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Vl..l..l.. 

SUMMARY 

This study focuses on the extent to which the indigenous 

languages are used among Kroonstad secondary schools. This is 

prompted by the declaration of the South African constitution 

that the indigenous languages be declared official languages . 

This research therefore investigates whether these languages 

are used equitably by the students at schools and whether they 

have been included in the school curriculum . 

To achi eve this exercise interviews are conducted amonq 

secondary school children and their educators. Data is 

collected, arranqed and analyzed. It is then discovered that 

in Kroonstad only ~our indigenous lanquaqes are found, namely 

Sesotho, isi-Zulu, isi-Xhosa and Setswana. Of these languages 

only Sesotho is being used for communication purposes . The 

other lanquaqes are being used at home and amonq their 

speaker a onl.y. 

is therefore made that much attention shoul-d 

be given towards the development of the indigenous languages 

so that they could be used by a large variety o~ people. 

These languages should be developed to become the media of 
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instructi on now that most people feel that they are as 

important as other official languages . A major task should be 

given to the government , the curriculum and language planners 

to develop the indigenous languages to a point where they 

would receive recognition of their status as official 

languages . For this to be attained, the indigenous languages 

should be included in all schools curriculum to be studied as 

subjects . 
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CHAPTER 1 

INTRODUCTION 

This research study aims to investigate the state of the 

indigenous languages at Kroonstad Secondary Schools. Th is 

stems from the fact that the indigenous languages i n South 

Africa have b~gn acco rded _he e qual stat s with th·~ e rs t while 

o ff Lial lar.nu<1 1"! s i . e . F:n,ljsh and .n.fr ikdi3r.S (South African 

Con:;ti u ion /\ct 10~ of 1 qb) . In ~;pir~ ot _hi:; hn 

:--1uch dt Pn:. ~or1 i :~ t:ht_r~ o r•· tot~ :3 t'd o n h~ fl":3f"t)nS •' peo ple 

L vt> to lh" i ndi 'nous L.1 n U..l<JCS s i nee ht" l.Jngu.Jqe pol i cy 

declara ion in he outh Afr ican Cons itution in 19q6 o n 

equall y of indigenous l..1nguages . The r~searcher lnv~s igates 

whether Kroonstad secondary schools acco~d the necessary 

attention to the ind i genous l anguages since the s chool s are a 

vital factor f o r learning . 

Attention is focussed on Kroonstad Secondary Schools . 

Kroonstad is situa t ed in the North Eas: of :he free State 

province . It is an a ~ea populated wit h mostly Sesotho 

speaking inhabitants. Other i ~digenou s ~a~guages like 
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isiZulu, isiXhosa and Setswana are found but not t o a large 

e xtent as t he Seso tho speakers . Of these languages , Sesotho 

i s t he mos t domi nant due t o the regionality of t he Basotho ' s 

i n this area. Mos t schools in Kroonstad do offer Seso tho as a 

s ubject . Sesotho i s also a l anguage of i nstruction a t l ower 

classe s up t o Grade 7 . 

There a r e thirteen (13) ~econdary schoo ls i n Kroonstad . Out 

of the hi r te~n , three are pr edomi nan l y Whi t e wi th f ew B ack 

Ladrners ~nd dll White 3 a(( members . Ou of he t~n (10) 

!1lac k s<·hool:;; , thr~l>! ::.trP. :.; i .ut1t.P.ci inn Whi ~a rea although 

tu~y h .Jvn .J mi:-:cd :.; .J l~ w tt t\ .; I I 13L.l c k l P..lr ne rs . Th0. ~H~ vr~ n 

t'.!Oh.l ini nq ~<~ !\CO L~; • n" in 11•! H l. tc k ownsh ip a nd arr.! 

< ·omptt'tl~ly Bl.1ck . The::; ' BL1cY. sclloo t:.1 o ll t~ r o n l y t wo ol t:lP 

indi.gPnou s L1nquaqes i. . e . Sesotho and rs i.[ sLZ ulu . The late r 

is only o ft~ red d one s ccond<l·ry s ct1ool . The othe r indi ge nous 

lang ,ages found in the area a r e not o f(e r ed at any of the 

schools . Of the t hree Whi te s chools , onl y one offe rs Ses o tho 

and this is done fo r communicat i on purposes only . The r ules 

of s ynta x are not be i ng followed i nt e nsely a nd as a r e sult 

Sesotho i s not a compulsory s ubj ect . 
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1.1 Motivation 

One of the aims of teaching a l anguage is to encourage 

learners t o have interest in the language and to devel op 

innate love of the language to an extent that they could 

cultivate the culture of reading different textua l materials 

tha t is wr it_en in these l a nguages, on the Lr own accord . 

Schools hav~ to bear in mind that the quality o f the language 

t.h.:y hav~ o o ff~r d _ t h·~s~ schools has to b0 high . !.earne rs 

hdV" o SP" ·Jk .mcJ aspi r~ fo r <J high sLanda rd of lanqud<J~ 

t.llJql1t ,) th•'ir :;chno i:L V~.Jrrl~"'rS rr:o rn :;ucl1 :;r:hool:; should 

h' ' proud H l d 1•'•!1 h.Jt l \1.~ '/ arc part o t h~ community o l 

fl1 e:3L' int1 i Pf\Oll:l l.lnqu.)cp~ :ip!!o l kPr:-.; . 

1.2 Aims of tha rasearch 

This r esea rch should attempt to investigate : 

• The extent to which the i ndigenous languages are offe red 

at the Secondary s chool s . 

• The resea r c h therefore i nvestigates what is it that the 

educators do to encourage the learners to take their 

indige~ous languages seriously . 
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• It again investigates what type of material s , for 

example , magazines , books , newspape r s , pe r iodicals do 

learners read and what aspects of inte r est do they 

prefer. 

• To examine the quality and the se r i ousness given to the 

indigenous languages a he se Seconda ry schools . 

• tt SC8ks to d~ crmin~ thn att itud~ hat the 8l~cks hdvc 

towrJrds h0i r indiq~nou s lanqudq~~ - Why havf'"! many Blac:k 

l(1d rM{!rS r~nrol lr!d dl Whl t:C :)C:honl :i wll •"!r~ he i ndiqr~MOU S 

l c1 n q u a q ~ s ,1 r e i q no r I'! d a n <1 r ':! n ~ v e r r .1 tJ g h . <1 s s t J b j ~ c 3 ·? 

Mathodology of research 

A suitable method of conducting resea r ch is t o get the 

mosL relevant data . Rub in ( l 95 : 64) purports t ha t this 

could be achieved by fieldwo r k , t o coll ect information 

that would not othe rw ise be available . This includes 

allowing the eva l uato r to ga in his own perspective fr om 

whi ch t o judge the wo rk . 

Rubin {1995 : 64) further mentions a mixtur e of aspect s o f 

fieldwork, wh ich include among others : 
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• Structured survey . 

• Interview/conversations with individuals and g r oups 

affected by the project . 

• Interviews with key people outside the project . 

• Visits to o ther proj ects addressing similar 

problems . 

• Interview with target groups , proj~ct staff , 

partners and other relevan people . 

• Group disc ussions . 

• Ob s"! rv ,J L ons . 

( l1tJbi.n , I q '' : n 4 ) . 

Scllnf" lP r f't . . II . ( 1 qgn : l& l !:1oi in t r\ i n har to co ll ~c . 

.:1ppropr L.JLt~ d..lt.J , it L :1 CU::i om..l r:y LO dr .. lw up .) 

s rue ured a a collection ~~at woul d require vLsi s 

individuals target~d tor the pro ject . This would 

0 

provide adequate communication between parties by means 

of the voice , body lanquaqe , facial expression etc . The 

greatest advantage for this kind of activity is t o have 

' personal contact ' (Schnetle r et . al. 1998 : 16 ) . 

Following the above information , fo r purposes o f 

investigation , inte rviews will have to be conducted t o 

establish exactly the state of the :ndigenous l a nguages 

at Kroonstad Secondary s chools . Following Rubin 
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(1995:16) target groups , staff and other relevant people 

will be visited and interviewed . These interviews will 

be conducted at schools where the majority of educators 

offer Sesotho as a language . Other areas of research 

will encompass schools in town which have Black pupils , 

i n o rder to get their feeling about the absence of t he 

ind i genous languages at these schools . One school does 

Seso ho only for communication purposes. This will also 

be v i s i ted. Gr oup discussions will be held with White 

pup il s who do not have Seso _ho as~ sub j ~c t a the i r 

~c:hool t.r) find out t.h· ~ ir f~el i ng .lbnut th~ si.tuati.n n of 

no hdv t ng <J ny or th r~ i.nd i q.- nn us l <.lngu..~gcs o tfe red nt 

t I \I.~ i. r: ~d100 I . 

P.1r ic.:: ipants Ln t 11Ls researc h wlll be the educators and 

t he learne r s . The s e wi l l be a sked questions 

i ndi v idu~ll y . Th~ r e sea r cher wi ll interview t wo 

educators a nd two learners from each o f the institutions 

that will be visited . 

Interviews will be conducted in both English and Sesotho 

for the sake o f those learners who might not follow the 

questions i n Eng l ish . This will also make it easier for 

them to be able to answer . 
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Students from White schools - Black and White students 

- will not be asked all the questions that will be set 

to the rest of the Black students . This is caused by 

the fact that they do not do Sesotho at the same level 

as the Black students . More discussion will be held 

with these students because they differ mostly with how 

Blacks perceive knowledge of different languages at 

Black s chools as they do . 

Di.ffer~n books , <lctLclcs and magd~ines will be 

inves iqr1 ,...d .o C:h" !'Y. r1~; t.o wh~ thr'r th~rP. is any 

,1 t n ion b•~inq qiv,~rl t:o tllr~ publi<.::.Hl. on o f indlqenou!.l 

J,wqu .H) - :3 in dilt~r''nt m.:1qc.~~ines and other t e rms ot 

pub llc .J r ions. It w l tl .J l :;;o b1' a sec r .J i r1'd j u:; r how 

frequently these pubLications a re distributed to the 

public . 

.. 4 Literature review 

The study of the State of the Indigenous Languages in 

Kroonstad Secondary Schools has not been conducted 

before . There are , however , studies that have been 

conducted on the attitude people have on the indigenous 

languages at other different places. Scholars like Dube 

(1 992) , Marnpane(l993 ) ar.d Laka(l994) to quote just but a 
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few conducted these studies. These were conducted at 

Soweto and neighbouring places around the Rand . 

Dube (1992 ) studied the Language Attitude in Soweto , a 

Place of the Indigenous Languages ; Mampane (1993) 

studied Corpus Planning in Northern Sotho . Laka (199 4 ) 

concentrates her studies on Language Attitudes Towards 

Mothe r - Tongue by School Children in Vosloorus Area . 

Khumalo (1995) focus~s her attention on The Langua ge 

Contact Situation in D~vey on . 

The above ~tudia~ rcv~al th~r thQ OLJcks in tho~c ~reas 

show much l n c re:) in · t\c i r i.ndlgenous lanquJq·~~ and 

wt::5h ro :H .. ~~ tl\Pm d~v l op . Tt1 're l:> .l qro winq <"Ont.: 'rn 

that Blacks should keep t o s andard language and not t o 

contaminate their l~nguages by othe r non-standard 

languages . The indigenous languages have to be 

developed to a point where they prosper in diffe r ent 

fields like science and technology , commerce and 

especially in fields that would be welcomed by the 

corporate world . 

According to Pattanayak (1990: 15) language is a vehicle 

of communication and it is a lso a cultural institution , 

which is an integral part of social , emotiona l and 
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intellectual life of its speakers. He further 

investigates that all languages are equipped with 

necessary structures optimal to handle any domain of 

human communication . Following this statement the need 

is t o investigate whether the indigenous languages are 

being used as a vehicle of communication by the 

different speakers o f the languages concerned as 

compared to how they use othe r languages o f European 

orig in . 

l t fur . hr~ r :;tl <JC)~::l t::J t: h .J t i nci i q8nOtl:3 I drl<JU<1<J"!:) t:o u l ci hi'! 

(jcvc l oped in n<~w d otnrl in:; o rll y L ( nocP:;:s.Hy cond i . i on:; 

.1 r c c.:r '~· I Lt!d (P. l t..ln.JyJ k l<} 0 : l S) . Thi;;i r:t~l•!r:; 0 : 

" Lanquaqe and vlta li y being measured in terms 

o f the rate of domains in which lanquag~ can be 

used effectively , namely socia l iza:i c n , 

education, go ve rnment cou r ts , t r ade , indust r y 

defence , managerial decision and so fo rth . Such 

domains could be covered by mo r e than one 

language used complementarily" (Pattanayak 1990 : 

16) • 

Indigenous languages could the r efo r e be improved t o be 

on par with the othe r languages . The ycung learne r s 
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could use them effectively for the enhancement of their 

cultu re a nd da ily communicat i ve i nterac tion . 

Indigenous l a nguages coul d be used effecti vely f o r 

li teracy a nd medi um of i nstruction . Bamgbose (1991 : 63 ) 

inves tigates this in his s t udy of the use of mothe r 

tongue as a medi um of inst r uct ion . He fur t her sugges ts 

that not on ly could mo the r t onque o r indiqenous 

l anguage s bA used as med i um of i ns r uc tion but also tha t 

t hey hav~ t o b~ t .1uq lll. as sub j~\ :t- :-; . From his statemr: n t 

d dcduc ion could bu mad0 wir h t hQ us~ o f the indigenous 

Ll nqu.1q1l:; whethe r t hf'y ,lf r; <)r I ' O llld be dP. ve topcd c nouqt\ 

o be used as m•..!did o f i ns ru t~ t io n J schools . 

To tL e t ;.; o n ( t 'H : t1 ·I l h ..l :3 t h L :.; t o ~-; , 1 y .1 bo u t t he 

e ncouraqeme nt o f t he educati on o t mothe r onque as a 

me~n s o f instruc t i on : 

" .. . t hat mother t ongue is o tten prete rred to 

suppo r t and maint a in language othe r t han Eng li s h . 

The mo the r tongue speake r s view i ts use as a r i ght 

that must be protec ted by t he gove rnment ." 

The pu rpose i s t o inves t igate f ur: he r the s t ate o f t he 

ind i genous language s a t secondary schools , and whe the r 

these languages c ou d be used effec t i ve l y as media of 

i nstruction . Attention is f ocussed furthe r on whether 
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the extent to which these languages are used could be 

developed comparatively as other languages ; 

modernization of languages then has to be checked . 

Fa s~ld (1984 : 249) maintains that for this purpose , 

language has to undergo expansion of the lexicon . 

Tollefson' s view on the spread of a language is through 

modernization, wh i c h is : 

"The expansion of t he E:nqlLsh language through 

The e:-:pans i on o l the in ~q ra t~d q l obal economic 

rn ,J rl-:~t . " 11•1 clo3i.ms thd : " ... . th·~ glob,Jl market 

hd:.> domin<Jt:l!d through m.my p,)rt.s o f th~ world 

by :;;pr~dd i nq t::nq l L:~ll into rn.J )or polL t tl.;..l l 

Cld econorn tc \ ns r i r.u ions . ThE=> economl c .md 

mi l LcJry power of th~ EnqlLsh permea ed 

chro gh m~ny countr ies and as a r esulc 

spread the English languJge in che process" 

{Tollefson 1991: 84 ) . 

Let us now review closely the wo r ks of the following : 

Dube M.M . R. {1992) ; Mampane J . M. {1993) ; Khumalo 

N. H. E. (l995) and Laka G. S . (1994) . 

Dube MMR (1992:122) investigates the attitudes of the 

peop le o f Soweto t owards the indigenous languages . Her 
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findings are that the people of Soweto have a positive 

attitude towards the indigenous languages even though 

they have a feeling that English could well be used to 

serve the country because of its functionality . 

Indigenous languages are held at a high esteem and a 

feeling is that they need to be acco~ded the chance for 

development . This is great ly needed because according 

to Dube (199~) , the indigenous languages had been 

ignored by the prev ious Nationa lLst Party government of 

Soulh Atrica , and could no be developed. Sowcto 

is time that thAse 

' 'lH' tt1rrh0.r proposes h .1 . the indigenous lanqu.1qr~s need 

r~ b~ d~velopcd to a poi nt wh~re they could have ~ p l~ce 

in the field of t echnology . rt therefore becomes 

impera~ive ot th~ government ro make funds a vailab le for 

the development of the true languages of t he sub

continents , which have been under~ated by the gove~nment 

of the past for so long . If th is is never done , then 

the future o f the indigenous languages is doomed in the 

field of science and technology and can only thrive in 

the field of education , culture , communication and 

democracy. 
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The findings tabled above have a common observation , 

namely the development of the state of the indigenous 

languages. This needs to be accomplished because the 

indigenous languages are viewed t o be very important as 

a means of communication . This i s in line with what 

Bamgbose (1991:42) says that the indigenous languages 

need t o be developed s o that there could be 

communicat ton on dif fernnt spects o f the socio- economic 

life . He menti ons fi elds where the i nd i genous languages 

cou ld bf~ S!::!d , narn1~ly , Ln agrL cu l Lu r.Jl LnformaLion on 

ter ilizRrs , pas icides , an high - yield var iety o f c r ops 

,md muc;ll mo r•' on pl.1nri nq . This pro ve:; th.lt he 

indiq~nous lanqu~q"S dec also fu nctional . 

Pcopl1' ' :i ..lt l udr~s tow..1rds L.:lnqudq e hove to ch.Jnq~' so 

th~t: languag . can develop . Mampane (19 3 : 113) also 

supper s Lh idea hat. language could only develop if 

people change attitude . f o r language attitude t o 

change , t he Language Plan Task Group ( LANGTAG 1996 : 82) 

recommends the need for people t o be ca reful not to 

impose language development on the people . Language 

shou ld be i nt r oduced a s languages o f learning and 

teaching and it should be optional media in tertiary 

education, at teacher t ra ining colleges and at 

universities . 
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In her M.A. Dissertation for 1993 , Mampane investigates 

Corpus Planning in Northern Sotho, and there she points 

out in her findings that indigenous languages have to be 

developed and empowered if they are to be used in 

whatever field they wi sh to be used . She mentions the 

need for trained lexicographers and the different types 

o f dictionarie s that are user friendly . Indigenous 

Languages could show a defLciency because they are not 

proper ly d8vel oped o s~rvc as compe ~nt ins ructi on 

m~dla. To ov~rcome this defic i~ncy , l~:dcogcaphers hav~ 

.H\ c1rd1 ou~; t"ilsk t o p . rform .o provide t he indigenous 

LHHJU.lq t~ U:ie C::l Wi th adequ.J t ' VOC..lbu l cHy to USC SO .J::3 to 

devel op h ~ r , to o C these tanquaqes . 

M.lrnpun' ( l 93) further talks of corpus planners that are 

needed t o plan and to develop the indigenous l anguages . 

She mentions that it is an expensive exercise to plan 

and deve lop a l anguage , now that language planners , 

linguists and language promote rs in South Afr ica have to 

work together to change the attitudes of the different 

r acial groups. 

From this premise the researcher needs to look at the 

attitudes of the people , which need t o be changed so 
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that they could be positively disposed towards 

indigenous languages . For the indigenous languages to 

be effectively used as the vehicles of communication by 

users of different races , then people have to focus 

their attention on these indigenous languages and see 

them as communication languages . 

Laka G. S. (1994) in her research paper i nvestigates the 

attitude tha Vosloorus school chtldren have towards 

mo her tonquP . She obs~rves tha most Black chi dren 

havr'! ,J nr:!qd . iv~ ,Jr . irudP. towards th~i r Afdcan lanquaqe 

bu <H0 po:; i i vc ow a rds Eng 1 ish . !)h(~ a 1 so indica tc:; 

tllJ :.Hud.-n :; do no hJv'~ problem:; Ln studyi.nq ,J Sr'!concJ 

LlnCJU•HJf' tHH rhi'Y do havP r1 probl"m owc:~rd :i lt~-rning 

h'ir own tirs l.Jnguaqe (L.Jku 1994;41) . 

She hen con tudes tha Black students regard English as 

a world language even though they feel that African 

Languages are part and parcel of the new democratic 

South Africa . Laka further points out that most 

Africans favour English as a medium of intercu tural 

communication and in the proces s they differ with the 

Afrikaners who feel threatened when :heir Afrikaans 

language is being tempered with . They r emain loyal and 
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proud of their linguistic heritage and are determined to 

develop it further . 

Khumalo in her M.A. Dissertation on The Language Contact 

Situation in Daveyton , notices that owing to racial 

interaction, pupils are fo rced to adopt languages of 

other races. This is encouraged by the multiracialism 

at schools and at residen Lal localities where different 

races live . She finally admits that code switching and 

code mi:<Lnq .He inevLt.Jble . PupLls find thems lves 

sp~aking dif t~ren languaq~ s wi hou. r e;.ll Lsing i. 

Khumtllo ( l ~ : 120) . 

(Lclnqt.lq l99b:!l3) h-3:;; ol r"·~elinq thcl people would dt.Jnqe 

h ir attitudP towards l nguagc once they realize that 

heir l.:lnqu.Jq ~ are c.Jpable of function ing as media of 

inst ruction in higher education . ror this to be 

achiev~ble , three strategies have been identified : 

1 . The introduction of (opti onal) university 

courses taught through the medium of an 

African language . 

2 . The translation of hi gh quality 

literature into African Languages , linked to 
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incentives to produce original literature in 

those languages . 

3. The promotion of African drama and 

literature by awarding pri zes for the best 

of these work s and by presc r i bing them in 

the schoo Ls (Langtag 1996 : 83) . 

This emphasizes the strong need fo r the deve lopment of 

Lhc indigenous tanquaqes and Lhc enlistment oE thei r 

state so .ha hey could become functional Languages. 

ThP.y need to b•~ tJI"Lll7.!~(1 in th~ diff<~rent :jph're:; of 

Ute . Tt'cr •' is ,1 qrcdt task that needs t o be don~ to 

provide th r~ bdslc tools Eor t.1nquaqe development LLY.c 

word-formation and style manual s (Langtag 1996 : 83) . 

Mo leleki (1998 : ~7) at one of the Lexicographic Meet ings , 

maY.es a br illiant contribution to The State of Sesotho 

Lexicography . He points out the need to es tablish 

Sesotho dictionaries t hat would be of gr eat use and 

help, not only to the learners but a lso to those who are 

competent in the language . Mampane (1993:112 ) 

s ubs tantiates this in her Dissertation on Corpus 

Planning whe n she mentions t he need for trained 
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lexicographers and the different types of dictionaries 

that are user friendly . 

Moleleki (1998 : 27} further indicates that the only most 

viable Sesotho dictionary that is still the most popular 

is the one produced by Mabille-Diterlen in 1876 . It has 

been revised and the last time it was revised was in 

1961 . He therefo re advocates for the urgent 

establishment of modern dictionaries to augment those 

that ar~ alr~ady established . 

1.5 Scope of the research 

1 . 5 . 1 

1. 5 . 2 

'"1'\e scope oi tl"'\~ resea rch would be <lS fol1 ows : 

Chapter one wi ll inc lude the introduction, purpose and 

motivation , aim , methodology of research . Literature 

review will also be included in this chapter to check 

the previous research material on the topic . Lastly the 

chapter will show the scope of research . 

Chapter two comprises of the overview of the language 

policy and the historical perspective of the language as 

it affects the Free State. Case studies of other 

countries will also be addressed in this chapter . 



1. 5 . 3 

l. 5 . 4 

1. 5 . 5 

19 

In chapter three the collected data will be analysed . 

The questions to the respondents of the interviews will 

be listed and at the same time analysed. 

Chapter four focuses on the interpretation of the 

findings from the data collected . 

The last chapter qLves the findings of the research , 

recommendations of the res~arch projec t , problems 

observ~d , a:; well d:.> the proposed futur~ resP.arch 

d i rec t ions . Thn ques ions of t hi'! rese.l rch probl em w i 1 1 

be .ln:;wcrcd <.lrld rhr~ ti.nal ob:><.!rVJtLon:> will br~ 

highlighted in his chapte r. 

We now move o ver to ch~pter t wo to present the historical 

perspective of this study . 



2.1 

20 

CHAPTER 2 

OVERVIEW OF LANGUAGE POLICY IN SOUTH AFRICA 

Introduction 

This chapter focuses on the lanquaqe policy of Sou th 

Afri ca dating back from the ~arly co l onial r ule in South 

Africa and how it compdr~s with that of th~ other 

countries . The impact that the introduction ot 

dift0. r nnt Lmqu.lqe:.> ha:; on 1.11•! indiq,!nou:; t.1nqur1qcs of 

the country is L oo~cd J These L.:1nquaqc polkif.'!~ <He 

to.l b lt~<j do.ltinq b.lCk lrom t:he m:ll: rule , t*l'\COIJqh thC 

!:)rltiSt) ColonL)l rule up ro the Nu ionwlist Party rul~ 

and the Democ ratic Sou h Africa . The views of di ffe r e nt 

wr ite rs and educationists on the language policies of 

South Afr ica are looked at ond these a r e lin ked up w ~th 

Kroonstad , which fo rms the scope of t he researc~ . 

This chapte r therefore attempt s to fi nd out what 

prompted the f o rmu la t ion of the new language policy in 

South Af rica . A comparison wi ll be drawn between the 

language policies of other count r i es that are 

neighbouring to South Africa as wel l as those far away 

and a deduction i s made from those countries to find out 
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how their policy , with regard to indigenous languages , 

gives rise to South Africa drawing up a policy for the 

use of indigenous languages at schools . 

Historical Perspective 

The language policy in South Africa between the Dutch 

Colonial rule and the Afrikaner rule 

This SP.Ction sums up t.hc:! di.ff~r~nt. languag·~ polici(~ :.:; 

.Jr:<:ordin'l t o t h•' rji fh>rr~n rul•!r:i or· t· lv~ CapP. Colony . 

First is thP. l.ln<J I!(Hj~' r o l Le- y du:ing hn rull"! of tH' 

DurelL Till:::; l::i l c)l Low••d by h•-' t<lkc-ovcr by lw E:ngll511 

.t n d f i n. st 1 y h y t h ( A f r i k J n 0 r :i • T IV} 1 a n q u <J q P po l it: y o f 

tl1e Cap~ Colony hJs hJd problems that date bJck dS ~arty 

s th~ l7tn Centuries wi .h the adven of the Dutch in the 

coun t ry . 

The language policy during the Dutch East India Company 

(D . E . I . C . ) rule 

The Dutch discovered on their arrival on the Cape Colony 

~hat there were numerous indigenous people residing in 

the Cape Colony who immediately posed a problem of 

different languages . They discovered that the country , 
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like many others , was a multi - lingual country . This 

raised a problem of communication because there was no 

common linqua franca that could be used as a common 

means of communication . The Dutch could not venture 

into learning or talking the difficult clicks found in 

the IsiXhosa and the Khoisan language . 

With the establishment of the Dutch East India Company 

(D . E. I.C . ) , th~ Dutch- who were the ru le rs o f the Cape 

Colony a the time - decided on a Languag" policy to 

L .l t;i l i. t"l t8 comrmmi cat:i. on Ln th~ Cdp~ Colony . Thr~ 

nrJ i v~s wnrp .o t <: ;Hn the lr) ngu.lqP. o f the Dutch r her 

t lldn h•.!y ( t1c 011 c h) led r:-n lw i.ndig~nou:> l.Jnquagc o t 

the not\V(~s (Alr:! :-:.Jnder 1989 : 12 ) . Roma i ne ( t 82 : 18) 

sees t hi ~ a s shiftlnq one s ocial class of people from ~n 

upper c lass o a l ower working c la ss hrough using 

language becu use this was marked as the beginning o f 

oppression by the Dutch who f orced their l anguage down 

the throats of the natives of South Afri ca . 

This language oppression moved further to educat ional 

ci rcles where Dutch was also imposed upon the people . 

The natives were taught Dutch at school a nd this led to 

numerous and prolonged school boycotts . 
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The African National Council (ANC ' s) Education Policy 

Framework for Education states clearly how education 

during the South African ' s colonial rule became a 

political battlefield : 

" The official language policy in South Africa has 

been interwoven with the politics oE dominat ion and 

separation , resistance and affirmat ion . Over the past 

two centurLes , South Af r i ca ' s colonial and White 

mino ri y gove rnments have u~ed languaq~ po licy in 

educat. Lon a:.; r.ln lnstrtllm~nt. of c ulturdl ·lnd poll t"ic:tl l 

cont r o l, flr s in the bt1t lc fo r supr~"'mtlcy be WP.Nl hr; 

Orltl~h .wd tlHl 80•-!r::; , clnd subsequently Ln m.ll n . ..lining 

Wlli tc politic,Jl and cul tur<J t supremacy ove r rtH~ Black 

rna j o r i t y" ( AN C l 9 9 5 : 6 5 ) • 

From the above statement the ANC has a Eeeli~g that t his 

led to the elevation of other South Afr Lcan languages 

while some were either suppressed or marginalized . 

This foreshadowed the resistance staged much by learners 

during the 1976 riots - as will be poi~ted out late r . 

No recognition was given to the indigenous languages as 

wel l as their development for the benefit of the people . 

Language resistance has had its roots since this early 
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linguistic chauvinism that was imposed by the D. E. I . C. 

on the indigenous people of the Cape Colony . 

The language policy during the Bri tish rule 

Later with the take - over by the British , Lhe indigenous 

people were then coerced t o accept English as the 

language of the Cape Colony . Th~ British missionaries 

had a decJsive rol~ to play in conv~r inq the mind set of 

I. hr'! i ndiq8nou~; p!~Op l ~ . Th~'y c:on;jc; i o u:; 1 y ,lnd 

unconsciou:~ l y aught he n.l i Vr:!$ tha. l\(' i r cuI .u rr! 

(EnqlL.:1h) ~l.Jd cvr~cy hLnq ot t tl<.' b·~st .J:J curnpcJr"t!d t0 rh.Jt 

o f h0 AfrLcans. 

The British Coloni~l language policy was es ablished and 

it tolerated basic school ing in he indiger.ous languages 

i . e . for a small percentage of Black children who 

actually went to school, and it promoted English med~um 

of inst ruc tion for the tiny elite group of Africans who 

wo~ld be introduced to the An~lo-centric cu rr iculum . 

Blacks who attended school were compensated by certain 

grants like exemption from pass laws and were accorded 

access to rights under liquor laws (Beh r 1988 : 34). 

This then meant that the English culture and language 
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were given greater recognition even by the Africans to 

the detriment of their own indigenous language and 

culture . 

The British missionaries to further the aspirations of 

the British , especially the language culture , used the 

Afri can elite . The Afri can preache rs were taught 

Eng lish and became very eloquent and became impressive 

to t he ir fellow people at the e~pense of their 

indigenous l anquaqe . Th~y wen'! , however , despised by 

the Bl.Jcl-: dt: . Lvi:>I.S <1n<j Wl'![f~ r·~fecr:ed to t) :> rHac::J.: 

F.ngli:;;llrncn . 

'l't1' .1dopr i on o t tht! Eng t l:5h t.JnquJqe me.tnt he 

simultaneou~ adoption o f English culture among the 

natives und .1ccommodation into he new system of rule in 

the Cape . This put the indigenous language into the 

dark and literacy i.n the indigenous languages became the 

possession of only a handtul o t Afr i can people as seen 

later by Alexander (1989 : 18) . 

The language policy during the Afrikaner rule 

The Verwoerdan regime had also sown a seed of discontent 

among the South African Community by enforcing the use 
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of Afrikaans on the people of South Africa. The 

government policy insisted on the use of Afrikaans as a 

language of domination and Social accommodation . 

Whoever could express himself or herself in Afrikaans 

would be catered f or in whatever needs they had. In 

this way they would be accommodated by the dominant 

Afr i kaner s and g i ven whatever a s s i stance (Al exander 

1989 : 21) . 

Much l a te r i n Lhe 1970 ' !3 , th Ls po li c y bo n~ bL t t. e r frui t. . 

The Af ricans who had had e nough of ethn l c divis ion a s 

wr~ l l .1 :; rtH' d•~qr:;:~da i on of th~ir i.ndig~nous lanquaq~ :j , 

u r n~d a 1~ inst h~ nco- Mitnc ris po l i~y o t Vcrwoerd , 

wh i d ' tud bc•'n forced d own upon hem. There w.J :> 

res i s ta nce agai nst the usc o f Afrikaans , whi c h h~d been 

stigma Ls ed a s the language of the oppre ssor. Sowe t o 

learne r s fe l t t hey woul d no l onger be forced to r un the 

gauntle t by bei ng taught th r ough the medium o f 

Afrikaans . I n 1976 they staged the grea t est and 

histo ric uprisings in Soweto , wh ich made the whole 

country and countr i es abroad t o stand on their t oes . 

The gove rnment language pol i cy had revealed the first 

signs of fai lure and collapse . 



27 

The Cillie Commission was set and had to investigate the 

1976 Soweto uprisings . This commission discovered t hat 

there was dissatisfaction with regard to Black 

education . One other major concern was that there was 

great dissatisfaction with regard t o the use o f 

Afrikaans as a medium o f instruction , the qual ity of 

education, t he standard of ~ducat ion , the school 

buildings and the equipment t hat wa s supplied to the 

schools (Behr 1988 : 37) . 

The comm1 ss i.on h~n g.:1ve r epor to ~~e governmen •Jnd 

rhis q.lv rl~s~ r o hP. pcomulg . .lt" ion o f th'~ EduccJtion .l/ld 

Training Act of l9 1lJ , wr1ich t oo k ~tfcc. in lqHo . ThL> 

wa ::l undoubtedly I'l l" outcome nl t lH! 197b :.5choo l 

distu rbances . Behr (1988: 3 ) turthc r r eport s th.:lt 

immediately the Ac t took eftec t , the Education .:lnd 

Train i ng appointed the Human Science Research council to 

investigate the educat iona l situation i n South Africa 

and to lay mo re emphasis on the language situation . One 

of its most prominent recommendations was that there 

should be equal opportunities in education , including 

equal standards in education for every inhabitant . 

There were numerous memoranda and submiss ion made to the 

government in response to the Soweto uprisings . Most 
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were from different educators organizations throughout 

the country, through the African Teachers Association of 

South Africa (ATASA) , that the langua~e question of 

South Africa be looked at , especially the medium of 

instruction. 

Most submissions opt ed for t he use o f Engl ish as the 

medium o f ins tructi on fr om Std v to Matr ic and Afrikaans 

be dropped as a medium of instruction with effect from 

20 July 1976 (Ashel y 198 5 : 72) . Othe r submissions 

pr:upo~;;o:d t:h<Jt A f r ikaan s b~ r:.JIHJht only -1 :> ,J :;llb j ~ct. and 

not ils medium o f instructi on . 

Dr K.1ccl Pr insloo , h ' Dlrecttn or th' l!umu n Sl: lence 

Resear~h Counci l (HSRC) I nst itute f o r Linguistic and 

Cul tu ral Research , as quoted by Alexande r (1989 : 26) , 

respond s t o the theses submitted for the National 

Language Project at the Silve r Jubilee Conference , that 

i t is necessary to recognize the nine indigenous 

languages as official l anguages with Engl i sh and 

Afrikaans retaining their national o ffi c ia l status . He 

further opposes the recognition o f English as a medium 

of instruct ion as opposed to Afrikaans . He argues that 

48% o f the Sout h Africans understood Afrikaans ; 
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therefore it should continue its sta tus of language 

o fficialdom . 

AC Jordan , as quoted by Alexa nde r (198 9 : 36) conversely 

argues that all languages are equal as a means of 

communication and bearers of t heir culture and therefore 

sho uld be entitled to equal eights and state support in 

a democ ratic society . He further suggests that it is 

adv isab l e fo r the use of a child ' s mother t ongue to 

Lmparl knowledge . 

Tollehon (l')<H : 4l l .ldd:; by :;dyinq that,) chdd ' :.; 

lanquaq1' t·l d S o b•~ u s ~'d t o o (fcr the knowL12dgc wh ilst 

:.:;pi'<' i cl l l.lnqt1 • .1qe cLl ss~:-~s :311 0 u I d help the pup i.l to 

acquire schoo l lanqu.:~qe . This in a way stresses the usc 

and recognition of the indigenous languages as media of 

instruction at schools . This proposition therefore 

suppo rts that the indigenous languages have to be 

recognized and be given equal status with the erstwhile 

official languages in South Africa. 

The vernacularists claim that vernacular should also be 

used to affo rd modern knowledge to reach the masses 

(Pattanayak 1990 : 16) . According to A. C. Jordan , quotes 

Alexander (1989 : 37) , if mother-tongue cannot be 
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effective enough to take the child beyond the confines 

of the supposed " own community" like Afrikaans does , 

then as Pattanayak (1990 : 16) claims , the child has to 

continue in mother-tongue but should be given 

instruction in a language that would ensure him a place 

in a world community . 

Alexander (1989 : 311 has a different opinion with the 

lmpos ition of two indigenous languages as fLrst 

lanquag~s for South Afr ica . He no ices that Soulh 

1\f r i.cd has t.h1~ e:-: is t i ng indigenous languages spread 

t t1 rouqhou t r liP coun ry. No one 1 anquage is known 

:..iul' t t l :L•:! rH Ly .. .1r1d ::;pok0n by th di.tfercnt people of South 

1\fric,l. 

Se::;otho Ls spoken mostly in Lesotho and the Free State; 

i sLZulu is most ly in Kwa Zulu Natal and parts of the 

Transvaal; isiXhosa is in the Cape ; Setswana in the 

Western Transvaal ; Tshivenda , Tsonga and Sepedi are in 

the Eastern and Northern Transvaa l . This already 

reveals language diversity that exists with regard to 

the indigenous languages in South Africa . The 

proposition that these different languages be accorced 

an equal status as Jordan , Prinsloo , as quoted by 
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Alexander (1989 : 26 & 37) respectively , and the ot hers 

postulate , seemed, therefore , no t to hold any wa ter . 

The language prob l em o f South Africa resulted into many 

commissions being fo ~med and numerous educationists 

becomi ng involved a fte r rea lizing that it could lead to 

a c r isis . 

Sc huring (1995: 24 ) has this t o say about lanquagc that 

1 should not , howe ver, be translated to all the te~t ual 

materi.al thrlt' has t o b~ u:;~d btJt. th~ mo5t irnportdnt 

informat i on should be di ss~mina ed in a Ll nquage that 

would ccl~i.ly be acce::;si b l~ to the pr~opl f~ Lt i::; Ln •.!nd•.!d 

for . 

Schur i ng (199 5 : 24 ) mai ntai ns that language should not be 

translated t o all aspects that may r.eed t r anslation but 

that it should be used equa lly . rt s hould be developed 

to be eas ily accessible to all the peop le who may use 

it . The South African Constitution doesn ' t otherwise 

also warrant that each and every text s hould be written 

in the eleven languages bu t that a decis ion should be 

taken when and where it is necessary to use a relevant 

language (Schu r ing 1995 : 2 4) . 
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Alexander (1989 : 9) l oo ks at language as an important 

vehicle t o use in order t o build o r divide a nation . He 

points out that the previous South African government 

had it as a policy t o divide the various racial groups 

of the country. The individuals who live "together" in 

one country found it difficult t o c onsti tute a singl e 

united na tion because t hey could not communicate wi th 

one anothe r. He f u rt her disclosP.s that it was not , 

however , expected of South Africans t o use one l anguage 

bu L th~y are t o use any Lanq uage tha wou d suit any 

parti c ular situa ion o l inte ractio n (Aiexd nder 198 0 : 9) . 

The L..wgu.Jqc p0lic y ot: the N..l ti.ondl P.H ty · qovr~rnm•~nt h.Jd 

suc·h d stronq impact on the count ry' s inhabi nt s that 

they became th rea t s to one a no the r . A p~rson f rom one 

ethnic group e . g. Venda would hide his i den tity if he 

found himself o r he rse lf i n a different pl ace like e . g . 

Joha nnesburg. Such a person would not spea k Venda , 

Tsonga or any other language for fear of s ome kind of 

victimi zation . He or she would ra t her reso rt t o using 

English to express him or herself for whateve r he wished 

(Alexander 1989 : 46) . 

Wally Serote as quoted by Alexander (1989 : 64 ) also 

expresses in the same breath that such l anguage cultures 
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especially Venda and Tsonga should develop their 

languages to such an extent that they could express 

their life conditions in their language . This implies 

that they should be vocal about their culture so that 

those who are listening or are around , should know what 

nationality they are . They should be proud of their 

identity . 

The language policy as viewed by the National Education 

Policy Investigation (NEPI) 

NF.Pl ' :.; vlP.w:; on t'hP l.Hl'J i l . lq~' pol icy of rhr~ counr ry wen; 

suct1 ttlJ " lie inj :;; ·c,':; ond i.nequJtitics tl1r:lt were 

prClct" i ~ :t~d Ln rt10 p..1:H we re r o b1~ rt~drr~ssed. The' b LH1<..:e 

o f power that was vested on he Whit e South Afri cans and 

the middle class had to be shifted . Tollefson (19 1 : 4 3) 

claims that tr.is puts the native speakers at an 

advantage as compared t o the non - native speakers . These 

classes o f people had the advantage of using both 

English and Afrikaans - which are thei r mother tongue -

as media of instruction . 

Blacks had to lea rn these languages as second languages 

and use them as media of instruction . NE?I was 

concerned with ensu r ing that South Africans use one 
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another ' s languages and that English be used as the 

linqua franca . This was decided because English is the 

predominant language inside and outside of the country 

(NEPI 1993 : 183) . 

NEPI (1993 : 183) felt that whatever policy would be drawn 

fo r the country as language policy , the indigenous 

languages were no t o be jeopardized. It maLntained 

that different languages had to be respected and 

devr;l op~d . [L <31::> 0 declared that thr2 slatu:3 of I he 

indl<J~ ous lr:inquaq~s b•: rai~ed (NEPl l9C!J:18'1 ) . 

The language policy during the democratic South 

Africa 

The Con:.; Ltution o f South Africa states th.1t : ' The 

o ft icial languages o t the Republic are Sepedi , Sesotho , 

Setswana , siSwa ti , Tshivenda , Xitsonga , Afrikaans , 

English , isiNdebele , isiXhosa and isiZulu .' The 

Constitution of the Republic of South Africa , 1996 . The 

founders of the constitution recognises that the use and 

the status of the indigenous languages has diminished. 

The state , therefore , has to take practical and positive 

measures to elevate the status and advance the use of 

these l anguages (Constitution of RSA , 1996) . Schuring 
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then states that the constitution further declares that 

any individual has the right to use any l anguage and be 

addressed in the language of his choice at any official 

administrative or nationa l government level (Schuring 

1995 : 16) . 

Case Studies 

We now move ove r o invest igate the Language po li c i•~s o f 

olh~ r count rl e s ou s id•; thP. Rcp,Jbli c o f Sc uth 1\t ri ca . 

The purpo :>•~ i :1 r o •!:>.ablish wh~rr~ th~y ditf~r o r tally 

with thiJt o f . hf! Republic o f ~>o u h Afri. c ,J . 

A look at the lanquaqe Policy in neiqhbourinq countries 

and some overseas countries 

The 1anguaqe policy of Zimbabwe and Namibia 

Zimbabwe 

Zimbabwe , Like South Africa , is a mu ltilingual count r y . 

The indigenous inhabitants o f the country are the Ma 

Tebele and the Ha-Shana . These initially spoke their 

indigenous languages viz . Ndebele and Shona . W i ~h the 

advent of the British Colonialism, English became the 
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third language in Zimbabwe . The Zimbabwe language 

policy was determined to adopt Ndebele and Shena as the 

National languages and was accorded of f icial status . 

English was declared international language and medium 

of higher education . Shona became the National language 

and the vehicle of national culture . This stemmed from 

being "t he ma jority l anguage of the nat ion; the language 

of the Zimbabwe culture of the past ; and the language of 

the Mutapa emperors ~ (Alexander 1989 :41 ) . 

ThP. Lmgui3qo; policy of Zimbabwe .llso !ipecLfi~d a t schooL 

th<J . lc'!t.Jrncr:; would be tauqll in English , ' ~ hon;:1 and 

Nd•'b•!L ·~ f u r rl\e fir::Jt tl\rt~~~ Y'~ ·.H';,; ol :;t:hnoling attcr 

wt ll.t:h F.ngli~l'l become he onl y medium of in:H ruct ion . 

Oth~ r minority indigenous L~nqu~qes like K~lanqa, Venda , 

Tsonga a nd Shangaan were given consideration but English 

became the Linking language , che language ot national 

unity a though it was of colonialist origin. 

Namibia 

The Namibian language policy had been a clear one . 

English was declared the official medium of instruction 

immediately the country was declared independent . This 

would be used in the lower primary classes . The belief 
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with this policy was that it would play a unifying role 

for Namibia unlike the indigenous languages that may 

create divisions among the Namibians (Alexander 

1989 : 43) . 

There were fears that Afrikaans could become an obstacle 

in the way o f English i: it were t o be dec l ared an 

officlal languaqe . This came forth b~cause Afrikaans 

had been the Linqua franca of the old Sou h West Africa 

Cor yP.dr::; . Th~ aim ol declaring 1.::nql Lsh as ttv~ oftlci.Jl 

lanquag~ w~s ther~f o r~ . o clear o ff l!nquo- tribal 

.lttill.Jt i o n~; ,md dilt•!r.:nc:e!l d.nd < ·r·~·l e condtri o n:.; 

~onduclvc o r1.1tlonal uni y in Lh ·~ ctrc l,...s o t lanqu.Jq•' . 

Th•' l o c.Jl lndiq•'r10U::l l .trll}U .. HjC::l Wl'r' '' u::;r~d ro pL.ly •l v LL.ll 

ro l e i.n th•~ soci,~ty but Lhe Namibians were e:<pccted t o 

rls t o the occJ~ion of implementing English as the 

o tfi c ial langua~e o t Namibia. 

Scandinavi a and Netherlands 

According to the National Education Polic/ 

Investigations (NEPI) , the language policy of 

Scandinavia and Netherlands are such that the national 

langua~es of these countries have been declared the 
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media of instruction. The other languages found in 

these c ountries are studied as subjects (NEPI, 

1993 : 185 ) . 

Conclusion 

The language pol lcy o f the countrtes investigated reveal 

the indigenous l anguages of those count ries have been 

declar~d the Na tonal languages while English ha~ been 

declarr~d hr~ official language of Lho~ ~ countri~~ . The 

l<3ngu<Jgr~ pc.>li.t:y c) f South /\fri c.1 ha:; bf2Cn d conrrovcrsltll 

or.r• sl n t~(' t. hc br qinnlnq o f tl'le establishment o thr~ 

('OLJn rry. Th'r<~ Wf!re no un.Jnimou:s .. qrccmencs rcat:hr•d 

be WPen the few Whites , who ruled o ver the majorl y 

Blacks , on the policy to be adopted as r e gards the 

language to be used in the country . This policy clearly 

igno red the existence of indigenous languages and it 

upheld the White languages and enforced them upon the 

indigenous peop le . 

The commiss ions that were formed as a result of this 

somehow shifted slowly a nd slightly from enforcing White 

language domination and somehow gradually recognized 

that indigenous people had to be taught through t hei r 
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indigenous languages. Some Sociolinguists like Schuring 

eventually declared that indigenous languages need to be 

recognized and be accorded official status . A new 

language policy was therefore formulated and it included 

the nine indigenous languages as indicated above 

(Schu ring 1995 : 5) . 

Man y other countrLe~ includLnq South Afri ca we r e 

unani mously agre~d tha. although children are taug ht in 

Lh~ir mother tonque , they could do Enql ish as a subj~ct . 

Tt1is '"'as decided bec du ::>e F:nglish wa s aken d!:i an ac:ces:3 

LlnqtJ.-Jqc nd it COlll.d pn'!p -H H mo:;r L0o1rncrs tor ou 5id c 

r Cl'oqnition o t hei r studi ::; (!?a . an.:Jyak 1990 :~ 3). 

Soutll Afdc.J h.Jd to inc:lud~ even AtciY.a.1n::; o be s udied 

s ~ subjcc and not as a medium o f instruction as it 

w~s the policy at fLrst . 

The constitution of So~th Africa as laid dow~ in 1996, 

finally saw it fit to accommoda t e al l the ni ne 

indigenous languages including English and Afrikaans as 

o fficial languages of the country . The use o f mother 

tongue was encouraged fo r the lower classes so that it 

could assist them with mo re understanding and concept 

formulation . It is fr om t his premise , the refore , that 

it becomes important to concentrate on the use of 



40 

indigenous languages in their different settings and to 

check on the extent of their use , recognition and status 

given t o these languages . 

The next chapter wil l concentrate on the ana lysis of data 

collected . The questions posed and the analysis of data will 

be provided in this chapter . 
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CHAPTER 3 

DATA ANALYSIS 

The following is an analysi s of the response s t hat the 

r espondents gave duri ng the interview . First the question 

will be given , followed by the analyses of the responses as 

the respondents gave them . The list of questions asked 

during the interviews has been prov ided in the appendix 

section. 

Th i:; ddt<l wo.~:; co llcc.:tP.d rlt mo:;t of thH Olt:ld: sccond.J r y 

s<·hnols thcJ offer tl~ ~ndiq~nous lanquages . The White 

S<'t)ools around this pl .::lcc th.::lt o ffer incHqcnous lonquaqe:; .1:3 

subj cts were also visited and so re s pondent s from the Whit ~ 

commun l ty respondt'•d t o he ques \.ons on the indigenous 

languages . Black pupils attending at White s chool s were 

asked similar questions as their White counter- parts . The r e 

is , however , one coloured school that offers indigenous 

languages and this was also visited for response . 

3 . 1 (a) Are there any of the indigenous languages offered in 

your school? If any which are those? 

From this question , the r esea che r needs t o find out the 

dif ferent ind ige nous l anguages that a r e o ff e r ed i n the 
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different institutions found in the Kroonstad Secondary 

schools . The response to this question is that at the 

Black schools there is only one indigenous language that 

is taught and this is Sesotho . The other indigenous 

language that is taught is isi Zulu , but this is offe red 

at only one Secondary School . 

from White schools the response L~ that no indigenous 

languages are o ffered a: those institutions . ThP. reason 

for thi~ Ls Lha the deed is situated a a Wh iLA 

conse rv<J i vr~ I oca I it y . Th~ Wh i tcs sec no need o ope n 

up t1eir in:.>tiruri o n:) r-or othe r r.Jccs , hence no o the r 

ldnqu.qes dr~ o ttcrcd d heir ins ltutions but 

A.trlk..l..ln:.l . Enq lish l:3 .ll :.w offe red as .1 subj,~<;t .lnd not 

as a medium of instruction . 

Do you think that the indigenous languages should be 

included in your school curriculum? 

This question is particularly intended for students who 

attend at White schools , both Black and White students . 

T~e White students at these schools have a feeling that 

they need to learn the indigenous languages and 

therefore they feel that they have t o be included in the 

school curriculum . Pattanayak (1990 : 18) , sta tes that 
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good training of a language is given in the school , 

hence students feel that they need to have the 

indigenous languages being included in the school 

curriculum . Indigenous languages have been declared the 

official languages and therefore they have t o be used at 

various public places and if the people do not know them 

then they woul d have a prob l em . They fee l disadvantaged 

fo r not knowing the indigenous languages because they 

mi ss a lo t o f info rma t i on fr om the televi s i on and the 

rad lo , which Ls bP.Lng broa (jc<lst ln he Lndi.qenous 

ta nr.J u clgr~ !S . 

they t ind hr lndiq e nou ~ t~nguilqe s very d i ffi c ul t 

becau~~ it i s diffi c ult o mix and inter c t with B l~ck 

students wit h ea se so as t o l earn the l anguage fr om 

them. Now tha t t he indige nous languages have not been 

i ncluded in the s chool ' s curri cu l um , the s tudents have 

t o l earn the language informally . This is d if ficult 

because even though they are within the same school they 

are physically apart and distant from each o ther and so 

this causes a d i ffi cul ty to join the Blacks in their 

discussions so that they may try t o follow what they 

discuss among themselves . This state of af fairs , 

emanating from the past apa r theid era , makes it 
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difficult for them to know the language they now wish to 

know . 

One school does Sesotho only for purposes of 

communication . They maintain that they find Sesotho 

very difficult and complicated. They only learn word 

translations . 

Example: monna - man 

Mo sadi - woman and so on . 

Th~y ::;dy hd thf!y on 1 y nq~d t o 1-;now Sf~:Jo tho f o r 

c ommuni c <l i o n purposc :l :;o th. L l)C y ould con vr-'! r sc '"' i II 

th~ Ul~ck~ ~o ~ ~ o lc~rn more (rom rhcm , Pdt JnJyJk 

(1QQ0 : 27) confirms this by ~ayinq t h~ the s choo l , he 

humc , the neighbourhood .. H 1d the wo r k pl.1ce arc a 

socializat ion domini on. The Wh ite student s express t hat 

t hey du not wish t o learn t he syntax o f the language 

because they wou l d not manage it because they find it 

difficult . Ano t her ama=ing obse r vation with this c lass 

is that they are not allowed to speaY. Sesotho around the 

premises except in class . In this way they have limited 

thei r interaction with Black students tc learn anything 

from them . 
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3 . 2 How many learners study each of these languages? 

He r e the ceseacher wishes to estab lish the number of 

learners who take the different indigenous languages . 

This would reveal the position of indigenous language 

speakers with regard to whethec they study their 

indigeno us languages at s chool o r not . The response 

revelled hat 9Q% of learners st~dy Sesotho while the 

r emdinlng l1 studies isiZulu . 

3 . 3 Sesotho appears to be the dominant language . What could be 

the reason? 

rrom I l\ i :~ q LH':i I i <HI l i :; t~o~:;y t o ~~:>L.lbl ish why Se::;ot ho 

is studi0.d hy IH' m.:~;or:lcy n l tt.•• l~t~rners and whclt 

C.) US~:> Lh i :; s i tu.Jt ion . Th..1 Sesotho is l'le most 

dominan l.J~gu.JgP , is effec t ed by the faLt that there 

~rc mo re Sesotho speakers in the area and f r om the o nse t 

t~ere has been only Sesotho schools because the area is 

a Sotho speaking area . The majority of the Seso t ho 

speakers have also absor bed the few i siZulu spea kers 

f ound around the a r ea , the y do not speak the i r language 

on their own free acco r d but only when they are spoken 

to . 
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The position is that once a language is in the 

minority , it stands to be dominated and assimilated by 

the one that is dominant (Pattanayak 1990 : 106) . Due to 

this the isiZulu speakers in the area have eventually 

stamped out their ancestral language because they 

adopted a dominant language . One othe r thing that 

caus~s this situati on is that h8 r~por giv~n reveals 

tlw: some of these i.sLZuLu :;pP.,Jking learners ' home 

l <Htq• 'l 'J~ is a c tually i s i:<hos<l. Th~y do isiZulu Clt 

:~chol)~ bnl · .lu:::;P it i:; tlv~ rmly Nquni l.JnC)UrHJP Lh<.JL they 

d c i :·: i :< l H J: i d t1 f II j [ 1 c) I i :; i Z ll : ll • 

Do you as learners feel that the indigenous languages 

could be used as medium of instruction at secondary 

schools and tertiary institutions? 

Most responden s feel tha~ i couLd be very ideal fo r 

~earners to be taught in th~ir indigenous languages . In 

diff~rent classes most educators have explained that 

th~y are fo rced to explain some content subjects in the 

~ar~ers ' indige~ous lan~~as~s . The fee~ing is that if 

they ccu:d understand when an explanation is made in 

the~r ~nd:genous lansuases then lea~ners might as well 
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be taught in their indigenous languages . Bamgbose 

(1991 : 64) claims however that it is rare to have 

African mother tongue beyond primary education . 

Respondents , however , feel that there could be loaning 

of English content te r minology wherever necessary . 

Most respond8nts , the rP.Eore , hove revealed that it was 

VP. ry possible o use ~ r.d 1 qenou:.; languaqes as media of 

instruc:tion . L·~arnnrs dl:;o confirm thd . ·~ducato rs 

norm,Jlly us~> hP cii 1 !Prr'nt irtdiC)nnou:; lanc;ur)ges when 

1 lt •"'!Y t •!d<: tl .Jnd 1 hi:; rn.Jk<':; t h••m lJnd,r :; .Jnd thrc! content 

b •·t ••r . l~.w:qbo:-; " (l q '.fl : ld) · ·o r1!irm:· :hi:; h<lt i n mos t 

in:-; .Jr ~< "•'::i wl.•'r"•' .t L~l rtCJll.tlJ•' o t vlid•~r- 1\}tnlllllni.o ·.ll ic)n (LWC) 

i~; :)llf'll'n:~l'd u bc' l iS,~d , rl 1•' pr·o~ c · tit ·• ;; i:.l ~.d tuo.ter 

tl)nqu•' ts ins •'tld b·~i.nq U:3•~J . Th•' t•duc.Jt o rs alwJys 

subs i ut P o riqinu termino togv wt .ere indigenous 

L.:1nqtJ.Jq F>s Lld: th•' ri.qht t ~r-mi.n()loqy .:1nd rhe lesso n 

s till succeeds . 

Do learners feel that they could proceed with the 

learning of indigenous languages as subjects at tertiary 

level? 

Only a few lea r ners feel they could proceed with the i r 

ind igenous la~guages as subjects to the te ~ tia ry 
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institution. Educators also feel that it is only a few 

learners who could proceed to tertiary institution 

because they do not regard indigenous languages 

seriously . Most learners feel that they do not see the 

need for the tndlgenous languages to be taught because 

they wou ld not be interviewed through them for work , but 

English is b~ing used for int~rvi~w and only t hose who 

ar~ eloquent in he languaq~ <H 8 being o tf8rt::d the job . 

Mo::; rr'::;ponJ•~n ::; fr~•1l t.h .J L ( tt1r~ i nd Lq•~nou:i ldnqtJ.Jq•~:3 

n JIJ!d bP lr~>rJ 1 ~d loiirl·t -1: ; 1 . i s rPr;ui rr!d by tt.•· 

con:H it11t i o n , rt1"n tll•·y wou l,d pn'l•'r· tl1r~·r indiq,.nmJ:; 

ldnq ...l<J"~i . TQLI·•!:>on (lfJql : tJ '/) ~mpL.1 :>i:1~s th.1t the 1 1 ~; · · 

o t 11.1 i V•' I.HH.]U...'ItJ•~:J i:..i .1 ll•'•'d rh.tt r• ' qu i re::> gov•'rnrn 'n 

suppor . Som" fe(11 that !.•'Y do no 1'\a vc to pursue the 

indLgt'nou~ l ..lnqu...'lg " ~ ..l ter i...'lry in:J Lt u ion becaus~'> 

they need t o follow a ditferenr line of employment ofte r 

comp le ion of thei r studies and so fol l owing the line of 

the ind igenous languages at tertiary institution would 

channel them to some other type of jobs they were not 

interested in . 

Some learners feel that if they have to pursue t he 

indigenous languages at tertia ry i~stitution, it might 

be difficult for them if they would have to switch from 
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using their indigenous languages to English as the 

tertiary institution would require . Bamgbose (1991 : 93) 

also confirms this by stating that many up to date 

grammatical descriptions at university are still in 

English . There is therefore a great need to avail the 

text in a language that would be taught in . This applies 

o the indigenous languages . 

3 . 6 Are the educators who teach indigenous languages fully 

qualif i ed to teach them? 

Onl'l 1 l•'w :~dH)ol:; h . IV•' ,J pro bl•'tn ot l . dll l' ,lt' O r~ who are 

r.' 1 .... w l l ~~ultr-'d t o r 0dt ' h i. r.q 1." di!~·'r~n indigenous 

I.I!H] U . l'J•'::i .1c thL'ir in:~l it11 i o n:.>. Mll:it ~~dul;.J t o r:.; arc 

t ul L·; t4 lhi' i { i,.i and o f •!n uncj 0rqo L· o uts •:! S o ! •1rther 

•'quip thL"m.selv~s for tlw t r:.1ininq o t LndLqcnous 

lanquag~";s . ome schoo ls hJve s~d educ~t o rs as stopgaps 

be~~us ~ o f insuffic ient number o t teac hers in Black 

schools t o fiL in t he indigenous s Lb j ect allocation . 

Bamgbos c (1991 :93 ) , says that the teaching of indigenous 

languages should be as important as English and Physics 

and not just as a subsidiary course in language . This 

wou d make educators to be fully equipped and prepared 

for the lesson . Educators are not to be taken to teach 
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their mother tongue just to make up the minimum teaching 

periods required (Bamgbose 1991 : 93) . 

As educators what attempts do you do to improve the 

standard of 'your teaching' of the indigenous language? 

The dim here i.s to fi.nd out wh~ ther 8dU1,a to rs themselves 

a r~ '""e l l equipped t o present the subj ec with impudence. 

M~> • .;t h.Jvr:~ truly b~~n W"1ll rr.Jin,~d and h<Jvr~ rJ:-:p~rience Ln 

1 ll·' ~i•' l.lrllJ il.l ]•' :5 b•'c',lll:~•' 1 ll•'Y ll.lv'~ qtJJ 1 it i•'d t rum t P.JChcr 

rLlir ttr.<J 1'ol :t:q •s tt) t e. cL'r' th••m • 

.::Js s i. ,ned tu tec.Jch the ind ic;enntJS languages because there 

i.s a shortaqe ot educatu r s to teach the subject . These 

ed~cators have reported thar they are not we l suited to 

teach the subject because i.t was not their speciality to 

handle the subject . These educators feel that if they 

could be relieved of this responsibility and qualified 

educators could be given this job then this would be of 

an advantage to the learners . 



3 . 8 

51 

What incentives do you as an educator give to learners 

to ensure that they develop the love for their 

indigenous language? 

Now that indigenous languages have not been selected as 

media of instruction , s omething needs t o be done to 

ensure that learners ta~e them s~rtously as subjects . 

Most Blac~ schools have no don8 any hing in this regard 

but somr~ hav8 vistted th·~ Baso. ho Cul tural Village Ln 

Qwaqw.J wh~rr; t~.Jrnqr:.; .-Jro: r; :-: pcJ : i •~d Lo r.h•;i. (· cultura l life 

,Jnd .Jrtr~( .)t- :; . 

t i t " ,.H,d [ l1t-' V COHH • t) r'l'·1 l i z.c wha r h · ~'/ miss by not 

pr:..lcri L· inq tht~i.r cul ur··~ . Tl \f'! ins lru Lon rt1.:lt does 

isiZulu has no c do ne any hinq so f...H . Sorr.t· institutions 

ofL~r learners some prt:~s fo r doi.ng well i.n their 

ind i genous lang ages . This they do because they have 

realized tha t mos t Learners do not take these indigenous 

language s ser iously . 

Some educators have taken it upon themsel ves t o 

encourage learners to memori=e some good Sesotho poems 

and once these learners are ready with this task, t hen 

they are presented at parade to perform their expertise 
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to the whole school . This in a way encourages the other 

learners to imitate them . They would also try to 

perform what they know to other learners even though 

they may not be ready to do it to the whole parade . 

This somehow makes them to know something and it helps 

them a great deal in the accompli shment of heir work . 

Some educators have indicat~d that th~y sometimes 

org~nize som0 ir:ter - class competi ion by r~~dinq the 

bt-~s writ tnn composit i ons ro o the r c lassP:; so tha. they 

(or 1 h•!m I n ~~l)py . Th i :; c:nrnp'! 1 i 1 ion bll i 1 d :; mo r•~ 

As Black learners do you regard the in~genous languages 

as equally important as other foreign languages? 

Most Pduc~l. ars t~e l rha l~3rne rs use heir indiqPnous 

languac;r->s for cormnun i..:at.ion purpose bu t!"tP'J still feel 

thdt English is more impor ant than the indigenous 

languages . This is ca sed by the :ac~ tha~ most content 

subjects are offered through the medium of English and 

therefore the learners need to learn the ~anguage f or 

purposes of mo re understanding in the ir d if ferent 

con tent subjects. Some feel that what makes E~glish 

important is that it is a medium of instruction and fo r 
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them to pass they have to master it . This is what makes 

English more important as compared to the indigenous 

languages. In response t o this Wol f son (1989 : 275) 

observes that English has been wide ly accepted that the 

use o f ethnic languages dec reases gradually . 

Besides English being the medium of instruction , 

learners feel that they need to lea rn English mo re than 

their ind igenous languages because t he co rporate wo rld 

cons lders Engl ish mostl y [or purposes of empl oyme nt . 

Some ed~cators hav~ po\n .ed ou ha ev0n i nt~rvi8ws fo r 

'!mployrn'nt f o r po:; sI n t h!! lndlq nou:s l.:lnguaqe!:i .H e 

do n• in t:nq ti.sh . This s·i.tl puts Enq iLsh at an cdqc 

.::lbov~ th~ lndlgenous l.Jnqtl.::lq~s . To ll efson (1 99 1: 43) 

conf irms that learners who do no t speak the language of 

instruction - t h.:lt is English - .::lre d i s advun taged if 

they have to compe te with nati ve speake r s . So the 

learners feel frustrated when the y r ea li ze that they 

have to lea rn indigenous languages in vain . Lea rners 

also feel that cl inging t o the indigenous languages in 

this fast changing country wil l cause t hem to lag 

behi nd . 
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Language upholds culture; what is done to ensure that 

cul ture is upheld through the indigenous languages? 

From this questi on it would be established if learners 

have been made to p~actise their cultu~e and to find out 

if they could derive any liking o r appr eciation of their 

culture . From the ~espondents it was clea~ that most 

lea rners do know how to use thei r language t o express 

th~i~ cultur8 . Fo ~ e xampl8 indiq8nous songs , praise 

~ong s , dances A c . ar8 b~ing practised . 

W.l rdll.luqll (l9Cl:~ : :~l) , · t. l i m:s t'hd l.Jnqu.lqc :,;pr~abHs need 

o di spl dy h0.~r rP l. l i o n:.;hip be ween t.helr lc·wquug~" and 

~ · ultun.:! . Tlw lsLZulu :5P<'.1k t'r:3 Ll round his pl..lcc l.1cY. .:l 

powe rt ul lwnguage to usc in a display of the~ r cul u r l 

life . They do not value what they need to do to 

convince anybody that they know their cul t u r e . They 

confirm that due to their Low numbers they feel shy t o 

expose their l anguage . 

Which African cultural activities do you ever attend and 

do you gain anything out of them? 

Both students have disclosed that they do not attend any 

o f t he cultural activit ies . Blacks only attend those 
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that are organized at the ir homes . The White students 

have voiced that if they could be invited t o these 

activities t hey could attend s o as t o learn the culture 

of the Blacks . They feel it is important to know the 

culture of the Blacks now that they live together . This 

would lessen whatever clashes might occur between them 

because they do no t understand how Blacks react 

sometimes . But if t hey could know that it is part of 

their culture and they know how it is perfo rmed , then 

thr;y would tole r il e iL . Kas chul.l & AnLhon is sr~n 

(1 g 5 : 2 1 ) cldlm U1<:Jt for on<' q in · "C ~lCt rJnd communicll c 

nfh'<"l tv~Ly wlth orh~r pc~opll~ , rht~n onr' wilt know (~nouqh 

r1bout tht~ir t~u Lt ur· ~ . 

Do you ever orqanize festivals or lectures - through the 

indigenous lanquaqes? 

Most respondents have no t done this kind of exe r cise . 

T~e reason fo r not organizing these activi ies is that 

most lea rners are shy to make their c ulture known to the 

ot he r learners . The respondents , however, feel that 

something should be done to encourage these learners to 

come up and do something wi th t~is problem . The r e are 

suggestions made towards symposia being o rgan ized so 

that good speakers could be invited to address learners 



3.13 

56 

and educators on topics of great concern so that 

learners could learn from these speakers. 

Subject committees have been formed but these do not 

meet regularly to discuss problems encountered in the 

indigenous languages especially isiZulu . Subject 

committees should meet to discuss the writing of 

literature , essay o r composition writing , and schools 

should be encouraged to estab ish different Language 

clubs h~l would e~changc thn i r work in wr ~tlnq . rri:~s 

I i 1-:r'? t.radi Lion,Jl hd :.; , .lrit;f,J <: t :; I ikP. b<',Jd:;, br. l c~l ·"r :; , 

n'1d:lacP.:; , Cdrrings ~It' . ~~hould b~ off,~rr~d oJ:3 i.nc n iv,~:.; 

(or th·~ WL>rk dorv~ . 

Young people use more loan words in their speech than 

they use authentic indigenous words , example: kwata -

kgena ; what is your feeling towards this? 

Almos t all respondents are totally against this idea of 

young learners having to mix English , A~rikaans or any 

other language with the indigenous languages when they 

talk. Learners have to be encouraged to speak a pure 

language . If they speak indigenous languages then they 

should not be mixed with English . Sutclif~e & Wong 

(1986 : 123) claim that the language of Black people , 
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particularly the young people , has changed and is 

changing more rapidly than that of the indigenous White 

people because of a number of factors like migration, 

acculturation, racism etc . With the South African 

Black , acculturation is the real cause . Thi s practice 

of mixed language destroys the indigenous languages 

because they have much influence espec:ally fr om the 

television shows . The youth is therefore att r acted to 

this kind of language and later they use it more than 

th~y usq Lheir i ndigenous lanquaqes . 

How often do you read materials written in the 

indigenous languages? 

The Wh iLe studPnts have r evealed that they could r~ad 

mareriJls in the indigenous languages if the y knew t hem. 

But as it is now they cannot read the language and 

therefore there is no poin for them to attemp t reading 

any material , which they will not follow in the ultimate 

end . They cannot make head or tail of wha~ they mi gh t 

attempt to read . 

The Black students responded that they sometimes attempt 

reading material written in the indigenous languages . 

This exercise is , however , tedious for them because they 
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are not conversant with reading such materials . They 

therefore lose interest quickly and they seldom enjoy 

what they read because lack of regular practice. 

Do you think that the indigenous languages could be 

effectively used in reporting the daily news in 

newspapers 

This idea c reated great enthusiasm . Respondents c laim 

hat indigene s news papers could b8 most welcome and 

(~lderly pr~opl" could mo:Jt:ly .Jpprr~ci<Jte them . Mo:;t of 

tll r~ P.ld{~rly pr~oplP. ..lr~> :'if!mi - li ere1 c . They prefer to 

IJ:.; I~ ! h ·~ i r fl.) L v' 1 l.J n q u o.lC1• ~ :3 • w I ~ L n C!.~ L c h ( l 9 6 8 : l 0 7 ) 

confirm~ . hd ~dult members of ~ certain language group 

w L ll u::51~ ,J new language only whe n they negotiate 

something - partial shift - bu otherwise they keep to 

their native language . Hence when they have to read 

anything they prefer their native literature . They can 

read Sesotho , isiZulu , and Setswa na and comprehend , but 

not English and they only find themselve s reading the 

Bible because of lack o f mate r ial to read and lack of 

encouragement to r ead regularly . So if such newspapers 

could be available , then they would be in a pos i tion to 

read cu=rent news . The elderly people could be well 

info rmed and they could develop the l ove fo r reading . 
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It could also develop their sense of anticipation with 

regard to the time of acquiring their newspaper as 

elderly people are c onsi stent with whatever they do . 

What kind of magazines would you like to see published 

in Sesotho? 

The type of magazines that most respondents wi :jh to have 

would be the one that would alk about health now that 

th~r·2 ar:e different diseases Lhat. afflicL Lllr:! youlh 

i:11;ludinq thr! most fP,Jr~d lllV/1\I iJ ~>. M.;g;;zin~s should 

t\,Jndl·~ :>8:-:IJ,)l ity Jnd t t\r~ t'e:;pondl~rlt :; .1! :;r) w i:;l\ t o rnJd 

dt)r)ut r;conomLr: dfEwir:i . Th i~.; woul d bt~ id•'·1l br~Cc1U:3'~ Lhc 

youth nr~cd Lo bl' inlonn~d ....1bour corrunecci.....ll L:3:31l'S, which 

i.s one asp•'<-= whf' rc tr.C' ind i. cnous people still luck 

much intorm3 i.on and knowledge. Maqu:ines should talk 

more about school affairs so that thP youth could 

devel op more love for school . 

What is your feeling about the publication of magazines 

in the indigenous languages for young learners in lower 

classes? 

Respondents feel that this would be most informative to 

the young readers because they would be introduced to 
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reading from an early age. Few respondents could still 

recall the old magazine o r periodical , Wamba . They feel 

that Wamba was quite informative to the learners. It 

had serial comic strips that related stories to the 

learners and those stories were quite enthral l ing to 

learners . Such periodicals could be republished . 

Kahana and Puisano were sort of school newspapers and 

they too were highly informative to learners . They 

developed the lea rne r s ' l ove o f readLng newspapers and 

77w~r8 also qui e id0.al fo r h~ learners to read bc\~use 

Lhey g;lve them Lnit:ia1 tr,1Ln inCJ to g8 tti.nq used to 

reading ncw~p~pers . 

Do you ever talk any of the indigenous languages on 

your own accord, and if so what progress have you made? 

When asked of the progress they have made in learning 

the indigenous languages , the Wh ite students declare 

that they have lea rned basLc communication like : 

Dumel a, ntate/mrne . (Good morning , father/mother.) 

Ke a leboha . (Thank you . ) 

Tsamaya hantle , nta te. (Go well, fat her . J 

This is all the basic they know and they wish they could 

construc t lengthy sentences . The Slack students who 
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attend at these schools have disclosed that they 

sometimes converse with their White peers but they find 

it difficult to f ollow the conversation . They sometimes 

ask them about the televisio n programmes that they find 

exciting . They have also disclosed that as Whites they 

do not talk Sesotho among themselves . 

Do code mixing and code switching bring improvement to 

the use of the indigenous languages? 

Ho h rodf} :ni:-:inq clnd !> wi ch inq d u : H') bring .Jn·; 

irr•p ro vr>rnt~nt o n t lv~ i nd L<J~rl l)I J :; l.Htqu.Jq~>:; .)Ct'Ordi nq C) l\P 

t••spt nd••nt:.; . Kd :)dHll .1 E. i\n l~t )Cl i ::~• · ·rt ( 1 ~ : / '.)()) r~'V"d 

tltdl L' Od•' :>witcl1lnq .H td cod• ' mi:-:inq . lt· ~~ for:rn:; rt\.1 . \ c•~ 

us,.d .:Jmonq .... , n gers esp•'C.i.tl tv wl.· n they Cl)ffimL!nic.1u~ 

wiLl\ th~lr pet~rs . ft.: Ls only llrtinq ,Js .:3 t~ommuni c.Hiv' 

L1nquaqe and could best be used by peopl~ wr.o hd•Je 

m.:ls ·~ r·~d their indigenous l dnguJges and who coul d know 

•.-.1 he~ , wl1'/ and how to use code mi:dng or code s witching . 

Most respondents feel tha t young people should , however , 

be totally discouraged from using any s~itching or 

mi:<ing of codes . 



3.20 

3 . 21 

62 

Is it possible to organize a competition, like the 

English Olympiad, for the indigenous languages among the 

Kroonstad secondary schools? 

This is possible and can be done to uphold the standard 

of the indigenous languages among the speakers of the 

language . Most respondents feel that the indigenous 

languages are so rich that they could be exploited 

deeper through competitions Like these , whi ch would 

r~qui r~ de ailed in[ormatlon [rom participants . This 

would m.Jke them fP.0.l very proud ,Jtter wri ting 

~xaminatlons because they would hdve gained mo rn 

knowl f.~dcJ r~ , whi<..:h wi ll br~ ~~:<pO::it'd by th1.! compctiLLon . 

What is the future of the indigenous languages in 

Kroonstad? 

Most speakers of the indigenous languages have come to 

real ize that their languages are equally important and 

have been accorded equal status with all other languages 

by the South African Constitution (Act 106 of 1996) . 

This has since sparked keen interest among the people to 

use their indigenous languages with con:idence. Most 

respondents, however , feel that the use of English in 

Black people ' s gather ings should be totally discouraged 
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because it affords more advantage to the English 

language ove r the indigenous language . 

Respondents feel that the indigenous languages, like 

other languages, could be developed further by the 

educationists to an extent that some content subjects 

could be taught pucely t hcough the indigenous languages 

(Mampane 1993 : 113) . This could afford more confidence 

to s peakers to handle different subjects in thei c 

gatherings. RespondenL s have , strong cor.vi c i on that 

t.hi.s c0u ld ::5 ucce8d .;nd i f ther~ i :; inadequ.l e 

to.rmino l OtJy , rhcn 10, ning c.:ould b~ n~so r t ~d o . 

Tlw fecltnq o f U1e Whi e :3 t uden s on the ques ion or the 

future ot the ind i genous languages is that he y could 

h.Jvc .:1 b right futu r e if the y could .:1lso be in a posi t i on 

t o speak he language as fluer. t as most of he Blacks . 

This would make the language popular because people 

would talk the language among Bl acks and Whites and the 

knowledge of the language wil l grow. If notices o r any 

information is to be disseminated through t he indigenous 

languages, then everybody would read and interpret the 

message equally and no t onl y a certain section of the 

c ommunity . 
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They indicate that they have been inspi r ed by the White 

lady who is employed as a presenter for the South 

African Broadcasting Corporation Television (SABC) 

because of her knowledge of isiZulu . She has therefore 

become a very popular presenter . Lance Klusener , a 

cricketer , is also popular because whenever he has to be 

LntervLewed; he uses isiZulu . If all wi thin the 

communLty could upho ld this , then the indigenous 

Languages would have a bright future. 

we now mov~ ov~r t o chapt~r ~ t o l oo k at the jnterpreta i on o f 

d~ -~ -
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CHAPTER 4 

INTERPRETATION OF COLLECTED DATA 

This chapter focuses on the interpretati on deduced from the 

views of the respondents in the research as well as the 

analysis of he responses . 

Thi:; int~'rprr~t: . n·l on qivr~ :; ,) q~neral ovorv i•~w of dll ttl<:.! 

rnspon:·~ r! : ; and how ttl •! n!S dr h1'2r s-:cs hem ;j.:) aLtec ing the 

.o wt..J could b·~ don.: ·o improv" hf' ::;t.a·r.! n l indigenous 

l.Jnqu.Jqes will b•~ vo iced ou r . ThP qw~s ion:3 will , ttH:!reforc , 

not be hLlnd ed individually as i w.J s done in the previous 

l::h llpte r . 

4.1 Implications of the main language that is spoken 

When inquiring about the number of the ir.digenous languages 

done at the different institutions , it is discovered that in 

most of the Black schools in Kroonstad , the most popular 

indigenous language that is being offered is Sesotho with 

only one school offe r ing isiZulu . This could imply that the 

Black inhabitants of Kroonstad speak mainly only one 



66 

indigenous language , Sesotho, with little or no in fl uence 

from other indigenous languages . The isiZulu that i s being 

o ffered at the only institution has no impact on the main 

indigenous language . 

This position is influenced by the f act that Sesotho is the 

most dominant language and has even absorbed some o f the 

isiZulu learners . This situation co rrelates well with 

Pattanayak ' s observat ion (1990 : 106 ) that in i ns tances where 

English is th~ dominan t lr1nguaqe spo ken , i.t no rmally 

domina cs and absorbs th~ othe r minor languages . T~~ isiZulu 

le.Hn.lr:,; do not use t he ir i~i7.ulu t.lrHJUclge for communi.cJtion 

purpOS~"S buL hey usc Seso t1o. 99% if1diccJ . ions ot lhC 

lc.Jrner:-; who lctlrn Se:3ot t'lo .1::i a subj0.c , reveal tl1Jt S '::>otho 

is the domincJnt language in this area . 

The respondents fu r the r indicate that even the i.siZulu 

learners themselves are not of Zulu origin only but a mixture 

of for instance Zulus and Xhosas . The implication he re is 

that one can easily deduce that home backg r ound is very poor 

when it comes to parental support towa rds learners having to 

show confidence with regard to their isiZulu language . 

There is no way in which schools that teach the other 

indigenous languages could be erected because of the low 
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numbers of the speakers of those languages . The fact that 

learners of a different indigenous language are found in one 

institution means an increase in the domination of one 

language by the other. If it could be possible and the 

numbers could allow , the different indigenous languages are 

to have their different institutions so that they could 

engage in self - development . In this way the different 

indigenous languages would dev~lop concurrently and learners 

o f he isiZulu language would not be shy to practice their 

cul tur~ like it came up in t.h•! r~spon:3 ~"~S tt1at I hr~y are shy to 

r~v~al th,~ir cultu ri'.ll idr.n it·; . F:duc: tJ .ors 'I"'Ould concentrate 

on thr. i:.;iZulll te<lrn~rs ,Jnd .J:;:;l:H tlH!m ..1~ mud1 .1:; hr:!y 

c.:OU lcj . 

4 . 2 Motivation through incentives 

According o the respondents incentives are needed so as to 

boost the s ate at wh ich the indigenous languages are . This 

incentive should strive to inculcate the love of the language 

among the young learners mostly because they are the ones who 

lea rn the language . Incentives could be souvenirs , awards , 

cultural artefacts etc . They should be so attractive so as 

to win the interest of the language learners. I~ this way a 

spirit of competition may be aroused and all those who take 

the language may develop interest to know the language . 
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In one of the responses, a point was raised on the question 

of the possibility of the language being subjected to an 

Olympiad competition . This also could serve as an invaluable 

incentive. Some respondents mentioned that this could make 

learners improve their standard of the language . This kind 

of competition is of a high standaLd and it Lequires much 

knowledge fr om participant s . If learners could part icipate 

in thls kind of competition then their mental awareness with 

req~rd to differen aspects o f the Language has to be very 

d l·~r. . l!r~re .J I P..Jrn~r i:; subjected to v~st re ,lding <3nd 

rJccumuluti on o [ mud1 }:nowl~dge of the sy labu:s of the 

<;omp·~ it i.o n . Lt!.J rn•.! c::> who h.Jvc been subj "cr.ed to this k Lnd 

o t venttHP. should h.)ve fe'ling of pride in them because 

they would h.)ve accumul~ted valuable knowledge. They cou ld 

argue confidentl y and l ogically with anybody to prove that 

they dre wort h something. 

Some respondents mentioned that they normally take learners 

on a trip to "Qwa -qwa Basotho Cultural Village . " This is 

done to expose them to the cultural life of the Basotho . 

This act is ideal because life at this centre depicts the 

real cultural life of the Basotho . Attendants are being 

demonstrated how the Basotho live and what their daily 

activities are. Examp es could be what type of cultural 
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beverages the Basotho have like Basotho beer, (s o rghum beer ) 

Mahleu a Sesotho or Tsoeu-Ko to (what is now known as Madu) . 

Most Basotho artefacts are displayed eg . Moseme - whi ch is a 

mat; Basotho hats like mok or o tl o , mose tla , molia-nyeoe , and 

many different types of Basotho cultura l clothes like 

Seshoeshoe, Sekha tla , Thebetha ; differen t Basotho blankets 

namel y Pitso , Letlama , Lilala , Ser ope sa Motsoetse a nd many 

othe rs . Life at this village is quit e info r mative t o those 

who need t o kr.ow and follow the Basotho cultu re . Now if 

learners ar~ taken on such trips , they qain vast knowledge 

tha mlgh fill d gap o f wh~t they miss at urban I if~ . 

Mo:::; rr! ::; pr.) ndr~nt:::; wi. :::;h toe th~ aLt.:l i nrnon of ,J po:.;Lti.vr~ 

enh.Jnc.:ement of tlH~ li:lnquugc - th.Jt mo:> aspecrs of the 

lanqu..1qe te.lchlnq should be re-instated. These i. nclud~ 

subj~cting learners to recitations , writing of summaries of 

books that have been read a nd s ome memory wo rk f r om prose 

wr iting . This could be quite ideal to deve lop the mental 

reten tion o f learne rs and the love for readi ng Sesotho 

lite rature . This however needs t o be approved by the 

language planners . The curriculum designe rs need to be 

approached and be given some clarity on t hi s issue a nd that 

they should see t he real need of thi s reques t . Individual 

educators themselves could appreciate this basic need and 
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adopt it so that they could implement it . But if this is 

enforced upon them from the top, then only a few might do it . 

The curriculum should be designed in s uch a way that all 

institutions should be encouraged to implement a common 

aspect of work fo r a l l instituti ons of learning . In this 

way , the learners could devel op thei r men t al reten t i on . The 

res pondents have indicated the diff icu lty o f t e ac hi ng 

Learners who canno t retain what the y are be inq tauqht . This 

is real l y cau s0d by t he fact that thei r mi nds a r~ not attuned 

to r~ t<1Lning wh.l ev~r th~y l~arn . Th~ L r mind:; a r~ nn r: 

r e enti ve flnd he y wa s t e p r"C:iOU!; i rnn t ry ing o l~arn a n·~w 

cJ:.;pect o r the wo rk , c.lnd wh•~ n tht~y .arc ~~ :.i ~d on it , tl1en L 

is fo rqo t tc n. 

4 . 3 The suitability of educators 

On the question o f teachers improving t he ir standard o f 

teaching, it has been discovered that most teachers have 

regrettably declared that they were not happy to offer 

Sesotho . They have expressed that they were not trained t o 

teach Sesotho from college . Now this is the case i n most 

institutions where educators are allocated subjects they are 

not qualified to teach . This practice is quite prevalent in 
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the case of indigenous languages . Principals have a feeling 

that once a teacher speaks an indigenous language and has 

studied it as one of his subjects , ~hen he can automatically 

teach that subject . Bamgbose (1991 : 93) condemns this practice 

by saying that educators should not be made to teach their 

own language just to make up the minimum teaching periods 

r equired . If this practice is allowed t o continue then there 

is no way in which such educators could teach the subject 

effec t ivel y . They stand little cha~ce o f motivating and 

inspiring their Learners o ex~el in the subject, because 

they thems~lv~s lack thorough training in th~ sub j ~ct . 

Lc.a rnc rs who an~ t..luqh t by ;;;ut;h t.:d r:h~ r~ t.3Ck i ns pi rd t i. on 

trom their educ;l ors . Thl:::; ls wh<1 eventually discourage:; 

ledrn~rs to take he indigenous languages ser iously and feel 

that they would no take such subjects beyond secondary 

education. The foundation that is Laid by such educators fo r 

their learners is so weak that there is no way in which 

learners could talk of their educators impressively , because 

there is nothing that they gain from them, which is of value . 

In this way the indigenous languages shall not be held in 

great esteem in anyway . Indigenous people will keep on 

despising their own languages because they are not given the 

attention tha t they deserve. 
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Educators should also show some commitment . On the question 

of learners having to take part in the organization of the 

cultural activities , educators have to take an active role in 

leading the learners . The fact that learners do not show any 

initiative and interest in the activities expected of them, 

needs educators to step in and even go to the extent of 

involving the learners ' parents and drawing their attention 

towards the sluggish attitude of their children to take part 

in the school ' s cultural activities . But if educators will 

fold arms and complain thal Lhere is nothing that they could 

do to achiev~ t.h~ir i.lim with learners, then nothing wi ll evf.!r 

b0. acltievcd ilt in:-;tiru ion:3 wherP. W" ~:-:p~ct to :Jce th(~ 

qu.jlL y oi the indiq · ~notJ S tanquaqcs beinq i.mprov-=d . 

Olack pdrent~ , up to this present stage still have l~id their 

trust on e ducators to mould their chjldren for them . This is 

illustrated by the high illiteracy rate among the Blacks 

since the advent of the White supremacy government that had 

not bothe r ed to educate the Blacks but turned literacy among 

the indigenous people as a possession of a handful of the 

African people (Alexander 1989 : 18} . There is no way , 

therefore , in which most parents can formally help their 

children in their indigenous languages. Parents look forward 

to educators towards giving almost all their linguistic 

expertise to their children . True enough , the parents can 
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only pass over informal communication skills to their 

children , but scientific linguistic skill is to be acquired 

at school. If , therefore , educators cannot on the other hand 

educate learners in this way , this permeates disillusionment 

from learners through to their parents. They would feel that 

the indigenous languages seem not to have any value to their 

children. Hence parents eventually take their children to 

White institutions where they will be taught languages of the 

Wh ite origin. 

r>•wpl~ who hclv~ prop~r basLc tr<JLninq in t.he Lndigenous 

hey could pa~s ove r th~ information and 

the know lt'dqe to ttl'Lr l e.Jrn~r:; :3huuld tt1erefo re t~c.lch the 

indiqenou~ lanqu. qes . They nc d to be people who could 

muster ttl~ l.Jnqudq" and have the adequate technical skill to 

motivate the learners to develop the love for the indigenous 

languages . White learners are taught in such a way that they 

feel proud of thei r languages . That is why the Afrikaners 

are complaining t o safeguard the Afrikaans language , which 

they feel is not being accorded the respect it used to have 

by the South Afri can Broadcasting Corporation (SABC) , as it 

used to be the case dur ing the past National Party regime . 

If the Blacks could have the same pride and patriotism with 

their indigenous languages then the learners could appreciate 



74 

the need to know their languages. They would realize the 

beauty that their languages have, which the educators are 

unable to present to their lea rners due to lack of 

educational know- how . Learners learn by imitation and if 

there is anything good they obtain out of their educators, 

they do not hesitate to imitate and try to live up to the 

standard of their teache rs. If this could be accomplished , 

then the indigenous lanquages could hav~ the status that is 

expected of them . The educators he refo re have a big task of 

sr~tr i nq th·~ standard Eo r t he i. c L~d en~ r:L rt l:; Lh rough them 

tlldt the }Pdrner~ could devrd o p th~ lov~ t o r h•~ir indigenous 

I .Jngu.Jgr~:,;. 

F.duc.Jt o rs should arr·~nd rr~qut.:1 r in -service tr.li.nLnq { 1NSET) 

so ha they could ob ain up t o datQ information from the 

subject adviso r s on the subject . With less improvement on 

the sub j ec t there is no hopP. hat the community could gain 

much from them to pass on to the Learners . 

4 . 4 Teaching through the indigenous languages 

From the responses that are furnished with regard to the 

question of teaching through the ir.digenous languages most o f 

the respondents show great acceptance that learners could 
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easily be taught through the medium of the indigenous 

languages and understand the subject matter (Bamgbose 1991 : 

64 ) . Wherever possible there could be loaning of words or 

using the terminology as it is from the Languages of Wider 

Communication (L . W.C . ) . But if one looks closely at this 

pract ise , one fi nds tha t there woul d be p~oblems o f a t ti t ude 

t owards bo rrowing o f terminology . Once a s ubjec t i s t aught 

in its mothe r tongue , it requ i r~s t he language planner s and 

c urr iculum designe rs t o be certa· n o f the terminology to be 

us8d with t hdt s ubj ~c t . rnd i. q~no s langudqes , Lh~ re(o re , ha ve 

to d8v~t op a new a nd rel e vant te rm inol oq y, whic::h wilt b e used 

t ogr rhe r wi t h th e! :;ub jec; t (n. lmqbOS I~ l9'lt : cnl . Thi. :.; c.1 n 

t:! ve nt uall y l c ud t ) the t..:omp i.l.J ion o t t1 r>rmino~ogy book 

whc r '' .) Ll new wo rd:; wou td be k1~pt . Not only should the 

e rminology book b~ compi led but also a dictionary that would 

have to e xp la in t h~ meanings o f the new wo rds tha t woul d have 

been coined. This mi ght take a con s i de r ab le ime to 

accomp l i s h . 

The fact t hat c ode switc hing a nd code mixing coul d be used 

effect ively in this regard , might a l so no t be well rece ived 

by s ome other indigenous people. This miqht take us back t o 

the notion o f Blac ks despis i ng t he i r l anguages again because 

of lack of c redibility , that the indigenous languages do lack 
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some autonomy and have to depend to a l arge extent on the 

L.W. C. 

If relevant terminology for the different subjects should be 

compiled , it would somehow be of great benefit and advantage 

to the indigenous people o f this count ry . The feeling of 

most educators that the indigenous languages should be used 

to teach the contP.nt subjects could be a success . The othe r 

problem t hat could face the curriculum planne rs c ould be how 

to Lmpl eme nt this phasing in of the indigenous languages i nlo 

sri lOO 1 s . WhrJ t could b~ b~!> nef:!ded cou I d be to phase in this 

pl.ln qradu..JIIy .wd wi t il c.1r•~ t ul t :o n~3i <j e r.Hion as to where o r 

whic h lcv~ls t o s ar w h hcse phdSC . 

4 . 5 Why students regard English as important 

The respons e from most l earners is that they regard English 

as mo re important as compared to the indigenous languages . 

Sutcli f fe and Wong (1986 : 124) also align themselves with this 

kind of argument that Black children have to concentrate on 

learning t o wr ite and speak Standard English in o rder to 

maximize their cha nces o f success in the e xami nations . Apart 

from this , the learne r s have raised concern that they do not 

want to put themselves at a d i sadvantage , when they have to 
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face interviews for employment because this is conducted 

through the medium of English . If they do not excel in 

English , then they stand to lose against the native speakers 

of English or those who are eloquent in the language 

(Tollefson 1991:43 ) . 

This sometimes becomes very absurd when lt comes to 

interviews being conducted through the medium o f English 

only . It has been Lndicated ea~lLer ln this study that the 

language policy d~clares tha th~ indigenous Languages be 

included a:s oE f i.c:Lal lanquaq~s , (/\c L ton o( th~ South African 

Con:;ti tl ion o f 1q 6) but t tH~:f :still pta·; $econd fiddlP. to 

l~nqlL:.>l1 . ll rilL:.> h,J:;; to pr:~v.J LL ' h~n t h•.1 qw~:.>tLon a~L::;es as 

t o why indigen()us l.Jn<)uages have been d cL red officiaL 

Lanquuq~s Lf tt)ey would not be con::;idered tor employment 

criteria . What is even wo r se is that even inte rviews for 

employment fo r the indigenous language posts are being 

conducted through the medium of English . This being the case 

then the learners a re r i ght to claim that by not availing and 

pos itioning themselves at vantage points with regard to 

English , then they stand to be disadvantaged as Tollefson 

(1991 : 43 ) states . 

This does not only put English at an urge above the 

indigenous languages as stated earlier but it renders the 
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indigenous languages partially useless for the learners and 

the educators because then the indigenous language are being 

taught for vanity . The state of indigenous languages will 

therefore be adversely affected by this kind of practice. 

The indigenous languages have to be accorded the 

consti tutional rights that they deserve and that they have to 

be used f o r official purposes (Act 108 of 1996 Constitution 

of the Republic o f South Afri ca) . 

4 . 6 The disadvantages of the White students with regard to the 

indigenous languages 

1:rorn tile :;;Ld c ot t. h·~ WhLtc::; udent:3, on~ 11..1:3 thi::; to ~JY th<lt 

ttlC' Whi e :Hudcnts f1 l d is.::~cjv;)nt:aqed tJy not knowing th 

lndiqenous LanquJqes. They wdn t to know the indigenous 

languages merely f o r communic.::~tion purposes . It is absurd 

that they do not want t o learn the syntL~ctica l constructions 

of a language , which is foreign t o them . This could be 

interpreted as being opportunis tic . They merely wish to 

harvest the advantages they could get by knowing the 

indigenous languages. If they were to know , to master a 

language is to know its basic rules of syntax . 

Students from the class that does Sesotho only in class and 

nowhere else around the premises , have very limited 
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opportunities to learn Sesotho informally. This leaves them 

with virtually no chance of learning the other indigenous 

languages if they miss the advantage of making use of the 

available students who are with them presently . The duration 

of a subject per period is ± 35 minutes per day with a 

maximum of ± 70 minutes fo r one double period per week . This 

is too short a period to afford students to learn a foreign 

l a nguage. In this way the Whi te community is not yet fully 

committed to availing their chl ldr8n th8 oppo rtuni ti es t o 

Learn thr~ i nd Lg8nous languages . 

It i~ only when the Wh i 0 ~chools cotJl d i nclude the 

Lndlg1~ nous l.;lnqu.Jqt;!S in t. he ::3Choo 1 c urrLcu turn dnc:i be t"d tJqht 

as subjec ::; tho he Whltn studen s would have a clear 

oppo ~ t un ity LO l~~ rn the ind lqenous lanquages. It is true 

that the students wish to know the indigenous languages but 

they are still trapped wi thin the pre vious polic ies of 

apartheid that rende r ed the indigenous languages unimportant 

for the Whites . School children have to be left to interact 

freely with the Black chi l dren if the i r teachers and 

community are determined that they should learn the 

indigenous languages . They have t o interact with the Blacks 

and know their culture so as to learn their language because 

as Kaschula & Anthoni ssen (1995 : 17) observe, social 

interaction with people of a different culture may affect 
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their languages . Learning the language in class is not 

enough. There is a lot that the children could learn 

informally from amongst one another and in this way they 

could learn the language both formally and informally . 

Lenman (1990 : 11) encourages schools to prepare pupils for 

LL fe in a multicultural s oc iety by allowing them to discover 

f o r hems P\ves problems hat wou ld e nable them the 

poss i bi I i~y t o Live Ln s uch a soc L~ t y . [n this w y pup i l s 

rl :"" r~ncour.Jqr·d t.o ( os t ~~ r mu l t icul t ur ,1 l b~"' h a •;i ou r -ha wo ul 

dl :1n onn)l Jr.HJO ffiiJ l t-ili.nqiJ.Jli:;m . Thi:> COIJ!ci bP. f'.! ,):.:;Lly 

l·rwi :; dql·c! dr rnu l t ic ·ult iJr·, Jl :H~llon l: ; wllc~ r e pupi\!3 of diffl~ r<~ nt 

l ' IJ i t llr' t' :> t ' ll iJld lJ•! ,1tlnrd••d Llw o pp0rt'uni y 0E lr~clt·ninq o nc' 

.t L< t lll' r ' :> I. 11 1 q , \ q Q :; • 

4. 7 Summary 

To sum up this c hapt e r , an observation is made that the 

indigenous languages could be utilized in the t each i ng o f the 

content subjects at the institutions . This will , however , 

require that a tremendous i~put be made on the improvement 

and standa rd ization of the indigenous languages so that they 

can be on par wi:h the White off i cial l anguages if ecucation 

th=ough the indigenous languages is to be effective . The 

~ain question is the establishment of a suitable terminology 
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to be used in the teaching o f these content subjects . The 

question o f compiling a modern dictionary f o r indigenous 

l a nguages is another task that needs t o be embarked upon . 

Ta sk teams a nd committees ha ve to be established t o chec k t he 

possibi li ties needed a nd to i mplement the compilation o f a 

viable d ict Lona ry to be used by all t he releva nt peop le who 

~re inte res.ed in seeing the i ndigenous languages being g i ven 

he opportunity o f bei nq the med i um of i nst r uction . 

This brinq:; u:; 1· o th8 r~nd of t-.his chdpter . 

ch .Jp l ~ r, WI~ will di:;cu:> :i t"h(-! Ci nd l nq :; of rllf-'1 rr ~ :;edt'Ch , ma ke 

r~(~OrnrtH'rtd .J r Lt) r l:i dlld suqq'..!:3L pns~-> ib l t~ l uturv n~SI:!Jr~h . 
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CHAPTER 5 

CONCLUSION 

This chapter wil l focus on the findings of the research 

project. These will be drawn from the questions of the 

research , as wel l as the analyses of the responses from the 

inte rviews. The responses wi ll be checked against the 

h is orical perspectivf':! given tn the research , as well as the 

lantJu.Jqt~ policy ,J:> set. out f o r hr~ country . 

Problr~m:; th<J h<JJP hr;t~n <Jt ):; r ~ rvr·d wirh r~>q<Jrcj .o the research 

will .t 1 S<> b•• :.; t .11 ~~d in ll i :; l; ll.tpt ••r· . Ti t•' r·~c.:ommendat Lons and 

t:IH p0:1Siblr~ f u tur~ rt:S~LlrCh I i Pid m.Jl•'ri l1 SIJC) C)C!StCd for 

5 . 1 Findings of the research 

The aim of this resea r ch is to investiga te the state of the 

indigenous languages in Kroonstad secondary schools . This 

research may not have uncovered much of what has to be 

researched and therefore , this research project ~ay not be a 

complete work . Much wi ll be discussed late r in this chapter 

with regard to the possible f~t re researc~ directions to be 

undertaken . 
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From this research , one discovers that most of the 

respondents feel that the indigenous languages are very 

important to their speakers and need to be developed to be 

more viable so that they could be used in different facets of 

life. These should include fields like science and 

techno logy, eco nomics - where most Blac ks sti ll lack 

i nfo rma tion - f i elds of humanit i e s a nd o rd inary fields of 

communi ca tion . You ng learne rs should b~ t he o ne s who should 

r ece ive much ~tt~nt i on when it com8s t o d~ve op i ng t he 

i nd ig~ nou ~j l.wgu,Jq~s . 

:-; wi chi r1y a nd mi :<inq , o r1 th·~ o ll c~ r h.l n d , 

ru rtw r . lr t~ u t rnu lt Lr~ <.: i.:lli:;rn .:t nd r.-.l l~L. l l irH•' c.Jct i on. A::. 

Krtumalo ( l q ') : 1~0) Stu tes i occu rs in simp le .~ommun icat i on 

without s pc .Jke r r~alizinq i 

Ot he r conce rn s wit h rega rd t o t he i nd i genous languages a r e 

that the y are t o be taught by educators who are qualified and 

have done their methodology. Pupi l s who learn the indigenous 

languages have t o be trained to be confident to use the 

languages whenever they feel fit t o do s o . The question of 

pupils who do isiZulu as subject and are not bold enough to 

come up to be k~own that they do isiZul u are a result of lack 



84 

of confidence which might stem from the teacher who does not 

put much effort in the teaching of the indigenous languages. 

It mus t not be a question of a teacher who can speak isiZulu 

who would be appointed to teach the subject , but a teacher 

trai ned t o teach the language and who has al l the skills of 

tea ch ing and can do further researc h Ln t he Language , so as 

to improv8 t he qual ity o f t he subject. together wi t h that o f 

his / he r t ~achinq . Bamqbo~~ (1 9 1:7 q ) al so confi rms this by 

d n 1 ~ l a r j n q t h a t m o s I. o f l h e "a c t1 c r !-i iJ r ~ u n t r r1 i n <; d o r h a v e 

" .. . M" hudu loq y t o r t!1~ t ir~>t J an <) Uo CJI~ 

r· ~ .! L't\ i nq L::; o t tt~ n rH~ q 1 'l. t l~d , n h"' . 1::>:~t1mp t i()n 

b·~inq Lltat i.f one can s peaY. t it ·~ la ng uag.~ , 

on~ s lw u ld b•~ .:lbl t:! t u t ewch L . " 

(Bamgbose 1Qql : 79) . 

Another finding is that t he re isn 't much background support 

from the home where these pupil s come from. The isiZulu 

class that lacked confidence a c tua lly comprised of pupils who 

ac t ually speak isiXhosa from home . These pupils were made to 

do isiZul u because their parents wi shed them to learn an 

Nguni language . If there was a Xhosa school , then they would 
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do isiXhosa . There isn ' t much support then for these that 

pupils can get from horne . 

Another point to note is that most of the learners, 

especially those from White schools feel that English is more 

important than the ind igenous languages. This is caused by 

the fact that most employments still recruit people basing 

their criteria around English art i culacy . This is w~ere 

lea rner s from White schools diff~r from those at Black 

scr1 (JOIS toqnt.hr"!r wi h heir ~duct'l or:; who fP.eJ hat. . hr"! 

Mc):;; • dUL',J o r:.> nd l1!orn0r:.; hc~vo:~ volccd their opinion tha 

1 II·~ lndiq · ~nou::; l.lnqu.Jqe:.i coulti bt' us'd etfectively ,1:3 rned L. \ 

o t ins ru,~ci on . These respondents have confessed that thcr~ 

is t rernendous US'' of bo h English ilnd the indigenous 

languages when content subjects are taught . Whenever 

learne rs do not understand the content subject , it is 

customa ry with the teachers to resort to the child ' s native 

language to explain . The ma jo ri t y of stude nts mostly welcome 

this because it facil~tates their understanding of the 

subject matter. This practice implies , therefore , that if 

the indigenous languages could be developed they could be 

used as medium of instruction . 
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The indigenous languages , as stated earlier , have been 

declared official languages by the constitution and have to 

be accorded the equal status with the other languages spoken 

in the republic of South Africa . This means that something 

has to be done to use the language to disseminate whatever 

information has to be imparted to the people . If the 

indigenous languages have to be restricted t o certain uses 

and no t others , then this would mean that their status as 

o ff icia l languages i.s inferior . This would mean that they 

t":dst as of fi cial l.lnquag~s only on p.Jp~C!r . r l th i.s i.s true , 

t.hf:!n here l:; no point o t d.;cl rHinq thP. ind i qenous Languages 

.1:1 o rfi(;i . .l l ldrHJll.HJ•~:3 lf rll•'y ~·.1nn<-H' b·~ u:;•'d for ,) v.ni.ety of 

purpo:.;r~:~ . 

T tH~ Whit ' cornmunit y tLnds Ltsell r o b•..! .1t .:1 disadv.:lntage by 

not knowing the indigenous languages . According to the 

res~arch they truly wish o know the indigenous l.:lnquages and 

they admit that they had disad·,antaged themselves for long by 

not knowing these languages . They have admitted that they 

admire those Whites that are fluent in the indigenous 

languages . At the same time they do not make much effort to 

learn the languages. They are still trap9ed in their pride 

and superiority complex that they will be doing the Blacks a 

favour by speaking their languages . 
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5.2 Problems observed 

Most Blacks have a strong feeling that the indigenous 

languages should be developed and be used . They are against 

any kind of interference caused by code mixing and code 

switching whi ch students seem to engage in nowadays . Most 

parents make appeal to the teachers to improve their 

teaching skills and dedication to the ir work , so as to lure 

students back to the Black schools where thay know that the 

indiq~nous lanquaq~s would b~ tauqh l 10 h8ir children . 

/\not tv;H probl~>rn W.J :3 r . l i:;r~d by rtH~ p11pi l:> t·tl•~m:3r21V<~:3 I t1.1t 

t11~y arc~ Ln(l 0nL:•'d by he c r·~ tu··~ :·;p.: ot lit.: trom th•! 

1\JnL'ric::ln tL!LL'Vt:...;Lon proqr.1mrtlf'::l .HH1 hc~n t!H'Y r ind rlh'rn:-~t'lves 

imitating tth.; American way t) t life <Jnd speech . 13u they 

cJdmlt th.Jt this has an impact on their lcJnquages and that 

they find rhemselves neglecting their indigenous languages . 

Students who attend White schools seem to be disc riminating 

against their own languages a~d culture. They have voiced 

great disregard for their culture and claim that life has 

changed ar.d they need not keep to the old t~aditional way of 

living . Kaschula & Anthonissen (1995 : 17) have pointed out 

that once communities become increasi ngly multiracial then 

there will be traces o f new forms of language and culture . 
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What is ironic is that they have adopted the White style of 

living . 

5.3 Recommendations 

The indigenous languages still enjoy great respect and 

recognltLon among their speaker~ . Other racial groups a l so 

feel thdl the Lnd iqenous lanquaq~s now have a bright future 

in the democ rati r. South Africa . It is therefo re of great 

impr) rt dnc'~ t-hat t t11~ i nd Lqr;not J:> lanquag~s sllou Ld be devc loped 

turt hr!r :;o thdt · hr:>·; ,·oul d b· ~ rnorP tunc i ondl <.lnd viable to 

5 . 4 Marketing the indigenous languages 

On the quosri on o f orqani:Lnq festiv~ls o r lectures through 

the medium of indigenous languages , the respondents gave a 

nega ive response . The reason being that most learners seem 

not to be keen to take up assignments on r esearching the 

subject matter through the indigenous languages . trom the 

isiZulu Schoo l an educator even mentioned that the learne r s 

are shy to expose thei r knowledge of isiZulu . This goes 

back to the pace that has to be se: by the ecucators . At 

individual schools educators must take t he initiative to 

pave the way to show learners what has to be done in t hei r 
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studies . Educators must visit the libraries and get 

information on certain information with regard to the 

indigenous languages . This should be compiled and brought 

to school. Learners can now be addressed on these issues 

which their educators feel would be of vital importance to 

them . 

It is true that the medium of instruction in most Black 

schools is English but the educators who offer indigenous 

Languages havta to market their subjects too. They h •. lVe to 

go an e:< r~ rnil~ t:o do th~ work first so hat learners could 

follow the ~xamplc . They hav~ to show the learners that 

1 ndiqenous languag-:!::; arc c.d so as important aL school as all 

o ther: subjct:ts. lt l:.; only t hrough their const.ln t work and 

pressure on learners that they could achieve their goal in 

this venture . 

There has to be days during the week where learners could be 

given talks to present at the assembly on a well-prepared 

i nfo rmative topic in either Sesotho or isiZulu - for schools 

that offer both these indigenous languages . Because the two 

languages are spoken in the same community the learners wil l 

be keen to inquire from one another , more about the topic or 

subject that shall have been discussed . 
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Educators can organize debates and have a topic discussed in 

these indigenous languages . At the beginning it might 

appear absurd because it is not common practice to hold 

debates in the indigenous languages . But after the first 

encounter , there would be encouragement to those who would 

have taken part in this venture . Educators have a great 

task of ensuring that the indigenous languages are 

respected . Sutcliffe & Wong (1986 :1 27) suggest that 

educators have t o sit t ogether in groups to investigate 

lanqu~qe usage in different clJ sses . It Ls the y who have 

re ceived the train i ng t o be the cu~todiar1 o f the educat ion 

ot thulr s ocleries . At ~uch q~thcrinq~ th@y have t o Lnv itc 

people who arc masters in the 1ar1guage and these should come 

~nd motlv~ e the le~rncrs and to qlve them quidanca with 

regard to wha t is expected of them in life and what the 

position and t he future of the indigenous language s will be . 

It is therefore recommended that the language planners , 

lexicographers , sociolinguists , language expe r ts and all 

other interest groups should take the advantage of this 

situation and give much attention to the development of the 

indigenous languages. It should be left within their power 

to ensure that in future the indigenous languages could 

possibly be used as media of instruction in various content 
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subjects that are offered at the Black schools for a start , 

not neglecting the White school s . 

5.5 Reporting news through papers , periodicals and magazines 

According t o the responses one real izes that there is a 

great need for publication o f news pape r s , periodicals and 

magaz ines through the indigenous l anguages . The greater 

response was that those that are availabl~ like Bona 

magazine , news paper3 li.ke Mo..:letsi oa l3asotho and iLang<J , 

form~ r per:iodi cu ls 1 Lkr~ Ts wel opele , Ka h.:J no , and the now 

defunct Wamba, MotswJLltJ wa l3.wa , h<:1d bn~n e ffective in 

tran~mittinq into rmntion to the di t fercn aqcs of the 

commun lt y . 'l'lH~ r c::;pondc nts h .. 1vc re -call !~d the r~

publication of these e xtinct pe riodicals . 

The most dramatic observa tion made with regard to the 

availability of th is reading material is that with the White 

community , there is an abundance o f such materials fo r the 

community to read . With the Black community there is such 

scarcity of material , hence the high illiteracy rate among 

the Blacks. It is true that those Blacks that read Moeletsi 

oa Basotho still get first hand info rmation o f the news even 

though the paper is not a da ily reporter. The paper reports 

news from Lesotho but it is read as far as Kroonstad . This 
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reveals that there is a great need of Black publication of 

these indigenous news reporters locally. If similar 

newspapers could be available to the Black community , then 

they would be of great significance to the community . Most 

Blacks that are semi-literate could gain access to reading 

news in their own language . As Weinreich (1968 : 107 ) s tates 

adult membe~s of a certain l anguage group p r efer t hei r 

language un less they have to negotiate something . 

These adult memb~ rs o f the 13Lack community a r e the ones who 

Co rm the larq~r p~rc~ntaq~ ot the seml-li t~ ra te . Th8 young 

and he middl e aqcd semi-li ter~t ~ a lso read pape r s these 

dJy;;; . They cJr 1~ most I y LnttHestcd i.n sport!:i to l'ind out how 

their teams progress through the Pr emie r League , Castle 

League, and so on. If they could be provided wi th the 

i ndigenous language newspapers, they would mostly be 

inte rested in reading about spo rts but they would also read 

o ther news contained in the papers that would be of va lue to 

them . 

Much concern was raised with regard to magazines . If more 

Black magazines in the indigenous l anguages could be 

available, a greater percentage of the youth and the learner 

readers could gain access to these publications . Young 

children like cuttings from magazines especially of people 
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they adore - beauty queens , players , singers - all these are 

pasted on their bedroom walls and cupboards . Young girls 

make cuttings and collections of recipes , fashion designs 

etc . Now all these could be available to them in their 

indigenous languages and they would be appreciated even 

more . 

Parents could also beneflt a lot out of such indigenous 

publications . Those who like cook ing could interpret 

r~c ipes in th~L r own lanquaqe and more recipes could be sent 

by different p~r~n ts for publicatJon . The ma le section of 

rlH! corruttuni ty coul d .tl :.;o b0. introduced t o the Oo - i.t - you c-self 

- (DIY) proi ects and they could do a lot for themseLves. 

Tht' indiq(-'nOU:j l..1nqu.1qes c.:1n do .:1 lot for the Black 

community in this regard . 

Gener.:1lly , the indigenous publications can reach out to many 

readers of all levels . They could gain support and if they 

strive to be on par with the conventional English papers , 

they could be put on a favourable competition . In the same 

way that the available newspapers, Moeletsi oa Basotho and 

iLanga are distributed far away from the publication base , 

so can we have local newspapers being distributed locally 

and being successfully supported. 
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Possible future research directions 

From this study one discovers that the indigenous 

languages had not been accorded the necessary status 

they were supposed to enjoy . Much investigation still 

needs to be made t o find out possible concepts to be 

used when teaching content subjects through the 

indigenous languages . Much needs t o be done t o brighten 

the future of the indigenous languages in the democratic 

South Africa. 
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APPENDIX 

Collected Data for interview questions in chapter 3 

This section will focus on the responses that were gathered from 

the different respondents that were interviewed from different 

schools around Kroonstad . 

Both educators and learners were participants in the interviews 

that were conducted . The collected da a will be listed as it has 

b8en Eound from the respondents. Most responses were found to be 

t1c same and thcr~for8 such r esponses were consolida ed into one 

rn::;ponse . 

3 . l . l(a) Are there any of the indigenous languages offered in 

your school? If any which are those? 

3 . 1.1 (b) Do you think that the indigenous languages should be 

included in your curriculum? 

3 . 1.2 Bow many learners do each of these languages? 

3.1.3 Which is the most dominant language and why? 



3.1.4 

3 . 1.5 

3 . 1.6 

3 . 1.7 

3.1.8 

3 . 1. 9 

3 .1.10 
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Do you as learners feel that the indigenous languages 

could be used as medium of instruction at second.ary 

schools and tertiary institutions? 

Do learners feel that they could proceed with the 

learning of indigenous languages as subjects at tertiary 

level? 

Are the educators who teach the indigenous languages 

fully qualified to teach them? 

As educators what attempts do you do to improve the 

standard of 'your teaching' of the indigenous language? 

What incentives do you as an educator give to learners 

to ensure that they develop the love for their indigenous 

languages? 

As Black learners do you regard the indigenous languages 

as equally important as other foreign languages? 

Language upholds culture; what is done to ensure that 

culture is upheld through the indigenous languages? 



3 . 1 . 11 

3 . 1 . 12 

3.1.13 

3.1.14 

3.1.15 

3.1.16 

3 . 1.17 
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Which African cultural activities do you ever attend and 

do you gain anything out of them? 

Do you ever organize festivals or lectures - through the 

indigenous languages? 

Young people use more loan words in their spe9ch than 

they use authentic indigenous words, example kwata -

kgena . What is your feeling towards this? 

How often do you read materials written in tha 

indigenous languages? 

Do you think that the indigenous languages could be 

effectively used in reporting the daily news as 

newspapers? 

What kind of magazines would you like to see published 

in Sesotho? 

What is your feeling about the publication of magazines 

in the indigenous languages for young learners at lower 

classes? 



3 . 1 . 18 

3 . 1. 19 

3 .1. 20 

3 .1 . 21 
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Do you ever talk any of the indigenous languages on your 

own accord, and if so what progress have you made? 

Do code mixing and code switching bring improvement to 

the use of the indigenous languages? 

Is it possible to organi ze a competition , like the 

English Olympiad, for the indigenous languages among 

Kroonstad secondary schools? 

What is the future of thg indigenous languages in 

Kroonstad? 
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