum through challenge of Covid 19 briefings every Monday | Effective
teachers? Thursdays where we share | Whotsdpp for educatars where we have ta respect | and Thursdays where communication
and we have staff meetings | and for the whole stoff ond | sociol distancing. we share and we have | SUB-THEME:
once a month. We use a WhatsApp for the SMT. Previously, we usually have | staff meetings once a
circulars, we have g We also make use of the stoff meetings once o term | month Principals,
communication book Facebook page of the and brigfings on Monday -Organise workshops
where everyone signs as school. (Principal B) and Friday. We hove on We use circulars, socal | -We train the teachers
proof that they have informal one where we media, emails, -give resources
received the information. | We also have emergency | have o school group chat, | WhatsApp group of the
[Principal A) briefings, if there's a especially for when we school. We also make Deputy Principals &
maotter ot hand that needs | have emergencies we use @ | use of the Facebook -encourage
ta be discussed. (HOD B) Whaotsdpp group chat. We | page of the school departmental
We have created o olso have a suggestion bax Mmeetings
WhatsApp group for the We have moved to the that we put upin frantof | Communication mainly | -facilitation of extra
school but their times. We have got o the admin block. (Deputy | should be through their | classes by department
communication mainly WhatsApp group for the Principal C) departmental meetings
should be through their entire school, formed by HoDs
departmental meetings. the Principal. AN the SMT Previously, we used tarely | In terms of effective -Organise external
{Deputy Principal A) and the Teachers are on the hook where we communication, | think | people to facilitate
suppased ta be there. write the message and the | there is no effective warkshops
\Wihen the Principal receives | Messoge s circuloted by @ | communication here at | -Listen and solve
We have created o information, circulors are | book. Now due to Covid 19, | school. Some of the ETIEVances
WhotsApp group for the sent immediately to the we have resorted to things we hear them in | -compensation of
school but their groug. (HoD B) technology and we have o | the corridors teachers
communication mainly Whaotsdpp group for stoff
should be through their We use circulars, social and anather one for the Teachers
departmental meetings. media, emails, Whotsdpp | SMT. We hove o notice -No workshops
(Deputy Principal A) group of the schoal, -HoD manages their
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Teachers ond departments.
The schoal is obreast with
each information. (Deputy
Frincipal B)

board at the entronce of
the admin. (HeD C)

The SMT communicates
with us by using morning
briefings at least once o
week. They also encouroge
departmental meetings.
The schoal also make use
of o WhatsApp group to
communicate with us.
(Teacher C).

In terms af effective
cammunication, | think
there is no effective
communication here at
school. Some of the things
we hear them in the
carrigors. Like now, the
setting af exams to be
submitted, there wos no
farmal communication
pertaining ta it.
Infarmation was heard in
corridors. The schaol needs
to improve on effective
cammunication. (Teacher
C).

10. What roles do you
think the following
stakenolders should take
in improving learner
performance:
a)Department of
Education
b) Teachers
¢) Learners

The role of the Dok is to
provide learner material
and also monitor those
materigls in terms of being
used carrectly by the
schools. (Teacher &)

The Dot have people called
the subject experts, they
always come to school and
when we need help they
are always available to
provide it The Dok quides
and mentars same of the
teachers who may be
struggling in certain topics.
They olsa make resources
and materials ovailable for
example study guides ond
materigls. The Dof alsa
conducts workshops to
make sure that all teochers
in the District ore on the
same page. (Principal A)

Teochers must make sure
that they implement the
curriculum and make sure
that they cover the Annual
Teaching Plan. (Teocher A)

Teochers must just honour
their periods to ensure that

The role of the Dok is to
make sure that they ore
giving enough resources to
the schaols. They must
make sure that the
teachers’ are teaching the
relevant syllobus. {Principal
i}

They are the main
stakeholder of the schools.
They give us the whale
suppart in terms af
resources, to Section 21
schoals. They must provide
Junds to be utilised by the
LTSM. {Deputy Principal B)

| think the Department of
Education needs ta be
hands on in Township
schoals. Mast schools must
be built os closses are
overcrowded. It becomes
difficult far the teacher to
ossess and give feedback to
o class of 60 Learners
within the three days
mentioned. Teachers are
not only foced with
overcrawded closses but
they ore also averloaded
with work. The DOE needs
to employ mare teachers to

The Dok should ensure that
resources ore availoble,
either they fund or supply
the resources. The
resources that I'm looking
ot are the material ones
ond the human resources.
The moment we have all
that that, it becomes easy
Jor the school to ochieve
better results. (Principal C)

We have o chailenge of
infrostructure. Our
enralment is too big ond
we don't hove engugh
classes. Automatically, we
are going to have o
challenge of clossrooms,
Jurniture ond textbooks.
These chollenges will be
ground the first term of the
year where you will find
that learners are sharing
desks. This prablem is
becouse our school is the
only school that is offering
Xitsongo hence we are
Jorced to odmit those
learners ot the beginning of
the year. (Deputy Principal
cl

The Dok should ensure
that resources are
available, either they
fund or supply the
TES0UrCes.

Provide learner material
and also monitor those
materials in terms of
being used correctly by
the schoals.

The DOE needs to
employ more teachers
1o solve this problem of
owercrowding.

The Dok guides and
mentors some of the
teachers who may be
struggling in certain
topics

The Department of
Education must provide
training in different
subjects and that assists
our educators’ in terms
of in-service training.

This training will make
sure that all schools
have the Perscnal
Protective Equipment

Enhancing Teacher
support for improved
performance

Sub-theme 1.3:

Role of Dok, Teachers
and Learners to
imprave Learner
performance

Principals

DOE

-avail resources
-fund or supply
TESOUTCES

- give enaugh
resources to schools
-train teachers
Teachers
-teach

Give support
Engage learners
Learners

-come to school
regularly

-study

Deputy principals
DOE

- must give support
-solve infrastructure
challenges
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they are an time, they try
to cover the syliabus and
Even go an extra mile
assisting learners that can
be classified as slow
learners. {HoD A)

Teochers need to prepare
their lessons and teach the
learners. Teachers need to
be ovailabie to leamers ali
the time to give them
assistance. {Deputy
Principal A)

We have great challenges
in Township schools. | will
be blunt with you. The
problem we have is
unignism and some peaple
misunderstands the
functions of the union. You
find that some Teachers do
not care much about the
learners. They feel it's their
right to be protected by
unians even if they bunk
classes_ If teachers could
Jjust teach ond recognise
learners thot are weok and
bring them on board, eeeh,
I think we will have better
results in the Townships.

solve this probiem of
overcrowding. It is difficult
for teachers ta teach
effectively when classes are
overcrovwded. Remember
we deol with different kids
from different
backgrounds, so it becomes
difficult for the teacher to
give the learners individuol
suppart to have effective
teaching. (HoD B)

They must gssistin
asveloping teachers thus
training them. The
Department af Educotion
must also give curricelum
suppart. (Principol B

During the Covid 18 time,
their role is to make sure
that all schools hove the
Personol Protective
Eguipment to ensure that
schools are in line with the
regulations af the Covid 19,
(Deputy Principal B)

Teachers have a direct
contact with learners, they
deliver the curriculum,
assess the learners in arder

to identify the strengths

The DoE must reduce the
number af learners in
classes because we have 50
many learners in a closs. If
they can bring assistant
teachers who can help the
teochers with marking and
doing one on ane sessions
with learners, | think thot
can imprave learner
performance. (Teacher )

[t's only now during Covid
18 when teachers are able
to s8¢ learners on one on
one where the ratio is now
1:20. Before Covid it was
1:45 which was highly
impossible to improve
learner performance. When
you go ta such classes you
are only thinking about
cavering topics in such a
shart space of time and we
don't get enough time
interact with each and
every learner. Now during
Covid 18, we can see them
in their spare time and olso
have smaoller groups 1o
assist. (HoD C)

The subject focilitators,
assist the teachers with

shortage of furniture
due to high enrolment
wehich reguire
assistance for the
Department of
Education

Teachers need to know
their rale and know that
they are here to teach
the learners.

Teachers have a direct
contact with leamers,
they deliver the
curriculum, assess the
learners in order to
identify the strengths
and weaknesses of
lzarners. Teachers also
give support to learners,

Teachers should teach,
assess and do
corrections thargughly
with learners.

Teachers must just
honour their periods
Teachers should teach,
B55E5S

Learners should be
disciplined in class for

-provide Personal
Protective Equipment
to schools

-Give suppert to
principals and SMTs
Teachers
-implement the
curriculum

-honour periods
-identify learners
strengths and
wedknesses

-give support to
learners

Learners

-discipline and
determination
-show commitment
-do their work

-be inschaol on time
HaDs

DOE

-employ more
teachers

-give support to
teachers

-employ mare
teachers

-Give suppeort
Teachers

-hanour their periods
-cover syllabus
-assist learners

We still have goad
Teochers who will
voluntarily come on
Soturdoys and Sunday to
teach learners without
expecting any extra
payment. (Principal A)

Learners need to go an
extra mile in terms of their
studies. They need to
adapt a culture of learning
and studying on their own.
| always encourage
learners to remain behind
after school in groups of 4
or 5 to study. These
learners wha remain after
school excel better. Some
get up to 5 distinctions on
their matric. Mest of these
learners stay in one roams
and there’s no enough
space for studying. That's
why we preach to them
that they must also go an
extra mile in their studies.
{Principal A)

The learners must be at
school on time. wh The
learners must school on,
must be at schooi on time.
[HaD 4)

and weaknesses of
learners. Teachers also give
SUpPart 1o learners,
identifying interests of the
Ieaners. They make sure
that learners excelin
extramural octivities. Same
of these leamers end up
having a career in sports.
(Deputy Principal B)

Their responsibility is to
teach these learners and go
an extro mile by identifying
different types of learners.
This will enable them to
cater for oll the learners in
class. {Principol B)

Teachers should start by
engaging the learner, then
engage the parent, then
engage the HoD before
escalzting the problem to
the Department.[Teacher
Bl

Learners need to come to
school early and attend oll

classes. (Principal B)

They must came ond do

their work. In my

teaching, monitoring and
giving guidance on how to
implement the Annual
Teoching Plan for exomple
how many tosks must be
given. (HoD C)

The Department of
Education must provide
training in different
subjects and that assists
our educotors’ in terms of
in-service training. This
training wili make
educators to understand
the content af what is
expected of them. This will
assist in terms af learner
achievement. (Principal C)

The District Director must
always come and suppart
the Principal and the SMT
with challenges that we are
facing. For instance,
shartage of furniture due to
high enrolment which
require assistance for the
Department of Education
to provide us with mobile
classes, furniture and also
employ mare educators.
(Deputy Principal C)

effective teaching and
learning

Learnars are supposed
to learn, be supported
and be assessed.

Learners, it's mostly
understanding the
reason why they are in
school and be
accountable of anything
that they do.

honour their periods
and ensure that they
are there on time, they
try and cover the
syllabus even go an
extra mile assisting
learners

The teachers is to
ensure that they
implement the
curriculum, make sure
that they cover the ATP.

Learners must do their
homeworks, they must
ask guestions from
teachers.

| think teachers can
improve themselves

-Attend afternoon and
extra classes

Learners

-be accountable
-Attend regularly
-study concepts taught
Teachers

DOE

-provide learner
material

-reduce numbers in
classes

Teachers

-engage the learmners
-implement the
curriculum

-cover ATP

Learners

-dio your homework
-sthool attendance
-tla their work

-ask guestions
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They must do their
homeworks. They must gsk
questians from teachers.
(Teacher A)

The learners must do their
work. The learners must be
on time. (Deputy Principal)

Eeeh, these ones must just
honour their periods and
ensure that they are there
on time, they try and cover
the syllobus even go an
extra mile assisting
fearners that can be
classified s learners who
are slow in capturing
information.

{HoD)

The teachers is to ensure
that they implement the
curriculum, make sure that
they cover the ATE.
(Teacher &)

Learners must do their
homeworks, they must osk
questians from teachers.
(Teacher &)

experience, | hove learnt
that there is no learner that
is incapable. They can pass
if they are dedicated to
their work and come to
school. (Teacher B)
Learners are suppased to
learn, be supported ond be
assessed. Where they don't
understond, they must
inguire. We expect good
results from learners.
(Deputy Principal B)

Legrners, it's mostly
understonding the reason
why they are in school and
be occountable of anything
that they do. Some learners
are just here because their
parents said they showld be
here. Our learners da not
have accountobility which
is why independent schools
are different from the
Government schools. In
Independent schools, if the
child is at hame, they know
the reason but in our
Tawnship schoals it's o
different story. (HoD B)

1 think the teochers shame,
it's a pity. A teacher can

Teachers need to know
their role and know thot
they are here ta teach the
learners. If teachers can go
to class everyday and don’t
miss their periods in class,
that will help these learners
to have good performance.
(Deputy Principal C)

Teochers should teach,
assess and do corrections
thoroughly with learners.
They must make extra
classes with learmers who
are struggling. Teochers
give learners formal and
informal tasks. From these
tosks, educators start to
seg the learners’ weak
points and stort working on
improving in their
performance. (Principal C)
Teochers should teach,
assess and olso do
carrections tharoughly with
learners. They must make
extra classes with learners
who are struggling.
(Teacher C)

Learners showid be
disciplined in class for
effective teaching and
learning. Leorners hove to

with just whatever that
they are doing,
attending the aftermoon
and extra classes.

They need to make
sure that whatever
concept that have been
taught, they need to
study them and
continue studying all
work done in all terms

The iearners must do their
work and the learners must
be in school on time.
[Deputy Principal &)

plan, you know, can plan
on how to improve
everything. But if there’s no
suppart from his team, or
suppart of the parent. It
also becomes o challenge. |
think teachers can improve
themseives with just
whotever that they are
doing, attending the
afternoon and extra
classes. (HoD B)

show discipline,
determination and know
whot it is thot they are here
for is. Discipline starts with
uniform wearing and
learners know what is
expected of them. They
need to corparate with
educators. If they are given
tasks either informal or
formal, they need to do
them. {Principal C)
Learners must come to
school regularly, do their
work and submit
O55ESSMENtS on time.
(Teacher C)

They need to moke sure
that whatever concept they
have been taught, they
need to study them and
continue stugying all wark
done in all terms. (HoD C)
Learners have to show
discipline, determination
and know what it that they
are here for is. There must
be commitment for
example if a teacher hos
given the something to do,
they must do it. [Deputy
Principal C)
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