
 

Factors affecting the spiritual development of young children in 

Christian faith based pre-schools in the Oyo State of Nigeria 

 

by 

 

FOLUKE OMOBONIKE ODESOLA 

 

Submitted in accordance with the requirements for the degree of 

 

DOCTOR OF PHILOSOPHY 

 

in Early Childhood Education 

 

 

at the 

 

UNIVERSITY OF SOUTH AFRICA 

 

 

 

  SUPERVISOR:     Dr D. Hannaway 

                                      CO-SUPERVISOR:    Dr M. R. Modise 

 

 

 April 2021 

 

 

 

 



 i 

    DECLARATION 

 

Name: Foluke Omobonike Odesola 

Student Number: 63574349 

Degree: Doctor of Philosophy in Education 

Factors affecting the spiritual development of young children in Christian faith 

based pre-schools in the Oyo State of Nigeria  

I declare that the above thesis is my own work and that all the sources that I have used 

or quoted have been indicated and acknowledged by means of complete references.  

I further declare that I submitted the thesis to originality checking software and that it 

falls within the accepted requirements for originality. 

I further declare that I have not previously submitted this work, or part of it, for 

examination at Unisa for another qualification or at any other higher education 

institution. 

 

                         April 21, 2021 

-----------------------   --------------------  

F. O. Odesola     Date 

 

 

 

 



 ii 

POSITIONALITY OF THE RESEARCHER 

Throughout history and across cultures and traditions, being spiritual is a basic and 

natural function in individuals’ lived-experiences. Spiritual development differs from 

other development processes such as physical, cognitive, or emotional. It often involves 

an active act of choice. Religion is integral to all the activities of the people of Nigeria 

from the beginning of their lives to the end, and this is embedded in the Constitution 

which defines the country as a secular state. Christianity, Islam and Traditional religions 

are the three major religions that are prevalent in Nigerian society. In 2011, a Pew 

Forum research statistics of global Christianity revealed that Christianity made up about 

56% of the Nigerian population. This study looks at spirituality from the Christian point of 

view based on the life and teachings of Jesus Christ. Hence, the phenomenon of 

spiritual development which can also be developed and practised outside the religion is 

under study. 

Christian spirituality is a set of beliefs, values and way of life that reflects the teachings 

of the Bible, the holy book of Christianity. From a personal standpoint, and as a former 

Chaplain of a secondary school of Baptist denomination in Nigeria for more than a 

decade experience, I believe that the spiritual development of young children in a 

church setting or in Christian faith-based pre-school education centre is a fundamental 

component of their growth. The innate spirituality of young children is a more 

appropriate and relevant starting point for religious education practices and 

programmes.  

This study focused specifically on Christian beliefs and practices from pre-school 

environments because my assumption was that pre-school teachers should be in a 

position of guiding young children on how to put into practice what they read in the 

Bible. My expectation was aligned to my findings since the majority of the teachers 

guide children on the path to spirituality. However, the administrators and the 

proprietors need to support the pre-school teachers with intentional ministerial training 

to gain skills and knowledge to enhance the spiritual development of young children. 

Therefore, this research explored factors affecting the spiritual development of young 

children in the Oyo State of Nigeria by dissecting pre-school administrators’ and 
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teachers’ perceptions concerning the spiritual development of young children, especially 

on the aspect of how teachers put their understanding into practice.  
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ABSTRACT 

Many Christian faith-based preschools in the Oyo State of Nigeria are realising that 

spiritual development is an essential part of young children’s natural growth and should 

be given due attention. Accordingly, activities at preschools should be geared to support 

young children’s spiritual development. In conjunction with the administrators, the pre-

school teachers at Christian faith-based schools are charged with the responsibility of 

attending to the spiritual development of young children in their care. This research 

study examined factors affecting the spiritual development of young children in the Oyo 

State of Nigeria by employing a qualitative method with phenomenological research 

design. The research highlighted realities via developmental theories regarding the 

spiritual development of young children; government’s stand on the spiritual 

development of young children; how spiritual development of young children is 

facilitated in an early childhood setting; the benefits of spiritual development during early 

childhood; and the implications of spiritual development for practice in the Oyo State of 

Nigeria. Data were gathered through semi-structured interviews, observation of 

practices and document analyses of the records of four preschools. All were 

purposefully selected, including the twenty teachers and four administrators. The results 

of the research revealed that all the pre-school teachers who showed interest in 

fostering spirituality in young children should gain experience, understanding and 

training in best practices. It was also found that although the Nigerian government has 

policies and curricula for early childhood education (ECE), these do not include 

spirituality or faith-based teaching. Further, to exacerbate the situation, the government 

does not monitor and evaluate the implementation of policies and ECE curricula. This 

study discovered that preschool teachers have a general understanding of how to 

enhance the spiritual development of young children by drawing on their own (i.e. the 

preschool teachers’) personal spiritual development processes, which should be 

complemented by formal training. The benefits of spiritual development in young 

children include the inculcation of sound moral values, feelings of joy, academic 

excellence, unity and development in the community, the development of committed 

future leaders and the promotion of national peace. The research study recommends 

that the government of Nigeria intervene in early childhood education by providing 
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financial support and formal training for preschool teachers in the area of spiritual 

development of young children and by motivating administrators and preschool teachers 

to be more cooperative and creative in including spiritual development in their school’s 

curriculum. 

 

Key terms: Early Childhood Education (ECE), spiritual development, spirituality, 

preschool, faith-based organisation, Christianity, religiousity, curriculum, teachers, 

administration, Non Governmental Organisations (NGOs.  
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KAKARETŠO  

Dikolo tše di ntši tšeo di theilwego tumelong Nageng ya Oyo ya Nigeria di lemoga gore 

kgolo ya semoya ke karolo ye bohlokwa kgolong ya tlhago ya bana ba banyenyane 

gomme e swanetše go fiwa tlhokomelo ye e swanetšego. Ka gona, mešomo ya 

dikolong tša bomapimpana e swanetše go dumelelana le thekgo ya kgolo ya bana ba 

ba banyenyane moyeng. Gammogo le basepediši, barutiši ba dikolo tša bomapimpana 

ba dikolo tše di theilwego tumelong ya Bokriste ba filwe maikarabelo a go hlokomela 

kgolo ya semoya ya bana ba banyenyane tlhokomelong ya bona. Dinyakišišo tše di 

hlahlobile dintlha tšeo di amanago le kgolo ya semoya ya bana ba banyenyane Nageng 

ya Oyo ya Nigeria ka go šomiša mokgwa wa go šomiša dipalopalo ka mokgwa wa go 

sekaseka wa tlhathollo ya ponagalo. Dinyakišišo di lebišitše tlhokomelo go dinnete ka 

diteori tša tlhabollo mabapi le kgolo ya semoya ya bana ba banyenyane; boemo bja 

mmušo mabapi le kgolo ya semoya ya bana ba banyenyane; kgolo ya semoya ya bana 

ba banyenyane e sepetšwa bjang maemong a bongwana; dikholego tša kgolo ya 

semoya nakong ya bongwana; le ditlamorago tša kgolo ya semoya bakeng sa go 

itlwaetša Nageng ya Oyo ya Nigeria. Datha e ile ya kgoboketšwa ka dipoledišano tša go 

se beakanywe pele ga nako, tekodišišo ya ditlwaelo le go sekaseka dingwalo tša 

direkoto tša dikolo tše nne tša bomapimpana. Ka moka ba kgethilwe ka nepo go 

akaretšwa barutiši ba masomepedi le basepediši ba bane. Dipoelo tša dinyakišišo di 

utolotše gore barutiši ka moka dikolong tša bomapimpana bao ba bontšhitšego 

kgahlego ya go matlafatša bomoya go bana ba banyenyane ba swanetše go ba le 

boitemogelo, kwešišo le tlhahlo ka ditlwaedi tše kaone. Go hweditšwe gape gore le ge e 

le gore mmušo wa Naigeria o na le dipholisi le mananethuto bakeng sa thuto ya bana 

ba mengwaga ya ka fase (ECE), tšona ga di akaretše bomoya goba thuto ye e 

theilwego tumelong. Go feta moo, go mpefatša seemo, mmušo ga o hlokomele le go 

sekaseka phethagatšo ya dipholisi le mananethuto a ECE. Dinyakišišo tše di humane 

gore barutiši ba dikolo tša bomapimpana ba na le kwešišo ye e akaretšago ya go 

matlafatša kgolo ya semoya ya bana ba banyenyane ka go itirela ditshepedišo tša bona 

tša tlhabollo ya semoya (k,g.r tša barutiši ba sekolo sa bomapimpana ), tše di 

swanetšego go tlaleletšwa ke tlhahlo ya semmušo. Mehola ya tlhabollo ya semoya go 

bana ba banyenyane e akaretša go ruta melao ya maitshwaro ye e nepagetšego, 



 vii 

maikutlo a lethabo, maemo a godimo dithutong, kopano le hlabologo setšhabeng, 

tlhabollo ya baetapele ba ka  

moso ba ba ineetšego le tšweletšopele ya khutšo ya setšhaba. Dinyakišišo di digela 

gore mmušo wa Nigeria o tsene ka bogare thutong ya bomapimpana ka go fana ka 

thekgo ya ditšhelete ya semmušo bakeng sa barutiši ba sekolo sa bomapimpana 

lekaleng la tlhabollo ya semoya ya bana ba banyenyane le ka go hlohleletša basepediši 

le barutiši ba sekolo sa bomapimpana gore ba šomišane mmogo kudu le gore ba be le 

bokgoni bja go akaretša tlhabollo ya semoya lenanethutong la sekolo sa bona.  

Mareo a bohlokwa: Thuto ya Bana ba Mengwaga ya ka Fase (ECE), tlhabollo ya 

semoya, bomoya, sekolo sa bomapimpana, mokgatlo wo o theilwego tumelong 
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OKUQUKETHWE  

Izikole eziningi zezinkulisa ezisekelwe okholweni lwesizwe sase-Oyo eNigeria ziqaphela 

ukuthi ukukhula ngokomoya ongcwele kuyingxenye ebalulekile yokukhula kwemvelo 

kwezingane ezincane futhi kufanele kunikezwe ukunakwa okufanele. Ngokunjalo, 

imisebenzi ezikoleni zezinkulisa kufanele ihloselwe ukuxhasa ukukhula kwezingane 

ezincane ngokomoya ongcwele. Ngokubambisana nabaphathi, othisha basezikoleni 

zezinkulisa ezikoleni ezisekelwe enkolweni yobuKristu bathweswe umthwalo 

wokunakekela ukukhula kwezingane ezisencane abazinakekelayo ngokomoya 

ongcwele. Lesi sifundo socwaningo sihlola izici ezithinta ukukhula ngokomoya ongcwele 

kwezingane ezisencane esizweni sase-Oyo eNigeria ngokusebenzisa indlela 

yekhwalithi enendlela yokuhumusha yokuhlaziya kocwaningo. Ucwaningo 

luqhakambise amaqiniso ngokusebenzisa imibono yokuthuthuka maqondana nokukhula 

ngokomoya ongcwele kwezingane ezincane; ukuma kukahulumeni ngokukhula 

ngokomoya ongcwele kwezingane ezincane; ukuthi ukukhula okungokomoya ongcwele 

kwezingane ezincane kusizwa kanjani esimeni sezingane ezisencane; izinzuzo 

zokukhula ngokomoya ongcwele ngesikhathi sobuntwana; kanye nemiphumela 

yokukhula ngokomoya ongcwele ekusebenzeni esizweni sase-Oyo eNigeria. 

Imininingwane yaqoqwa ngezingxoxo ezihleleke kancane, ukubhekwa kwemikhuba 

kanye nokuhlaziywa kwemibhalo yamarekhodi ezikole zezinkulisa ezine. Zonke 

zakhethwa ngenhloso, kufaka phakathi othisha abangamashumi amabili nabaphathi 

abane. Imiphumela yocwaningo iveze ukuthi bonke othisha basenkulisa abakhombise 

intshisekelo yokukhuthaza ngokomoya ongcwele ezinganeni ezincane kufanele bathole 

ulwazi, ukuqonda nokuqeqeshwa ngemikhuba emihle. Kutholakale nokuthi yize 

uhulumeni waseNigeria enezinqubomgomo nezifundo zemfundo yezingane ezisencane 

(i-ECE), lokhu akubandakanyi okungokomoya ongcwele noma imfundiso esekwe 

enkolweni. Ngaphezu kwalokho, ukubhebhethekisa lesi simo, uhulumeni akabheki futhi 

ahlole ukusetshenziswa kwezinqubomgomo nezifundo ze-ECE. Lolu cwaningo luthole 

ukuthi othisha basenkulisa banokuqonda okujwayelekile kokuthi bangakuthuthukisa 

kanjani ukukhula ngokomoya ongcwele kwezingane ezincane ngokuzidweba ngokwabo 

(okusho othisha basezinkulisa) izinqubo zomuntu siqu zokuthuthuka ngokomoya 
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ongcwele, okufanele zihambisane nokuqeqeshwa okusemthethweni. Izinzuzo 

zokukhula ngokomoya ongcwele ezinganeni ezisencane zifaka ukugxilwa kokuziphatha 

okuhle, imizwa yenjabulo, ukwenza kahle kakhulu ezifundweni, ubumbano nentuthuko 

emphakathini, ukuthuthukiswa  

kwabaholi besikhathi esizayo abazinikele kanye nokugqugquzela ukuthula kwezwe. 

Isifundo socwaningo siphakamisa ukuthi uhulumeni waseNigeria angenelele 

emfundweni yezingane ezisencane ngokunikeza ukwesekwa kwezezimali kanye 

nokuqeqeshwa okusemthethweni kothisha basenkulisa endaweni yokukhula 

ngokomoya ongcwele kwezingane ezisencane nangokukhuthaza abaphathi kanye 

nothisha basenkulisa ukuthi babambisane futhi babe nobuciko ekufakeni ukukhula 

ngokomoya ongcwele ezifundweni zesikole sabo.  

Amagama asemqoka: Imfundo Yezingane Ezisencane; Ukukhula ngokomoya 

ongcwele; Ngokomoya ongcwele; Inkulisa; Inhlangano esekelwe okholweni 
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ÀFÒYEMỌ̀  

Ọ̀pọ̀lọ́pọ̀ àwon ilé-ìwé ẹ̀pa ti Onígbàgbọ́ nínú Ìpínlẹ̀ Ọ̀yọ́ ti Nàijíríá ti ń mọ̀ wípé ìdàgbà 

lẹ́ẹ̀mí jẹ́ ara àti kòṣémàní fún ìdàgbà àwọn ọmọdé eléyìí tí ó yẹ kí á fún ní àbojútó tí ó 

yẹ. Gẹ́gẹ́bẹ́ẹ̀, àwọn iṣẹ́-akitiyan tí àwọn ilé-ìwé ẹ̀pa ṣètò rẹ̀ gbọ́dọ̀ jẹ́ eléyìí tí ó wàa láti 

fọwọ́sowọ́pọ̀ pẹ̀lú dídàgbà àwọn ọmọdé lẹ́ẹ̀mí. Ní àsopọ̀ pẹ̀lú àwọn aláàkóso, àwọn 

olùkọ́ ilé-ìwé ẹ̀pa ti àwọn ilé-ìwé àwọn Onígbàgbọ́ Kìrìstẹ́nì ní ojúṣe àti máa dáhùn sí 

dídàgbà lẹ́ẹ̀mí àwọn ọmọdé tí ó wàa ní ìkawọ́ wọn. Nítorínà, ètò ẹ̀kọ́ ìwáàdí yíi se 

àyẹ̀wò àwọn oun tí ó ní ipa lórí ìdàgbà àwọn ọmọdé lẹ́ẹ̀mí nínú Ìpínlẹ̀ Ọ̀yọ́ ti Nàijíríà 

nípa ṣíṣàmúlò ọ̀nà kan tí ó dára pẹ̀lú ṣíṣe ìtúmọ̀ ìyànnàná àgbékalẹ̀ kan. Ètò ẹ̀kọ́ ìwáàdí 

ṣàfihàn àwọn òtítọ́ nípasẹ̀ àwọn àgbékalẹ̀-ìmọ̀ ìdàgbà tí ó níṣe pẹ̀lú dídàgbà àwọn ọmọ 

lẹ́ẹ̀mí, ìdúró Ìjọba lórí ìdàgbà àwọn ọmọdé lẹ́ẹ̀mí, bí dídàgbà àwọn ọmọdé lẹ́ẹ̀mí ṣe lè jẹ́ 

eléyìí tí ó lẹ́ẹ̀tọ́ ní òwùrọ́-ọjọ́ ìgbéayé èwe, àwọn ànfàní dídàgbà lẹ́ẹ̀mí ní òwúrọ̀-ọjọ́ 

ìgbéayé èwe, àti àwọn ipa tàbí àtunbọ̀tán dídàgbà lẹ́ẹ̀mí fún iṣẹ́-ṣíṣee ní Ìpínlẹ̀ Ọ̀yọ́ ti 

Nàijíríà. Àkójọpọ̀ ọ̀rọ̀ wáyé nípasẹ̀ ìfọ̀rọ̀wánilẹ́nuwò ètò-ológbele, ṣíṣe àkíyèsí àwọn iṣẹ́, 

àti yíyànnàná àwọn ìwé-àkosílẹ̀ ti ilé-ìwé ẹpa mẹ́rìn-in. Gbogbo wọn ni ó jẹ́ yíyàn pẹ̀lú 

ète pẹ̀lú Ogún Olùkọ́ àti aláàkóso mérìn-in. Àwọn èsì láti inú ètò ìwáàdí fihàn wípé 

gbogbo àwọn Olùkọ́ ilé- ìwé epa tí ó fi inú dídùn hàn sí ìmúnṣẹlẹ̀ ìgbéayé lẹ́ẹ̀mí nínú 

àwọn ọmọdé gbọ́dọ̀ ní ìrírí, òye àti ìkẹ́ẹ̀kọ́ nínú iṣẹ́ tí ó dárajù. Ó tún di rírí wípé bí ó tilẹ̀ 

jẹ́ wípé Ìjọba Nàijíríà ní àwọn ìlànà fún lílò àti àlàkalẹ̀ ẹ̀kọ́ fún ẹ̀kọ́ òwúrọ̀-ọjọ́ ọmọdé àti 

àbojútó, àwọn eléyìí kò ní ìgbéayé ẹ̀mí tàbí ìkẹ́ẹ̀kọ́ tí ó dálé ìgbàgbọ́ nínú. Síwájú, láti ní 

àrídájú ìlọsókè ìṣẹ̀lẹ̀ náà, Ìjọba kòṣe àbojútó, àti àgbéyẹ̀wò ìmúṣẹ ìlànà fún lílò àti 

àlàkalẹ̀ ẹ̀kọ́ ECCE. Ètò ìwáàdí yíi ṣàwárí rẹ̀ wípé àwọn olùkọ́ ilé-ìwé ẹpa ní òye 

gbogboogbò bí ìdàgbà lẹ́ẹ̀mí àwọn ọmọdé ṣe lè yáa ní Kánkán síi nípa ṣíṣe iṣẹ́ lórí 

(Àwọn Olùkọ́ ilé-ìwé ẹpa) ìlànà dídàgbà lẹ́ẹ̀mí ti ara ẹni eléyìí tí óyẹ kí ìkẹ́ẹ̀kọ́ ilé-ìwé ó tì 

lẹ́yìn. Àwọn ànfàaní dídàgbà lẹ́ẹ̀mí nípa àwọn ọmọdé nii, mímún àwọn ẹ̀kọ́ ìwà rere 

iyebíye wàa nínú ọmọdé, ìmọ̀lára ti ayọ̀, ìṣọ̀kan nínú àwùjọ, mímún Àlàáfíà orílẹ̀-èdè 

tẹ̀síwájú, pípèsè àwọn adarí Ọjọ́ iwájú tí ó ní ìfàrajìn, yíyige nínú ẹ̀kọ́, àti ìdàgbà àwùjọ. 

Ètò ìwáàdí náà ṣe ìṣèdúró wípé kí ìjọba dásí ètò ẹ̀kọ́ òwúrò-ọjọ ìgbéayé èwe nípa fífún 

wọn ní ìfọwọ́sọwọ́pọ̀ nípa owó, ètò ìkẹ́ẹ̀kọ́ àìgbẹ̀fẹ̀ fùn àwọn Olùkọ́ ilé-ìwé epa pàtàkì 

jùlọ ní agbọndan tí ìdàgbà lẹ́ẹ̀mí ti àwọn ọmọdé àti ríru àwọn aláàkóso sókè àti àwọn 
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olùkọ́ ilé-ìwé epa láti túnbọ̀ lè fọwọ́sọwọ́pọọ̀, kí wọn sì leè ronú àgbékàlè ọ̀tun nípa fífi 

dídàgbà lẹ́ẹ̀mí sínú àlàkalẹ̀ ẹ̀kọ́ àwọn ilé-ìwé.  

 

Àwọn Ọ̀rọ̀ tí ó jẹ́ kókó:  

Ètò ẹ̀kọ́ òwúrọ̀-ọjọ́, Ìgbéayé èwe, Ìgbéayé ẹ̀mí, Ìdàgbà lẹ́ẹ̀mí, Òwúrọ̀-ọjọ́ ìdàgbà èwe (K 

I E), ilé- ìwé ẹpa, Ètò ìdásílẹ̀ tí ó ní ìpìlẹ̀ ìgbàgbọ́. 
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CHAPTER ONE 

                                        ORIENTATION 

1.1 INTRODUCTION AND BACKGROUND 

Religion pervades most activities of the people of Nigeria from the beginning of their 

lives to the end. This illustrates that Nigeria, according to its Constitution, is a secular 

country. Christianity, Islam and the Traditional religion are embedded in Nigerian society 

(Akanbi & Bayer, 2017:1). In 2011, statistics from the Pew Forum research of global 

Christianity revealed that Christianity was the dominant religion in Nigeria with 56% of 

followers (Pew Research Center, 2011:67). This study looks at spirituality from the 

Christian point of view based on the life and teachings of Jesus Christ because I am 

from the Christian background and a Pastor. Christianity was introduced into Nigeria 

following the return of Christian slaves, beginning in 1838. Deem (2011:1) states that 

believers of Jesus Christ,  referred to as Christians, assert that God was not created, 

but He is self-existing, and even existed before the creation of the entire universe that 

He created, so God is not subjected to anything and anybody. Christian spirituality is a 

set of beliefs, values and actions that reflects the teachings of the Bible, the holy book 

of Christianity. In the Bible, emotional and social skills are taught in passages like 

Galatians 5: 22, where characteristics of love, peace, patience, kindness, goodness, 

faithfulness, gentleness and self control are seriously encouraged. It is expected that 

adults, like parents and educators, guide children on how to put into practice what they 

read in the Bible (Robinson, 2020: 265). Young children’s spirituality and religiosity are 

relevant to who they are and who they will become. All children have in-born spiritual 

abilities, such that what they are, where they belong, their sense of reasoning, and their 

destiny in life are interconnected. These are affected by their spirituality and the ways 

through which this spirituality should be developed (Queensland Catholic Education 

Commission [QCEC], 2010:2).  

The spiritual development of children at the Early Childhood (EC) stage is not a 

common area of research globally, or in Nigeria. The increasing number of children from 

families and homes having different religious beliefs in the midst of strong resistance as 

indicated in public discussion of religious beliefs and values, made many adults believe 
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that questions of spirituality should better be left to religious leaders, institutions and 

especially the parents of the children (Robinson, 2020: 268). Therefore, this omission 

concerning a child’s spiritual development limits practitioners’ ability to develop fully 

integrated interaction programmes with children and families. Further, the dearth of 

studies on children’s early experiences regarding religious and spiritual development 

may impact negatively on children’s holistic development. According to Valenkamp 

(2008: 236), there are some psychologists who endorsed looking positively at spirituality 

in young children; they were Carl Jung (1934), James Fowler (1981) and Anton Backer 

(2006). These psychologists wrote on topics of children’s spiritual development and 

regarded it as a necessity for healthy personal development. Religion and faith play 

roles in finding security in life and in forming ego-identity in children while growing up. 

Therefore, the holistic development of a child implies that he/she “is a whole person 

physically, emotionally, intellectually and spiritually” - a notion that is of critical 

importance to this study (Rossister, 2011: 58). 

The development of children spiritually is a crucial factor when one rears children at an 

early age as this will have a positive effect on their future success in life. To develop 

spiritually is a dimension in life that includes thinking and feeling about the excellent and 

incomparable ideas about God, the Creator on earth, which makes us worthy as human 

beings. Anyone who has sound spiritual upbringing will have a sense of meaning, live 

purposefully, love and care for self and others, all of which makes us to take care of the 

earth with its creations of plants and animals (Selvam, 2013: 130). The spiritual and 

moral dimensions that direct the thinking and behaviour of an individual starts from early 

childhood (Rossister, 2010:7). Spirituality is for all human beings, and young children 

should be exposed to opportunities to develop in this dimension. Society should not 

assume that children only need spiritual guidance when they reach the primary school 

stage. Spirituality that brings about belief in God will strengthen social and emotional 

connections for all young children (Selvam, 2013: 131). It is obvious that spiritual 

development is a human right that should be addressed urgently to build children 

holistically.  
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Between the ages of 3 - 6 is a period of rapid development in which noticeable and 

significant changes are manifested in the lives of children, but this should be managed 

astutely and sensitively. According to the Nigerian National Policy on Education (2012), 

Early Childhood Development (ECD) is from three to six years of age. Formal 

education, which is not compulsory, but available to all who can afford it, begins in 

preschool education centres, also referred to as day-care centres and nursery schools 

to children of ages three to six years. This is enriched by normal parental home-training 

given to children from birth to three years which makes them school-ready 

(Obiweluozor, 2015: 1). Children at this stage of life are growing and developing every 

day. They are affected by many factors: economically, environmentally, socially, and 

even spiritually - both in positive and negative ways. Educationists and biological 

parents focus much attention on the cognitive, physical, linguistic and social-emotional 

development of children (Myers, 2009:2).  

There are limited studies on how the spiritual life of the child is addressed in schools. 

Existing empirical literature is predominantly concerned with defining and measuring 

children’s spirituality (Robinson, 2017: 50). Literature asserts that children spirituality 

must be nurtured if it is to be developed, otherwise it will be lost (Kings, 2016: 15). 

Spiritual development is considered as the individual’s growth in self-awareness, and is 

concerned with the way the human being is nurtured (De Souza, 2016: 60). Admittedly, 

all these studies mentioned that there should be spiritual development but they did not 

investigate the factors that affected it. If the pre-schools have to gain knowledge and 

skills from research then factors influencing spirituality should be included. This 

research intends to do just that.  Since the spiritual development of a young child is 

often ignored in practice, which is dissonant with the holistic development of a child, this 

study therefore aims to fill this  gap and provide some insight into the importance of 

including the spiritual domain (with all its contributory facets) of development in the early 

childhood curriculum. 

Teachers and experts, taking care of preschool children in schools, usually 

underestimate the relevance and significance of the spirituality aspect of children in 

curriculum-designing. In every modern society, as emphasised by Obiweluozor 
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(2015:3), there is a sensible belief that education is very important to the development 

of a nation. However, we have to activate all stages of education right from pre-school 

since it is the foundation on which all other educational stages are built. Spiritual 

development in Early Childhood Education (ECE) should be a topic of great concern to 

governments, parents and educators. Robins (2017:1) affirmed that spiritual 

development, particularly in early childhood, creates a platform of morality that brings 

about the correct perception of ethics, a healthy sense of justice that motivates 

individuals towards acts of kindness, compassion, and charity. He further highlighted 

that there should be the promotion of more positive understandings and considerations 

of the religious differences that negatively impact our world. Positive spiritual 

development in young children produces peaceful interactions and relationships among 

those of similar religions and beliefs (Robins, 2017: 1). 

 

It is the researcher’s contention that early childhood spiritual development should be an 

integral part of the pre-school stage which is a critical period of rapid physical, cognitive 

and psychosocial development in a child. Concrete reports of nurturing in the early 

years of a child reveal that there is much difference which leads to becoming a 

responsible adult for a better future. Early Childhood years form the foundation for all 

aspects of growth such as intelligence, behaviour, love for God, increased capacity to 

learn, and helps in driving oneself towards becoming a responsible adult. A sense of 

urgency should prevail in terms of prioritising the inclusion of spirituality during the ECD 

years. It is assumed that a child who has received spiritual enlightenment in their 

upbringing will be morally upright in later years. The Revised Standard Version Bible 

(Proverbs 22:6) conscientises us  that if we nurture a child in the correct way, then when 

he/she grows into adulthood, he/she will not go astray. This research will acknowledge 

research works in the field of Spiritual Development in Early Childhood Education and 

build upon it. 

 

Other terms that are normally used for Early Childhood Education (ECE) are Early Child 

Care Development and Education (ECCDE), Early Child Care and Education (ECCE), 

Early Child Development (ECD), Early Education (EE) and Early Childhood Learning 
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(ECL). These are referred to parts of the study. The next section will present the 

rationale of the study. 

1.1 RATIONALE FOR THE STUDY 

The need for the inclusion of spiritual development in the early childhood (EC) 

curriculum was unearthed while I was executing my job responsibilities as a chaplain in 

a secondary school in the Oyo State of Nigeria. I had the experience of working as a 

full-time chaplain for over a decade in a Christian secondary school which afforded me 

the opportunity of interacting with many teenagers and their parents. Through my 

observation, many of these secondary school students did not have the opportunity to 

attend a pre-school at all or they attended ones where spirituality was not emphasised; 

and this seemed to have affected their spiritual upbringing which is telling on their 

morality. I therefore advocate that there is an urgent need for spiritual development to 

be incorporated into the pre-school curriculum.  

 

In the Nigerian context, the majority of parents seem to be failing to perform their 

parental tasks adequately, especially in the area of spiritual development. Therefore, 

teachers may become an indispensable medium of support in developing young 

children spiritually. As a result, the role of pre-school teacher in the country’s education 

system is very critical in the holistic development, especially the spiritual development, 

of young children. The findings from this research present a significant contribution to 

theory on pre-school teachers’ practices to foster spiritual development such as early 

childhood teachers’ understanding of spirituality, and the programmes and practices 

they engage the young children in to promote spiritual development.  

 

In reiteration, this research has significance for pre-school teachers’ practices by 

providing findings relating to what they know, what they plan for, and what they actually 

do in practice to promote young children’s spiritual development at the early childhood 

stage. Additionally, the research is significant for future research that intends to 

investigate the knowledge and skills of pre-school teachers by making use of the 

research outcomes using this study as a framework. 
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Despite the growing importance of spirituality in education, pre-school children at the 

early childhood stage are confronted with some challenges that have not encouraged 

the effective implementation of spiritual education in the Oyo State of Nigeria. The 

Government of Nigeria is not involved in Early Childhood Education (ECE) as much as it 

is with Primary Education. Hence, the responsibility for ECE in Nigeria is overseen by 

NGOs, local communities, parents, individuals and religious organisations (Offorma, 

2009: 5). It is against this backdrop of challenges that I developed an interest in the 

spiritual development of young children at early childhood centres. Therefore, this study 

intends to investigate the factors affecting the implementation of spiritual development 

education of young children in the Oyo State of Nigeria.  

1.2 STATEMENT OF THE PROBLEM 

Early Childhood spiritual development should create moral uprightness that influences 

people to be ethical and sincere in relating with one another through love and fairness. 

According to Myers (2009:32), “faith-based pre-schools are where spiritual formation in 

young children should be developed as they are given early childhood education”. 

Nevertheless, many faith-based schools claim that they are discharging this expected 

duty in the school via moral instructions; yet there is little evidence to confirm this in 

terms of producing spiritually-modeled children (Myers, 2009: 32). Reaping the benefits 

of attending a faith-based pre-school to entrench sound moral behaviour seems to be 

lacking in the Oyo State of Nigeria. 

 

Therefore, this research focused on investigating the factors that influence the spiritual 

development of young children in the Oyo State of Nigeria through seeking answers to 

the main research question (and sub-questions) stated below. 

1.3. RESEARCH QUESTIONS 

1.3.1 Main Research Question 

 

 What factors affect the spiritual development of young children in the Oyo state 

of Nigeria? 
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1.3.2 Sub-questions 

 

 What are the developmental theories regarding spiritual development of young 

children? 

 What is the Government’s stand on the spiritual development of young children in 

early childhood settings of Nigeria? 

 How is the spiritual development of young children approached by pre-school 

teachers in early childhood education settings in Nigeria? 

 What are the benefits of spiritual development for young children at the early 

childhood stage? 

 What is the practical implication of the spiritual development of young children for 

practice?   

1.3.3  Aim and Objectives of the Study 

 

Research aim 

 The major aim of this study is to explore the factors that affect the spiritual 

development of young children in the Oyo state of Nigeria.  

1.3.3.2 Research objectives 

In order to achieve the main aim of the research, the following objectives should be 

considered: 

 to analyse a few  developmental theories that affect the spiritual 

development of young children; 

 to explore the stand of Government on spiritual development of young 

children in early childhood settings of Nigeria; 

 to investigate how spiritual development of young children is approached 

by pre-school teachers in early childhood settings in Nigeria; 

 to analyse the benefits of spiritual development in young children at the 

early childhood stage: and 
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 to establish the practical implication of spiritual development of young 

children for practice. 

1.4 PRELIMNARY LITERATURE  

This section focused on preliminary literature, in which Spiritual Development, Spiritual 

Development in Relation to Child Development, Spiritual Practices in Nigeria, and 

Spiritual Development in Pre-school were briefly discussed starting. 

1.4.1 Spiritual Development 

 

All human beings develop spiritually, but more importantly it is a salient part of a child’s 

holistic development. Bornstein, Arterberry, Fingerman and Lansford (2017:1) explain 

spiritual development as the “foundation of all existing religions”. According to Bornstein 

et al. (2017), to develop spiritually means to go through a process of increased depth-

of-awareness, connection to the transcendent, search for ultimate meaning, and 

engagement in spiritual practices. Spirituality is seen as an integral part of the human 

experience but little or no attention was  the lifespan theories and models of the study of 

spiritual development (Bornstein et al., 2017:1). Throughout history and across cultures 

and traditions, to be spiritual was basic to individuals’ lived-experiences. Spiritual 

development differs from other development processes, such as physical, cognitive, or 

emotional, in that it involves connecting people to nature, the universe and the Creator. 

It involves “the process of growing the intrinsic human capacity for self-transcendence, 

in which individuals who are involved are divine” (Roehlkepartain & Rude, 2003: 205-

206). Spiritual Development often involves “volitional and active act of choice” 

(Bornstein et al., 2017:1). 

 

Different authors’ definitions of spiritual development reflect their locations and 

worldviews. Many attempts have been made by theorists and philosophers to agree on 

the acceptable definition of spirituality, but no consensus has been reached yet (Kings, 

2013: 15). A theorist and philosopher such as Bernet (2008: 9) refers to spirituality as 

“an intangible experience that cannot be communicated clearly”. Fowler (2006: 34) sees 

spirituality as “the way human beings live with contentment as he displays moral 
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qualities that bring joy and peace as long as he is alive”. However, Bloemhard (2008:9) 

claims that “all human beings are spiritual and in order to sustain this, they have to be 

open-minded, teachable, tolerant and be ready to accept all situations that come their 

way”. To be spiritual is to be inclusive, still, and practice and actions in the world that 

includes learning, caring and sharing (Kings, 2013:16). 

 

I contend that Spiritual Development is concerned with the growth of the personality 

towards religion, and growing by acquiring in-depth knowledge of God to love God and 

all fellow human beings. Love is the greatest quality of Jesus’ only command, and it is 

God’s expectation from all followers of Jesus (Conn & Conn, 2018:3). Spirituality should 

not be reduced to psychology, but both are similar in that they have their level of 

tolerance in order to sustain good relationships (Conn & Conn, 2018:4). The next sub-

section will outline spiritual development in relation to child development. 

1.4.2 Spiritual Development in Relation to Child Development 

Presently, there is a new trend that gives people the understanding that human growth 

should be holistic by embracing spirituality along the line. Many consider spirituality as a 

“natural quality” ingrained in human beings (Watson, 2017:9). Spiritual development is a 

way of helping individual child to create frameworks of meaning and providing such a 

child with a way of being in the world which influences his or her decisions or actions 

(Watson, 2017: 10). In an increasing challenging, complicated world, the moral, 

citizenship, spiritual and socio-emotional development of children has attracted 

unprecedented global attention because it affects the well being of an individual 

(Pandya, 2017: 37).  Spiritual development of young children at the same time 

determines their becoming good citizen which has significant influence on societal re 

(construction) and national building (John, 2020: 2). 

 Robinson (2017: 43) considered children as “natural philosophers” who question many 

things, even about their existence and identity on earth. They can reason through 

challenges, and have the ability to respond to questions that are even philosophical and 

abstract. Young children ask questions like:  “why are there living things, why are trees 



 10 

non-living, why am I a living being, am I better than a plant, and how do I relate to other 

people or things”? (Robinson, 2017: 46).   

Despite the novel ideas in scholarly writings, Rudolf and Cameron (2010: 30) assert that 

“wrong opinions about spirituality are obstacles to the relevance of holistic childhood 

development”. Such opinions range from combining divinity with religion, to children’s 

restricted abilities of understanding difficult expressions in spiritual activities, and seeing 

it as not being important to children’s holistic development (Rudolf & Cameron, 2010: 

30). However, Robinson (2020: 266) understands that “nurturing children spiritually is 

very vital to their lives which bring about the best as they even learn to become 

successful in future endeavours”. There are some spiritual practices in Nigeria which 

are outlined below. 

1.4.3 Spiritual Practices in Nigeria 

Nigerians are very religiously diverse people. All over the country, religion plays a vital 

role in the daily lives of the citizens. It influences every aspect of life such as dressing, 

eating, marriage relationships, and politics (Afolabi, 2015: 42). Religion, unorthodox 

beliefs, and politics are becoming unavoidably interwoven in all aspects of society (Tar 

& Shettima, 2010: 5).  In essence, religion is inextricably intertwined with politics such 

that it may not be easy to hold public office in Nigeria without belonging to a particular 

religion (Tar et al., 2010:5). Politicians generally use of religion as a tool of power to 

achieve their aims in order to defeat their opponents, and at times to impose their 

religious belief on their subjects. As a result of this, the two dominant religious groups, 

Islam and Christianity, have been locked in fierce battles for many decades to gain 

political control of the country (Bujra, 2006: 742). 

 

Religion has formed the basis of spirituality in Nigeria. Religion, therefore, has a great 

influence on the corporate decision-making of the citizens of Nigeria because of its 

contribution to the development of the country. As an agent and promoter of 

transformation, religion has evidently contributed in both overt and covert ways to 

Nigerian life (Kituase & Achunuke, 2013: 52). In other words, history has shown that 

religion generally promotes national growth and development. In Nigeria, religion has 
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greatly benefitted in wiping out illiteracy (Ugwu, 2002: 10). Also, the tremendous 

contribution of Christianity in promoting literacy and education in general in Nigeria 

cannot be underestimated. It has discharged important functions by entrenching literacy 

as a culture in Nigeria. This was achieved through the “building and funding of various 

missionary schools” in Nigeria (Mkpa, 2010:5).  

Mbachinrin (2011:1) opined that Christianity has achieved enormous strides in the fields 

of medicine, morality, and education in Nigeria, and noted that religious education 

through “Christianity has made people to be morally upright by bringing about sense of 

responsibility in the society”. The next discussion is on spiritual development in pre-

schools.  

1.4.4 Spiritual Development in Pre-schools  

In Nigeria’s church settings or Christian schools or pre-school education centres, 

spiritual development in young children has become essential and fundamental to their 

religious growth (Grajczonek, 2012: 3). According to Grajczonek’s (2012:3), this fosters 

cogent inferences, and the expansion of religious education activities in such centres. 

Hay and Nye (2006:160) state that it is accepted that all children, no matter their religion 

or denomination, are natural spiritual beings, but this does not automatically confirm that 

they are religious; educators should not limit young children’s spirituality and spiritual 

development - the innate spirituality of young children is a more relevant starting point 

for religious education practices and programmes. 

In Nigeria, literature concerning spiritual issues in pre-schools provides insights on how 

to perceive and support young children’s spiritual capacity. Wolf (2000: 35) confirmed 

that spiritual upbringing emanates from the personal convictions passed on by grown-

ups, which children imitate and display to the world around them. The teachers’ 

lifestyles and mannerisms are copied by young children without much effort (Whitehead, 

2009:45). Adults should be conscious of the seriousness and implications of their 

actions which may influence the lives of young children. Grown-ups should perform 

responsibly, maturely and efficiently as model-mentors to young ones, even at the 

spiritual realm (Zhang, 2012:40). This type of modelling could be successful when 

adults promote the development of children spiritually (Harris, 2013:288). Young 
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children should be given the opportunity of engaging in meaningful interactions as this 

promotes spirituality (Harris, 2013:288; Zhang, 2012:40). 

 

Teachers should in the daily curriculum of pre-schools integrate interesting spiritual 

activities with other aspects of the syllabus. Findings encourage concerned adults to 

create the platform for children to play with others, use toys, and “discover” nature 

(McHenry & Buerk, 2008:4). This brings to life young children’s imagination about the 

workings of the universe and creations on earth (Wilson, 2010:37). This is the reason 

why Maria Montessori (cited in Bone, 2005: 340) emphasises the advantages of 

familiarising children with Cosmic Education, where they are made to know the realities 

of the universe that they are occupying.  

 

In nurturing children spiritually, there should be the encouragement of peer interaction 

as an expression of their thoughts as they manifest in their arts or creativity, but children 

should not be restricted to something in particular - there should be room for varieties.  

One other important aspect of spirituality nurturing is giving the concerned children 

space to be alone and to meditate privately for some time (Haskins, 2011: 35).   

 

Christian denominations like Baptist and Catholic develop a clear framework for guiding 

the spiritual development of children that are adopted in faith-based pre-schools. An 

important training aspect that pre-schools should discharge is the introduction of 

children to faith and spirituality in appropriate ways, but as early as possible (Helm 

2008:215). Myers (2009: 127) states that faith-based schools should document and 

advertise its mission, curriculum and vision statements clearly at conspicuous places. 

Importantly, the mission statement should be meaningful, succinct and unique to 

advertise the purpose of the existence the school, in addition to outlining its core values 

(Reno, 2008:10).  
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1.5 KEY CONCEPTS 

The concepts that are cogent for this research project are explained below: 

1.5.1 Early Childhood Education 

Early Childhood education is described by the National Policy on Education (Federal 

Republic of Nigeria [FRN]: 2012) as an educational setting for children aged to five in 

preparation for starting primary school. It is popularly called “Ota akara”, “Jeleosimi” and 

“Bargida etuta” respectively by Igbo, Yoruba and Hausa tribes respectively in Nigeria; 

otherwise known as the crèche, nursery and kindergarten. 

1.5.2 Spirituality 

For the purpose of this study, spirituality includes undergoing a process that is 

supernatural that makes one to exhibit characteristics that are for the betterment of the 

self, people around you, and the community at large (Santrock, 2013: 501).  This 

involves the search for God which involves a positive change in attitudes, actions and 

beliefs. Spirituality is also about prayer and other spiritual actions that lead us humans 

to be unselfish and caring for our fellow humans; it helps to interpret life experiences 

(Watson, 2017: 10).  

1.5.3 Spiritual Development 

The researcher is of the opinion that spiritual development forms part of children’s 

holistic development and should positively influence the child’s attitudes and values 

throughout his/her lifetime. Christians understand this as a relationship that begins and 

ends with God. Robinson (2020: 264) refers to sound habits that we can cultivate to 

attain Christian spiritual development as found in the Bible. In this study, spiritual 

development means a child’s development towards a deliberate affiliation with God 

through the Holy Ghost which will build healthy lifestyles in terms of positive morals, 

ethics and values. 

1.5.4 Early Childhood Development (ECD) 

Early childhood development is the first stage of life, an period before primary school, 

from birth to eight years (Kamerman, 2006: 25). A more comprehensive definition for 

ECD is the “caring for children from ages zero to eight years, which occurs in institutions 



 14 

like government-approved day-care centres, nursery schools, children’s homes with 

caregivers, and private or religious [establishments]” (Ho, 2009:223). This study 

specifically refers to ECD as a stage when young children of three to five years are 

taken care of in faith-based (Christian) schools in Oyo State, Nigeria. 

1.5.5 Pre-School 

Chikutuma and Morison (1995: 30) define pre-school as “the early years of childhood 

before they start primary school”.  A pre-school or nursery school is a centre for children 

who are not yet old enough to attend primary school. Pre-school classrooms serve 

children of ages three to five years. Here children are trained and taught how to study, 

solve problems, and to work in groups or pairs as directed by their instructors 

(Chikutuma, 2013: 18). The term nursery school will be used interchangeably with pre-

school to refer to institutions where ECD programmes are offered and administered. 

1.5.6 Faith-based Organisations 

I understand faith-based organisations to be those whose values are based on faith 

and/or beliefs; and these social values are taught in line with a particular faith’s 

philosophy. The leaders, staff, and volunteers are drawn from a particular faith group. 

The faith group for this research is Christianity. In this study, faith-based organisations 

and religious organisations will be used interchangeably. The subsequent paragraph 

presents the theory underpinning the study. 

1.6 THEORETICAL FRAMEWORK 

A theoretical framework as defined by Mpofu, Gitchel and Elisas (2013: 42), is a guide 

or plan which provides direction for a research study. According to Ratcliff (2008: 24), a 

research study on the Christian perspective concerning the spiritual development of 

young children should be supported by developmental stage theories. Goldman’s theory 

of religious thinking, Fowler’s theory of faith development, Piaget’s theory of cognitive 

learning and Erikson’s faith theory are theories underpinning this study.  Tables 1.1 and 

1.2 below outline the four theories.  
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Table 1.1: Piaget, Goldman and Fowler’s theories 

 THEORIST RANGE OF AGE APPLICATION 

Piaget Sensory-motor 

stage (zero – 

two years) 

Pre-operational 

stage (three to 

six years) 

Concrete 

operational 

stage (six to 

eleven years) 

Development of 

children 

happens with 

the changes in 

the way they 

think 

continuously  

Goldman Intuitive 

religious 

thinking (two to 

six years) 

 Concrete logic 

(seven to 

twelve years) 

Cognitive 

stages 

influence the 

spiritual 

development of 

children 

Fowler Prima faith 

(zero to two 

years) 

Intuitive 

projective faith 

(three to six 

years) 

Mythic-literal 

faith (six to 

twelve years) 

Development 

prepares the 

way for 

conversion and 

spiritual 

development 

 

The theories and research studies of Piaget (1969), Elkind (1978), Goldman (1969) and 

Fowler (1981) focus on thinking which affects spirituality in a related way (Ratcliff, 2008: 

24).  
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Table 1.2: Erikson’s stages of early childhood education (adapted from 

Stonehouse, 2008:40) 

LEVEL CHILD’S YEAR  STRENGTH APPLICATION 

Trust versus 

Mistrust 

Zero to one year Hope This stage forms the 

basis for wellness, 

faith  and full growth 

Autonomy versus 

Shame and Doubt 

One to three years Will This stage prepares 

a child to handle the 

challenges of life at 

all times 

Initiative versus 

Guilt 

Three to six years Purpose The development at 

this stage makes 

the child to find out 

what is possible and 

reasonable that 

gives a sense of 

direction 

 

According to Storehouse (2008: 367), spiritual formation can be seen from the angle of 

Erikson’s theory because a relationship with God begins with sound psycho-social 

development. Each level of development aligns with an aspect of strength; therefore 

Erikson’s faith theory corresponds with hope, will, purpose and competence as 

summarised in table 2 above.  

1.7 RESEARCH METHODOLOGY AND DESIGN 

A research methodology involves the utilisation of appropriate methods of investigation 

that are trusted and acceptable for gathering and analysing data, while a research 

design is an overall strategy used by the researcher in an appropriate way to conduct 

research (Creswell, 2014:33). Research design can be seen as research planning that 
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provides the steps of conducting the work including how data is gathered and analysed 

(Leedy & Ormrod, 2014: 76). McMillan and Schumacher (2010: 20) describe research 

design as a strategy used in research studies involving data collection methods; for 

instance, the method used in the arrangement of the study and the participants’ 

involvement. Therefore this section deals with the paradigm, approach, and type of 

research. Further, aspects such as the selection of participants, population, sampling, 

and how data was collected and analysed, will be outlined.  

1.7.1 Research Paradigm 

According to Tabane (2012), the research paradigm acts as the lens to dissect and 

evaluate the data. The paradigm of the researcher depends on where he/she stands in 

relation to where he/she is coming from, as well as the influence of his/her views and 

thoughts (Mukherji & Albon, 2010:10). The understanding of spirituality in young 

children will influence the research paradigm as used in this study.  

In this research study, an interpretive paradigm was used. As an interpretive 

researcher, the epistemological understanding of someone co-creating and sharing 

knowledge will be used as this will stimulate interactions that will promote an 

understanding of the phenomenon under study. This is a subjective research where 

results depend on the researcher’s findings. Data collected should be in-depth, rich and 

qualitative, although at times quantitative aspects come into play when using numerals 

and collecting measurable data. This research aimed to describe and interpret the 

phenomenon in a global sense to obtain shared meanings with other researchers 

(Poland, 2002: 38). Therefore, the interpretive paradigm motivated this research to 

explore teachers’, administrators’ and parents’ perspectives of factors affecting the 

spiritual development of young children in Oyo State, Nigeria.  

1.7.2 Research Approach 

 

This research project adopted the qualitative approach. Creswell (2014:37) declares 

that a research that uses the qualitative approach usually begins with an assumption. It 

uses a theoretical lens to investigate phenomena to find meaning or make sense of 

individuals’ or groups’ problems. The main research question and sub-questions focus 
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on the collection of information from pre-school teachers, administrators and parents in 

order to reach conclusions and then make recommendations. This qualitative research 

approach was employed to gather data at the site where the participants experienced 

the phenomenon (Creswell, 2014:37). The forces advocating qualitative research in the 

social sciences and humanities are usually concerned about understanding behaviour 

and experiences by approaching it from the point of view of the research participants 

(Rule & Vaughan, 2011: 60).  Therefore, a qualitative research approach was suitable 

for the participants and the context of this study (Creswell & Piano, 2011:7). In other 

words, it was critical to understand the context within which the participants instill 

spirituality in ECD.  

1.7.3 Research Type  

A phenomenological research type was used in this study. Phenomenology is a 

qualitative-centered research approach that focuses on the original real-life experiences 

in an existing group. The principal objective of this research approach is to reach the 

defining qualities of these particular experiences (Creswell, 2013: 80).  With this ambit, 

the researcher is able to provide an in-depth explanation of events, location or 

background, to reach an intelligent perception of the phenomenon in its totality 

(Creswell, 2013:80). In this particular study, teachers, administrators of schools and 

parents were directly connected with the development of preschool children in the Oyo 

state of Nigeria. This will assist me to discover factors that affect the spiritual 

development of young children at the early-age stage in this locality.  

1.7.4 Selection of Participants, Population and Sampling 

 

The Oyo State of Nigeria is a wide geographical expanse that has many preschools 

operating, and this is why the research purposefully selected participants to collect data. 

The population consists of pre-school teachers and administrators of faith–based pre-

schools in Oyo State, Nigeria. There are eight Zonal Inspectorate Areas in the Oyo 

State of Nigeria. I visited one preschool in each of the four Zonal Inspectorate Areas to 

observe activities and interview five teachers and one administrator from each 
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preschool. There was an analysis of some of the documents in these pre-schools as 

well.  

 

McMillan and Schumacher (2010: 138) define purposive sampling as a process by 

which participants are chosen so that they will provide robust knowledge they possess 

that is needed to respond to the research questions. Therefore, the purposive sample of 

twenty teachers and four administrators was selected from four pre-schools in the Oyo 

state of Nigeria. 

1.7.5 Data Generation Methods 

Data generation is an act of gleaning data from suitable sources to find answers to the 

research questions by analysing the data to reach reasonable conclusions (Creswell, 

2014: 35). Methods for the generation of data for this study involved interviews, 

document analysis, and observation.  

 Interviews: The selected teachers and administrators of the selected preschools 

under study were interviewed at various levels. Semi-structured interviews were 

conducted with participants. The semi-structured interview is a dialogue in which the 

researcher who is the enquirer asks a reasonable number of structured questions 

and then probes deeper to access more information via leading questions (McMillan 

& Schumacher, 2014: 16).  

 Document analysis: This is a process which utilises measuring instruments to 

examine records to interpret, derive meaning, and make sense of the topic under 

study (Bowen, 2009:33). Educators’ lesson plans, the schools’ vision and mission 

statements, and the lyrics of schools’ anthems were used for document’s analysis. 

Generally, the documents are sources of data (Seabi, 2013:91) which should provide 

quality information on the spiritual development of young children of the schools 

under the study.  

 Observation: Observation is a data gathering method normally employed to 

explain the birth of an occurrence, and why it is presently in such a state (McMillan et 

al., 2014:16). This is a process of observance and noting of occurrences, attitudes and 

items in a particular location (Macree, 2010: 99). The benefits of observation include 
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obtaining initial and authentic information as it happens in a natural classroom of a 

school. There are two methods of observation; namely, non-participatory and 

participatory. I used non-participation observation on one of the preschool teachers from 

each of the five selected schools. They were observed without interruption and provided 

information that related to the children in the classrooms. 

 

1.7.6 Data Analysis 

 

Data analysis, according to Maree (2010:99), that utilises an interpretive philosophy, 

focuses on investigating the figurative component of qualitative data. Data analysis is 

based on the preparation and collation of different data, compilation of data, 

representation, and the interpretation of data (Creswell, 2009:183). Participants were 

interviewed, observed, and documents were analysed. This study therefore generated 

data for analysis using the method of Interpretative Phenomenological Analysis (IPA) 

which led to identifying common themes elicited from participants’ perceptions of young 

children’s spiritual development. Commonalities and differences in information gathered 

from discussions were grouped into themes.   

1.8 TRUSTWORTHINESS 

Matala (2015: 34) states that trustworthiness is attained by ascertaining the credibility, 

transferability, dependability, and conformability of the results or findings of the 

research. It is a desired characteristic of good research to test the trustworthiness of the 

qualitative research because validity and reliability cannot be addressed in a formulaic 

way (Shenton 2004: 63). Credibility, transferability, dependability and conformity are 

explained below to confirm the trustworthiness of this study. 

1.8.1 Credibility 

 

Credibility is the assurance of the accuracy and authenticity of the results and 

recommendations of the research (Bertram et al., 2016: 202). To establish the credibility 

of this work, data was gathered by interviewing the teachers of selected faith-based pre-
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schools to establish how children can spiritually develop in a setting that is supposed to 

promote and practice spiritual awareness. The selected teachers were on-site-based 

with a minimum of five years experience which fostered the generation of rich data. 

 

1.8.2 Transferability 

 

Bertram et al. (2016: 202) maintain that transferability connotes that I can use the 

findings of the research in any other similar situation. The findings from the selected 

preschools could be transferred to other preschools, faith-based or not. Shenton (2004: 

64) supports the notion that the submissions in qualitative research are limited to a 

portion of a location and persons, so it will be wrong to generalise the results. To 

accomplish the transferability of a study’s findings, a comprehensive explanation should 

be forwarded. Therefore I gathered sufficient data pertaining to spirituality in the 

development of children during the early-ages stage. 

1.8.3 Dependability 

 

This means the consistency of the research findings if the study is repeated with similar 

conditions and in the same context (Gay, 2006: 405). So to ensure a study’s 

dependability, the procedures of conducting the research should be properly accounted 

for, thereby enabling future researchers to repeat the study and still produce similar 

results (Creswell, 2014: 16). This understanding motivated me to access and acquire 

adequate knowledge and materials on the proposed research project. Therefore, the 

data collection process for this study is explicit enough so that it will help the readers to 

appreciate and comprehend the context of the research.  

1.8.4 Conformability 

 

This is defined as an acceptable standard in any qualitative research study that cannot 

be contested or manipulated under normal circumstances. This emphasises being 

unbiased in the course of investigation. The effects of gestures, non-verbal interaction, 
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emotions, and feelings were highly considered to reduce assumptions and bias for this 

research.  

 

1.9   RESEARCH ETHICS 

 

As a pastor who worked as a Chaplain for more than a decade, I believe absolutely in 

ethical behaviour in all aspects of life. As part of my personal commitment to ethics, I 

worked industriously and honestly to conduct this research in an ethical manner based 

primarily on commonly accepted standards of ethics for research. Permission to 

conduct research from the Ethics Committee at the University of South Africa was 

obtained (see appendix A). 

 

Permission to conduct this research was requested and obtained from the 

administrators, principals, and the teachers of the selected preschools. Since all the 

faith-based preschools in the Oyo State of Nigeria are owned by private individuals and 

religious organisations, permission was also sought from the proprietors of the 

preschools. A research permission letter was issued to the concerned individuals to ask 

for their consent to voluntarily participate in the research process. A consent letter was 

given to them to sign before the commencement of the research. The purpose and all 

the finer details of the research were duly communicated verbally and in writing to all 

the relevant parties. All interviews, observations and document analyses were of a 

voluntary nature and no reward was promised to the participants.  

 

The participants were informed and assured of confidentiality, privacy, anonymity and 

safety during all stages of the research process. Participants had the right to withdraw 

at any stage of the process without being disadvantaged in any way. 

1.10. LIMITATIONS AND DELIMITATION OF THE STUDY 
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Finance was one limitation that did not facilitate a wider coverage of the study’s topic. 

Time was another constraint in the collection of data. Also, the collection of data and its 

storage was hindered by a lack of database management expertise.  

 

The use of the qualitative research design in only four faith-based preschools in the Oyo 

State of Nigeria made the generalisation of the findings to appear as being narrow.  

 

1.11 OUTLINE OF THE STUDY 

Chapter 1 

The chapter provides an orientation to the study. It entails an introduction, personal 

involvements and rationale for the study. Furthermore, it states the background, 

theoretical insights that guide the study, and key concepts. It also gives a statement of 

the problem, aim and objectives, research methodology, a division of chapters, and a 

summary. 

Chapter 2 

This chapter provides a review of literature on Early Childhood Education (ECD) in 

relation to spiritual development. It expands on ECD by detailing current scholarly 

studies in Nigeria and in the continent of Africa in countries like Kenya, Ghana, Egypt, 

Rwanda and South Africa. 

Chapter 3 

The chapter focused on conceptual framings of the spiritual development of young 

children. This conceptual framing highlighted that psychologists, theorists, and the Bible 

are supportive of spiritual development from childhood so that the young children 

develop holistically.  

Chapter 4  

This chapter discussed the research design and data generation processes of this 

study. This included an explanation of applying qualitative research and 

phenomenological research design within the interpretative paradigm. Purposeful 
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sampling was utilised to select twenty teachers and four administrators from four pre-

schools in Oyo State, Nigeria.  

Chapter 5 

This chapter presented the qualitative data on factors affecting the spiritual 

development of young children in the Oyo state of Nigeria. Firstly, the data from semi-

structured interview of the pre-school teachers and administrators were given. 

Secondly, data from observations were highlighted. Thirdly, data from documentary 

sources were provided. Lastly, there followed a detailed discussion of all the collected 

data.  

Chapter 6 

This final chapter provided the summary of the study, compared the findings with the 

literature review, and reached conclusions – all based on the research questions. Also, 

recommendations were suggested for improvement concerning the spiritual 

development of young children in the Oyo State of Nigeria. Lastly, limitations of the 

study and areas of further research were identified.   

1.12. CONCLUSION 

This chapter introduced and provided the orientation and background of the study on 

factors affecting the spiritual development of young children in the Oyo State of Nigeria 

by highlighting the contributions of teachers and administrators of Christian-based pre-

schools regarding the topic under study. In addition, I outlined important aspects such 

as the rationale to embark on this study, statement of the problem, and aims and 

objectives. Further, the preliminary literature study, explanation of key concepts, the 

theoretical framework, research methodology/design, trustworthiness, 

limitations/delimitation of the study, chapter outline, tabulation of the research plan/ 

timeline, were succinctly presented. The discussion on the literature review on ECD and 

spirituality is provided in the subsequent chapter (2). 
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     CHAPTER TWO 

LITERATURE REVIEW 

2.1 INTRODUCTION 

This study aimed at investigating the factors contributing to the spiritual development of 

young children at Christian faith-based early childhood development (ECD) centres in 

the Oyo State of Nigeria. In the previous chapter (2) I presented the background of the 

study. Preliminary literature was conducted on spiritual development, spiritual 

development in relation to child development, spiritual practices in Nigeria, and spiritual 

development in pre-school.   

Literature supports the principle that pedagogical processes must be directed to 

produce the development of the whole child. From the perspective of child- 

psychologists, babies need to grow holistically in formative areas such as social, 

aesthetic, language, cognitive and physical; all these areas of development are 

inextricably intertwined and thus they impact on each other. The dearth of literature 

concerning this aspect is the gap that this research intends filling. Therefore, this 

chapter (2) dissected scholarly notions in ECD focusing specifically on the spiritual 

development of young children. The literature review comprises of both early and 

current studies and investigations in respect of Early Childhood Care and Education 

(ECCE) in Nigeria and other countries in Africa.  

The literature review included investigating the following aspects: 

 Early Childhood Education in some countries of the world, especially Nigeria; 

 Nigerian Early Childhood Education policies and practices; 

 Problems in Early Childhood Education; 

 The ECD curriculum in Nigeria, and how it is Implemented; 

 Challenges of curriculum implementation; 

 Characteristics of young children; 

 Importance of spirituality in early childhood education; 

 Benefits of developing spirituality in young children; 

 Developing spirituality and religiosity in young children; 
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 Demonstrations of spirituality by young children; 

 Teacher-parent collaboration towards spiritual development of children; and 

 The effects of the missing element of spirituality in the ECD curriculum in Nigeria. 

2.2 EARLY CHILDHOOD CARE AND EDUCATION (ECCE) IN AFRICAN     

 COUNTRIES 

“One peculiarity of the governments of African countries is that they do not offer an 

equal degree of attention to their nations’ social welfare, health and education as in 

developed countries” (Park, 2014:33). According to a report from the United Nations 

Educational, Scientific and Cultural Organisation (UNESCO, 2012: 42), the rate of 

mortality in African countries from 2010 to 2015 was 153% and slow in the growth and 

development of children of pre-school age(39%), which is ranked the worst globally. In 

education for young children aged 3-5 in Africa, the total enrolment of pre-school 

education accounts for 17% which is ranked the least worldwide (UNESCO, 2012: 42). 

African countries need to urgently increase their enrolment for pre-school education. 

Howell (2015:10) affirms that ECCE is important to all young children and should be 

made available to them, as educating a child early in life helps to develop skills, 

knowledge, a sense of responsibility, and confidence which provides a sound basis for 

learning. Many young children of school-going-age in many parts of Africa are 

performing poorly and fail to acquire numeracy and literacy skills because of a lack of 

ECCE (Howell, 2015: 10). Therefore, all African countries are encouraged to introduce 

quality pre-schools that provide holistic education, as young children’s needs should be 

prioritised all governments (Howell, 2015: 10). 

Many types of ECD programmes designed in African countries display and establish the 

importance of providing and monitoring the physical fitness, nutrition habits, cognitive 

stimulation, and the general education of young children (Awopegba, Oduolowu & 

Nsamenang, 2013: 19). Also, a large number of homes in African countries traditionally 

trained their young ones in ethnic and spiritual beliefs that will be utilised throughout life. 

Accordingly, “an impactful ECCE system should establish a formidable link between 

home and school” (Awopegba, 2013:19).   
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2.2.1Spirituality in the Early Childhood Education Curriculum in Kenya 

Kenya was at the forefront of ECCE development in Africa (Mungai, 2016:70). In 

describing Kenya, Pence (2004:8) states that, one of the earliest of the newly 

independent African countries identified early childhood services as a key component of 

local educational development, particularly in rural areas. The Kenyan Harambee 

movement (“let us pull together, or self help, or mutual aid”) established pre-schools 

which were informally organised and had local mothers identified as teachers. In 1977, 

the Kenyan Ministry of Education and the Bernard van Leer Foundation launched the 

pre-school education project at the Kenya Institute of Education, which was to become 

arguably the best known ECD project in Africa for many years (Mungai, 2016: 71). 

However, this was not properly implemented because the care for young children at 

pre-school requires special skills that the Government of Kenya was not consistently 

supplying, as promised; hence, and this made the private institutions to take over the 

provision of these services. According to Ngasike (2016:1), competition between private 

sectors is very high, and the emphasis is specifically on the child’s academic excellence 

and the school’s reputation; this was detrimental to the principle of holistically learning. 

A holistic approach pays attention to children’s physical, personal, social, emotional, 

cognitive, and spiritual well-being. As affirmed by Ngasike (2016:1), Kenya’s early 

childhood development and education policy recommends an integrated holistic 

thematic approach in teaching, but this has not been achieved because there is no 

monitoring instrument to effect this strategy.   

Although other African countries have embraced ECCE programmes, the emphasis on 

spirituality is absent. Such countries include Ghana, Egypt, Rwanda and South Africa. 

2.2.2 Early Childhood Curriculum and Spirituality in Ghana 

In Ghana, ECCE can be traced as far back as to the 19th century when the Basel 

Mission had ECE approved and linked it with some of their elementary schools in the 

first year (Ahmed, 2017:75). This policy set a standard for other commissions to 

emulate that were involved in the provision of Early Childhood Care and Education 

(Ghana Ministry of Education, 2010). In 1930, the Cape Colony Department initiated a 

curriculum for pre-schoolers which comprised of play, foreign language (English), music 
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and calculations (UNESCO: 2006). The native language was employed as a means of 

communication. In the 1990s, some private organisations and NGOs provided the 

government with a helping hand by establishing schools all over Ghana (Ministry of 

Education, 2010).  

The curriculum of Ghana’s pre-school education was shaped towards developing the 

children physically, emotionally, cognitively and spiritually (Ahmed, 2017: 75). 

Researchers found that the environments of the pre-schools in Ghana did not allow the 

children to select their own activities of learning at their own pace, thereby depriving 

them of holistic development that embraces spirituality (Ahmed, 2017:75).  

2.2.3 Early Childhood Curriculum and Spirituality in Egypt 

All infants of ages six and below are expected to undergo learning at pre-schools, 

though the government concentrates more on those children who are four-to-five years. 

The Ministry of Education advocates getting ready for conventional education at 

elementary school stage (Egyptian Ministry of Education, 2010). There are some 

difficulties confronting ECCE in Egypt: inadequate funding which has a negative effect 

on quality delivery, shortage of competent educators, space problem to accommodate 

all the available pre-schoolers, private ECCE is very expensive, those living in the 

suburban areas are advantaged, and the less privileged consider ECCE a luxury that is 

not affordable by them (Egyptian Ministry of Education, 2010). 

According to Makhlouf (2019: 199), pre-school activities in Egypt are configured for 

children to assimilate consistently high standards of religious belief, social cooperation, 

and physical being; but this is not adequately monitored by the Government for proper 

implementation. So, many pre-schools do not accommodate spirituality in their curricula 

activities. Therefore, spiritual development cannot really be achieved as expected in 

Egypt, even if a child has the opportunity of attending a pre-school.  

2.2.4 Early Childhood Curriculum and Spirituality in Rwanda 

In Rwanda, Early Childhood Education can be seen as being most under-developed 

compared to other branches of Education (Government of Rwanda, 2010). The 

Government does not view early childhood education (ECE) as being a priority at this 
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stage. One major function the Government has fulfilled is that of constructing schools 

and the training of teachers. However, all hope is not lost as far as the Government’s 

intervention is concerned. The majority of ECCE schools are in the cities and the means 

of communication is French or English or most times Kinyarwanda. 

Notably, in Rwanda there is no separation between spirituality and secular teaching - 

just like in many African countries. Although, there is no emphasis on spirituality in the 

curriculum developed by the Government, the faith-based pre-schools are free to use 

their religious belief to advance spiritual development in the children. 

2.2.5 Early Childhood Curriculum and Spirituality in South Africa 

In South Africa, Early Childhood Education is provided from birth-to-four years, after 

which they flow into the “reception” year, before starting formal elementary school. In 

2001, the Government resolved that the reception year should form part of the Basic 

Education component (Department of Basic Education [DBE], 2001). This implied that 

the project would be supported and financed by the Government, and would have an 

estimated 85% registration entry which would bring 810 000 children into the reception 

year in schools in South Africa (SA). All such ECCE schools would be combined with 

existing primary schools. However, this was not actualised within the expected 

scheduled time, therefore the due date was adjusted to 2014 (RSA, DBE, 2011). Like all 

the other African countries mentioned above, spirituality was never mentioned 

specifically as a content unit of the curriculum in South Africa.  

According to Roux (2006:152), “promoting spirituality at pre-schools has been an 

important debated topic in South Africa. Non-religious and non-Christian learners should 

not be forced to accept a particular religious belief in Government schools. Private faith-

based learning centres, however, could teach their own religious beliefs (Roux, 

2006:152). Damons (2016:84) affirms that South Africa’s policy of 2005 recommended 

that religious education helps in the spiritual development of young children; however, it 

should not be practised in public schools since the nation has diverse religions. 

It is obvious from the above-mentioned information on ECD in African countries that 

there is silence on how spiritual development should be officially incorporated into the 
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curriculum with an emphasis on the holistic development of young children.  As 

confirmed by Pedraza (2006: 5), there is an insufficient number of source materials in 

connection with the topic of spirituality in the field of Early Childhood Education. More 

enlightenment on this issue of young children’s spirituality in African countries is a 

necessity. Teachers, administrators and governments should “focus on learning 

achievements that highlight all the academic aspects of the development of the child”, 

and neglecting to nurture the child as a whole spiritual person can be calamitous 

(Damons, 2016:84).   

2.3 EARLY CHILDHOOD EDUCATION IN NIGERIA 

As already mentioned in chapter one of this thesis, I have looked at developing the 

spirituality of young children in Nigeria from the Christian religion’s philosophy. This 

aspect of literature review dealt with the general Early Childhood Education while the in-

depth spiritual development and spirituality of young children has been explained in 

chapter three. Most working mothers in Nigeria fall in the age group of 21-40 years 

which is the age-range for child-bearing and child-rearing. Hence, Osanyin (2018: 64) 

states that “Nigerian mothers are therefore expected to actively and productively 

combine motherhood with gainful employment as an employer or employee” adding that 

most working mothers are traders, top government executives and professionals who 

invariably spend many hours at work. This means that mothers today spend many 

hours each workday away from their homes and children. The great population of 

working mothers must have their children in safe hands and this has necessitated the 

provision of pre-school facilities (Ibid). This confirms that there is more reason for the 

education of the young children to be holistic and spiritual so that the parents’ 

confidence in pre-schools in terms of the complete development of their children will be 

achieved. 

As emphasised by Salami (2016: 70), the 19th century experienced the proliferation of 

Christian missionaries into Nigeria with their introduction of Western education. Salami 

(2016:70) opined that the wives of these missionaries were responsible for the earliest 

Early Childhood Education, which was arranged for their children on Sundays during the 

weekly worships. This form of schooling during services later evolved to a daily nursery 
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school on church premises which served as a day-care centre for the children of 

mission personnel who worked outside their homes (Salami, 2016: 70). Outside the 

church, wives of the Europeans living in Government Reservation Areas (GRA) also set 

up special ECCE centres reserved for the pre-school age children of colonial officials. 

This level of education was not popular among Nigerians during the colonial era, as 

“most working parents chose to place their children in the care of grandmothers, older 

siblings, housemaids and relatives” (Osanyin, 2018: 64). The first pre-primary education 

centre in Nigeria was founded in 1861 by Robert Owen. The earlier professionals in 

childhood education were ready to accept and enroll all young children whether from 

well-to-do families or otherwise by phasing out infant classes that were only for 

privileged people. Many people saw the necessity for pre-schools, yet the demand for it 

was low in Nigeria, until recently (Obiweluozor, 2015: 4).     

Government’s involvement in ECCE is basically to formulate policies (later discussed), 

and not financing (Bamiro & Adelaja, 2010: 113). Enrolment at ECCE centres depends 

on the financial and social conditions of the parents of children. There are very few 

young children whose parents are financially independent to access the provision and 

services of ECCEs in Nigeria. By 1996 there were only 1.8% of Nigerian children who 

had the opportunity of enrolling in pre-schools (Federal Ministry of Education, 2010). In 

1999, collective arrangements with organisations such as UNICEF and the Bernard Van 

Leer Foundation saw to it that 2045 schools were built in both cities and suburbs for 

young children numbering 75,000 from ten selected states (Federal Ministry of 

Education, 2009). By the end of year 2000, the number grew to 7300 built centres with 

400,000 pre-schoolers from twelve states (Bamiro & Adelaja, 2010: 113). 

Today, pre-primary education for young children is a common practice in Nigeria. This 

facility makes provision for early childhood education programmes of various types for 

children below the official age of six. This arrangement is to take care of them and to 

prepare them for the rigour of primary school education and other levels of education in 

life (Obiweluozor, 2015: 1). Presently, these types of school facilities are given by 

private business enterprises in Nigeria. According to Obiweluozor (2015: 3), the idea of 

early childhood education came from the steps taken by outstanding professionals in 
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education like: John Amos Comenius (1590-1690), J. J. Rousseau (1782-1788), Johann 

Heinrich Pestalozzi (1748-1827) and Friedrich Froebel (1782-1751). These experts led 

the campaign for infants’ rights concerning early childhood education. Many 

educationists and researchers such as Maduewesi (1992) and Fafunwa (1967) 

supported earlier educators on the importance of sound early childhood education for 

the holistic development of all children (Obiweluozor, 2015:3). 

Nigeria’s policy on education is “all-encompassing” with significant objectives; but it still 

sidelines the aspect of spiritual education for young children.  However, as stated in the 

National Policy on Education (Federal Republic of Nigeria, 2013: 2), the objectives of 

early childhood educations are as follows: 

 Bring about a comfortable passage from home to school; 

 Organise the pre-schoolers for elementary education; 

 Offer suitable attention and monitoring for children while their parents are at 

work (on the farm, in the market or offices); 

 Teach moral conducts; 

 Inculcate in the child the spirit of inquiry and creativity through the 

exploration of nature, the environment, art, music and playing with toys, and 

so on; 

 Promote dependence and cooperation in children’s lives; 

 Get to know appropriate ways of living in the community; and  

 Instruct them on the alphabet, numbers, designs, and so on. 

These objectives of Early Childhood Care and Education (ECCE) by the Federal 

Republic of Nigeria (2013: 2) which is silent about spirituality are to be achieved through 

governmental efforts. This is done by setting and monitoring minimum standards for 

ECCE centres, developing and disseminating curriculum materials that will enhance the 

implementation of ECCE, encouraging private efforts to support teacher-training 

institutions for the production of specialist teachers in ECCE, ensuring that the medium 

of instruction will be principally the mother-tongue or the language of the local 

community, supervising and controlling the quality of ECCE centres, ensuring that the 
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main method of teaching in ECCE centres will be through play, and that the curriculum 

of teacher-training colleges is appropriately oriented to achieving this.  

Parents, teachers and caregivers for pre-school children have been granted the 

opportunity to be equipped on how to prepare schemes of work for teaching ‘on paper’. 

However, this does not mean that they were actually being trained or are making use of 

this training to educate these children as they ought to. There are over 20 million pre-

schoolers who have taken advantage of ECCE (National Policy on Education [NPE], 

2004). The Government of Nigeria is not as concerned with ECCE as they are with 

primary education. Predominantly, ECCE in Nigeria is the concern of NGOs, local 

communities, parents, individuals, and religious organisations (Offorma, 2009: 5).  

Except for religious organisations that usually incorporate spiritual development into 

their curriculum for ECCE, other participants in early childhood education in Nigeria are 

not always interested in the spiritual aspect of the growth of young children. They only 

want them to excel academically which is working against the development of the whole 

child which this study advocates. Bosacki (2002:62) asserts that pre-schools are 

passive on the issue of teaching spirituality to young children. This situation is 

contradictory to the philosophy that schools should be places to develop ‘the whole 

child’. 

2.4 NIGERIAN EARLY CHILDHOOD EDUCATION POLICIES AND PRACTICES 

Early Childhood Education can be successful only when all the partners involved work 

together in harmony to promote the holistic development of young children. Usually, 

these partners include the community, parents of the young children, educationists and 

the Government. According to Salami (2016: 71), in Nigeria particularly, all these 

stakeholders provided inputs on the work-plan for the policies that will guide the 

education of children at this stage of development. There was a need for a formal policy 

so that there will be consistency and conformity in the implementation of the Early 

Childhood Education programme.  

The Federal Government of Nigeria works hand-in-hand with world development bodies 

particularly United Nations International Children’s Emergency Funds (UNICEF) to 

develop an acceptable curriculum for the education of children between the ages of 3 – 
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5, and above. As asserted by Salami (2016: 72), the following policy documents have 

proclamation on the discharge of Early Education in Nigeria.  

- NPE - National Policy on Education by National Education Research and 

Development Council [NERDC] (1977, 1981, 1998, 2004, 2013); 

- NMSECCC -  National Minimum Standard for Early Child Care Centres in Nigeria 

by NERDC (2007); 

- NPIECD - National Policy for Integrated Early Childhood Development in Nigeria 

by NERDC (2007); 

- Guidelines for Implementing National Policy on Integrated Early Childhood 

Development in Nigeria by Federal Ministry of Education (FME, 2013) 

- ECDS - Early Childhood Development Standard for Nigeria (FME, 2013). 

  

The National Policy on Education (NPE) of the Federal Republic of Nigeria (2013) is the 

document that consists of the philosophy, aims, objectives and national policies on all 

levels of education in Nigeria, including that of ECCE. Section 2 of Part 1 has 

recommendations for early childhood education titled “Kindergarten Education”. In this 

policy, the handling of kindergarten education is principally vested in interested 

individuals, NGOs and religious organisations that are very competitive; therefore the 

need for uniformity by all those that are involved in the discharge of this responsibility 

(Obioma, 2007: 19). This leads us to look at the National Minimum Standard for Early 

Child Care Centres in Nigeria. 

 

The NMSECCC (National Minimum Standard for Early Child Care Centres in Nigeria) 

was formulated by NERDC in collaboration with UNICEF, and the maiden edition being 

published in 2007. The NMSECCC consists of rules and regulations establishing 

acceptable levels of operation, the objectives, the method of operation, personality of 

the owners, site of the centre, stakeholders (parents, teachers etc.), supervision, human 

resources, health-care, security, and equipment to be used.  The years from 2004 to 

2007 witnessed the involvement of the FGN with the inclusion of one-year pre-school 

education in the Government primary school settings. This brought about the aspect of 

Integrated Early Childhood Development (IECD) and the curriculum for pre-schoolers 
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for ages 0-5, which was revised to bring about all-round improvement in security, the 

state of being well physically and nutritionally, water services, and conducive 

environments. The practicality of IECD precipitated the formulation of the next policy, 

discussed hereunder. 

 

The NPIECD (National Policy for Integrated Early Childhood Development in Nigeria) 

was formulated in 2007 by NERDC. According to the Honourable Minister of Education 

for Nigeria, Mr Wike, this is a document that consists of: 

 the explanation of the policy; 

 what it intends to achieve; 

 its focus; 

 results that emanate out of it; 

 the committee for implementation’s membership both at state and national levels; 

 implications of the policy for the families, communities and all stakeholders 

including their responsibilities for a good outcome; and 

 how funds will be generated before and during implementation. 

 

The standards set by policy are consistent nationally to ensure that appropriate facilities 

and human resources are available for this type of specialised education. The Federal 

Ministry of Education (FME) was co-opted to formulate rules for the implementation of 

National Policy for Integrated Early Childhood Development in Nigeria (Wike, 2013: 9). 

 

The Guidelines for Implementing National Policy on Integrated Early Childhood 

Development in Nigeria (FME, 2013) was published in 2013 by the FME and 

coordinated by the then Minister of Education. The official printed guide comprised of 

vital information on the method of teaching that is acceptable to the policymakers on 

how to teach and nurture children, community support for socio-cultural development, 

inter-sectoral collaboration and partnership, integration of pre-schools into Quranic 

schools, quality assurance, research, monitoring and evaluation, financial implication 

and support. One noticeable problem of pre-primary school children in Nigeria from year 

2007 to 2013 was the low quality of lifestyles in terms of attaching importance to their 
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spiritual lives. Also, parents must be encouraged to help their children to supplement 

what teachers taught to uplift performance in their class work alone, among others. 

According to Salami (2016: 73), this enabled the FME, with the collaboration of 

UNICEF, to make available a guide to teachers, parents and other stakeholders so that 

there will be transparency and consistency on how the children should be guided. This 

is called the Early Childhood Development Standards for Nigeria (ECDS).  

 

The Honourable Minister of Education, Mr Shekarau, coordinated the formulation of 

ECDS in 2014. This document consists of early learning/development standards in 

health, physiology, cognitive, and language (Shekarau, 2014: 2). Other areas of policy-

content were food and nutrition, water and hygiene, emergency and security, gender, 

political and general awareness of events. This document was the last policy on Early 

Childhood Education in Nigeria. Unfortunately, the issue of spirituality is omitted from 

the educational documents of Nigeria implying that the holistic approach to ECD is 

marginalised.  

 

From the outline of policies mentioned above, it is evident that the Nigerian Government 

is attempting to ensure quality Early Childhood Education. However, Nigeria does not 

emphasise the holistic approach, but disconnects by excluding spirituality from its 

policies. Kirk (2000:4), as cited by Pedraza (2006), opined that “within the holistic 

approach to education which embraces spirituality, students can even achieve better 

[all-round academic] performances” and thus imbibe diverse ways of knowing and 

reasoning to enhance imagination and intuition (Pedraza, 2006:8). 

 

The next discussion focuses on the problems affecting Early Childhood Education in 

Nigeria, linked to the lack of focus on the holistic development in the lives of young 

children. 

2.5 PROBLEMS OF EARLY CHILDHOOD EDUCATION IN NIGERIA 

There are challenges that face Early Childhood Education and the inclusion of 

spirituality into the curriculum. Early Childhood Education consists of important curricula 

that are critical for the comprehensive growth of young children. In spite of 
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government’s efforts, there are still many problems that face this level of education in 

Nigeria. Below are some of the challenges.  

2.5.1 Insufficient and Mismanagement of Finance 

For any project to be successful there should be the availability of funds to be managed 

by competent, committed and honest personnel of integrity. This is lacking in Nigeria. 

Funds allocated to the early education sector are minimal compared to other levels of 

education like primary, secondary and tertiary (Amadi, 2013: 103). According to Amadi 

(2013: 103), “the Universal Basic Education (UBE) 2004 Act provides for the discharge 

of 2% of the Consolidated Revenue Fund (CRF) for the basic education delivery. 

However, 70% of this grant is reserved for the implementation of state level projects, 

while 5% of the 70% of the UBE matching grant is reserved for early childhood 

education”. This poor financing of this level of education by the Government has 

allowed the private sector to monopolise this level of education. Though the private 

owners who are interested in spiritual development of young children are coordinating 

the schools, they too are struggling as a result of the lack of finance, and this is a 

challenge to deliver a proper spiritual development curriculum to promote holistic 

education that this study is advocating for. 

2.5.2 Low Salary and Lack of Incentives for Teachers 

Poor salary as a result of poor funding, delay and non-payment of salary, and very poor 

conditions of service characterise the field of public education, especially at the ECCE 

level (Akeredolu, Adigun, Dagunro, 2018: 141). This situation has adversely affected 

job-performance and teachers’ attitudes, thus retention of qualified staff is difficult in the 

ECD field. One of the reactions to this circumstance in many states in Nigeria is 

frequent strike or industrial action. This tendency has hijacked the teaching profession 

by robbing the system of quality and experienced teachers which places the education 

of children in the hands of unskilled and inexperienced teachers who generally deliver 

low quality services (Akeredolu et al., 2018: 142).  

2.5.3 Lack of Professional Childhood Educators and Caregivers 

It is generally understood that ECD teachers who offer high quality services will uplift 

learner-performance in the classrooms (NAEYC, 2009: 5). Ige (2011:163) affirms that 
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“most crèches in Nigeria are managed by old and semi-literate women who lack the 

training and skills of teaching young children”. Boyd (2013: 18) explains the research 

work done in 2002 by National Institute of Child Health and Human Development 

(NICHHD) and The Early Child Care Research Network (ECCRN), where it was 

discovered that educators with Bachelor of Arts degrees in ECE gave high standard 

services to young children in their care. This emphasises the significance of affording all 

pre-schoolers the opportunity of learning under professionally qualified teachers or 

caregivers. Unfortunately, this is not yet so in Nigeria as pre-schools teachers with no 

training are recruited to reduce costs (Amadi, 2013: 104; Olaleye &Omotayo, 2009: 

685).  

2.5.4 Lack of Equipment to Facilitate Ideal Performances 

It is very essential that the pre-schools are well equipped for the smooth running of the 

institution; it helps the staff to discharge their duties for the growth of the young children 

and for the adequate implementation of the prescribed curriculum (Akinrotimi, 2016: 34). 

The standard of the equipment and material resources that are available will reflect the 

quality of the educational programme provided, in addition to the learner-output 

(Chukwubikem, 2013: 6). Despite the fact that the resources are necessary to operate 

effectively and efficiently at ECE schools, they are not made available in many Nigerian 

pre-primary schools (Osho, Aliyu, Okolie & Onifade, and 2013:120).  To exacerbate the 

situation, the physical and learning environments are poorly designed without adequate 

space, furniture, toys, and attractive images/photographs, among others (Osakue, 2011: 

201). Significantly, the lack of proper learning environments has affected the 

performances and productivity of learners and staff. In some pre-primary schools in the 

country, children sit on the bare floor to learn; this may not be conducive for some of 

them who are used to sitting on comfortable chairs at home (Inan, 2009: 60). 

2.5.5 Inadequate Guidance by Policymakers 

For the effective operation of a school setting, there must be adequate guidance by the 

policymakers. Awino (2014: 92) highlighted the importance of monitoring educational 

institutions to collect data from pupils, parents, teachers and the environment as a 

whole. This will facilitate the recognition and remediation of mistakes, improvement of 
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operations at the appropriate points, and to compensate and reward participants in 

relevant activities. Normally, amendments that are derived from the monitoring exercise 

of ECE make the programme more relevant and functional (Awino, 2014: 93). An astute 

and incisive monitoring exercise makes the programme more wholesome, promotes the 

correct use of materials, discovers challenges and restraints, stimulates corrective 

actions, and encourages individual and corporate involvements (Awino, 2014: 93). In 

spite of all the advantages of monitoring ECE, the Nigerian ECE sector is not provided 

with this assistance. Researchers have continuously expressed dissatisfaction on 

insufficient monitoring (Osakue, 2011: 2; Nakpodia, 2011: 161).  

2.5.6 Staff-child Ratio and Group Size 

The unwieldy staff-child ratio (large number of children per staff) is ‘normal’ in Nigeria. A 

reasonable staff-child ratio normally brings about better results of high quality in children 

because teachers and caregivers will be able to give individual attention to a fewer 

number of young children around them. Specifically, there will be “better performances 

in cognitive and language assessments” (Huntsman, 2008: 5). Studies reveal that 

“Nigerian ECD centres are overcrowded” (Sooter, 2013: 173). A manageable staff-child 

ratio ensures safer environments for children, since the staff has a fewer number of 

children to care for.  

2.5.7 Staff Gender and Diversity 

Investigations have shown that the majority of ECE teachers and caregivers in Nigeria 

are females. However, it is important for children to have male role models in the 

classroom as well. A reinforced male presence is critical to counter traditional views of 

women in child-rearing. We must ensure that school and learning remain gender-neutral 

(OECD, 2006). The diversity of staff is beneficial for children to open their minds to view 

ideas, counter stereotypes, and encourage respect for multi-cultural learning (OECD, 

2006). 

2.5.8 Longer School Hours 

The need for young children to be busy at school for more than the necessary hours 

beyond 12:00 -13:00is not advisable. However, because working mothers work at times 

till the evening, their children remain at school for longer than the normal hours. This is 
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a serious matter that has made some “considerate” private schools to introduce after-

school “lessons” which lasts up to 16:00 in some schools. Children are therefore denied 

time to play and rest. Also, these young children are bombarded with many take-home 

assignments which will again keep the entire family busy (Akeredolu, 2018: 144). 

With all the challenges in Nigeria, the pre-school goal is to basically prepare the child to 

excel academically in order to compete in later life in the global economy. Attention is 

basically on intellectual ability and examination, consequently omitting spirituality from 

the curriculum. Therefore, schooling is reduced to mere groupings of learners and 

instructors which make them disconnected in any form (Okewole, Iluezi-Ogbedu & 

Osinowo, 2015: 50), whereas if spiritual education was coupled with the mainstream 

academic curricula, it will in all probability encourage a dependent and loving 

relationship between the children, teachers, parents, and everyone connected with 

them.    

What follows is a discussion on the Early Childhood Curriculum as developed by the 

Government of Nigeria without taking spirituality into consideration. Private faith-based 

schools are not restricted by the Government from teaching their religious philosophy. 

2.6 EARLY CHILDHOOD EDUCATION CURRICULUM IN NIGERIA 

Pillai (2018:1) defines curriculum as “all activities that children engage in within the 

school setting in addition to what they do outside the classroom, coordinated and other 

social rapport and interactions”. Further, according to Awopetu (2016:17), “curriculum is 

the traditional platform for translating expectation of the society into knowledge, 

attitudes and skills that are expected to be developed or acquired by learners within the 

school system in formal and non-formal settings”. The concept of curriculum is very 

progressive in that it changes frequently with the occurrences in the surroundings of its 

operation. In a nutshell, it can be seen as the details of subjects to be learnt at school 

and the entire acquired knowledge generally. According to Ige (2011: 162), there are 

always regular changes in the curriculum, and Nigeria has experienced several in the 

area of pre-primary education, in particular since independence.  
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National Council of Education (NCE) initiated curriculum implementation for Early 

Childhood Care and Education (ECCE) in Nigeria as far back as 1994 (Maduewesi, 

2005: 10). According to Maduewesi (2005), subsequent to the introduction of this first 

curriculum, there has been two different editions: the first edition was about the scheme 

of work layout done in collaboration with National Education Research and 

Development Council (NERDC) and Evans in 1988; and the second one designed by 

and Early Education implementation agency, which was piloted in 1987 in five local 

government areas in Nigeria (Maduewesi, 2005: 11). The main goal of the ECCE 

curriculum was holistic growth (which omitted spiritual development) and to give early 

assistance to young children, especially the underprivileged. The vision of the 

programme was to avail quality Early Childhood Education for all children, and to 

educate mothers. This programme intended to be low-cost but well-organised in the 

neighbourhood. It utilised internally generated funds. The first stage of the programme 

ceased in 1990, while the second stage, assisted by UNICEF, operated from 1991-1995 

(Nwagbara, 2003: 5).  

There was a national collaborative ECE project between FGN and UNICEF from 2002 

to 2007 where special attention was paid to the sustenance of ECE. This project 

focused on fair and just treatment for children and women (Akinware, 2010: 9). As the 

supreme agency on ECCDE in Nigeria, NERDC revised the original syllabus to 

harmonise with the new unified approach, and thereafter structured a manual/guide for 

users. This helped in the improvement of the Early Child Care practices especially when 

done in conjunction with the discussion of the rules to be followed by all interested 

parties (Akinware, 2010: 9). As affirmed by Oguntuase (2010: 6), the ECCDE curriculum 

published by UNICEF and NERDC which was examined lately, integrates urgent 

international issues including the code of fundamental human rights.  

Teachers are the major implementers of this curriculum. In Nigeria, the revised 

curriculum still does not include spiritual development as part of ECD; and this is what 

this study sets to interrogate. However, faith-based schools owned by religious 

organisations and individuals, incorporate into their practices dimensions of spirituality 
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making use of teachers’ general knowledge on religion and moral education to execute 

it. 

2.6.1 Implementation of the Curriculum 

A vital component to promote and raise learners’ performances is the standard of 

curriculum service-delivery of teachers. However, it is difficult to measure and oversee 

this, but “we should ensure an efficient administration and teaching of curriculum, 

educators should be properly trained” (Fowowe, 2011: 6). According to Mishra (2008: 

13),“developing educators in advance for the envisaged global changes and the 

resultant problems, implies[that innovative and creative] educational plans should be put 

in place”. This should empower teachers with standards of high quality to facilitate the 

modern curriculum which should lead to efficiency in education, judicious use of up-to-

date facilities, and creating team-spirit as professionals. This cooperation stimulates the 

“achievement of corporate purpose in education at national level”- this is curriculum 

implementation (Mishra, 2008: 13).  

Curriculum implementation becomes effective by reflecting on its goals, and in the 

actions of the learners which starts by making them (children) to display and 

demonstrate what they have learnt. The other relevant activities for curriculum 

implementation consists of practical teaching in laboratories, classes and day-care 

centres, the inter-relationship among the children and the teacher, and the wise use of 

available equipment and resources (Awopetu, 2016: 18).  

In summary, both the teachers and the children should participate interactively. The 

curriculum of Early Childhood Care Education is not strictly academic, but should also 

focus on monitoring caregivers, parents, and educators. This is to help young children 

grow in every area of child-development so that that can face future global challenges 

without much stress. One of the major purposes should be to give them essential 

training in morality and positive attitude-building via parental support, professional 

exercises, association with peers, local unions and the community (NERDC/UNICEF, 

1994). According to Osanyin (2018: 91), the broad aim of curriculum is to help children 

develop confidence and become a well-adjusted member of his/her group.             
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As sound as the Early Childhood Education’s curriculum appears to be, it has some 

challenges that obstruct its smooth implementation in Nigeria which are outlined below.  

2.6.2 Challenges with the Nigerian Early Childhood Curriculum 

The problem with the system in many African countries especially in Nigeria is not that 

there is no standard document to use, but it is the correct application of the curriculum 

(Akinware, 2010: 8). Oguntuase (2010: 32) stated that the major hindrance to the 

successful implementation of the ECD curriculum is that citizens are not always ready to 

abide by national policies and international agreements and conventions. According to 

Fowowe (2011: 8), there are other obstacles to the precise application of the curriculum 

according to the FGN document of 2008, and these are listed below: 

1. Disagreement between the various interested parties; 

2. Shortage of contemporary authentic information on relevant challenges; 

3. Lack of understanding of the policy even by the policymakers themselves at the 

National, State and Local Government levels; 

4. Misunderstanding of the relevance of the policy concerning individual and 

national development; 

5. Financial constraints which does not encourage its application; and 

6. Creation of pre-schools in order to teach millions of children given the scarcity of 

materials, emotional support, and feeding-care services. 

 

From the above, the standard document does not include the elements of spirituality 

that will enable the holistic development of young children. This may probably be 

because the personnel who have spiritual understanding and knowledge are not among 

the members of the committee that drafted the curriculum. Apart from spiritual 

understanding, the knowledge of young children’s personalities at pre-school should 

inform the designing of the curriculum. The next section discusses the characteristics of 

young children at pre-school.  
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2.7 CHARACTERISTICS OF YOUNG CHILDREN AT PRE-SCHOOL 

The early childhood stage is very intricate and needs special attention in order to 

nurture children successfully. Hence, educationists have to know the characteristics of 

the young children whom they are dealing with. According to the ANG (Adherent 

Networking Group) report, pre-schoolers are just beginning to differentiate between 

stories, imaginations, wishes, fears and things that are real (in existence). They ask a 

lot of questions: “how”, “what”, “when”, “where” and “why”. They are at the level of 

starting to comprehend and apply some concepts such as time, colour, scope, length, 

breadth, and figures, among others. They actually understand better by performing and 

making fun. They concentrate for a very short time of about ten to fifteen minutes (ANG, 

2006: 1). Therefore it is very convenient and easier to start developing them spiritually 

at this stage of their lives. 

 

According to Hasting (2014: 2), pre-school children cannot express how they feel; 

neither do they comprehend how others feel emotionally. They are not yet reasonable 

enough to reason for others around them such as friends, parents and teachers; they 

are somehow selfish and tend to act free and self-sufficient. They are beginning to learn 

what is publicly tolerable. At this age they want to play with other children but not for a 

very long time for some of them easily get bored, withdrawn, or and shy (Hasting, 2014: 

2). As such, there is more reason for teachers and other adults around them to inspire 

and support them to play as a team with other children which will make them to develop 

spiritually together. 

 

The NDNCTSN (Normal Development National Child Traumatic Stress Network, 

2009:1) confirmed that young children have little understanding of health and illness 

information. They are interested in conspicuous physical symptoms like the protruding 

tummy of a woman who is pregnant, and removal and replacement of teeth, but find it 

difficult to comprehend any explanation for sickness and how to prevent it. According to 

NDNCTSN, pre-schoolers are majorly sensitive to not being injured and get agitated at 

the sight of accidents (minor or major) and blood. They do not easily cooperate with 

medical tests and treatments because of their craving for independence (NDNCTSN, 
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2009: 1). But if spirituality is built into their lives at this stage, they develop boldness that 

will take away their unnecessary fears. 

 

At this age the pre-schoolers display their emotions in ways that they only know how; 

therefore, anger and quarrelling is quite common among them. They do not recognise 

the concept of self-control which is one of the Fruits of the Spirit (Galatians 5: 22-23); 

that is why they often lash out at anyone who makes them angry. Other negative 

characteristics of children aged 3-5 are jealousy and attention-seeking. They do not 

have the capability to express their feelings or emotions verbally which is why many of 

them get irritated anywhere, home or school. The onus lies on the teachers, parents 

and other adults to train them the ability to mature in all ramifications academically, 

physically, emotionally and especially spiritually. Educationists therefore have to apply 

several strategies that will develop children spiritually. 

 

Therefore a knowledge of children’s character is very helpful to those who interact with 

them, especially the teachers who will understand their weaknesses and strengths to 

effectively teach them in a holistic manner that includes the spirituality aspect. Below 

are the benefits of developing spirituality in young children as they grow. 

 

2.8 IMPORTANCE OF SPIRITUALITY IN EARLY CHILDHOOD EDUCATION  

Young children are seen as being very important, if not the most important group of 

human beings, highly valued in many societies in particular the African society that 

considers them as the main reason for living, and foundational for the “sustenance of 

generations’ (Osanyin, 2018: 22-23). According to Osanyin (2018), children are gifts 

from God given as a special favour to families, societies and nations to take good care 

of. This justifies why they should be given correct and holistic education which includes 

spiritual development, right from childhood. 

In congruence, I advocate that holistic education (including spirituality) should 

commence very early in the life of a child and should continue throughout his or her life-

time. “Anyone who wants to be successful early in life should begin to learn and get 
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educated early”, as failure is generally experienced if learning and education is delayed 

(John, 2020: 4). Success or failure in school, and even in life, to a very large extent 

depends on the quality of early childhood education given to the individual. This is one 

of the reasons why discerning individuals, governments and nations are investing 

heavily in early childhood education. Recent research in early childhood education 

reveals that young children must begin to learn as early as possible (John, 2020: 6). 

Furthermore, high-quality Early Childhood Education has enduring positive results, 

especially on the upliftment of morality, values, and ethics. 

New Zealand researchers like Whitehead (2009) and Bone (2007) affirmed that 

traditional teachers at pre-schools are professionally obliged to promote the spiritual 

development of pre-school children in keeping with the syllabus and the “constitution of 

their forefathers called Waitang” (Rossister, 2011: 58). The benefit of fostering children 

to grow spiritually promotes their personal day-to-day satisfaction that enables them to 

tolerate and collaborate with other human beings around them. This is very lucid in the 

present poor social climate in New Zealand which has one of the highest juvenile 

suicide rates in the world. Additionally, it is third ranked in the maltreatment of children 

among the Organisation for Economic Cooperation and Development (OECD) 

countries. Nurturing children spiritually will assist to close the inequality gap in the 

community and possibly decrease aggression in families, inadequate psychological 

affirmation, and a general selfish attitude (Sachdev, 2016: 18).  

Ruddock and Cameron (2010: 33) conducted research following OFSTED’s (Office for 

Standards in Education, Children’s Services and Skills) directives on promoting 

personal discovery and contentment aspects of spiritual education to reduce the 

number of distressed students in the United Kingdom UK). In line with this goal, a book 

on Japanese educational theory, “Soka Education emphasises the detrimental aspect of 

growth based exclusively on intensive intellectual development independent of human 

interest” (Ikeda, 2010:2). Further, a peaceful and ideal belief system sees spirituality as 

part-and-parcel of children’s educational holistic development (Toso, 2011: 9).    

As a civilised society, we should endeavour to commit funding to early childhood 

education that is holistic and not to postpone it till young children reach normal school 
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age – it may be too late. Kings (2013:15) opine that early childhood education lays the 

solid foundation for a prosperous and sustainable society. According to Kings (2013), 

the first years of life are vital because what happens during this period, matters for a 

lifetime. Kings (2013) further emphasises that science shows us what children must 

have and what they need to be protected from in order to promote their health and 

physical growth. “Stable, responsive, and nurturing relationships coupled with rich 

learning experiences in early years, provides lifelong benefits for learning behaviour, 

and both physical and mental health” (Kings, 2013:16). 

The fundamental principles of neuroscience indicate that providing conducive conditions 

for ECD is more effective and less costly than attempting to address the consequences 

of deviancy later (Park, 2014:32). Therefore, holistic education that embraces spirituality 

should be given to young children. As such, a balanced approach to emotional, social, 

cognitive and language development will best prepare young children for success in 

school and later in the workplace and in the community. Hence, spiritual education 

should not be ignored as it helps in shaping the character of the child from a young age. 

I am of the opinion that a greater number of policymakers, parents and researchers now 

consider early childhood education programmes essential for fostering school-readiness 

and long-term success in life. A powerful advocate of early childhood education and 

Nobel prize-winning economist James Heckman (2007), believes that the best way to 

solve global problems and gain a more capable productive workforce, is to invest in 

early childhood development where cognitive and social skills are integrated with 

spirituality. This will shape children from birth-to-five to acquire fundamental moral 

values, knowledge and skills, and to sustain and embed these through to adulthood 

(Park, 2014:33) 

The early years of children are the most important years for growth and development; 

they are also the most susceptible stage of their lives. It is the period when brain 

development may be affected by negative environmental conditions which include lack 

of stimulation, child abuse, or violence within the family (Osanyin, 2018: 41). It becomes 

very important therefore to provide young children with quality care, nutrition, and 

stimulation with spiritual nurturing that they need for healthy natural growth and 
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development. Ige (2013: 30) affirmed that even “scientific evidence established that 

adequate intervention at this period is necessary for the child’s cognitive development”. 

According to Ige (2013), the development of young children’s brains are easily 

influenced by environmental factors that may foster/hinder proper functioning 

concerning aspects like language, music, physical activities, and even mathematics. 

Early childhood therefore is a period that should be handled sensitively and with 

seriousness. The realisation of the vulnerabilities of the children in early years should 

precipitate urgent action by providing a quality programme for Early Childhood 

Education (Osanyin, 2018: 42). A quality programme in Early Childhood Education can 

be provided by a pre-school setting that stimulates the holistic development of a child by 

including spirituality teaching via a structured syllabus (Osanyin, 2018: 18). According to 

Osanyin (2018: 18), research evidence indicates that children in high- quality faith-

based learning centres perform better in school as high-quality early learning centres 

reduce disparity among children.   

2.9 BENEFITS OF DEVELOPING SPIRITUALITY IN YOUNG CHILDREN 

There are many gains from developing children spiritually, the fruits of which are 

enjoyed by the children, the people connected to the children, and the society at large - 

both short and long-term. According to Paloutzian (2014: 211), spirituality adds to the 

wholesome quality of life of young children. Kimes-Myers’ (1997) study found that 

spiritual development motivates and promotes qualities like compassion for others while 

creating an in-depth comprehension of one’s personality; it makes children develop a 

strong insight of their influence and deeds that may affect everybody around them 

(Lunn, 2015: 30). According to Lunn (2015: 31), spirituality was very essential to every 

domain of education as it arouses curiosity and creates a link with their mainstream 

subjects in education. As opined by Dowling (2010:17), spirituality not only equips 

children for later life, it also assists them to become responsible adults who will be 

useful as globally relevant people who are morally and economically empowered. 

Each child can be assisted to develop responsibility for his/her own learning by being 

motivated to integrate academic life with their holistic development which should 

incorporate spirituality (Paloutzian, 2014: 210). They become critical-thinkers and 
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autonomous learners which is a very advantageous for spiritual development in the 

curriculum of the pre-school learners. Furthermore, to become self-independent, 

learners need the ability and determination to cope with life’s challenges to create 

stability in their lives; and this can be derived from spiritual development. This is 

corroborated by Hunt (2012: 88) whose writings centre on resilience in adults which 

relies on spirituality which emphasises the importance of developing strength of 

character in the early years.      

Spirituality fosters mental soundness and rationality; unfortunately in Nigerian ECCE 

pre-schools value is not attached to this aspect of a child’s development (Lunn, 2015: 

31). Dowling (2010: 18) propounds that “spiritual development will enhance mental 

health by assisting young children to ponder on things of intrinsic worth and of 

significance”, in an ever-growing capitalistic society. It is necessary for children to spend 

quality time alone to ruminate on issues affecting their lives; this is a practice that the 

professionals in charge of children should encourage in children (Dowling, 2010:18). 

Dowling’s (2010) recognition of how the increasingly consumerist and individualistic 

society is detrimental for young children is supported in UNICEF’s (2011) study tagged, 

Children’s Well-Being in the UK, Sweden and Spain: The Role of Inequality and 

Materialism (Lunn, 2015: 31). The report underscored how poorly the world, especially 

the developed countries fared in child well-being, with children describing themselves as 

being trapped within a materialistic culture. In a society where children are emphatically 

seen as commoners who are basically consuming, spirituality will assist such young 

ones to develop better and positive identities rather than being mere ‘commodities’ of 

capitalistic consumerism; hence, increasing their positive self-image and critical 

awareness of the world in terms of moral values (Adams, Hyde & Woolley, 2008: 111).  

Communal relationships in the form of social well-being make people, including young 

children, to interact in a harmonious “sharing-caring” way (Lunn, 2015: 31). According to 

Lunn (2015), this type of communal interconnectedness is the very core of spiritual 

development and should be evident in all relationships. Paloutzian (2014:212) maintains 

that the principle of developing positive relationships is a key principle which should 

commence in early childhood, which emphasises the importance of attachments, 
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listening, caring, and respect. Belongingness and consideration for others are positive 

characteristics for spiritual development. Additionally, Paloutzian (2014: 212) asserts 

that spirituality helps children value each other thereby creating positive relationships, 

which is not restricted to the relationship between the caregiver and the child alone, but 

also to parents and the wider community. 

Spirituality and culture are interrelated since community and culture are central to 

understanding the “Unique Child” (EYFS, 2012, cited in Lunn, 2015: 31). Respecting 

and valuing each child’s individual cultural identity are positives for building family and 

community relationships. The New Zealand early years curriculum, Te Whariki (1996), 

is an example of how both spirituality and culture are interwoven in preschool education. 

Spirituality is at the centre of a holistic education’s curriculum, which promotes 

empowerment of the child through recognition of the diversity of cultural identity (Bone, 

2008: 355). Eaude (2006: 21) examines the significant bond that exists in cultural and 

spiritual developments in the lives of young children, and observed that children do not 

live in isolation; they live with their family members who encourage community cultural 

values that influence their actions and perspectives to a very large extent. Although 

these attributes need to be respected and valued, Euade (2006) argued that spiritual 

development helps children to search for answers to questions, and to reflect. This can 

assist children in creating their own value system, allowing for critical appraisal whilst 

remaining open-minded and respectful (Eaude, 2006: 21) 

Young children’s openness to the unknown often means they have no fixed or expected 

answers to outcomes (Eaude, 2006: 21) thus making the early childhood years a perfect 

time for developing independent learning. However, as there are no specific guidelines 

for spiritual development at the early childhood stage, professionals need support and 

guidance as to how best to encourage this area of education, which can arouse 

children’s natural curiosity (Eaude, 2006: 21). Moreover, there is a wider framework to 

spirituality that extends beyond the immediate surroundings of the setting which allows 

the children to contemplate aspects outside of themselves, both in the physical and in 

the transcendental contexts. Allowing and encouraging children to engage in this type of 

liberty gives them the opportunity to develop their own personal narratives to acquire 
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understanding through their individual experiences and emotions, thus helping them to 

become critical-thinkers (Eaude, 2006: 21).  

Now that the benefits of spirituality have been discussed, it becomes necessary to 

understand how spiritual development and religiosity can be nurtured in young children, 

which follows in the next section. 

2.10 DEVELOPING SPIRITUALITY AND RELIGIOSITY IN YOUNG CHILDREN 

Promoting spiritual development and religiosity in young children is essential to 

understand how they accept themselves, and interrelate with each other and the entire 

human race in a positive way. 

2.10.1 Developing Young Children’s Spiritually in Early Childhood Care and Education 

“Young children’s spiritual development should be a purposeful and deliberate exercise; 

if not, it will vanish and be forgotten in the world” (Euade, 2016: 120). Within the 

framework of early childhood education in a faith-based Christian environment, the 

majority support the notion that religious education should be compulsory in the life of 

an individual to develop him/her spiritually (Hyde, 2016: 162). According to Hyde (2016: 

162), this supposition is based on two recent findings on beliefs; firstly, pre-schoolers 

mirror the various growing cultures and faith in the society; and secondly, that a large 

proportion of the population is not aware of the religion(s) being practised in their 

locality, so they have limited or no knowledge and understanding of religious concepts. 

Hence, religious education cannot be effective unless there is a better understanding of 

how to develop the young children spiritually based on their world-view (Reid, 2011:15). 

Spirituality is shaped both within and outside an individual’s religious traditions, beliefs 

and practices. Thus, as in other domains of learning, teachers should teach religious 

education by drawing on their personal experiences and understanding of life and 

relationships; in other words, from their own spirituality (Reid, 2011: 15).  

Spiritual development in a child is seen as contributing to personal growth and self-

consciousness, and has to do much with how a child was reared – spiritually or 

not(Kings, 2013: 12). Hay and Nye (2006: 60) add that there is much spiritual potential 

in all children, no matter what their cultural context. Recent writings by scholars 
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acknowledge that spirituality is not restricted to a specific religion or cultural practice, 

but it is inherent in humanity as exhibited via beliefs, traditions, religions, and culture 

(Robinson, 2017: 49). Both cultural and religious perspectives need to be considered 

when nurturing young children spiritually.  According to Robinson (2017: 49), spirituality 

is drawn from several traditions across the globe; spirituality is strengthened within a 

diversity of culture and religion, no matter their differences. Therefore, spirituality 

inculcates values and beliefs of a holistic nature that has close connections to all our 

lives.  

Researchers recommend that children’s spiritual development should be built on innate 

traits as well as positive environmental conditions (Harris, 2013: 282). In the process of 

developing spirituality in young children, instruction should be given on how to explore 

various people’s views and perceptions which stimulate their individual consciousness 

of the social dimension (Harris, 2013: 283). The emphasis should be on awakening 

children spiritually by providing them with modeling (and examples) and direction to 

motivate them to strive, to set them on fire, so that their spiritual awareness and 

imagination become ignited (Ibid). Promoting spirituality in children is explained as 

attaching importance to what it means to be human which is essential for complete 

growth (Sagberg, 2008: 365). In order to develop children holistically, Sagberg (2008: 

366) asserts that young children need a friendly, Godly environment with connections to 

cultural and traditional practices. Likewise, a study of babies and pre-schoolers of one-

to-three years by Watson (2015: 12) reveals that enabling environments that give room 

for spirituality are very important for holistically nurturing young children. Spiritual 

development goes beyond cognitive reflection, and merely instilling spiritual awareness; 

we must create sound contextual spaces, point the way, share stories, and give 

guidance that help pre-schoolers to practise their spirituality that positively change their 

personality right from the formative stage (Watson, 2015: 12). 

The contribution of teachers in assisting and boosting children’s spiritual development is 

highly appreciated, as indicated in literature. Bradford (1999:13), stressed the 

importance of holistic education, and calls on schools to utilise teachers as role models 

to encourage practical spirituality as part of the holistic development in young children. 



 53 

Zhang (2012: 44) emphasise that it is expected of a teacher to understand spirituality as 

an aspect crucial to education, and works on his/her own spirituality while providing 

spiritual nurturing for young children. In addition, the teachers should consciously 

increase their spirituality through acquiring wider experiences and knowledge of how to 

positively transform the children under their care with regard to their spiritual 

development (Nye, 2009: 35). Hyde (2016: 161) explains that many teachers are on 

their own and not accustomed to the concept of spirituality or how to guide young 

children spiritually. However, published writings clarify and advise early childhood 

teachers and related authorities regarding incorporating spiritual development into the 

pre-school curriculum. These manuals are designed by experts to “promote the 

cognitive, affective, and spiritual domains of the child” (Grajczonek, 2012: 156). 

Spiritual teachings through the school curriculum, coupled with regular discussions, are 

instrumental to promote sound holistic educational development. It is also advocated 

that the creative arts can complement spiritual teaching by creating opportunities to 

meditate, pray, sing, dramatise, and paint, among others (Mata, 2014: 115). A time for 

meditation is regarded as the foundation of developing spirituality since it assists in 

increasing a personal sense of well-being (Mata, 2014: 115). In creative arts, drawing is 

seen as a means of connecting to the spiritual senses of self because it gives room for 

articulation and fosters healing. In addition, designing is a form of creative arts which 

can help children in the construction of their creativity and self-reinforcement (Mata, 

2014: 115). Likewise, Nortje and Van de Merwe, 2016: 6) advocate singing as an 

element of artistic expression which is a life-changing practice both internally (I-Self) 

and externally (I-Other).These life-changing encounters link individuals to a team, 

augments health and confidence, gives a sense of self-identification and connectivity 

and increases the possibility of spiritual growth (Nortje et al., 2016: 6). Mata (2014: 115) 

highlights the responsibility of instructors and teachers in encouraging children to exploit 

their potential in artistic expressions as a strategy in nurturing spiritual development. 

Fostering children’s spiritual development via the curriculum has been emphasised in 

recent studies. A study on spiritual development investigated what the components of a 

pre-school curriculum should include, in order to satisfy the holistic needs of young 
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children; it was found that this could be achieved by observing what they (children) 

“admired and appreciated” (Robinson, 2017:52). This was elaborated on by Kessler 

(2000) cited in Robinson (2017:52-53) who listed the “Seven Gateways to the Souls”, 

that should be incorporated into the school curriculum, as outlined below: 

 The longing for strong relationships and self-identification.  These relationships 

can be personal, teaming up with of others or with nature or with a higher power; 

 The desiring for stillness and privacy in order to have quiet time and to meditate; 

 The search for meaning and purpose and to find answers to questions like: why 

am I alive? And, what is the purpose of life? 

 The craving for pleasure and joy, such as indulging in games, expressing 

jubilation, feeling appreciated, extending the imagination, self-adoration and 

affection from others. 

 The creative impulse for invention, art, awe, and critical analysis; 

 The yearning for excellence, for the supernatural realm, and to go beyond 

perceived limits; and 

 The need for initiation for rites of passage, and for transitions. 

 

This research topic is old but very relevant to the spiritual development of young 

children, even in our modern times. A correlation can be drawn between the Seven 

Gateway to Souls and the relational aspects of spiritual development such as the sense 

of belonging search for meaning, and the expression of spirituality.  

This sub-section reviewed literature on how teachers can nurture young children’s 

spirituality. This area has been neglected as role players do not take into consideration 

the children’s religiosity; and this is the gap that this study intends to fill. The next sub-

section will review how religious development of children has been researched. 

2.10.2 Young Children’s Religious Development 

This section will outline how to nurture young children’s religious potential via the 

principles of the Christian faith. Some methods to be employed are catechetical in 

nature as they seek to specifically develop children’s Christian faith.  
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“An authority in the field of children’s religious development was Maria Montessori who 

asserted that children are not blank tablets but are rather born with the extra-ordinary 

ability to be unveiled” (Grajczonek, 2015: 31). Her method of teaching focused 

specifically on the immediate surrounding which she perceived as that which has 

meaningful impact on children. She supported and solicited for the use of audio-visual 

equipment with which children play as a way of making them relate with God and others 

(Grajczonek, 2015:31).  

Reid (2011:14) confirmed that Berryman, one of the students of Montessori, suggested 

that the way of learning religion is via the use of language. He developed the Godly 

Playprogramme with the purpose of teaching children religious language, parables, 

sacred stories, silence and liturgical actions or dance, all of which would make them 

more conscious of the presence of God in their lives (Reid, 2011: 14). An important 

element of Berryman’s ‘Godly Play’ is the time allotted to reflecting when children are 

requested to reflect on many aspects of the Bible story at the end of exhortation or 

preaching (Reid, 2011: 14). Ryan (Cited by Reid, 2011:14) emphasised the importance 

of children grasping the ‘concept’ of God and to believe in God as being loving and 

benevolent; and in doing this, they would be better able to face existential issues such 

as death, freedom, loneliness, and meaninglessness (Reid, 2011: 14). 

Euade (2016:208) mentions areas of religion that teachers can include in their 

curriculum; such school activities as time and space for reflection, wonder and awe, and 

prayer. According to Bellous and Csinos (2009: 215), four important aspects which 

religious educators might create within their educational setting to enable children to 

express their spirituality include an explicit education of four styles of expression: words, 

emotions, symbols and actions. They argue that these four elements characterise the 

expression of spirituality which most influences them into making the world a better 

place.  

Each of these approaches pays attention to young children’s religiosity as they seek to 

provide them with language to articulate and express their religiosity. Many aspects 

within these approaches call upon and develop spiritual characteristics or attributes 

such as creativity and harmonious relationships, among others.  
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2.10.3 Encouraging Spiritual Development in Early Childhood Education 

Bredekamp and Copple (2009: 110) prescribed suitable activities that should be used to 

teach children at pre-schools in order to foster children’s spiritual development such as 

Bible reading and singing. While contemplating on what to do to advance children’s 

spiritual development, the National Association for the Education of Young Children 

(NAEYC) recommends five associated strategies to teachers as follows: 

 provide a friendly atmosphere of acquiring knowledge; 

 educate in order to improve growth and learning; 

 establish a relevant curriculum; 

 evaluate young children’s responses to teaching and growth; and 

 create mutual associations with the families (NAEYC, 2012: 57). 

Christian faith-based pre-school teachers can employ these strategies in order to 

establish quality provisioning of services for pre-schoolers on behalf of the institution.  

In an ideal Christian faith-based pre-school, a variety of scheduled activities are 

combined and coordinated to create an atmosphere that fosters spiritual and religious 

development (Helm et al., 2008: 218). Some of these activities that should be practised 

in a Christian faith-based school are described below. 

2.10.3.1 Bible knowledge 

Knowledge of the Bible is very important in that it consists of reading and narrating Bible 

stories which enable children to be linked with the truth and meaning of life, which is an 

aspect of spiritual development (Myers, 2009:18). According to Bartholomew and 

Goldman (2004: 40), the Bible is not an imaginary bunch of tales but it is an account of 

the fact that God has the intention of molding something good out of man whom He 

created. Teachers assist the pre-school children to personally connect with the Bible 

stories so that they practise the morals of the stories in order to “meet God” via the 

parable (Ruppell, 2004: 350). Godly play is a curriculum based on Montessori’s 

approach to education “which presents Bible stories in a way that will interest the 

children in a theological and biblical perfect way” (Myers, 2009:19). 
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Further, teachers should select stories that are age-appropriate to promote their 

development. They should also encourage the children to memorise Bible verses. 

Christian teachers, who engage the instructional-analytical model of Christian education 

which encourages spirituality, believe that Bible knowledge creates a forum to meditate, 

practice, and to be transformed (Carlson & Crupper, 2006: 34). Teachers should not just 

talk about Bible stories; they should also make references to past experiences and day-

to-day real-life (authentic) activities children experience. 

2.10.3.2 Character-formation 

Various pre-school activities in the prescribed curriculum are geared towards building 

good character in children which include qualities like sincerity, respect, forgiveness, 

empathy, integrity, and reliability, among others. Uecker (2003: 230) contends that 

spiritual development cannot be separated from character-formation, for character- 

formation will not occur without spiritual-formation. Faith-based pre-schools therefore 

find directives for character-formation from the Bible. Passages in the Bible like Exodus 

20: 1-12 on the Ten Commandments, Galatians 5: 22 on the Fruit of the Spirit and 

Colossians 3:12 that identifies qualities such as compassion, kindness, humility, 

gentleness and patience, speak volumes about attitudes that showcase spiritual 

development. These Bible passages identify effective and positive behaviours that are 

outward signs of spiritual-formation (Uecker, 2003: 230). Apart from presenting virtuous 

living to the children, teachers who connect with children should serve as living 

examples or models inside and outside school settings. Uecker (2003: 231) adds that 

character-formation should not be left to chance, because character-formation requires 

nurturing via spiritual development; moreover, it is a vital (and non-negotiable) process 

of stimulating children’s spiritual development. 

2.10.3.3 Using worship to foster children’s spirituality 

Divine Service is another name for worship and this is another activity that can be used 

to foster spirituality in young children because it makes them to encounter God, more so 

on a personal level. According to John 4: 24, Jesus said “God is Spirit and those who 

worship Him must do so in Spirit and in Truth”. May (2006: 25) maintains that a 

reflective, careful and deliberate worship environment affords occasions for children to 
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experience the presence of God. Children engage with God by performing activities like 

singing songs to Him, giving thanks to Him, and rendering services to human beings 

around them. This teaches them how to obey and love God, the creator. Since “human 

beings are God’s representative on earth”, deliberate worship is an important activity to 

engage children of Christian faith-based pre-schools to realise that God is their 

heavenly Father in whom we seek solace from (Myers, 2009: 23). 

2.10.3.4 Use of regular prayer to foster children’s spirituality 

Praying regularly is one of the significant practices to inculcate at a faith-based pre-

school for discipline and guidance. Prayer is personal conversing and appreciation for 

God our Maker (Somer, 2006: 6). It is important for young children to realise that God 

listens to them, and that they can communicate with Him. Teachers should lead children 

to pray at regular intervals on a school day, while at the same time encourage them to 

pray on their own, especially at home (Watson, 2008: 65). It is interesting to note that 

research reveals that teachers and caregivers have much to discover from 

demonstrative involvement with children concerning the practice of prayer because pre-

school children often commune with God via prayer often wanting elders to be a part of 

the prayer (Watson, 2008: 65).      

2.10.3.5 Engaging children in serving people 

It is essential that children become involved in rendering services to others for it is an 

excellent spiritual exercise that makes them grow in humility and develops a caring 

attitude for others (Myers, 2009: 23). Jesus said in the Bible that anyone who wants to 

be great in life should be ready to serve others as He Himself, Jesus, came to the world 

to serve and not to be served (Mathew 20: 26-28). Service based on spiritual principles 

should become a lifestyle which should minister to people’s needs; spiritual changes 

occur in people as they embrace serving others (Carr, 2008: 207). There is no age 

restriction; God wants to use human beings to serve others as “service to humanity is 

service to God”. Actually, the process of service begins in childhood when children are 

given the opportunity to participate in caring and sharing with others (Carr, 2008:206). 

Children should be allowed to render services like visitations to nursing homes to sing 

which brings relief to the sick and aged, donate gifts to other children in less privileged 
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localities during Christmas, helping old and physically challenged people to do simple 

chores and so on, because children grow spiritually as they see the need to focus on 

others (Carr, 2008: 208). By serving people, children put their spirituality into action, 

hence this is therefore an essential element of spiritual development since they practise 

being compassionate and learn that “caring is sharing”. The demonstration of spirituality 

is elaborated on in the next section. 

2.11 DEMONSTRATIONS OF SPIRITUALITY BY YOUNG CHILDREN 

Literature explains that human beings encounter and demonstrate spirituality in diverse 

dimensions; for example, some sense a spiritual connection or vibe as they sing or 

listen to songs, some feel an inner companionship with God as they read and meditate 

on the Word of God, and others sense the Spirit as they share in love and fight for 

justice (Robinson, 2009: 39). Young children have several ‘spiritual languages’ that 

manifest in their imaginations or dreams, creativity, wonder and awe at pre-school age, 

and critical-thinking (Bellow & Csinos, 2009: 213). Harris (2013:282-283) discovered 

that children’s imagination through dreams could be harnessed for creativity thus 

increasing their spiritual capacity, implying that teachers have the important task of 

creating favourable spaces to trigger creative juices that comes from the “imaginative, 

expressive, creative and analytical” side of spiritual development. 

Evidenced-based research categorised four ways of demonstrating spirituality: world-

centred, emotionally-centred, symbol-centred, and action-centred (Bellous & Csinos, 

2009: 213). These four ways of demonstrating spirituality showcases how individuals 

show desirable traits of associating with others and displaying what is of utmost concern 

to them. Bellows and Csinos (2009: 214) contend that teachers have a basic human 

obligation of establishing holistic conditions within settings that give room for all spiritual 

styles to be incorporated and catered for. Ratcliff and May (2004:7) add that spirituality 

in young children can be demonstrated by wonder and/or fear, as elaborated on below:  

There is a spiritual essence that all humans share. It is a craving within for 

transcendence and meaning. It surfaces from time to time as awe and 

wonder, perhaps in response to a red, purple and orange sky, leaving 

adults and children amazed at the progression of colours and shades, 



 60 

wondering about the source of sky and sun, or possible meaning to such 

an incredible beautiful event. Children are just as much spiritual beings as 

the adults in their lives. From the very beginning of life, infants seem to live 

of awe and wonder. 

Written works on Children’s Spirituality stressed the formative function of wonder in 

them (Harris, 2016: 98). According to Harris (2016: 98), wonder consists of the 

speculation of prospects including chances of making children to be joyful and 

demonstrative in the creative spirit. Also, spirituality involves “a sense of wonder and 

amazement, a keen consciousness of present experiences and feelings, and the 

disposition of knowing when situations are not normal and when there is falsehood” 

(Zhang, 2012: 43). 

It can be concluded that creativity, imagination, wonder and awe are ways in which 

children can demonstrate their spirituality. Adams (2009: 116) confirmed that these 

encounters and displays of the expressions (mentioned above) are not equivalent to 

spirituality, but demonstrate how spirituality can be manifested in the lives of young 

children (Adams, 2009:116). Nevertheless, parents should not be left out in the spiritual 

development of their children because what happens at school is a continuation of what 

started at home. The next section of this chapter deals with teachers-parent 

collaboration towards the spiritual development of young children. 

2.12. TEACHER-PARENT COLLABORATION TOWARDS THE SPIRITUAL 

DEVELOPMENT OF YOUNG CHILDREN 

 

The role of parents in the spiritual development of young children is also significant. In 

this study, I explore the spiritual development of children in Christian faith-based pre-

schools; so it is assumed that all children (and their parents) who attend such schools 

are of the Christian faith. Nel and Van der Westhuizen (2015:14) confirmed that parents 

are vital in the spiritual development of their children. According to Parker (2011:114), 

people around children, such as parents, “form the basis of children’s spiritual 

development, as during childhood, children gain knowledge specifically through 
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observation”. The first sets of people that they observe are their parents; hence, 

collaboration between parents and the pre-school is very important and advantageous 

for all.  

The family setting at home and the interaction between the child and parents have a 

great impact on their spiritual growth (Thomson, 2009:39). From a Christian 

perspective, even if a child is well-behaved at present, it should not be taken for granted 

that he/she will grow up to become a spiritually mature adult - his growth still needs to 

be nurtured spiritually. Spiritual development is continuous that starts at home with 

parents’ nurturing and nourished and complemented at school. This is mentioned in the 

Bible(Ephesians 6: 1-4) that the education of the spirit of a child has to be guided by 

parents; and the child too should respond positively to the training. 

To be precise, Ephesians 6: 1-4 says: 

It is the best for children to submit to their parents in the Lord. Esteem your 

father and mother; this is the foremost instruction with a guarantee, that you 

will enjoy life here on earth. Parents should not make their children angry; 

instead nurture them according to the directives of God.  

Avenant (2015:65-67) advises that parents should be cooperative and do the following 

to aid their children towards spiritual development: 

 Create a conducive atmosphere for spiritual development at home; 

 Take the children along with them to the places of worship regularly; 

 Recite Bible stories and pray with them regularly; 

 Send them to a pre-school for a holistic early childhood care and education; 

and 

 Live a life that is worthy of emulation. 

 

Children should be nurtured in a way that they would be encouraged to be spiritual 

throughout life (Proverbs 22: 6). The spiritual development of a child should start from 

home under the guidance of parents before attending a pre-school. The pre-school work 
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will be easier if parents are up to the task of positive spiritual upbringing of their children 

as the home sets a firm foundation.   

2.13. CONCLUSION 

This chapter (2) reviewed the literature on Early Childhood Education by discussing the 

importance of early childhood education in terms of embracing spirituality. Next, it 

discussed early childhood care and education in some African countries like Kenya, 

Ghana, Egypt, Rwanda and South Africa. The literature revealed that there are early 

childhood policies and practices in Nigeria which have some challenges concerning 

implementation.  Spirituality is conspicuously omitted from the present Early Childhood 

Education curriculum, even though it is accepted as an important component of the 

holistic growth of young children (Wilson, 2010:35). However, no clear-cut policy is 

designed for teachers and caregivers on how to absorb the aspect of spiritual 

development at pre-schools. Spiritual development emanates out of specific ideas and 

philosophies maintained by the elders that the children are familiar with; the children 

simply emulate them and live out what they see in the communities where they live 

(Ikeda, 2010: 81). Spirituality in education for young children should follow a curriculum 

that teaches all aspects of education, including paying attention to the spiritual, 

intellectual, and physical growth of the child (Whitehead, 2009: 16). However, ECCE in 

Nigeria has challenges with the implementation of its curriculum. Regardless of 

teachers’ personal beliefs and values, they need to recognise the importance of spiritual 

education to promote children’s holistic development and wellbeing (Wilson, 

2010:37).Teachers should be conscious of their positions and practices to teach 

children to grow morally and disciplined to become social agents who will make the 

whole world a better place to live in. Chapter three of this study focuses on the 

theoretical framework that provides developmental theories concerning young children 

and their holistic development. 
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     CHAPTER THREE 

CONCEPTUAL FRAMEWORK 

3.1 INTRODUCTION 

An in-depth discussion of the theoretical framings of this study is provided in this 

chapter (3). This will allow the researcher to dwell on developmental theories of young 

children in relation to their holistic development with the focus being on their spiritual 

development. Spirituality can exhibit belongingness and understanding of the world by 

an individual. However, the concept of spirituality is somewhat mysterious and thus not 

easy to explain (Deputy, Devivo, Fasolo, Jones & Martins, 2016:5). According to Zhang 

(2010:300), literature has tried to explain spirituality in terms of traits like degree of joy 

and being merciful or compassionate; but these attributes are just pieces of spirituality 

which do not indicate the complete understanding of the concept. It is not easy to 

quantify or measure spirituality, but it is crucial for all human beings and its development 

should start right from the early years.  

The ability of human beings to have an incisive insight into life, imaginative thinking, and 

belief in a divine God, are essential components that differentiate us from other 

creatures (Zhang, 2010:300). While it is important that spirituality is inculcated right from 

childhood, the how, when and why of it should be interrogated. Regrettably, there has 

been no mention of the inclusion of spirituality or spiritual development in the early 

childhood curriculum worldwide, though this is regarded as being very essential in the 

holistic development of a child (Lunn, 2015:28). This gap in an important area of holistic 

development will be examined through the conceptual and theoretical lenses in this 

chapter, starting with concepts of Spirituality and Spiritual Development. 

3.2 SPIRITUALITY AND SPIRITUAL DEVELOPMENT 

Spirituality is a significant part of development that connects each child’s personal, 

social and emotional development to enrich life, making it interesting and meaningful 

(Dowling, 2010:19). According to Lunn (2015:29), the quest for purpose to life is usually 

linked with spiritual development which is a platform for young children to continuously 

manage daily and unfamiliar situations. This makes the early years an ideal time to 
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stimulate the search for understanding, assistance to nurture, and develop the sense of 

awe and wonder of the world that young children experience (Lunn, 2015:29). 

Spirituality as a concept, is however complex to define, especially in the field of 

education. McCreery (2000) found that in his study 162 teachers who were interviewed 

gave 90 different interpretations of spirituality (Lunn, 2015:29). Dowling (2010:19) also 

noted that no direction is given to professionals for developing spirituality in young 

children. As a consequence of this blurring, there existed the possibility that the aspect 

of spiritual development can be sidelined or neglected. For a child to be spiritual, he/she 

must be allowed to enroll in a pre-school which subscribes to the family’s choice of 

religion. To develop the spirituality of Christian children, they would need to be enrolled 

in a Christian pre-school where the teachers are encouraged to engage them in 

activities that can foster the spiritual growth (Biblically) of young children (Lunn, 

2015:29). 

Most Christian-based spiritual organisations consider spirituality and faith as being inter-

related. This makes Montessori’s Christian faith-based schools to be ahead of other 

schools as they emphasise and include spiritual development right from the formative 

years. They demand careful nurturing and emotional support in order for children to 

develop and attain their full potential (Lunn, 2015:29). Montessori perceives spiritual 

development of young children as a collective responsibility that should be handled by 

everyone connected with them, especially pre-school teachers (Hunt, 2012:78). Hunt 

(2012:78) explains that human beings including young children are all linked by “the 

collective unconsciousness” which is essentially the innate interconnection of the 

spiritual evident throughout history in the use of global symbols, images and collective 

representation. This explanation of spiritual interconnectedness across humanity is 

supported by Froebel who maintained that this situation exists as a form of human union 

with the world and the cosmos (Joyce, 2012:5). Froebel in his scholarly writings, 

supported this philosophy of spiritual interconnectedness regarding young children 

using outdoor spaces like pre-schools to discover their identity with the environment 

(Joyce, 2012:5).  
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According to Joyce (2012:5), young children are often unintentionally involved in 

spiritual development which makes them become restless about demonstrating their 

own spirituality. Hence, they need to exploit their innate spirituality which can be better 

handled by knowledgeable teachers at pre-schools, especially Christian faith-based 

ones. Everyone who will be involved in the spiritual development of young children at 

one stage or the other, has to interact with them cohesively, supportively, and 

harmoniously (Surr, 2012:80). Lagercrantz and Changeux (2009:258) affirm that 

spiritual development begins even prior to birth, with the unborn child responding to 

external stimuli such as voice and music from within the womb. These pre-natal 

experiences establish a connection between the foetus and the wider world (Surr, 

2012:80). 

When the child comes to life, this spiritual development is reinforced by the parents at 

home and the teachers at the pre-schools who build spirituality in children by designing 

activities in which they engage them like reading the Bible, telling Bible stories, singing 

and memorising Biblical verses.  

From birth, children’s early interactions and experiences set the foundation for both their 

holistic well-being and spiritual development (Surr, 2012:80). This is supported by 

Kimes-Myers (1997) who believes that spiritual development is acquired by encounters. 

This is the responsibility of early childhood teachers and caregivers to produce 

favourable conditions for learners to achieve maximal performance (EYFS, 2012:2}. 

This enabling environment makes the young children grasp opportunities to engage with 

their own spirituality. Acquiring a feeling of self-identification can also give young 

children the “joyous experience of achievement” which, in addition to spiritual 

development, improves confidence and self-esteem that cascades into positive daily 

behaviour (Dowling, 2010:20).    

The significant role of experts in encouraging spiritual development is that they should 

produce an environment of understanding, love and independence in which young 

children can express themselves freely, verbally and with discernment (Lunn, 2015: 30). 

Young children too have innate affections and feelings even more than adults (Euade, 

2006:20) which connect with spiritual development that is often expressed by drawing, 
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acting, and playing. Therefore, creative play helps young children to develop spiritually 

for it gives them the opportunity to think above the familiarity of their own lived 

experiences (Lunn, 2015:31).  

Nye and Hay (2006:334) clarify the all-embracing features of spirituality which takes into 

consideration the peculiarity of the individual, the essence of mankind, and the 

complexities of the universe. Incorporating this understanding in the early childhood 

curriculum through spiritual development enables young children to appreciate 

themselves, everyone else, and the rest of the world (Lunn, 2015:31).There is a 

connection between religion and spirituality which is not dissected fully, therefore the  

next section attempts to unpack the religiosity-spirituality aspect.               

3.3 RELIGIOSITY AND SPIRITUALITY 

The concepts, religiosity and spirituality, whether interchangeably or differently used, 

are difficult to comprehend and interpret. Sheldrake (2016:26) states that the word 

spirituality is becoming more commonly used as people are deviating from their 

commitment to worship by declaring their philosophy and meaning of their existence in 

abstract terms. The inter-connectedness of spirituality and religion is more popularly 

seen as interfacing, though they are not the same thing; the fact is not all that is spiritual 

is essentially religious, and not everything religious is spiritual (Ostow, 2006: 52). This 

notion is reinforced by Bone (2008:344) in his study on spirituality which explains that 

“though spirituality teaches religion, or it is like religion, but it is distinct from religion”.  

Evidenced-based studies by researchers like Carl Jung (1934), Fowler (1981), and 

Anton Backer (2006) indicate that when spirituality is sustained, a basis for religious 

linkage is formed. The most relevant to this study is research done by Fowler (1981) on 

faith development (Ratcliff, 2007:114). Ratcliff (2007:114) elaborates that though 

Fowler’s (1981) research has interest in the idea and doctrine of faith specifically, 

obvious connections are made with spirituality; and considering his definition and 

explanation of some words like faith and belief that he emphasised, spirituality is 

definitely interrelated to religiosity.  
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Faith is a generally an acceptable and finite concept. Fowler’s (1981) study focuses on 

the framework and method of meaning-making and not just on dogmatic belief which 

implies that though faith is generally accepted, it is not inevitably linked with religious 

beliefs, but can appear as such (Ratcliff, 2007:115). Fowler (1981), who studied faith 

development, depended on earlier developmental theorists like Piaget, Erickson and 

Kholberg (Robinson, 2017:45).The age range specific to this study is 3-5 years, and 

according to Robinson (2017:45), Fowler tagged it as the “Intuitive Projective Stage” 

where children are characterised by interest in other children thus the focus on social 

interactions which is manifested in listening to and telling stories and in images, among 

others; hence, religion is imbibed through experience and the influence of people that 

the child interacts with.  

As affirmed by Rossister (2011:59), the connection between the terms religion and 

spirituality can be demonstrated with the application of the word religiosity is seen as 

devotion to God, but controlled by religious understandings and values. Table 3.1 below 

outlines the interpretation given to the connection between the concepts spiritual, 

religion, spirituality and religiosity by Rossister (2011: 59).  

Table 3.1: Connection between the terms Spiritual, Religious, Spirituality and 

Religiosity (Source: Rossister, 2011: 59) 

Spiritual 

This is the innate aspect of the human 

being which consists of reasoning and 

awareness in connection with the 

Supreme One who is God Almighty; being 

sensitive and purposeful; showing 

affection to self, other people around and 

to the universe in general. 

Religious 

This is a situation of being controlled in a 

specific direction which is acquainted by a 

particular religion’s faith and proceedings. 

It creates fellowship between participants 

and with each other in the society. To be 

religious is being deeply involved in holy 

ceremonies, prayer, doctrinal issues and 

religious songs. 

Spirituality 

This is a description of how one’s attitude 

Religiosity 

This is the spirituality tied to religious 
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and lifestyle are revealed by the 

relationship of the individual to the Creator. 

It is generally a way of living because of 

the influence of the spirit-being that one 

believes in.  

beliefs within a community of faith. It 

involves commitment and obligation to self 

and others. It is spirituality that is clearly 

referenced to religion; otherwise called 

religious spirituality. 

 

Religiosity, however, is an expression in scholarly writings that pertains to the 

interfacing of spirituality and religion. It refers to a particular religion; in this study, it is 

specifically Christianity. Selvam (2013:132) supports the views of Rossister by providing 

three models to describe the similarities between spirituality and religion.  

According to Selvam, (2013:132), the foremost of the three models is the either/or 

model in which spirituality and religion are perceived as isolated realities. From this 

point of view, spirituality is an individual trait, and religion is an individual relationship 

with a particular religious organisation. The second model sees the relationship as a 

both/ and model proposing that spirituality and religion are interrelated, identifying that 

each contains components of the other. The third model is a multi-dimensional matrix 

which recognises both the independent character and association of religion and 

spirituality. This particular model proposes that there is a point of connection between 

the two, which Selvam (2013) describes as the point of intersection, similar to the 

concept of religiosity recommended by Rossister (2011:69).     

From the Christian religion’s point of view, spiritual growth of young children at pre-

schools is essential as part of their holistic development that embraces religiosity. This 

elicits significant influences on the scheme, advancement and execution of divine 

instructions at pre-schools (Grajczonek, 2011:3). Despite the fact that religion and 

spirituality are connected, they are not the same; so it is necessary that we look at the 

differences and clarify the extent of their association with one another. “Scholarly 

writings and experimental studies have interpreted the words interchangeably, whereas 

they are not synonymous” (Grajczonek, 2011:4). According to Grajczonek (2011: 4), the 

two words work together; “apart from religion, we cannot disclose and manifest our 

belief, for religion is a holy practice to connect people of like minds in the society”. At the 
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same time, spirituality makes people to have a good time and fellowship with each other 

and God. Therefore we need the two phenomena for they relate together like flowers 

and fruit. 

In this study, the focus is on spiritual development which should start from home and 

continue at pre-schools in order to complement the child’s holistic development. There 

are activities of religious education in a Christian pre-school (Thompson, 2009: 53) 

which intertwine with spirituality and religion. Therefore, spirituality is communicated by 

activities such as preaching, regular worship, and cultural or religious teachings (Hay, 

Reich & Utsch, 2006: 56). For instance, young children become accustomed to prayer 

by reciting and memorising the Lord’s Prayer from the Bible as directed in Mathew 6: 9-

13. Helm, Berg and Scranton (2008:220) designed a simple chart (figure 3.1 below) to 

illustrate the overlap or similarities between spirituality and religion. 

 

 

Figure 3.1 Commonalities: spirituality and religion (Source: Helms et al., 2008: 220) 
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In figure 3.1 above, the characteristics of spirituality are fear and wonder, mystery 

sensing, value sensing and conscious of relationships. It describes religion as: 

 doctrine and creeds; 

 stories; 

 rituals and routines; and  

 learned prayers and passages.  

Spirituality and religion overlap in terms of the personal relationship with God, 

understanding your own meaning of life, and incorporating religious beliefs and morals 

into life (Helm et al., 2008:216). The setting or religious community influences how 

children relate to others, and to assist others in times of need. Additionally, a community 

should encourage children’s spirituality in a religious structure rather than as solitary 

individual experiences. 

Having considered the differences and similarities in the relationship between religion 

and spirituality, it is evident that they are inextricably intertwined to each other to solidify 

spirituality in young children; hence, the fundamentals of spiritual development in Early 

Childhood Education need to be understood (discussed below). 

3.4 SPIRITUALITY IN EARLY CHILDHOOD EDUCATION 

Looking into the meaning and implications of spirituality, several efforts have been 

made in the literature to highlight its importance and understanding. According to Zhang 

(2012:39), spirituality is a practical encounter in life that cannot be substantiated and 

communicated clearly by the individual who experienced it. This experience is a vital 

component of a comprehensive growth of young children when related to independence 

and responsibility. However, it is usually omitted and marginalised in early childhood 

education in many parts of the world (Zhang, 2012:40). The perception of spirituality is 

complex, and hence it is often confused with religiosity. As confirmed by Zang (2012: 

40), Sokanovic and Muller stated that the definition of the term spirituality is approached 

differently by professionals even in specialised areas of education, academia and 

religious sectors. However from the religious sector, it has something to do with “the 
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quality of human living that comprises of peacefulness, boldness, sincerity, divinity, and 

assurance that makes someone comfortable in this earth (Zhang, 2012:40).  

The precise understanding of the meaning of spirituality allows for the concept to be 

differentiated from religion. In reality, the two terms have some aspects in common and 

can easily be confused. However, both OFSTED and the National Curriculum Council 

issued documents to declare that spirituality was not equivalent to religion (Zhang, 

2012:40). Therefore, they should not be seen as the same in that religion is an acquired 

and well arranged belief with established guidelines, whereas spirituality is an individual 

inborn faith that has developed to a habit which should be practised even outside a 

confined place. This means that spirituality is deeper than religion because spirituality is 

from the heart of individual; but religion is just with action that may at times be a mere 

pretence (Zhang, 2012:40). However, those who work in the field of ECD have long 

understood that healthy growth and development depend on holistic upbringing. Robins 

(2017:1) explains that these aspects consist of the “physical, social, emotional, 

behavioural, cognitive, and spiritual”, among others. Furthermore, it is believed that 

there is an innate need for spirituality within all of us and that this instinctive spirituality 

is at the core of stimulating healthy development, especially in young children (Robin, 

2017:1).  

Presently, holistic development inclusive of spirituality is becoming more significant, for 

there is an increasing realisation that spirituality is intrinsic to all human beings (Zhang, 

2012:39). The World Health Organisation (WHO) confirms that good and sound health 

comes from having spiritual wealth (King, 2013:14). For children, their spiritual growth 

enables them to establish a good foundation for a better future that will make them 

become worthwhile members of the community (King, 2013:14). A realisation of the 

importance of spirituality helps to better appreciate philosophies of writers like Rudolf 

Steiner and Maria Montessori and their resultant teaching practices in early childhood 

education. Spirituality, according to Steiner’s and Montessori’s theories is of extreme 

importance in the holistic education of young children (Oberski, 2011:16).  

Montessori, in her studies and writings, unearthed that there is a hidden meaning in life, 

and that each human being should have a relationship with God (Miller, 2004:14). She 
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imagined that young children have God and his power in them from birth, and that they 

can grow from this. When spirituality is included in holistic growth, the child and 

everyone related to him/her enjoy the fruits of being fulfilled. Neuman (2011:45) opined 

that the advantages of spirituality and religion include healing from sicknesses and 

coping with challenges in life. 

Rudolf Steiner’s (1976) espoused his theory of “Anthroposophy”, which means the 

principle of linking people together in a cordial common relationship (Alex, 2019:1). 

According to Alex (2019:1), Steiner’s philosophy of educating young children has to do 

with developing them to be fair in dealing with others and the world around them in 

order to make-sense the meaning of life. Mahmoudi, Jafari, Nasrabadi and Liaghatdar 

(2012:180) agree that the spirit of young children should be nurtured alongside other 

areas of their development. Fundamental to the Steiner-Waldorf philosophy of 

education and development, is the focus on humankind as being ‘three fold’ consisting 

of the body, the soul and spirit (Nicol & Taplin, 2012:29). Steiner (1976) who 

emphasised spirituality as a fundamental element in human beings, explained that “the 

spirit is made to develop and become strong by being in charge of concerns of life 

which enables someone to face challenges with a positive attitude”(Nicol et al., 

2012:30). A Steiner-Waldorf approach of education is usually seen as being specific to 

the Christian religion, but can be applicable to all religious beliefs (Robinson, 2017:70).   

There are some theories that are related to the spiritual development of young children 

at pre-school and this will be dealt with next in theoretical framework.  

3.5 THEORETICAL FRAMINGS IN RELATION TO SPIRITUAL DEVELOPMENT 

Fowler’s (1981) Stages of Faith, Piaget’s (1969) Cognitive Development Theory, and 

Erikson’s (1982) Psychosocial Faith Theory will be dissected to highlight the importance 

of spirituality in education. The stages of faith are unpacked first since the focus of this 

study is on spiritual development that has a lot to do with faith.  

As confirmed by Zhang (2013:244), spirituality is accompanied by good qualities like 

acceptance, confidence, compassion, thoughtfulness, tolerance, academic excellence 

performance, good health, a sound mind, and self-respect. Spiritual development is 
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closely related to faith and this should be understood by educators and all caregivers 

especially when nurturing young children so that their efforts will not be futile (Rossister, 

2010: 6). “Faith is an all-inclusive and prevailing concept that encompasses both 

religion and spirituality” (Neuman, 2011:44). Consequently, the application of Fowler’s 

(1981) theory is not restricted to a particular faith or religion; it can even be applied to 

non-religious issues (Rossister, 2010:6). Therefore, according to Fowler (1981), faith 

should be described as curiosity that brings about a deeper understanding of the 

universe (Neuman, 2011:45). The notion of a ‘basic human spirituality’ and ‘human faith’ 

as expressed by Fowler (1981), provides a significant connection to spiritual 

development in young children. It is interesting to note that the subtitle to Fowler’s book 

on faith development is, “The psychology of human development and the quest for 

meaning” (Rossister, 2010:6). Fowler’s (1981) stages of faith are unpacked below to 

show how the processes are applied to the spiritual development of young children, 

which is so relevant to this study.   

3.5.1 Stages of Faith: Connectivity to Spiritual Development of Young Children  

As explained by Grajczonek (2010:11), the leading research on spirituality and 

religiosity emanated from the discoveries of the Religious Experience Research Unit of 

Sir Alister Hardy (1965) who declared that faith as an encounter was a fundamental 

characteristic of human existence. This fact was defended by other theorists who 

related this to their life experiences (Grajczonek, 2010:11). Other theorists who 

supported this theory are developmental theorists like Lawrence Kohlberg, Jean Piaget 

and Erikson whose contributions pioneered the theory of Stages of Faith (Neuman, 

2011: 46). The Stages of Faith theory established by Dr James Fowler (1974) explains 

how faith can be nurtured - this formed the background for the research of other 

developmental psychologists. The Stages of Faith theory was applied to reveal how 

“faith evolves and expands in human beings” which empowered them individually to 

handle day-to-day natural life occurrences that pose as challenges (Gross, 2010:65). 

In the 1970s and 1980s, Fowler’s (1974) concept of spiritual formation via faith 

development was foundational to gain insight to change how man perceived God as the 

Creator. This theory became a fundamental authority to influence the current opinion on 
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religious and spiritual development (Fowler & Dell, 2006:34). In comparison to other 

developmental theories, Fowler’s (1974) theory has fewer limitations as his theory can 

be utilised by all practitioners of many religions like Judaism, Christianity, Islam, 

Buddhism, and even traditional religions (Neuman, 2011:46). Moreover, faith gives 

peace, harmony and guidance to individuals’ lives and empowers human beings to 

successfully confront the unavoidable challenges of life. However, factors such as 

biological maturation, emotional and cognitive development, and cultural influences 

must be taken into consideration in order to understand spiritual development from the 

angle of faith (Neuman, 2011:46). Therefore the curriculum-developers of holistic 

education for young children should take all these factors into consideration when they 

formulate the syllabus because children come from different backgrounds and cultures.   

The Seven Stages of Faith by Fowler are: Primal Faith, Intuitive-Projective Faith, Mythic 

Literal Faith, Synthetic-Conventional Faith, Individuative-Reflective Faith, Conjunctive 

Faith, and Universalising Faith (Fowler & Dell, 2006:36-42). However, only the first two 

stages (Primal Faith and Intuitive-Projective Faith) are relevant to this research and will 

be discussed below.  

3.5.1.1 Primal Faith 

This is the stage of children from birth-to-three years. This stage of life is described as 

“undifferentiated faith” by Van Niekerk (2018:1). As Fowler concluded, faith 

development commences when the thinking and speaking aspects of a young child can 

be synchronised. At this stage, a child connects himself/herself to the parents or 

caregiver; the strength of this attachment ascertains how the child will relate later to 

others, and to what extent he will establish confidence in people (Grajczonek, 2010: 12).  

This is the foundation on which confidence (or lack of confidence) is built during these 

early ages. Young children’s faith development will later be entrenched on confidence 

(or lack of confidence) depending on whether he/she has a solid and correct foundation 

established by his/her parents from birth (Parker, 2011:113).  

Collaboration between pre-school teachers and parents at this stage is critical for sound 

spiritual growth in line with the family’s faith of religion. Grajczonek (2010:13) supports 

Fowler’s (1974) claim that early attributes of a child’s religiosity and spirituality are 
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formed in the uterus and continue to grow in the first few months of life; this preliminary 

faith-building process proceeds simultaneously with speech development and the love 

the child receives. The nature of attachment to caregivers that a young child develops at 

this pre-school age, is very crucial to the type of relationship he/she will display in future 

life. Attachment therefore is the sentimental intimacy of a child to parents or caregivers 

starting from delivery and nourished for month thereafter (Van Niekerk, 2018:4).   

It is essential to note that young children develop positive attitudes and relationships at 

this stage of life depending on how and who nurtures them. Experiences that facilitate 

this include actions such as body contact, paying attention to others’ needs, feeding and 

nurturing, and the development of cordial interpersonal communication in the child’s 

interaction with parents and caregivers (Van Niekerk, 2018:4) Consequently, faith 

development is based on this foundation which implies that should the child not feel 

secure and should he/she not develop sufficient confidence and trust in fellow human 

beings, it will be very difficult to transfer trust to a Divine Being (Parker, 2011:113). After 

the first successful attachment to the first caregiver, the child can generalise this ability 

to connect emotionally to significant others. Conversely, inadequate care giving, abuse, 

and neglect adversely affect this very vital process. 

In sum, this stage of the faith development encompasses sound relationships consisting 

of establishing a basis upon which trust, hope, and love can flourish; these are the 

bedrocks of faith maturation (Neuman, 2011:46). 

Even if a child has a shaky foundation at the Primal Faith Stage, he/she can be helped 

by adjusting during the Intuitive-Projective Faith Development Stage. 

3.5.1.2 Intuitive-Projective Faith 

This is the stage of development of children of ages four-to-seven. At this stage of faith 

development, the child becomes intelligent and creative (Fowler, 1981:134). Here, the 

growing child understands better when issues are related to him in the form of tales, 

whether real or fabricated. The tales address the child’s innate comprehension of his 

existence. As the child matures like this, his brain develops to understand the 

connection between experience and emotions (Gollnick, 2005:72). According to Fowler 
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(1974), it is at this stage that children start forming their initial feelings of actualisation 

which makes “self-centered” ones become conscious of death as death becomes a 

conscious focus as a source of danger and mystery (Steyn, 2008:4). 

In the case of pre-school children, actions that should be carried out to develop them 

spiritually include hearing, memorising, meditation, drawing, singing, and dancing. Such 

activities enable them to make-meaning in its most basic form (Vaughan, 2002:7). At 

this level of growth, young children become inquisitive and are interested in reflecting 

and mimicking (Grajczonek, 2010:13). They exhibit a sense of reasoning, as they can 

make a distinction between what makes sense and what does not make sense (Papalia, 

Gross & Feldman, 2003:438). Fowler (1974) describes these processes as unreserved 

and abandoned by rationally honest actions, and as such it makes them to identify with 

tales or stories, images, visions, and all encounters of life (Neuman, 2011:46). Their 

experiences at this stage of life can have lasting impressions on the growing child; what 

they see and observe in parents at home, and teachers at school, can be imitated in 

later life (Fowler, 1981:133).  

The way a child at the Intuitive-Projective Faith Stage of life perceives God is based on 

what the society has implanted in him/her through imaginations, stories and play. 

Therefore, “the impartation of faith is derived from images and toys that they feel and 

see physically” (Neuman, 2011:46). Children attach importance to tales which can be 

used to symbolise the potency of good and evil, as it allows them to envision and 

appreciate drives and desires that fascinate, and at the same time, confuse. Similarly, 

children easily recognise the victory of good over bad occurrences as projected by 

stories. It is essential that pre-school teachers see these as strong predictors of spiritual 

growth of children under their care. Grajczonek (2010:13) highlighted that they 

essentially contribute to speech development and embed faith practices in young 

children.      

As cognitive development progresses with the growth of concrete operational thinking, 

the child gains the ability to go to the next level (Neuman, 2011: 46). It should be noted 

faith development is largely connected to Piaget’s Cognitive Theory of 1969 which is 

discussed briefly in the subsequent paragraph. 
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3.5.2 Cognitive Development Theory 

According to Santrock (2010:26), Piaget was of the opinion that the growth of a child 

depends on regular changes concerning adjustment of reasoning and mental 

formations. In the area of cognitive development, Piaget’s (1969) theory explains the 

levels of development: Sensori-motor, pre-operational, concrete-operational, and 

formal-operational (Santrock, 2010:27). However, only pre-operational stage will be 

discussed here since it is the only relevant stage to this study. 

3.5.2.1 The Pre-operational stage 

Young children of ages two-to-seven belong to this stage of development. This is the 

period when serious and important life growth manifests in young children who now use 

speech and pictures for reasoning (Santrock, 2010:27). They have the ability to express 

themselves in words and actions, to recall and retain what happened in the past, to form 

complex ideas, and to demonstrate semiotic operations (Siegler, DeLoache & 

Eisenberg, 2011:131). Semiotic operation is essential at this stage which concentrates 

on the child’s ability to make use of signs, articles or speeches to illustrate and support 

what he/she wants to communicate(Steyn, Schuld & Hartell, 2012:159-160) as it allows 

the child to remember previous occurrences and to think about upcoming events in 

order to make use of ideas and words for it (Murk, 2017: 2). Hence, Piaget’s (1969) 

Semiotic Operation and the Intuitive-Projective Stage of Fowler (1974) are related in 

that, children in Fowler’s stage are able to make use of tales to understand the power of 

right and wrong better (Fowler & Dell, 2006:38). 

As asserted by Santrock (2010:283), children can form balanced ideas and start to think 

properly at this pre-operational stage; the reason for using the word ‘pre-operational’ 

stresses that the child does not carry out functions yet, instead he/she is just starting to 

gather momentum to build own philosophies of life. Therefore, pre-operational thought 

can be distinguished as contemplatively absurd (Murk, 2017: 2). The thought at this 

stage of life can be self-centered, and non-objective in considering other people’s 

opinions. The challenges at this level of development are that there is the inability to 

solve complex tasks, and the lack of concentration where the child targets only a single 

side of a problem (Marcin, 2018:2). 
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As far as the spiritual aspect of development that is part of the Piagetian stage, pre-

operational children start to make use of signs and symbols to represent items they 

come across in their daily lives (Loot, 2016:40). They can also employ “positive 

thinking”. However, what is lacking is the skill to comprehend what distinguishes the 

various categories from one another, and that individual and objects can form part of 

more than one category. According to Loot (2016:41), “Young children cannot 

understand that an individual can be Catholic and American at the same time; children 

may know the name of their denomination, but they have little understanding of what 

distinguishes one denomination from another”.  

Therefore, a parent and pre-school teacher who are spiritually mature, play important 

roles in children’s development as they need to clarify children’s misconceptions and 

guide them according to the right path.  

The next section which correlates with the spiritual development of preschoolers, 

focuses on Erikson’s (1982) theory of psychosocial development. 

3.5.3 Erikson’s Theory of Psychosocial Development 

Sacco (2013:140) states that Erik Erickson, a child psychologist between 1902 and 

1994, switched his focus from growth, to feelings and temperament/personality when 

considering what Piaget discovered on learning and cognitive ability. Erikson (1982) 

affirmed that in everybody’s lifetime, there are eight levels of development which are 

distinguished by peculiar experiences linked to the individuals’ psychological side 

(Santrock, 2010:24). The uniqueness of each person’s development depends on how 

much of the “catastrophe” he/she could handle; the more effectively a person handles 

his/her crisis, the better development he/she will attain.  

Further, Sacco (2013:140), outlines the eight stages of Erickson’s psychosocial 

development theory and how they relate to specific ages:  

 Trust versus mistrust (0-2 years), called early-infancy;  

 Autonomy versus shame and doubt (2 - 3 years) refers to the toddler stage;  

 Initiative versus guilt (3 - 6 years) known as early childhood; 

  Industry versus inferiority, called middle-childhood stage (6 - 12 years);  
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 Identity versus identity-confusion (12-18 years) known as adolescence;  

 Intimacy versus isolation (19 - 40 years) called young adulthood;  

 Generativity versus stagnation (40 - 65 years) called middle adulthood; and 

 Ego integrity versus despair (65 years and above) known as older adulthood.  

For the aim and purpose of this research, only the relevant age range of three-to-six will 

be discussed (below). 

3.5.3.1 Initiative versus Guilt 

At the Initiative versus Guilt stage, pre-schoolers essentially can exercise authority over 

their body systems, so they can perform activities like riding bicycles, running, cutting 

and hitting. Hence, they can set in motion motor actions, and they do not just react to or 

emulate other people or their counterparts’ actions again (Sacco, 2013: 140). According 

to Erikson (1982:229), at every stage of development, fresh notions show up and 

present more desires and obligations. From Erikson’s (1992) psychosocial development 

theory, the phenomenon of struggling to resist guilt is a major challenge (Santrock, 

2010:24). As affirmed by Siegler, DeLoache and Eisenberg (2011: 348), Fowler’s stage 

of Intuitive-Projective Faith has similarities with this stage of Erikson’s theory in terms of 

feelings like shame, guilt, ego and self-confidence. 

Similar to Freud’s discovery, Erikson (1992) perceives that the period between four and 

six years as a time when children mature enough to recognise and appreciate teachings 

of teachers and parents at school and at home respectively (Siegler, DeLoache & 

Eisenberg, 2011:348). Erikson (1992) asserts that the social aspect that shows up at 

this stage enables eagerness for action at the initial stage, and guilt at the other end; 

whether the child will develop from this stage the sense of initiative, far above his sense 

of guilt depends to a large degree on how teacher or parents respond to his aggressive 

endeavours (Elkind, 1970:10). Erikson (1992) is of the view that the child suffers a 

sense of guilt particularly when by not meeting up with the expectation of the 

parents/teachers; the child compensates by balancing initiative with guilt (Siegler et al., 

2011:348). Young children who are given freedom to attempt developmental skills like 

racing, cycling, jumping, scrambling, and wrestling develop their sense of initiative 
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easily. Similarly, when children’s quest for knowledge is correctly attended to without 

jeopardising their liberty to play, a sense of initiative is developed (Elkind, 1970:11).  

This Spiritual Developmental Stage is crucial to this study as the phenomenon under 

study is directly connected to it. It connects with the Fowler and Dell’s (2006:38) 

statement that “the child undergoes contrary feelings of power and powerlessness” at 

this level of development. These acts as positioning feeling make children to reflect on 

realistic interests, to make queries on their protection, preservation and ability of 

attendants, and on teachers and parents that they depend on for security. In agreement 

with Erikson’s (1992) interpretation, Fowler (in Loot, 2016: 44) confirms that the basis of 

faith is later determined at the early stages of a child’s cognitive development.    

It can be deduced from Fowler’s opinion that faith does not spontaneously develop in 

babies. Babies have innate preparedness, yet they still require an atmosphere of love, 

attention, connection, and the touch of caring attendants for their faith to evolve and 

grow correctly (Myers, 2009:12). Faith development entails progress and transformation 

which is called conversion in Christianity. The Bible (Romans 3: 23) declares that 

conversion is to renounce what is wrong and to begin living righteously continuously. 

This is different in other religions like Islam and Buddhism. In Islam, conversion is when 

someone changes from another religion to Islam; it may not necessarily involve faith 

development as in the Christian religion. Conversion in Buddhism is accepting the 

teachings of Buddha without any attachment to any supreme being (Paloutzian, 2014: 

212).   

It can be implied from the theories of development discussed above that pre-schoolers’ 

developments should be nurtured holistically without abandoning any area of need. If 

any area is abandoned it will affect the overall life of the child which may make him/her 

not to relate appropriately with people around. The theoretical framings in this research 

generates awareness of the accepted, recognised child development theories which 

demonstrate their importance in the overall development of the child which enables 

young children to demonstrate spirituality which should be embraced in the religious 

settings like Christianity. A brief discussion on Christian theologies of children’s 

spirituality will be presented in the next session. 
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3.6 CHRISTIAN THEOLOGIES OF SPIRITUALITY OF YOUNG CHILDREN 

Literature on Christian theologies is not easily accessible and somewhat ancient. There 

are different opinions about children’s spirituality emanating from different analyses by 

scholars (Sisemore, 2008:95). Those who seek to develop a theology of children’s 

spiritual formation must consider the following as outlined by Anthony (2006: 112). 

 Establishing when a child is of age to become conscious of evil actions; 

 Establishing the medium by which spiritual renewal should develop; 

 Establishing when a child should be christened; and 

 Establish how a child grows spiritually while considering the cognitive, 

emotional, relational, and psychological realities of maturation. 

Though the Bible and Christian traditions portray children as gifts from God (Bunge, 

2004:14), among Christian traditions there are different opinions about children’s 

sinful nature (Anthony, 2006: 113). 

 

Augustine, Bishop of Hippo, held a strong exposition of Bible passages on original 

sin. Thus, he taught that a new-born baby who passed away in death before his or 

her conversion, was destined to eternal destruction in hell (Anthony, 2006:114). 

Bishop Augustine gave the same meaning to conversion to spiritual development. 

From Bishop Augustine’s interpretation, young children are far from pure and this 

made him to recommend baptism, the good exemplary living of others, and God’s 

grace and love as interventions for changing the polluted desires to Godly ones 

(Bunge, 2004:14). 

 

According to Bunge (2004:14), the earlier this is done in an individual’s life, the 

better. Jesus emphasised this in Luke 18:16 where he said that little children should 

not be discouraged from coming around him to learn how to live correctly for they 

too need to inherit the kingdom of God. In essence, Jesus was saying that spiritual 

development should start from childhood. This is confirmed in Psalms 51: 5-6 of 

New International Version (NIV) of the Bible where it is written that all human beings 

are corrupt from birth, even sinful from the time of conception. However, God desires 

that we are truthful in everything and that we can be taught to be as God wishes 
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through his people like teachers and parents. Therefore, conversion in Christianity 

involves accepting that one is a sinner; we should confess our sins and believe in 

the death and resurrection of Jesus Christ, and accepting him as one’s Lord and 

Saviour. 

 

A second view of children’s theology declares that infants are not answerable for any 

sin until they are fully grown to comprehend the notion of transgression as a way of 

detachment from God, their Creator (Allen, 2008:18). The third perspective 

authorised by the Wesleyan practices is that conversion, which begins with 

salvation, is an eternal developing procedure (Anthony, 2006:114). Therefore, 

parents and teaching personnel at pre-schools are to take up this responsibility by 

providing an atmosphere of religiosity in guiding and teaching (Anthony, 2006:114). 

The child has all the spiritual capacity needed, regardless of ability or cultural 

context. Spiritual capacity only has to be realised over the entire lifespan of an 

individual (Thomson, 2009:34). Phillips (1955), cited in Thomson (2009:34), 

describes spiritual development as a long preparation process which requires careful 

planning, but has slow growth.   

 

The three opinions above align to the fact that young children are human beings who 

are liable to be sinful and so they need teachings and discipline to be righteous 

beings that God created them to be. This can be confirmed in the scriptures. It is 

written in Psalms 51: 5-6 (NIV) as follows: 

Surely I was sinful at birth, sinful from the time my mother 

conceived me. Surely you desire truth in the parts; you teach me 

wisdom in the in most places.  

 

However, with confession of the sinful act, God in his mercies will forgive. This is 

affirmed in 1 John 1: 9 that if the sinner, even a young child feels bad about the sin and 

asks for forgiveness, God is so kind to always forgive a sincere person and he will turn 

such a person around for better. The Biblical view on children’s spirituality is specifically 

discussed below. 
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3.7 BIBLICAL VIEW ON CHILDREN’S SPIRITUALITY 

The Bible sees the human body, including that of young children, as being temporal 

(Hebrews 9: 27) and their spirit as eternal (Ecclesiastes 12: 7). The spiritual man 

spoken of in the Bible can be compared with the tangible human being in a way. The 

spirit of a man requires to undergo birth (John 3: 3-8), requires spiritual milk as a 

spiritual baby (1 Peter 2: 2), possesses a spiritual body (1 Corinthians 15: 44), displays 

spiritual abilities (gifts) and characteristics such as fruits (Galatians 5: 22), needs 

spiritual meals [bread and water] (John 4: 13), uses spiritual senses and participates in 

spiritual proceedings like worship (John 4: 23-24).  

The Bible’s position is that a spiritual man has the ability of the consciousness of God 

and His divine attributes (Psalms 19: 1-14). According to Psalms 19, the heavens, the 

earth and everything in them reveal the hidden attributes of God; so this should make 

human beings to worship only God as an act of spirituality right from childhood. 

Thomson (2009:30) explains that creation cannot be described clearly by human 

language and geographical location which is available for all to see. Romans 1: 25 

makes us understand that human beings have the choice of worshipping God, the 

Creator. Psalms 19 (NIV) goes further to describe man’s response to the consciousness 

of God. Every person including young children has the ability to become aware of God 

and to choose how to relate to Him, if correctly guided. One can speculate that an 

individual who has had the advantage of listening to Christian messages or sermons at 

one time or the other, should be able to differentiate between right and wrong. This is 

what can be referred to as “instinct knowledge of good and evil” or God-given 

conscience (Thomson, 2009:30). 

From a Biblical point of view, spiritual development in young children is modeled from 

the lifestyle of adults such as teachers, parents, and relatives. In the Old Testament of 

the Bible, God ordered Moses to guide his people to be conscious of and obey the 

teachings of the Lord (Deuteronomy 6: 1-7). According to the Deuteronomy (6: 1-7), 

people must praise the Lord and love him with everything in them; this should manifest 

in all they do; for instance, teachers and parents must guide their children with passion 
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to follow the ways of the Lord. The adults are instructed by the Bible to teach the 

children all the time as instructed below: 

Recite them to your children and talk about them when you are at home, 
and when you lie down and when you rise. Bind them as a sign on your 
hand, fix them as an emblem on your forehead and write them on the 
doorposts of your house and on your gates (Deuteronomy 6: 7-9 [NIV]).    

 

It can be deduced from the above that the context of children’s spirituality has special 

reference for teachers, parents, pastors and school administrators - whether at home, 

school, or church setting. As this study affirms, children see and learn from teachers 

since they are very close to them as they spend long hours of the day together at 

school. The majority of the people who are involved in nurturing children’s spirituality 

are theologians, ministers/pastors, educators and parents (Nye, 2004:99). However, in 

the past twenty years, attention on children’s spiritual formation is increasing (Allen, 

2008:15). Spirituality during early childhood is very imperative and has great benefits 

which are outlined in the next section.    

3.8 SUMMARY OF THE CHAPTER 

The review of literature on the spiritual development and spirituality of young children in 

this chapter explored the conditions in which young children should be reared. The 

conceptual framing and sub-topics that were discussed included spirituality and spiritual 

development, religiosity and spirituality, and spirituality in early childhood. The 

theoretical framing also confirmed that even psychologists are in support of spiritual 

development right from early childhood to promote holistic development related to 

spirituality. 

In Bible Literature, it can be seen that spirituality is an all-embracing societal way of life 

that should be nourished in order to glean its positive effects, and this should start early 

in life. Kings (2013:4) emphasised that young children should be guided morally so as to 

awaken their spiritual consciousness, but the responsibility is on the teachers in 

collaboration with the parents of pre-schoolers to help in this aspect of education. 

Chapter four will provide the research design and data generation methods. 
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     CHAPTER FOUR 

   RESEARCH DESIGN AND DATA GENERATION 

4.1 INTRODUCTION 

The previous chapter (3) articulated the scholarly writings on conceptual framings of the 

spiritual development of young children in Early Childhood Care Education (ECCE) with 

a submission that parents should not be left out of this process. This chapter clarifies 

and substantiates the research study’s design. It also highlights the method of data 

generation, participants’ selection, data analysis, and the procedure of securing 

reliability and trustworthiness. In this study, a qualitative approach was used because of 

its investigative and experiential nature. A qualitative approach within the interpretative 

paradigm was employed, and the interpretive phenomenological design was specifically 

selected. All these components of research design are explained starting with a 

discussion on the research paradigm. 

4.2 RESEARCH PARADIGM 

Several definitions of paradigm are presented by scholars and some of them are 

mentioned here. A paradigm is portrayed as a method of reasoning within research that 

structures the procedures and the approaches to be applied (Neuman, 2011:101). 

According to Delport, Fouche and Schrink (2011:297), a research paradigm is the 

perspective of the investigator when looking at life’s actual occurrences. It can be seen 

as representing a specific belief system which is employed in an investigation which the 

researcher used to navigate the study. Nieuwenhuis (2016:52) therefore, perceives 

paradigm as “anticipations and opinions regarding the underlying principles of 

convictions that bring about insights maintained by someone”.  

A paradigm can also be seen as a layout of activities that are linked by considering the 

views of other people (Phala, 2019:120). As opined by Delport, Fouche and Schrink 

(2011:298), a paradigm enables the researcher to use knowledge in the application of 

three realities: the ontology, which establishes the essence of the situation to what is to 

be investigated and that which is already established; the epistemology, which 

establishes the essence of the connection between the investigator (the person who 

knows) and what can be discovered; and the methodology, which establishes how the 
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investigation will be approached with regards to the study and what will eventually be 

discovered. In summary, these definitions of a paradigm imply that I approached the 

phenomenon by applying a specific perspective of life, or a certain set of opinions and 

convictions to elicit results (Delport, Fouche & Schrink, 2011: 298). The interpretative 

paradigm was the lens through which I made sense out of this study.  

4.2.1 Interpretive Paradigm 

As mentioned above, the most suitable approach for this particular investigation is the 

interpretive paradigm with a phenomenological design. Interpretive research is basically 

pre-occupied with utilising the reasoning of the people in society and focuses on 

expositions. Robinson (2017:79) explains that hermeneutics makes use of a thorough 

review of spiritual and literary texts, and has advanced to examining parts of the text so 

as to produce a detailed knowledge of the whole. The target of an interpretive approach 

is to “expose the implanted meaning of the subject matter in the writing, and to 

comprehend the philosophy it brings out” (Neuman, 2011:101). The intention of this 

study is to focus on the operations and not the results, for it had examined the 

understanding of the teachers and their practices to foster the spiritual development of 

young children. Interpretive research is based on practices of participants by observing 

them in the environment in which they operate.  

As defined by Neuman (2011:102), “the interpretive approach is the organised 

examination of purposeful measures by observing the participants in their natural 

environment so as to attain an awareness and explanation of how they establish and 

sustain their operations in their institution”. In choosing interpretivism as the paradigm 

for this study, the procedure included the use of observation and interviewing people in 

their social context in order to get their understanding (Glesne, 2010:8). In the 

framework of this study, the paradigm made use of data generation from social 

interactions to establish how participants made use of the environment in which they 

found themselves. As the investigator in this research, I worked on generated data via 

social interaction with selected pre-school teachers and administrators of four different 

Christian faith-based pre-schools in the Oyo State of Nigeria. 
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4.3 RESEARCH APPROACH 

Research approaches are schemes and processes of an investigation beginning with 

broad assumptions followed by the data generation methods, analysis and interpretation 

(Creswell, 2014:3). According to Creswell (2014:33), three major approaches to 

research are qualitative, quantitative and mixed methods. However, for this study, a 

qualitative approach was used because I went to the field to generate detailed data on 

the phenomenon of the spiritual development of young children in Christian pre-schools 

which addressed the research questions in chapter one.   

4.3.1 Qualitative Research 

According to Creswell (2014:4), “qualitative research is a logical investigation that 

recognises the depth of institutional occurrences and the significance of it from 

individuals’ perspectives”. A qualitative approach to research allowed the researcher to 

target the interpretative and social sciences to approach a problem from one’s own 

social circumstances (Neuman, 2011:101). Qualitative research enabled the researcher 

to dissect the problem from different angles, determining the different elements 

associated with the conditions, hence exposing the whole picture. In this study, social 

and human elements are presented as factors that affect the spiritual development of 

young children in the Oyo State of Nigeria. 

Qualitative research consists of generation, analysis, interpretation and presentation of 

narrative information (Neuman, 2011:101). This approach generates data from the 

participants’ environments, involves relying on personal knowledge, and is generally 

more substantive than quantitative data (Anderson, 2010:2). It provides a way for 

exploring an individual’s or a group’s experience of a phenomenon in a narrative way. In 

this study, the phenomenon of spiritual development was explored using a qualitative 

approach to gain an in-depth understanding of the factors that affect it. Babbie 

(2011:340) states that qualitative design usually makes use of limited sets of items to 

investigate extensively, to explain the significance of the phenomenon, and thereafter 

classify them into themes. Qualitative research design involves a comprehensive study 

of the subject matter of the research. This involves individuals who are observed as 

people whose contribution gives meaning to life in the society (Robinson, 2017:78). This 
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theoretical perspective attached importance to the context and the subjectivity of the 

research. Therefore, as this research intended to study the factors affecting the spiritual 

development of young children in the Oyo state of Nigeria, a qualitative design was 

deemed appropriate. Within a qualitative approach, the most appropriate research 

design for this particular study was a phenomenological design through an interpretive 

paradigm. 

4.4 RESEARCH DESIGN 

Research design is the process of investigation that consists of gathering information by 

asking questions such as when, from whom and under which conditions the data will be 

elicited (McMillan & Schumacher, 2014:28). It further provides information that is used 

in planning and performing the research, which involves, inter alia, the problem to be 

identified, the analysis of results as well as how reports are compiled. Report designs 

help in planning the research, defining the processes in conducting the investigation, 

and assisting in grounding the research with in a theoretical model (Lichtman, 

2014:129). Five types of research designs in qualitative investigation were identified: 

ethnography, grounded theory, phenomenology, case study, and narrative research 

(Phala, 2019:123). However, for this research, phenomenology was deemed to be 

appropriate.   

4.4.1 Phenomenology 

Nieuwenhuis (2016:77) perceives phenomenology as “an act of moving beyond daily 

routine activities to the higher level of self-esteem and entering a state where everything 

is perceived freshly as it is for the first time”. The phenomenological method depends on 

the data interpretation gathered from the participants of the research (Lichtman, 2014: 

115). The interpretive paradigm emphasises meaning and procedures, thus 

harmonizing with the phenomenological method. Van Manen (2016:21) explains that 

phenomenology is based on “the life experiences of participants coupled with their 

personally conceived knowledge”. Phenomenology emphasises reflection on personal 

experiences of human beings; it perceives procedures and approaches as determined 

by actual occurrences instead of mere theories (Van Manen, 2016: 22). This perception 
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is based on the my understanding through the information gathered from participants in 

relation to the objectives I earlier set. 

As a phenomenologist, this investigation was based on the interpretation given by the 

participants from their day-to-day experiences, with particular reference to spiritual 

development of young children in faith-based pre-schools. Phenomenology expects that 

this personal experience is common to the majority (Babbie, 2011:340). In this research, 

interview questions did not inquire for reasons concerning institutional activities, so that 

participants would not become defensive in their responses (Nieuwenhuis, 2016:77). 

Also, questions such as ‘what do you think about...’ were avoided so as not to make 

participants become subjective in their responses instead of reporting their unrehearsed 

and authentic lived experiences (Nieuwenhuis, 2016:77).    

 A phenomenological design allows for the fact that there are similar features to the 

understanding that people acquire from how they decode common encounters, in 

addition to simultaneously addressing these similar features by interacting with 

participants (Robinson, 2017:81). Phenomenology was suitable for this research 

because it intended to investigate the shared experiences of selected pre-school 

teachers of Christian faith-based pre-schools in the Oyo State of Nigeria. Apart from 

this, an important part of this research was to establish the degree of similarity from 

participants’ responses, and consequently discovered their similar interests and 

concerns in order to address the research questions.  The phenomenon of this study 

was “the spiritual development of young children in Christian faith-based pre-schools”.             

As affirmed by McMillan and Schumacher (2010:128), there are many approaches to 

phenomenology, but the following attributes are common to all: 

 Emphasis on specific issues of personal human experience; 

 An interest in the reasoning and its originality in the experience; 

 An emphasis on narratives and association instead of exposition and 

catastrophe; 

 Appreciation of the task of the researcher in planning the study; and 

 The arrangement of the method of presentation of the framework. 
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Robinson (2017:83) acknowledges the value of the persons, circumstances and the act 

of reasoning effectively, as stressed in this study. The researcher attempted to obtain 

an in-depth experiential knowledge of the participants and the activities that they applied 

in order to foster spiritual growth in young children. As the researcher has experiential 

knowledge in spiritual educational settings, it is more suitable to make use of the 

interpretive form of phenomenology, where the task of the researcher is acknowledged. 

This method of recognising the researcher in the context restricted bias. An accurate 

theoretical approach to this particular study is one that blends the phenomenological 

approach with Interpretative Phenomenological Analysis which approach examines the 

experiences, ideas and feelings of the participants (Kervin, 2006:37). Population and 

sampling will therefore be examined in the next section. 

4.5 POPULATION AND SAMPLING 

Population is a group of people who participate in a research study (Liamputtong, 

2013:390). Sampling is used in an investigation to indicate the occurrences of the 

population. Sampling therefore depends on the opinion of the researcher as to who can 

give useful information in order to answer the research questions (Phala, 2019:125). 

The selection of participants, who formed the sample population of this study, is 

discussed below. 

4.5.1 Participants 

The participants of this study are administrators and teachers working with young 

children at pre-schools in the Oyo State of Nigeria. The administrators manage the 

selected pre-schools; the teachers teach these young children of selected Christian 

faith-based pre-schools.  One pre-school was selected from each of four Local 

Education areas (also known as Zonal Inspectorate Areas). In total, 24 participants 

were chosen - four administrators and twenty pre-school teachers. The participants of 

this study are five teachers and one administrator from each of the four pre-schools 

under study.  
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The administrators of the schools were contacted by the researcher who then visited 

them in their schools. The names and classes of the potential teacher-participants’ were 

given by the administrators based on the condition that they (teachers) had a minimum 

of 5 years teaching experience. The names of the participants, though known to the 

researcher, were not disclosed in the reporting of the research to ensure confidentiality. 

The target questions of the research related to on-the-job experiences of the 

administrators and the teachers of these four selected pre-schools. The administrators 

were approached to agree to voluntarily participate in the research and to help seek the 

permission from 5 pre-school teachers in their schools to participate in the research 

project. Table 4.1 below details the number of participants. 

 

TABLE 4.1: Participants’ Details 

Name of School Number of 

Administrators 

Number of 

Teachers 

Total 

Pre-School A 1 5 6 

Pre-School B 1 5 6 

Pre-School C 1 5 6 

Pre-School D 1 5 6 

TOTAL 4 20 24 

 

4.5.2 Purposive Sampling 

There are eight Zonal Inspectorate Areas in the Oyo State of Nigeria. The researcher 

visited one pre-school in four of these Zonal Inspectorate areas to observe activities and 

to interview five teachers and one administrator from each pre-school. Consequently, 

pre-schools were selected purposively, implying that a non-random sample was 

collected by the researcher identifying “all possible cases of a highly specific and 

difficult-to-reach population” (Neuman, 2011:267).  

 

A purposive sampling of twenty teachers (five from each pre-school) and four 

administrators (one from each school) were selected from four pre-schools in the Oyo 
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State of Nigeria. McMillan and Schumacher (2010:138) define purposive sampling as “a 

process of selecting participants in order to get robust information from their knowledge 

and which are needed to respond to the research questions appropriately”. Participants 

were selected based on the following criteria: 

 Only one administrator in the school participated since all the schools 

visited have one administrator each; 

 The five teachers interviewed have five years working experience; and 

 The prospective participant-teachers are the most experienced (and were 

recommended by the administrators). 

4.6 DATA GENERATION METHODS 

To guarantee detailed and rich data, three methods of data generation were utilized: 

semi-structured interviews with the administrators and the selected pre-school teachers; 

two observation sessions in each pre-school as they interacted with the children; and 

three documents for analysis from the administrators only. All the research methods 

utilised were qualitative in design and similar data analyses were employed. As 

qualitative methods, the three research approaches were explanatory, realistic, 

conditional, reactionary, compliant, and concentrated on accuracy and effectiveness 

(Schreier, 2012:94). 

The pre-schools were visited three times each on three different days as illustrated in 

Table 4.2. The first visit: all pre-school centres were visited to introduce myself and to 

arrange for data generation when letters of information and voluntary consent were 

distributed and administered. The second visit: the observation of selected pre-school 

teachers’ classroom practices and for the administrators’ semi structured interviews. 

Recordings (audio and written) were done during interviewing and observation. I chose 

to also conduct observations as it is highly flexible and covers a spectrum of activities 

that would inform the research questions. The third day: semi-structured interviews for 

the selected pre-school teachers were conducted. The researcher made sure that the 

“participants were at ease during data-generation processes” (Smith, 2011:25) explains. 

Table 4.2 below shows the timeline of data generation processes at pre-schools. 
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Table 4.2: The timeline of data collection processes 

FIRST VISIT SECOND VISIT THIRD VISIT 

 Introductory visit to the 

administrators of the 

selected faith-based 

pre-schools. 

 Arranging for data 

collection processes; 

administrators’ to 

identify and inform pre-

school teachers. 

 Observation of selected 

pre-school teachers’ 

classroom- practices. 

 Semi-structured 

interviews of the 

administrators. 

 Semi-structured 

interviews for the 

selected pre-school 

teachers. 

4.6.1 Semi-structured Interviews 

The semi-structured interviews that were employed in this study relied on simple 

questions to explore the participants’ understanding of spirituality and how to develop it 

in young children. Since a qualitative approach explores interviewees’ emotions, views 

and experiences, it therefore involved engaging with the participants in their familiar 

settings and discussing their understanding with them (Glesne, 2010:8). A qualitative 

interview is a dialogue where the investigator provides overall guidance (for the 

dialogue) and tracks definite information and issues articulated by the interviewee 

(Babbie, 2011:340). According to Babbie (2011:343), seven common stages of 

qualitative interviews as a research design are: thematising, designing, interviewing, 

transcribing, analysing, verifying, and reporting. These stages are described as being 

applicable to this study as indicated in table 4.3 below. 
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Table 4.3: Stages of the semi-structured Interview 

Stage Description Actions in this study 

Thematising Clarifying the objective of the 

interview 

Participants were given the 

information sheets and consent 

forms which clearly spelt out 

the purpose and direction of the 

investigation to read and sign. 

This was done so that the 

participants would understand 

what was expected of them. 

Designing Developing the template for the 

interview  

A semi-structured interview 

design was followed. Two sets 

of interview questions (one for 

the administrators and the other 

for the teachers of the pre-

schools) were prepared for the 

participants taking into 

consideration their 

responsibilities to the young 

children under their care; and in 

line with the research questions 

of the study. The interview 

questions are in Appendices C 

and D. These were to glean 

information on how these 

young children are being 

developed spiritually by 

administrators and teachers of 

the schools visited by the 

researcher. 
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Interviewing Conducting the interview with the 

participants 

One hour was spent with each 

of the participants on the days 

set for the exercise as per 

schedule. It was a time of 

interaction between the 

researcher and the participants. 

Transcription Developing handwritten notes 

from the information elicited from 

interviews 

The recorded interviews were 

transcribed verbatim to make 

sense of the participants’ 

responses.  

Analysing Exposing the significance of the 

goal of the research 

The responses of the 

participants were studied in 

detail one-by-one to adhere to 

the purpose of the research. 

Verifying Monitoring the authenticity and 

accuracy of the research 

The researcher went ahead to 

prove that the responses of the 

participants were reliable and 

valid by comparing them to 

what was observed in relation 

to the topic of how spiritual 

development of young children 

is handled. 

Reporting Disclosing the results or 

outcomes 

The findings from the interviews 

are reported in chapter five of 

this study.   

 

There are many forms of qualitative interviews ranging from structured to unstructured. 

However, this particular research recognised semi-structured interviews where simple 

questions were asked from the participants on how spirituality is developed in young 

children. This was a suitable means to collect data from the participants based on their 

knowledge on the factors that can affect the spiritual development of young children in 
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the Oyo State of Nigeria. A semi-structured interview entails the investigator’s 

structuring and designing of a set of pre-planned questions to direct the interview 

session (Smith, 2011: 57). A semi-structured interview as explained by Smith (2011: 

57), is an exchange of opinion in which original questions are amended in conformity 

with participants’ replies, and this allowed the researcher to explore captivating and 

crucial issues as they arose.  

 

There are two sets of interview questions; one for the administrators of the pre-schools 

and the other for the teachers of the pre-schoolers. The details of the interview 

questions are in Appendixes C and D.  The researcher made use of outlines for the 

interview structure suggested by Creswell (2016:103), as shown below: 

 Date, time, place, interviewer, interviewee 

 Introduction 

 Key questions 

 Probing questions (not written in the interview schedule) 

 Adequate response time 

 A ‘thank you’ statement (not written in the schedule) 

4.6.1.1 Generation of data from semi-structured interviews 

Semi-structured interview data was generated by directing a collection of different sets 

of drafted questions to the administrators and pre-school teachers of the selected 

schools, based on the relevant research questions (appendix C & D). The questions to 

the administrators were very direct as there wasno(or minimal)clarifications since they 

were not directly responsible in developing the pre-school children. The administrators 

were asked eleven questions that clarified issues relating to the proprietors of the 

schools, how the early childhood curriculum and personnel were being managed, and 

how spiritual development of young children in their schools were approached, among 

others.  

 

During the interviews with the teachers there were many occasions which allowed for 

the utilisation of more incisive questions to seek clarifications where necessary. As the 
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participants were answering the questions the researcher was audio-recording, and 

listening and writing down key points in a journal.  

 

A research journal specific to this study, was used before, during and after the 

interviews. The research journal was used as a means for the researcher to record and 

question personal motives and probable assumptions in an attempt to limit personal 

bias. 

 

Specific to this study, the semi-structured interviews entailed probing into the 

understanding of participants which required compliant and dynamic data gathering 

mechanisms. This dynamism permits the researcher to be directed and not mandated 

by a list of questions. As proposed by Smith (2011:58), the following were considered 

while administering interviews: 

 Cultivation of a close relationship with the participants; 

 Sequencing of the interview questions was not essential;  

 The researcher was at liberty to probe into issues for clarification and for 

additional information; and  

 The researcher complied with the interviewee’s curiosity, if and when it 

came up. 

The semi-structured interview was conducted thoroughly by using approximately one 

hour per participant, thus offering opportunities for the participants to be committed and 

focused on the subject of the research, and not feel pressurised. This style of interview 

promotes effective interaction in which the interviewee mainly dominates the discussion 

while the researcher remains attentive (Larkin, Eatough & Osborn, 2011: 320). There 

are many benefits of conducting a semi-structured interview. In summary, this type of 

interview, among other benefits, offered more flexibility which contributed to robust data 

generation. In addition, using a semi-structured interview enabled the interviewer to 

appreciate and identify with the participants’ experiences which made it possible to 

come up with correct feedback. The design’s constraints relate to the changeability in 

the interview process which may bring about complexities when analysing data for 

several alterations may lead to confusion if care is not taken. 
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4.6.2 Observation of Practices 

Non-participatory observation of one of the pre-school teachers in each of the schools 

visited was done. Observation is an interesting and valuable aspect of a research in that 

it makes the researcher to actually confirm some activities that showed how children 

can be developed spiritually in the pre-school setting (Baillie, 2013:4). Observation 

entails clarifying how people do what they do; so it is very accurate for this type of 

research since the researcher observed how pre-school teachers develop young 

children spiritually. In addition, this method is in line with the hallmarks of IPA 

(discussed further in 4.7.1) in ensuring in-depth data collection, and dynamism to the 

research. Robinson (2017:100) confirmed that observations are essentially effective in 

collecting data concerning conditions of the surroundings, the peculiarity of the 

individuals involved, the gestures of the person under observation, and programme 

implementation.  

 

Observations of practices in this research assumed to a greater extent a non-exhaustive 

(open-ended) style in which the researcher was gained incisive insight of the 

occurrences rooted in the natural setting of the pre-school classroom. The researcher 

observed for three hours a few specific activities that could develop young children 

spiritually as outlined in the observation schedule (appendix B). As recorded by Baillie 

(2011:345), the researcher is not expected to observe and record everything, as the 

goal of observation was to note important occurrences that reinforce and supplement 

information from interviews and document analyses.   

4.6.2.1 Generation of data from observations 

Observational data was generated to establish the relationship between what the pre-

school teachers expressed about spirituality of young children in the interviews and 

what they actually practised in classrooms. In order to generate such data, the 

researcher spent one day with a pre-school teacher from each pre-school to observe 

the teachers as they interacted with the young children of ages three-to-five.The 

observations took place from 8:00 to 11:00on the assigned days for each school. The 

aim of the observation was to explore what occurred in practice in the classrooms with 

regards to fostering young children’s spirituality.  
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The researcher took time to record some of the occurrences and features prevalent in 

the classroom of the observed teachers such as physical appearance of children, the 

composure of the teachers, and the general interactions between the teacher and the 

children by making use of the observation schedule (appendix B). The administrators 

were not observed.  

 

Apart from the observation schedule, the researcher utilised a research journal to record 

salient occurrences before and after observation sessions.  

4.6.3 Document Analysis 

Document analysis involves the dissecting of vital documents which could give relevant 

information on the research’s purpose (Henning, Van Rensburg & Smith, 2011:98). 

These documents help in understanding policy and the inner-workings of the school 

(McMillan & Schumacher, 2014:386). According to Nieuwenhuis (2016:89), there are 

two kinds of document sources: primary and secondary. Primary sources are originally 

written by an author from his personal opinions, feelings and adapted to his 

organisation; this can be advertised or not. Secondary document sources are materials 

that are taken from someone else as the original source, such as books, articles or 

reports that are based on previously published works.  Primary source data consists of 

documents like diaries, newspapers, policies, vision statements, written lyrics of school 

anthems, and so on. In the case of this research, the documents analysed were primary 

sources accessed from the administrators of the four schools that were visited. These 

documents are mission/vision statements of the schools and the lyrics of the schools’ 

anthems. Curriculum statements and teachers’ planning records were not released by 

the administrators of the schools - the reason being that the researcher may use it 

against the schools. 

 

This data generation method was an appropriate qualitative design because it is without 

constraints, it can accommodate large volumes of materials, it is systematic, and can be 

used in conjunction with other methods. This method permitted the researcher to 
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discover the extent to which the pre-schools’ personnel was committed to developing 

young children spiritually in a planned way.  

4.7 DATA ANALYSIS 

Data analysis was done subsequent to the data being successfully generated. Data 

from semi-structured interviews of participants were analysed, followed by the analysis 

of data elicited from observations. The analysis of data was done in this sequence so 

that the researcher will have a better comprehension of the knowledge gathered. The 

researcher then analysed teachers’ practices through the perusal of school documents 

collected from the administrators.  

 

The researcher made use of two types of data analysis methods: Interpretative 

Phenomenological Analysis (IPA) and Qualitative Content Analysis (QCA). The manner 

in which data was analysed is described briefly below, followed later by the content 

analysis of documents. Chapter five provides the findings from the analysed data. 

4.7.1 Interpretative Phenomenological Analysis (IPA) 

The Interpretative Phenomenological Approach (IPA) is a conventional approach in a 

qualitative research that gives an overview of procedures for data interpretation.  The 

IPA has to do with the involvement and know-how of the participants and the 

responsibility of the researcher (Creswell, 2013:76). In this type of research, both the 

researcher and the participants try to make-sense of how to foster the spiritual   

development of young children in their care based on the circumstances around their 

lives. The Interpretative Phenomenological Approach is often employed in the domain of 

spiritual development even when the investigation is on the adults (Joseph, 2014:5). 

Spirituality has a link with the external journey of learning, and as such there is 

antecedence for its application in this particular study. Therefore, IPA is usually adopted 

for research projects that are qualitative in nature (Bonner & Friedman, 2011:230).This 

approach is highly recommended as it relies on insiders’ viewpoints involving teachers 

and administrators themselves, all from the selected faith-based pre-schools in the Oyo 

State of Nigeria.   
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As such, IPA strives to engage the experience of the participants which aligns to the 

phenomenological design. In contrast to other methodologies, IPA acknowledges the 

key functions of the researcher in the study; therefore it is portrayed as “an active 

strategy with a dynamic function for the researcher” (Creswell, 2013:76). According to 

Alase (2017:10), publications on IPA stressed the notion of “person-in-context’, the 

concept that the functions of both the participants and researcher are inseparable. 

Similarly, the researcher cannot isolate himself/herself from the context or the social 

world of the participants, but instead must attempt to remove bias through the process 

of bracketing (section 4.7.2)   

 

Since IPA investigations access information from the point of view of the participants, 

expert knowledge of a deliberate, established nature is understood through 

respondents’ experiences. Therefore, it is deduced that IPA recognises the likelihood of 

accessibility of somebody’s perspective directly since no direct opening is available into 

such a person’s life, and as such, some form of interpretative operation is necessary in 

the study. In relation to this particular study, IPA helped the researcher to translate the 

practical experiences of the pre-school teachers in connection with their knowledge of 

spirituality and their activities to foster spiritual development in young children. 

 

Fundamentally, IPA is in conformity with the assumption that “experiences are naturally 

affiliated with personal reasoning and emotion” (Alase, 2017:11). This presumption 

makes it clear that there is a linkage between IPA and its source which is grounded in 

phenomenological design. Alase (2017:11) adds that the interrelatedness between 

experience, reasoning and emotion is a complex one as it is not easy for people to 

articulate and display their emotions and reasoning - but the researcher has to explain 

the people’s emotions and reasoning from what they actually expressed verbally. 

Therefore it can be derived from scholarly writings that IPA has three attributes: it is 

idiographic, inductive and interrogative - and these are explained below and applied to 

the study, and the attributes are highlighted in Table 4.3. 
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4.7.1.1 Idiographic 

As affirmed by Smith (2011:25) “Interpretative Phenomenological Approach is highly 

Idiographic; this is because its target is on personality”. In other words, it explores who 

is the participant or what is the issue. The term idiographic connotes the emphasis is on 

the individual participant’s personal experiences and not on generalities (Larkin, Eaton 

& Osborn, 2011:320). Accordingly, IPA is referred to as being idiographic since it needs 

elaborate investigation of every strand of data. Basically, IPA has two stages: it involves 

specific individuals in their specific settings, and it involves the analysis of details 

(Spiers, Smith & Drage, 2015:295). The process of IPA enables the researcher to 

review themes or issues and to take into consideration each participant’s situation in 

detail. Hence, IPA normally deals with a selected few situations in order to attend to 

them thoroughly. 

4.7.1.2 Inductive 

For IPA to be inductive means that the approach views participants as skilful in their 

field as professionals (Bonner & Friedman, 2011:225). The inductive attribute of IPA 

implies not to take the skills, perceptions or emotions of participants for granted, but 

instead allow all of these to emerge as the investigation progresses. In this research, as 

it is aligned to IPA, semi-structured interviews were administered. As such, the interview 

process allowed room for comprehensive discussions of the participants’ experiences 

that led to unexpected revelations. The inductive application in the analysis of data 

precipitated the emergence of themes which did not encourage working on 

assumptions. 

4.7.1.3 Interrogative 

Robinson (2017:87) established the necessity for the investigator to do self-examination 

and internal inquiry in case of digression like involving personal assumptions. The 

interrogative attribute of IPA is best noted during bracketing (see 4.7.2) which is a 

separate nature of IPA. Thus, IPA can be seen as interrogative because it aims at 

studying the experiences as explained by the participants, therefore the researcher 

utilised a compliant means of generating data thereby scrutinising other areas of 

concern as they emerged. 
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Table 4.4: Attributes of IPA as applied to the study 

Attributes of IPA Description of the attribute Application to the study 

Idiographic - It is involved in specific 

participants in a specific setting. 

-   It is involved in elaborate, 

detailed and organised 

interpretation of data 

-  It entails a few issues to give 

room for comprehensive analysis 

The study was concerned with 

the personal encounters of the 

pre-school teachers, their 

knowledge and activities to 

foster spiritual development of 

young children(ages three- to-

five). 

Inductive - The view that the participants 

are professionals in their field 

- The method does not depend on 

the expertise, reasoning or 

emotions of participants but these 

will be confirmed further in the 

course of the research. 

Semi-structured interviews 

were used which allowed 

elaborate reports of the 

participants; thereafter it gave 

room for unexpected reactions. 

The investigator was able to 

be compliant in the interview. 

The procedure of interpretation 

allowed themes to originate 

out of the information that was 

generated. 

Interrogative -  Constrains the researcher to do 

self-examination and probing in 

order to ignore individual ideas 

(bracketing) 

-   It intends to examine the 

expertise as explained by the 

participant; therefore the 

investigator employed a more 

compliant strategy to gather data. 

 

- The investigator made use of 

a log book or journal to record 

guesses or notions maintained 

by the investigator 

(bracketing). 

- Some styles of gathering 

data that allow compliance 

were used by the investigator: 

semi-structured interviews, 

observation of pre-school 

environment, and documents.   
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4.7.2 Bracketing in Interpretative Phenomenological Analysis 

Bracketing in IPA gives an overview of the strategy utilised for gathering data and later 

its interpretation as being the task of the researcher. The basic technique of gathering 

data in IPA is via semi-structured interviews (Robinson, 2017:89).The interview method 

is between the participants and the researcher; it makes use of a few subjects in order 

to foster thorough investigation (Larkin et al., 2011:320).The task of the researcher in 

IPA is clearly recognised in the interview processes and through the bracketing method 

which makes the researcher’s bias minimal.  

 

Bracketing is an essential element of IPA as it affords the researcher the benefit of 

being more inquisitive. The idea of bracketing evolved from Husserl’s (1970) 

phenomenological method (Smith, 2011:20).  According to Smith (2011:20), Edmund 

Husserl’s (1970) work was “based on the concept of the sciences, such as physics and 

how these are displayed to human beings in reality”. Husserl’s (1970) work laid the 

foundation for phenomenological approaches that exist today.  

 

As far as this study is concerned, the process of bracketing was utilised to recognise 

that there is a tendency for being biased, and to reduce it to the bare minimum. The 

researcher is a pastor who has worked among secondary school students for more than 

a decade and thus the personal exposure is close to that of the pre-school teachers. A 

researcher journal was used for (written) recording purposes during the stages of data 

generation in this research study. This was used to jot down initial reactions of 

administrators and teachers and their private opinions of their programmes/activities, 

details of the settings, document interpretations, including the reasoning of the 

researcher when interpreting participants’ perceptions. 

 

The bracketing approach has three dimensions. Firstly, it entails the selection of 

theoretical perspectives to support the bracketing method, which in this research 

included a number of theoretical framings from Fowler, Piaget, Goldman and Erikson, in 

relation to spiritual development. This framing led to identifying specific stages that were 

relevant to the pre-school children under study in order to understand their holistic 
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development and especially what factors influenced their spiritual development.  

Secondly, it proposes that I take the general view, and pre-designs thoughts so as to 

set them aside. Thirdly, it viewed the analysis of data side-by-side (Robinson, 2017:90). 

It can be established that bracketing within the interview stage helped the researcher to 

ask questions and probe further by asking for clarifications from the participant. The 

researcher is not expected to hold on to his/her previous knowledge (Robinson, 2017: 

90). Thus, IPA is very appropriate for this research because its focus is to know and 

analyse the “on-the-job” exposure of a few selected pre-school teachers who may 

provide significant information towards the spiritual development of young children aged 

three-to-five in the Oyo State of Nigeria. This study discusses the goal of IPA and 

harmonises it with the principles of the approach; likewise the task of the researcher in 

this study is evident and recognised via the technique of bracketing. The bracketing 

design and its analysis are discussed in chapter five, but the figure 4.1 below shows the 

bracketing sample of one interview question at one of the teacher’s interview.  
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Interview Question 1: From your own understanding, what is spirituality? 

Theme     Responses of teachers  

      

 

 

 

 

 

 

  

 

     

 

 

 

 

 

   

      

      

 

 

 

 

 

 

 

 

 

    

Figure 4.1: Sample of bracketing approach of IPA for teachers’ interview Question 1 

 
 
A.  Worshipping experience 
 
 

- Acts of worshipping God 

- Fondness of worship and prayer 

- Exhibiting reference by worshipping God 

- Being concerned with Christlikeness and His 

worship 

B. Conversion Experience 
 

-Being born again 

-To be in Christ, to be born again 

 
 
C. Belief in/connecting with a 
Supernatural being (God) 
 
 

- Dealing with a supernatural being 

- Manifestation of possessing a connection with 

a sacred being 

- When one possesses a supernatural power 

given to him by God 

- Maintaining a good relationship with God 

- Surrender your trust and belief in God 

- Surrendering to God and allowing him to lead 

you 

- A sense of connecting to something bigger 

than ourselves (God) 

- It is a feeling that makes one connect with a 

supernatural being 

- Dedicating to God who is bigger than us 

- An ongoing relationship of knowing that God is 

bigger than ourselves 

- Believing and connecting with God 

supernaturally 

D. Religious 
 

- Yielding oneself to Christ and going to Church 

- Having the human spirit of going to church 

- Quality of being concerned with religion 
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4.7.2.1 Interpretative analysis of interviews 

Transcripts of interviews of administrators and pre-school teachers were analysed using 

IPA. As mentioned earlier in this chapter, IPA research targets the efforts of the 

researcher to know the substance and structure of the understanding of participants and 

not the number of times of the occurrence (Smith, 2008:66). In this particular study, 

verbatim records of interview were examined to establish the knowledge of the 

participants and their explanations on spiritual development and the activities that can 

foster this development. Also, IPA consists of a type of coding where subjects of 

importance are identified- referred to as ‘flagging’ (Robinson, 2017:115). The researcher 

analysed the data by using the design proposed by Bednall (2006) as cited by Robinson 

(2017:115). Generally, this exercise is a repetitive one which entails studying data over 

several times, and noting the important issues or themes as they arise. Bednall’s (2006) 

design involves steps as reflected in table 4.6 below. 

 

Table 4.6: Bednall’s Steps of IPA 

 STEP Explanation of the procedure of studying records 

of semi-structured Interviews 

Step 1: Repetitive review and 

‘flagging’ of issues 

Semi-structured interview manuscripts were studied 

several times and the issues ‘flagged’ as codes. 

Step 2: Determining issues of 

importance 

Issues that were formally flagged were classified 

together to form subjects of importance known as 

themes. 

Step 3: Reassessing of the 

issues and ensuring that they 

are linked together. 

Issues that were noted previously as important were 

reassessed for an improved coding of themes. The 

emphasis at this step was to guarantee that 

bracketing has actually happened.  

Step 4: Considering the flagged 

issues for significance 

Semi-structured interview manuscripts were 

reviewed to verify if main themes were noted and to 

suggest their import.  
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Step 5: Re-integration or ‘de-

bracketing’ 

Earlier bracketed data was revisited as in the 

research journal in order to discover if this could 

influence the explanation of the themes 

Step 6: Drafting of the items of 

the research 

The understanding of the themes was considered, 

and likely relationships among them were examined.  

  

4.7.2.2 IPA of Observational Data and QCA of Documentary Data 

Data collected by observation was analysed using Bednall’s (2006) steps of IPA as 

shown in table 4.6 above. The processes were followed as recorded in the 

observational schedule (appendix B). As ‘new’ items arose in the subsequent 

observations, previous observations were revisited to check for repetitions.  

Qualitative Content Analysis (QCA) for analysing documentary data in this research. 

Documents were collected and recorded in the researcher’s journal. The steps of 

revisiting the researcher’s journal resembled the one used during the analysis of 

interviews and observational data. Though de-bracketing was not a specific element of 

qualitative content analysis, the process was used to sustain consistency in the 

research and analysis phases, and to further establish flexibility in the analysis process. 

The documents gathered from the administrators; namely, the mission/vision 

statements of the school, and the lyrics of the anthems of the pre-schools were 

analysed alongside the supporting data from the researcher’s journal. This is explained 

in chapter 5. 

4.8 INTEGRITY OF DATA ANALYSIS 

The integrity of data analysis of this study is discussed under reflexivity, triangulation 

and trustworthiness below: 

4.8.1 Reflexivity 

Reflexivity is a process of clear assessment of oneself that recognises the interpretative 

function of the researcher. Reflexivity is the main quality of this study as it made use of 

qualitative methods with an emphasis on Interpretive Phenomenological Analysis (IPA). 

This method acknowledges the fact that it is difficult to totally acquire the insiders’ points 
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of view, and reflexivity can help to accomplish this. In this study the researcher, being 

reflexive made use of the following methods: 

 Use of a researcher journal in all the steps of data gathering for the avoidance of 

bias; 

 The employment of semi-structured interview questions that encouraged the 

participants to talk from their personal experiences, and not only from  general 

knowledge; 

 By acknowledging that the participants are skilful in their field of educating pre-

school children of 3-5 years; and 

 Ensuring that themes were formed as the data was being analysed.    

4.8.2 Triangulation of Data 

I applied three methods in data gathering. “The act of using many methods for 

generating data is called triangulation which is characteristic of a research that wants to 

be valid and reliable in the evaluation of its findings” (Robinson, 2017: 135). According 

to Neuman (2011:213), triangulation enables the data sources to be compared and 

contrasted together in order to engender a consistent analysis of data generated for a 

particular research. This increases the percentage of validity of the research. Therefore, 

in this study, there is triangulation because three methods were used to elicit rich data: 

interviews, observations, and documentary analyses; these facilitated the triangulation 

process to validate and authenticate information that affect the spiritual development of 

young children in the pre-schools of the Oyo State of Nigeria. 

4.8.3 Trustworthiness 

Trustworthiness in qualitative research brings consolidates the authenticity of the 

investigation which involves the procedures that were followed to guarantee that the 

data collected is correct and genuine (Neuman, 2011:214). As the focus of qualitative 

research is on obtaining information and viewpoints, authenticity is captured by 

presenting sincere, unbiased and honest reports of social participation from individual’s 

daily perceptions (Neuman, 2011:214). Trustworthiness as an ethical issue of qualitative 

research ensures that there is accuracy and relevance (Mahlo, 2011: 97). As 

maintained by Creswell (2009:191), “trustworthiness makes sure that there is 
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thoroughness in the results of the research”. To ascertain trustworthiness in this 

particular study, I employed three methods of gathering data (semi-structured 

interviews, observation of practices, and document analyses). The criteria for 

trustworthiness include “credibility, transferability, conformability and dependability” 

(Phala, 2019:17) which are discussed briefly below. 

4.8.3.1 Credibility 

Credibility is the extent to which the information from the study shows the authenticity of 

the information and experiences of the participants (Bertram & Christiansen, 2016: 202). 

Credibility in this study was achieved by making use of a number of research designs as 

mentioned earlier in 4.8.2. The possibility of relating data with each other, called data 

triangulation, helps in achieving credibility. Further, in the process of coding for data 

analysis, comparative studies of themes or sub-areas were consistently done by the 

researcher in order to establish credibility as suggested by Schreier (2012:96). I also 

recorded notes in her research journal when gathering data from observations, 

interviews and from documents; this would avoid assumptions, forgetfulness and bias 

which may affect the process.   

 4.8.3.2 Transferability 

Transferability is “the extent to which the study can be applied to another setting, 

condition or situation” (Bertram et al., 2016:209). The setting of the study included four 

pre-schools, twenty-four participants made up of four administrators and twenty 

teachers were adequate to promote comparative studies in other settings. It is 

envisaged that the findings of this research will be helpful and applicable to all Christian 

faith-based pre-schools, and to everyone interested in the questions raised by the 

researcher. The findings of the research when documented could be circulated to reach 

other Zonal Education Areas in the Oyo State of Nigeria that were not part of the study 

so that the pre-school stakeholders there too can be enlightened on how to develop 

young children spiritually in a concerted way. 

4.8.3.3 Conformability 

Conformability is “the extent to which the study can be verified by others”- like other 

researchers or even students (Bertram et al., 2016:201). The conformability of this study 
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was guaranteed with the cross-referencing of data by accessing the researcher’s journal 

to ensure that there is no bias. In addition, as IPA is the chosen design, ranking of 

information by the investigator proceeded throughout the data collection and analysing 

processes.  According to De Vos (2015: 421), conformability is equivalent to the 

conventional view of objectivity which makes sure that a researcher gives evidence that 

authenticates the findings and conclusions.  

4.8.3.4 Dependability 

Dependability is the extent to which the results of the study can explain the reasons for 

variations in it, or for how and why the research is different from previous researches 

(Bertram et al., 2016:202). To bring about dependability (which is otherwise called 

reliability), the processes for data collection and analysis were systematically recorded 

to provide an audit trail or checklist. Dependability involves the status of the research 

with regard to how rational the design of data collection and analysis were; it is to this 

extent that results are sustained in the long run and across the total population (Babbie, 

2011:341).According to Babbie (2011:443), dependability is decided by the following: 

 How justifiable is the research design? 

 How adequately it discusses its primary goals and objectives? 

 How adequately the data gathering was done? 

 How correctly and detailed the data was conveyed? 

 How clearly and logically the reporting is? 

 Are ethical issues emphasised? 

 

In this study, dependability was attained by following the processes outlined in IPA, and 

complying with factors mentioned above. I used a journal in which data was recorded 

for future use. This served as an opportunity for me to self-reflect at each level of the 

data gathering and analysis processes which consolidated the dependability element of 

the research. 

4.9 ETHICAL CONSIDERATIONS 

Ethics deals with the attitudes that are considered to be good or bad in any situation 

and environment (Bertram et al, 2016:65). “Ethics are sets of rules and regulations that 
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promote and support what a particular set of people or organisation want to maintain, 

therefore research ethics are sets of rules and regulations that allow the researcher to 

carry out his/her investigation in an acceptable ethical manner” (Johnson & Christenson, 

2011:100). There should be an assurance that all individuals and communities under 

study are treated in a manner that is free of prejudice regardless of cultural identity; 

therefore, every member of the pre-schools under study by the researcher including the 

young children, were treated “respectfully and with dignity” for they are all important as 

far as ethics are concerned (EECERA, 2015:2) 

In this qualitative research design, I was the “outsider” in the setting of the participants. 

It is however important that I made the participants comfortable by ensuring that ethical 

standards were adhered to. All designs in this research required formal consent from all 

the participants; the study received ethical approval from the University of South Africa 

(Unisa). In order to be ethical, the following procedures had to be adhered to.  

4.9.1 Informed Consent 

According to Langford (2014:54) permission is needed from all the participants of a 

research. The participants in this study (pre-school teachers and administrators) were 

served with information sheets and consent forms which clearly spelt out the purpose 

and direction of investigation (appendix E, F & G). Only participants who gave their 

signed consent were involved in the research. Participants were notified prior to the 

commencement of the research process that they could withdraw at any time from the 

investigation without being disadvantaged in any way, and without any questions being 

asked. 

4.9.2 Anonymity and Confidentiality 

According to Babane (2018:93), “researchers should protect the [privacy], dignity and 

integrity of the participants”. Issues pertaining to anonymity and confidentiality were 

clearly stated verbally and in the consent letter, and these were respected throughout 

the research. Anonymity was guaranteed concerning all data as assumed names 

(pseudonyms/codes) were used in the course of generating data. Schools were coded 

as Pre-school A, Pre-school B, Pre-school C and Pre-school D.  
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4.9.3 Deception and Privacy 

Langford (2014:54) asserts that the “participants must not be deceived to take part in 

the research and their privacy must be kept throughout”. Therefore in this research, 

voluntary participation was emphasised; and no participant was deceived that there 

would be a financial reward for taking part which was clearly stated in the participant’s 

information sheet (appendix F). Every detail concerning the research processes was 

relayed to participants, and a question-answer session was opened for clarifications, all 

prior to the commencement of the research. The privacy of the participants was 

maintained for their real names were not used. The research ethics was in line with the 

requirements given in the secured ethical clearance from Unisa. 

4.10 DATA STORAGE 

Hard copies of responses from interviews were kept under lock-and-key for a period of 

five years in a cabinet in my office which is accessible to me alone (the office is a 

secured place in a seminary compound). All hard-copy information will be later 

burnt/shredded after the prescribed period.  All electronic data was stored in password-

protected files in the computer of the researcher. Only the my supervisors and myself 

have access to the raw data. Thereafter, upon final submission of results, the thesis as 

well as all data will be stored at Unisa as intellectual property belonging to the institution 

for the prescribed period.  

4.11 CONCLUSION 

This chapter described the research method used to investigate the factors affecting the 

spiritual development of young children in the Oyo State of Nigeria. A qualitative method 

complemented by the interpretive paradigm, the phenomenological design, and the 

Interpretative Phenomenological Analysis (IPA), was used for this investigation. The 

strategies used for data collection; namely, semi-structured interviews, observations of 

pre-school teachers’ activities among the pre-schoolers of  3-5 years, and the qualitative 

content analysis of some documents, were discussed. The next chapter (5) provides the 

analysis and interpretation of the data generated during the research processes. 
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     CHAPTER FIVE 

DATA ANALYSIS AND INTERPRETATION 

5.1 INTRODUCTION 

Chapter four provided the methods and procedures of data generation and data 

analysis. This chapter (5) presents the results and discussions of the investigation on 

Factors Affecting Spiritual Development of Young Children in Oyo State of Nigeria. The 

profile of participants will be outlined and the three methods of data generation: 

interviews, observations and document analysis, will be applied to structure the results 

of this research. Thereafter data will be interpreted on the themes that emerge. 

5.2. PROFILE OF THE PARTICIPANTS 

The 25 participants of the research were the administrators and five teachers from each 

of the four selected Christian pre-schools in the Oyo State of Nigeria. All the participants 

were involved with fostering spiritual development at the pre-school with children under 

their care. The emphasis was on the teachers because they were more involved in the 

activities that the children were doing specifically during the school hours. The 

administrators coordinated what the teachers’ plans, acting more as intermediaries 

between the teachers and the proprietors or the education department’s officials. The 

profiles of the administrators were gathered from them directly while conducting the 

semi-structured interviews with them. To keep the schools’ and the participants’ 

information anonymous and confidential, the researcher identified the schools as A, B, 

C and D.   

The administrator of School A was a female who possessed a Bachelor of Education 

degree from a University in Nigeria after obtaining National Certificate of Education from 

a College of Education. She proceeded to do Master’s of Divinity at a Seminary of a 

popular denomination which qualified her to even be a church pastor, if she preferred to.  

She has been in teaching and its administrative work in this pre-school for the past 25 

years, and was about to retire. The Administrator of school B was a female who had 

Bachelor of Education degree with 18 years of working experience in that pre-school. 

Administrator C was a male with a Bachelor of Arts degree in English Language and 

had a working experience of 20 years, of which nine years was from another pre-school. 
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Administrator D was a female with Bachelor of Theology degree with specialisation in 

Education obtained from the Seminary that owns the pre-school that she was heading, 

and had a working experience of 22 years. Table 5.1 below outlines the profiles of the 

administrators of the pre-schools. 

Table 5.1 Profiles of the administrators 

Administrator Gender Age 

(Years) 

Qualification Years of 

Teaching and 

Administrative 

Experience 

A Female 55 Bachelor of Education; 

Master’s of Divinity 

(Theology) 

25 

B Female 42 Bachelor of Education 18 

C Male 45 Bachelor of Arts in 

English 

20 

D Female 52 Bachelor of Theology 

(Education) 

22 

 

From the above table 5.1, it is evident that three of the four administrators were females 

while only one of them was male. The three female administrators had training relating 

to education; and two of them attended institutions of theology.   

Profiles of pre-school teachers were gathered from them while conducting semi-

structured interviews. All the pre-school teachers were females with more than five 

years of working experience. It was gathered from the interviews that one teacher had 

Bachelor of Technology degree in Zoology, one had Bachelor of Science degree in 

Food and Nutrition, one had Bachelor of Education degree in ECD, sixteen had National 

Certificates of Education, and one had a Diploma in Business Administration. The 

profiles and codes of the pre-school teachers who were interviewed from the four 

schools are highlighted in table 5.2 below. 
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Table 5.2: Profiles of the pre-school teachers 

School Teacher’s 
Code 

Gender Qualification Years of 
Teaching 

Experience  

A TA1 Female National Certificate of Education 15 
TA2 Female National Certificate of Education 8 
TA3 Female National Certificate of Education 10  
TA4 Female National Certificate of Education 10 
TA5 Female    Bachelor of Education 12  

B TB1 Female National Certificate of Education 20 
TB2 Female National Certificate of Education 10 
TB3 Female National Certificate of Education 9 
TB4 Female National Certificate of Education 13 
TB5 Female Bachelor of Science in Food and 

Nutrition 
6 

C TC1 Female National Certificate of Education 15  
TC2 Female National Certificate of Education 7 
TC3 Female National Certificate of Education 10 
TC4 Female National Certificate of Education 10  
TC5 Female Bachelor of Technology in Zoology 6  

D TD1 Female National Certificate of Education 13 
TD2 Female National Certificate of Education 9 
TD3 Female National Certificate of Education 10 
TD4 Female National Certificate of Education 8 
TD5 Female Ordinary National Diploma in 

Business Administration 
5 

 

*Participants TA1, TB1, TC1 and TD1 were the teachers who were selected to be 

observed based on their vast experience. 

All the participants, except one of the administrators, were females. Since 23 out of the 

24 participants were females, it suggested that pre-school teaching is female-

Dominated. This confirms that one of the challenges of Early Childhood Education is 

that teachers and caregivers in the Nigerian pre-schools are mainly females, as it is 

important for children to have male role models in the classroom as well. A reinforced 

male presence is critical to counter traditional views of women in child rearing and 

ensure that school and learning remains gender-neutral.  
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With regards to the participants’ qualification, the majority of them had a professional 

training qualification in education. However, this minimal qualification does not make 

them capable enough to spiritually develop pre-school children under their care. All the 

pre-school teachers interviewed are married females between the ages of thirty five to 

fifty. They all claimed to be enjoying what they are doing, not for monetary rewards 

alone, but for the fulfillment of seeing young children growing positively under their care. 

The following section presents the data analysis according to each data collection 

process. 

5.3 DATA ANALYSIS 

All three data sets were analysed separately. Interview transcripts and observation data 

were analysed using Interpretative Phenomenological Analysis [IPA] (section 4.7.1 and 

4.7.2). Documentary data was analysed using Qualitative Content Analysis (4.7.2.2). 

This chapter reports on results from the interview data in section 5.4 for the 

administrators and pre-school teachers respectively. Findings from observation data are 

reported in section 5.5. Finally, section 5.6 presents the results from documentary data. 

Results in this chapter are outlined by using evidence and illustrations from primary data 

collected by the researcher.  

There are two categories of semi-structured interview data for this research work. The 

ones for the administrators, and that of the teachers of the pre-schools in the Oyo State 

of Nigeria. The data from the administrators is analysed, followed by that of the 

teachers. The results in these sections will be used to answer research questions two, 

three and four which are:  

 What is the Government’s stand on the spiritual development of young children 

in early childhood settings of Nigeria? 

 How is the spiritual development of young children approached in early 

childhood settings in Nigeria? 

 What are the benefits of spiritual development of young children during early 

childhood? 

Research findings are then presented categorically as follows: 
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5.4 DATA FROM SEMI-STRUCTURED INTERVIEWS 

In this study, semi-structured interviews were administered with the administrators and 

teachers of the four pre-schools. This section will present the data from the interviews.  

5.4.1 Data from the Administrators’ Interviews 

The results from the analysis of interview data of the administrators of the four pre-

schools visited are reported in this section are aligned to each of the eleven empirical 

research questions (appendix D). As mentioned in chapter four, according to Bednall 

(2006), important aspects of the interview transcripts were coded. A repetitive operation 

was carried where items were categorised into themes for each interview question 

(table 5.1). These themes are prioritised by using examples from the administrators’ 

answers and reactions to interview questions. The researcher deliberately incorporated 

the opinions of all the administrators as evidence that give rise to designated themes, 

such that bias did not affect the format of reporting the results. Table 5.1 summarises 

the reports of the themes that arose in respect of each of the eleven interview 

questions. This is followed by the presentation of findings from the interview questions. 

Administrators for pre-schools A, B, C, and D are coded as Adm. A, B, C and D 

respectively. 

The interview data elicited responses of how the administrators, proprietors and the 

Government are involved in the spiritual development of the young children in pre-

schools in the Oyo State of Nigeria. Larkin, Eatough and Osborn (2011:330) observed 

that Interpretative Phenomenological Analysis (IPA) targets the experiences of ‘the 

world’ as understood by the participants’ role in it. Therefore, the researcher attempted 

to understand the administrators’ output and knowledge, as well as that of proprietors’ 

and Government’s on the spiritual development of young children. 

Generally, the administrators control the pre-school teachers’ involvement in the 

spiritual development of young children by showing accountability to proprietors, 

parents, and Government officials. However, it was noted that there was no 

Government intervention in terms of funding faith-based pre-schools that incorporate 

spirituality into the curriculum of young children in the Oyo State of Nigeria. Curricula 
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that are employed are adapted from primary schools even though there is a curriculum 

and policy guiding early childhood education in Nigeria. 

The first empirical question (appendix D) was asked to confirm the ownership of the pre-

school especially the Christian faith-based ones in Oyo State, Nigeria. Names or any 

form of identity were not disclosed regarding participants’ responses. 

Administrator A (Adm. A) stated that the owner of her pre-school is one of the 

denomination’s seminary in Nigeria, while Adm. B, C and D all stated that the proprietor 

of their pre-school is the founder of the church.  In elaboration, the ownership of the four 

schools are as follows: one is owned by a seminary in Nigeria that trains pastors and 

their wives for ministry which has the vision of educating the children for spirituality; two 

of them are owned by the founders of churches to generate funds for ministry, and the 

fourth is owned by one of the churches of a popular denomination in Nigeria that has 

the vision of rearing the children for holistic development.  

The second empirical question’s response (appendix D) increased the researcher’s 

insight into how the curriculum and personnel of the pre-schools were coordinated and 

managed. 

The four administrators gave the impression that the whole management of the 

curriculum rested solely on them which is evident in the following responses: 

Adm. A: We administer the curriculum to meet the child’s need and age while 

the personnel write out a detailed lesson plan to be carried out to achieve the 

set objectives with pupils’ full participation. 

Adm. B: We consider the ages of the children as we make the teachers to 

apply the adopted curriculum. 

Adm. C: Management is done by setting rules and regulations and making 

use of well-trained teachers in the area of early childhood education. 

Adm. D: We manage everything properly. 
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According to administrators A, B and C, the curriculum is adopted to suit the ages of the 

pre-schoolers, but administrator D being a Reverend Sister felt she was not in the 

position to expose her operations. The administrators supervised the teachers to ensure 

the correct application of the curriculum to benefit the children. By probing, it emerged 

that the administrators are in positions to appraise the teachers especially on how they 

educate the children, in addition to recommending them for promotion as at when due 

as determined by the proprietors. For all the schools, the proprietors are in solely 

charge of the recruitment of staff but are open to recommendations from administrators. 

However, disciplining and dismissal of staff are done by the proprietors of all the 

schools. 

The following empirical question was asked to probe whether the Government of 

Nigeria has any interest concerning how early childhood education is being coordinated 

and delivered in Nigeria, in addition to accessing more information on the level of 

Government involvement. 

Question 3: Do you have access to Early Childhood Development Education Curriculum 

and Policy of Nigeria? If not, how do you develop your curriculum? 

Administrators A and C said that they had access to the National Early Childhood 

Curriculum (NECC) for ages 0-5 years created by Nigerian Educational Research and 

Development (NERDC). Administrator A even made her NECC available for me to read; 

the policy is embedded in the curriculum. Adm. A had access to the National Early 

Childhood Curriculum for ages 0-5 years created by Nigerian Educational Research and 

Development (NERDC), while Adm. C indicated she had possession of the early 

childhood curriculum of education. 

However, administrators B and D said they did not have access to the National Early 

Childhood Curriculum claiming that it does not exist. Adm. D said, “We do not have 

access to the early childhood curriculum”. Adm. B said she adapts a curriculum that was 

written by some publishers based on the primary schools’ curriculum as confirmed in 

the following statement: “There is no written curriculum for pre-schools but we make use 

of the ones created by publishers. The Nigerian Government does not have any 

curriculum for nursery schools”. 
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The responses to these empirical questions revealed that the Nigerian Government has 

a curriculum for Early Childhood Education called NECC created by NERDC. However, 

some pre-schools do not have knowledge of its existence. 

In addition, when further questions on the registration of the pre-school and the 

monitoring by the Government officials were raised, all the administrators responded by 

saying that their schools were registered under their primary schools and that the 

Government officials rarely come around to monitor or visit them. This implies that 

quality assurance aspects and provisioning for ECE is left to other stakeholders.   

The fourth empirical question (appendix D) was asked to probe proprietors’ strengths 

and weaknesses concerning how they encourage spiritual development in the lives of 

the children in their schools through the management of their teachers. 

The responses from the administrators below proved that one strength of the proprietors 

was the provision of basic facilities for the proper care of the young children. This is 

welcomed by parents, teachers and the community. The following responses from the 

administrators confirmed this: 

Adm A: The classrooms and environments are conducive for learning as the 

proprietor provides good facilities for learning. Staff salaries are paid on time, 

but the staff do not have pension and retirement benefits. 

Adm B: There is proper monitoring, good vision for the school, and regular 

payment of salaries. 

All the four administrators found it difficult to discuss the weaknesses of their proprietors 

for reasons known to them. However, Adm. A mentioned a few weaknesses as above. 

This shows that the administrators and pre-school teachers have some grievances 

against the exploitive acts of the proprietors, especially concerning pension and 

retirement benefits.  

The aspect of the spiritual development of young children was interrogated in the next 

empirical research question (appendix D) to understand the didactic methods that are 

employed to foster children’s spiritual development. 
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The statements from the administrators below indicate that the teachers involved the 

children in activities that created an awareness of spirituality, like daily prayer, weekly 

fellowships, monthly fellowships, and annual celebrations like Christmas and Easter. 

Adm. A: Every aspect of school’s activity is being done with the 

consciousness of spiritual development making sure that the teachers are 

spiritually inclined. Daily prayer of teachers and students, weekly fellowship 

of the children and monthly fellowship with parents. Teachers handle other 

activities in the classrooms. 

Adm. B: Daily prayer and weekly fellowship, end of the term retreat with the 

proprietor. In fact all the teachers are Christians with sound teaching skills. 

Adm. C: Daily assembly of children and teachers; and other spiritual activities 

are handled in the classrooms by the teachers. 

Adm. A, B and C: Christian celebrations like Christmas and Easter are done 

with the children. 

Adm. D: [the only one who did not mention any activity, but mentioned it 

under her denominational teachings]. We practice everything that our 

Catholic denomination encourages us to do. 

The responses of the administrators revealed their understanding that young children 

need to be engaged in activities regularly to develop spirituality in them. 

In order to confirm if schools have Mission Statements that support spiritual 

development, the sixth empirical research question was asked (appendix D).   

It was found that all the schools have mission statements that the administrators could 

access to show the researcher, but they were not made available to teachers, parents 

and students. Adm A, B, C and D all responded in the affirmative to confirm that their 

mission statements support the children’s spiritual development.  All the administrators 

responded positively to the second aspect of the interview question. The wording of the 

mission statement will be discussed further in section 5.6. 
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The next empirical question was asked to discover how committed the proprietors of the 

schools were to develop the young children spiritually since the school’s anthem echoes 

the objectives of the founder of the school.  

In response to interview question seven, all the pre-schools (except Pre-school A) have 

school anthems with appropriate lyrics. According to the administrators, the lyrics of the 

schools’ anthems support the spiritual development of the young children which will be 

discussed in detail in section 5. 6. 

Empirical question eight was asked to confirm the activities that the teachers and 

administrators engage the children with, and how these are related to spirituality. The 

responses of the administrators are recorded in Table 5.3 below. 

Table 5.3: Responses of administrators and teachers to activities of Children. 

Programme Activity Responses of Administrators 

Practice of prayer Adm A: Prayer is an important part that we do every 

day and consistently. As Christians we lead our 

children to pray every day and during fellowships. 

 

Adm B: Teachers are always helping in the classes. 

 

Adm C: We do not joke when praying and we teach 

the children to pray regularly; in fact we organise 

weekly and even quarterly prayer sessions. 

 

Adm D: We always pray with them at assembly, 

during mass, and the teachers do their best in the 

classes for they are the ones who can make the 

children to pray individually. 

 

Teaching Bible knowledge and 

stories 

Adm A: Teaching Bible knowledge and stories is 

done every day in the classes; we do not take this 
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 for granted. 

 

Adm B: We do this regularly in the classes, making 

use of the Bible, children’s literature and pictures. 

 

Adm C: A school that does not teach Bible 

knowledge and stories is not a Christian school. 

Adm. D: This is an important practice that we do 

with the children every day. 

 

Worship 

 

Adm A:Each day’s activities start with worship in the 

classes and teachers have a set time for daily 

devotion together, before they go to the children 

from 7:30 -7:45. 

 

Adm B: We do that regularly at assembly. Weekly 

fellowship is very important to us and some pastors 

come around to minister to the children. 

 

Adm C:The school programmes support the items 

mentioned in the question. We organise prayer 

sessions every second week in a month, morning 

devotion is organised daily, pastors within and 

outside the church are invited to special 

programmes. 

 

Adm A: Yes, the school’s programmes and activities 

support the practice of prayer, Bible knowledge, 

worship, and so on, to a very large extent.   

Reflection and meditation Adm B:Allowing children to ask questions after 

reciting stories have been related to them allows 
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them to discover what they could learn from the 

stories. 

 

Adm C: Teachers ask them questions to get their 

understanding. Also, memorising some verses of 

the Bible daily, mentioning lessons they have learnt 

from Bible passages, and so on. 

 

All administrators confirmed that prayer is an important part of the school’s programme 

which was consistently reinforced by pre-schoolers and teachers. The schools schedule 

of prayer sessions indicated regularity - for example, daily, weekly, fortnightly and even 

quarterly. However, it is only in the classrooms that the children have the opportunity of 

praying individually with the help of the teachers.    

All the administrators interpreted this question to be fellowshipping with the children as 

they all responded by saying that there were always organised fellowships in their 

schools. The schools unfailingly commence with devotion every morning for the staff 

and the children.  

According to all the administrators, this is done daily inside the classrooms by the 

teachers as the children relate with them (teachers). They refer to the Bible, children’s 

Christian literature, and pictures when necessary.  

The responses of the administrators confirmed that the children are allowed to reflect 

and meditate on God by teachers reading to them. The young children’s age would not 

allow them to be able to reflect and meditate individually in a reasonable manner since 

they get easily distracted.  

The administrators found it somewhat challenging to comprehend how the mission and 

goals for the spiritual development of pre-school children should be articulated. They all 

concluded that the schools are currently working on their mission statements in order to 

achieve their goals. 
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Question nine (appendix D) was asked during the empirical research to confirm the 

interest of the Nigerian Government in the existence and performance of pre-schools in 

the country. According to the administrators, the source of finance for all the schools 

comes from school fees; only schools A and C had other sources of income as 

disclosed below: 

Adm A: Donations, parents and Teacher Association Levy. 

Adm C: Other sources of finance are bank loans and church support. 

The responses of the administrators further confirmed that the financing of pre-schools 

are acquired through sponsorship by individuals and businesses, NGOs and religious 

organisations. The Government of Nigeria is not much concerned with ECCE as they 

focus more on primary school education. In reality, ECCE in Nigeria is supported by 

NGOs, local communities, parents, individuals and religious organisations. Except for 

religious organisations that usually incorporate spiritual development into their ECCE 

curriculum, other agents or stakeholders in the early childhood education sector in 

Nigeria are not always interested in the spiritual aspect and holistic growth of young 

children. 

The next question posed to the administrators was to ascertain the extent to which the 

teachers and other caregivers are reliable and committed enough in their duties. All the 

administrators responded that their teachers and other caregivers were more than 

adequate and reliable in the discharge of their duties, with some minor exceptions. 

Adm A: The school is blessed with qualified and reliable staff. 

Adm B:All the teachers of pre-schoolers are Christians and some are even 

pastors’ wives. 

Adm C:Our teachers are reliable and hardworking. 

Adm D:The teachers are competent and reliable. 

From the responses of all the administrators all the teachers in their schools are women 

with qualifications ranging from National Certificate of Education to Master’s in 



 127 

Education. From the academic qualifications of the teachers, they are expected to be 

competent to impact the lives of the children. However, the non-spiritual aspect of their 

training may not necessarily provide appropriate and sufficient knowledge and skills to 

foster genuine spiritual development.  

The last empirical question enquired about any suggestions towards the improvement of 

spiritual development in pre-schools. In addition, I asked participants if they were 

completely satisfied with the situation at school. The administrators’ responses are as 

follows: 

Adm A: There should be face-lifting and general overhauling of physical 

structure and playing apparatus. The welfare of the staff should be upgraded 

so that men will be interested to teach pre-school children as now we have 

only female teachers. Men would always leave after a short while considering 

the low salaries. 

Adm B: Maintenance of the available facilities at the school. 

Adm C:Individuals and organisations should support the school financially, 

materially and spiritually. Men should be encouraged to join the staff. 

Adm D: We are putting in our best. 

The administrators were all of the opinion that they were doing their best to impress 

their clients as they also help in the spiritual development of their children. However, all 

the administrators agreed that there is need for improvement in the spiritual 

development of children at their schools.  

The themes that emerged from the administrators’ responses are indicated in table 5.4 

below. 
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Table 5.4: Themes that emerged from administrators’ interview data 

Interview 

Questions  

Administrators’ 

Responses 

Categories Themes 

1. Who is the 

proprietor of this 

school? 

- A Seminary (Adm A) 

- A founder of a 

church (Adm B and C) 

-A Popular Christian 

Denomination in 

Nigeria (Adm D) 

- Non-governmental 

involvement. 

-Ownership by NGOs 

and religious 

organisations  

 

Ownership/Prop

rietorship 

2. How do you 

manage the early 

childhood 

development 

education 

curriculum and 

personnel in your 

school? 

-Breaking of 

Curriculum to meet 

the age of the children 

and making the 

teachers to adopt it in 

their lesson plans 

(Adm A).  

- Considering the age 

of the children as we 

make the teachers to 

apply the adopted 

curriculum (Adm B) 

- Management is done 

by set rules and 

regulations making 

use of well-trained 

teachers in the area of 

ECE (Adm C) 

- We manage 

everything properly 

(Adm D) 

Management of ECCE 

Curriculum in schools 

 Management 

Practices 
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3. Do you have 

access to early 

childhood 

development 

education 

curriculum and 

policy of Nigeria? 

- Yes: National Early 

Childhood Curriculum 

for ages 0-5 years 

(NERDC) (Adm A) 

[She showed me the 

document] 

-No: But we make use 

of textbooks or 

curriculum writers 

(Adm B) 

-  Yes, but he did not 

show me the 

curriculum (Adm C) 

- No: We adopt the 

primary school 

curriculum for the pre-

schoolers (Adm D) 

Accessibility to policy  

Implementation 

 

Early Childhood 

Policy 

4. What are the 

strength and 

weaknesses of 

the proprietor of 

your school? 

-The classrooms and 

environments are 

conducive for learning 

as the proprietor 

provides facilities for 

learning; staff salaries 

are paid regularly, but 

the staff do not have 

pension arrangement 

and retirement 

benefits (Adm A) 

-There is proper 

monitoring, good 

vision for the school, 

Environment 

Salaries 

Monitoring 

 

Strengths and 

weaknesses of 

the proprietors 
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regular payment of 

salaries (Adm B) 

 

- They see to the 

affairs of the school 

properly (Adm C) 

 

5. How is spiritual 

development of 

young children 

approached in 

your 

setting/school? 

 

-Daily prayer of 

teachers and 

students, weekly 

fellowship of the 

children and monthly 

fellowship with 

parents. Teachers 

handle other activities 

in the classrooms 

(Adm A). 

- Daily prayer and 

weekly fellowship, end 

of the  term retreat 

with the proprietor 

(Adm B) 

- Daily assembly of 

children and teachers 

; other spiritual 

activities are handled 

in the classrooms by 

the teachers (Adm C) 

- We practice 

everything that our 

denomination 

Daily practices 

Denomination-specific 

practices 

 

Approaches to 

spiritual 

development 
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encourages being 

catholic (Adm D). 

-Christian celebrations 

like Christmas, Easter 

are done with the 

children (Adm A, B 

and C) 

6. What is your 

mission 

statement? And 

does it support 

spiritual 

development?  

The mission 

statements of the 

schools will be quoted 

at the section for 

discussion.  

- It supports spiritual 

development (Adm A, 

B, C and D). 

Supportive of spiritual 

development; 

Contents of statements 

 Mission 

statement 

7. What are the 

lyrics of your 

school’s anthem? 

And does it 

support spiritual 

development? 

No School anthem 

(Adm A &D). 

The Lyrics of the 

schools anthems 

given to the 

researcher will be 

discussed in section 

for discussion (Adm B 

and C). 

Supportive of spiritual 

development; 

Lyrics of anthems 

School anthems  

8. To what extent 

do your school’s 

programmes and 

activities support 

the following? 

-Practices of 

prayer 

The school 

programmes and 

activities support the 

practices in interview 

question 8 (Adm A, B, 

C and D) 

School’s programmes 

and activities 

 Practice of prayer 

 Teaching Bible 

Knowledge and 

stories 

 Worship 

Programmes 

and activities to 

foster spiritual 

development 
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-Teaching of the 

Bible knowledge 

-Worship 

-Reflection and 

meditation 

-Articulating the 

Mission and 

goals for the 

spiritual 

development of 

pre-school 

children.  

 Reflection and 

meditation 

 Articulating the 

mission and goals 

for the spiritual 

development of 

pre-school 

children. 

9. What are the 

sources of your 

finances? 

- School fees, 

Parents/Teachers 

Association Levy and 

Donations (Adm. A) 

- School Fees and 

donations from the 

church(Adm. B, C and 

D) 

Sources of funds Financial 

resources 

10. To what 

extent are your 

teachers and 

other care givers 

are adequate and 

reliable in the 

discharge of their 

duties? 

-The school is blessed 

with qualified and 

reliable staff (Adm. A). 

-All the teachers of 

pre-schoolers are 

Christians and even 

pastors’ wives (Adm. 

B) 

- Our teachers are 

reliable and 

hardworking (Adm. C) 

Teachers’ qualifications. 

Teachers’ 

characteristics. 

Teachers’ experiences. 

Teachers’ 

competencies 
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-Teachers are 

competent and 

reliable (Adm D). 

11. What are your 

suggestions for 

the improvement 

of spiritual 

development in 

your school? 

- Centre needs a 

facelift and general 

overhauling in case of 

physical structure, 

and playing apparatus 

(Adm A). 

-The facilities can be 

improved upon (Adm 

B and C) 

- The proprietor 

should solicit financial 

support from sponsors 

and well-wishers 

(Adm D) 

Physical resources. 

Financial resources. 

Improvements 

 

The data from the administrators’ interview has been tabulated above; the following 

section will provide the data from pre-school teachers’ interviews.  

5.4.2 Data from the Pre-school Teachers’ Interviews 

This section presents the responses from the interviews of the pre-school teachers of 

Schools A, B, C and D in relation to each of the thirteen empirical interview questions. In 

order to make sense of how pre-school teachers contribute to the spiritual development 

in young children. The Interpretative Phenomenological Approach (IPA) was used to 

analyse the data gathered from pre-schools’ teachers’ interviews (see 4.7.2.1). As done 

for the analysis of administrators’ interviews, a repetitive process was carried out in 

which common items were grouped into themes. These themes are also evident in this 

section by prioritising examples from the pre-school teachers’ responses to each of the 

thirteen interview questions. For anonymity, the four pre-schools have been tagged A, 
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B, C and D respectively and five teachers from each school were interviewed. The 

following are the details of the coding procedure: 

 Pre-school A are teachers are coded as TA1, TA2, TA3, TA4 and TA5; 

 Pre-school B teachers are coded as TB1, TB2, TB3, TB4 and TB5; 

 Pre-school C teachers are coded as TC1, TC2, TC3, TC4 and TC5; and 

 Pre-school D teachers are coded as TD1, TD2, TD3, TD4 and TD5. 

With the teacher-interviewees, the researcher generated data to unpack the 

experiences and to establish the understanding of pre-school teachers on the factors 

that affect the spiritual development of young children in the Oyo State of Nigeria. 

The first empirical interview question (appendix C) for the pre-school teachers aimed to 

find out what they understood by spirituality.  

All twenty participants struggled a bit before they got appropriate words to express 

themselves of their understanding of spirituality. They all looked at the word spirituality 

from the point of view of the Christian religion since they are all Christians working in 

similar environments. They were all very familiar with the word spirituality. Four 

categories could be formulated from the pre-school teachers’ responses which are 

elaborated on below: worship experience, conversion experience, belief in/connection 

with a supernatural being (God), and religion.  

Worship Experience: In response to empirical question one (appendix C), five (5) 

participants alluded to the term worship experience as a way of expressing their 

personal spirituality by referring to the Divine Being. A teacher mentioned the following 

about spirituality: 

TA1: The realm of worshipping God and being close to God. 

Conversion Experience: The most common expression among all participants was 

‘born again’ which means being converted by accepting Jesus as Lord and Saviour in 

the Christian religion. The following are some of the responses on teachers’ 

understanding of spirituality:  
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TB3: Spirituality simply means being born again. 

TB4: Spirituality means to be in Christ to be born again. 

TA1: Yielding yourself to Christ. 

TD5: Accepting Christ as the Lord of your life completely. 

Believe in/connection to a supernatural being (God): Generally, all the participants 

(15) stated that believing in and connecting with a supernatural being (God) is 

spirituality. Other responses are below: 

TD1: Spirituality includes a sense of connecting to something bigger than 

ourselves and it typically involves a search for meaning in life. It is a universal 

human experience that is common to all human beings. 

TD2: Spirituality is the relationship between you and God.  

Religion: Another response to this question linked it to religious belief, even though 

most participants understood (in question two) that spirituality is different from 

religiosity. However, they still acknowledged the fact that spirituality makes one enact 

religious activities like singing, praying, Bible reading, and so on.  

One can be religious without necessarily being spiritual but one cannot be spiritual 

without being religious. Spirituality makes one to manifest religiosity by performing 

religious activities, but at the same time a purely religious person may be “unspiritual”.  

The second empirical question (appendix C) probed into participants’ understanding of 

and relationship between spirituality and religiosity. All the participants responded that 

spirituality and religiosity were different from each other. However, twelve participants 

agreed that they are interwoven, while eight of them said that one leads to the other. 

Participants TC3 and TB4, respectively commented on the interwoven nature of 

spirituality and religiosity by saying: 

TC3: They are interwoven in that when you are spiritual you will not know 

when you will be religious. 
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TB4: The only way of showing that you are spiritual is by being religious. 

TD1: Spirituality often leads to religiosity; that is there is no way you will be 

spiritual and you will not practice religion.[Similar to TA1] 

The two concepts were not fully understood by the participants; however, they 

explained it from their personal perspectives. After clarifying their perceptions about 

spirituality and religiosity, participants shared their own experiences of the phenomenon 

under study; namely, spirituality. Given their explanation and general knowledge of 

spirituality, it is obvious that there are differences in spirituality and religiosity. Three 

categories emerged from this empirical research question as mentioned below:  

Doing more spiritual activities: Two of the participants saw it as an experience that 

made them to do more religious activities. Participants commented: 

TC1: I can do my religious activities more meaningfully than before. 

TD3: I develop more interest in rendering services anywhere I find myself, 

especially in the church. 

Innate Experience: Furthermore, fifteen of the participants explained it as innate (and 

linked to personal experiences) having positive implications on their lives, as seen in the 

following responses.  

TA1: I have the instinct to pray more and to depend on God for everything 

that is bothering me: God has not disappointed me. 

TA4: I have the zeal to serve God, to check my ways and to balance it with 

the word of God as the Holy Spirit directs me all the time. 

TC3: Since the day I surrendered my life to Jesus Christ, I have been trying 

to live a life that pleases Him, obeying His commandments and doing 

according to His will and I am always asking for His grace to work towards 

perfection. 
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TC4: My experience of spirituality started when I gave my life to Jesus Christ. 

I forsook all my sinful ways. Before I gave my life to Christ, I was full of 

ordinary church activities, but later when I met with Christ I changed from 

religiosity to spirituality; that makes me see life in better dimension. 

TB4: My spirituality makes me to move closer to God who is above 

everything. I found it easier to read my Bible with understanding than before. 

Attitudinal experience: Three of the participants saw their personal experiences of 

spirituality as ones that made their attitudes change for the better as seen in the 

following excerpts: 

TB1: I experience spirituality in my life and I knew this because whenever I 

think of how to do evil to my neighbour, the Holy Spirit cautions me from 

doing it so I cannot do evil things again. 

TB3: By the grace of God, I am a child of God by the way I behave now. I am 

kind to all in every place I find myself. 

TD5: I allow my spirituality to go with belief and attitude which make me to 

live life positively. 

All the participants did not have a problem of explaining their personal experience of 

spirituality, though they had different perspectives when it came to explaining how they 

felt after the initial experience. They all described it as starting with conversion as in 

being born-again. This confirms the fact that appropriate spirituality will bring out 

acceptable religiosity in an individual. 

The next empirical question (appendix C) made the participants to shift focus from their 

own experiences to the way children express spirituality. The participants’ responses to 

the question revealed that the teachers know that a pre-school child is spiritual 

according to the following aspects or categories: development of morals/good 

behaviour; good relationship with others; and appropriate communication or utterances. 

These categories from the raw data are elaborated on in this section. 
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Development of morals/good behaviour: The category of development of 

morals/good behaviour emerged from the responses of twelve pre-school teachers 

about how they know that a pre-school child is spiritual. The following excerpts 

enlighten us on this category: 

TA1: Generally we can use their behaviour to measure their levels of 

spirituality for that is what can be easily seen by anybody. 

TB1: I study his/her behaviour by the way he/she reacts to others in the 

class. A spiritually developed child will be able to control his/her emotions 

and temper. 

TB2: This is known through the way he/she behaves. 

TB3: Through his/her good behaviour. 

TC4: I can identify a pre-school child’s spirituality when his/her behaviour is 

morally sound. Such a child will be decent, upright in the class. Such a child 

will never be seen stealing, fighting, and telling lies. Everything that has to do 

with being Christ-like will be such a child’s aspiration. 

Having good relationship with others: The next category that emerged was about 

children having good relationships with others. This was supported by four of the 

participants as per their responses below: 

TC3: His relationship with others, including teachers and parents, will be 

outstanding. 

TA3: The child’s behaviour, attitude, utterances and relationships with others. 

TC5: By the way he behaves and interacts. 

[Thereafter, four of the participants felt that the way the children 

communicate, especially verbally, can reveal their level of spirituality]. 

Participants TA2 and TC1 added: 
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TA2 and TC1: By his/her utterances and the way he/she communicates. 

He/she will not be rude and insulting. 

The responses of the teachers to the interview question above revealed that a spiritual 

child will have, inter alia, good moral behaviour, good relationships with others, and not 

be insulting and rude.  

The fifth empirical question (appendix C) was similar to the previous one. In this 

question, the participants responded to questions four and five in a similar way since the 

questions were closely related. The categories that emerged from their answers were: 

Discipline/Doing what is right willingly, attitude; service to others, and selflessness (all 

are mentioned below). 

Discipline/Doing what is right willingly: Within the category of Self-Discipline/Doing 

what is right willingly, responses were similar from ten of the participants. The following 

excerpts reveal this fact: 

TA3: The child will not join people to do what is wrong, even if the majority is 

doing it. 

TC2: He will hate and discourage sinful practices. 

TB3: The child will not like to commit sin and if he sees someone committing 

one, he will correct such a person. 

TB5: Total obedience. 

Positive attitude: According to the participants’ responses (below), what can easily be 

seen in the life of any spiritual child, is the positive attitude. Hence, the category attitude 

emerged. 

TA1: The zeal of the child and his attitude or behaviour. 

TB1: The Bible already makes us to know that by their fruits we shall know 

them. I will know it by his attitude/behaviour and the words that come out of 

his mouth. 
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TD2: I will see it from his actions and behaviour. 

Service to others: Three participants responded (below) to the theme, service to 

others. Participants mentioned: 

TB1: He will be humble and be ready to serve others without reward. 

TC1: He will be ready to serve. 

 TD4: He will be ready to run errands for elders, even for his friends without 

stress. 

Selflessness: Two participants responded under the theme of selflessness.  

TA3: He will be hardworking and not selfish. 

TD3: Such a child will always want to be in the presence of God; going to 

church regularly, praying always - even fasting and mostly living a holy life 

that will be accepting to the elders like his parents. 

The responses of the pre-school teachers revealed the characteristics of a spiritually 

developed child; that is, total obedience, self-discipline, selflessness, humility, 

industriousness, exemplary behaviour, and sinlessness. 

The sixth empirical question (appendix C) pertained to how the participants develop a 

child spiritually, and how they can support spiritual development in young children. 

Question six thus had two parts, but was responded to as one by the participants for 

they were related. This question provided insight into how pre-school teachers put into 

action concerning developing spirituality in the lives of these young children under their 

care. The various categories that emerged from the responses of the participants were: 

exemplary living, devotion, prayer, friendliness, and engaging in other spiritual activities 

as seen in the extracts below. Some of their responses were confirmed during my 

observation of their classroom activities (results from observational data). The majority 

of the teachers started their responses from extracting knowledge from personal 

experiences; that is, exemplary living. 
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Exemplary living: Thirteen of the participants said that living by example is an 

important way of developing and supporting spiritual development in young children. 

These are their responses: 

TA1: Encourage them to live a worthy life to be like Jesus and make Jesus 

their friend by the way we too talk and live. 

TA5:I must be an example to the child. 

TB1: I should do what is right all the time and explain to him why I do some 

things that I do so as not to confuse the child. Do as you teach them all the 

time. 

TD5: Use daily events to teach the children how to live. 

Devotion: Leading the children in the act of worship is what I refer to as devotion and 

eight of the participants responded that this is a way of supporting the young children’s 

spiritual development. Extracts below confirm this: 

TA1: Organising fellowship for the children daily. 

TA4: Let them always be in a Christian gathering. 

TB2: Involve them in devotion. Allow them to participate during devotion so 

that they will know how to do some things like singing, praying, and so on. 

Prayer: The majority of the teachers believed that no matter what you engage in to 

develop young children spiritually, one has to be praying for them, and with them. This 

is reflected in the responses of ten (below): 

TA1: No matter all your efforts over these children, if God does not help you, 

it will be a waste of time. Therefore I pray for them regularly for God to help in 

their development holistically. 

TC1, TC2 & TC5: Pray for them. 

TD4: You can support the children spiritually by backing it up with prayer. 
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Friendliness: Four of the participants (below) raised the aspect of friendship with 

the children in order to develop them spiritually]. 

TA2: Have a listening ear and show interest in them like friends do. 

TC2: Befriend them and love them so that they will be free to ask any 

question that is bothering them. 

TD1: Listening deeply to them as your friend. 

TD5: Relate with them as their friends do. 

Engaging in Spiritual Activities: In addition to the above mentioned activities that can 

be done to develop and support spiritual development of young children, all participants 

mentioned other activities to involve the children in. These are numerous like showing 

Christian films, telling Bible stories, reading Bible verses with them, singing, 

dramatising, showing them inspiring pictures, memorising Bible verses, Bible quiz, 

playing, drawing, and Bible games, among others. 

The seventh empirical question (appendix C) explored the type of environment or 

atmosphere in which children’s spirituality can be developed. The characteristics that 

emerged from the responses of the participants were: lively, friendly, well-equipped and 

Godly/neat environments.  

Lively, Friendly and Well Equipped Environment:  Five participants responded 

stating that the environment should promote spirituality in young children; it should be 

lively, friendly and well-equipped. The extracts below bear testimony:  

TA2: In the environment or atmosphere with mutual trust, love and respect. In 

an environment with love and care. 

TA3: In a Christian school that is well-equipped. 

TC1: In a conducive environment where there is one-on-one interaction in a 

friendly way. 
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Godly and Neat Environment: The remaining fifteen participants responded 

similarly with Godly and neat environment with the following examples. 

TA5: Any child who will develop spiritually must dwell in a Godly 

environment, mingling with Godly people. 

TB1: Children’s spirituality can be developed in a Godly environment where 

one relates with other Godly children, and asking questions from Godly 

adults who will not mislead him. 

TB3: In the environment of the children of God. 

TC4: In an atmosphere that is neat, having enough Christian development 

programmes, and free of people who can have a bad influence on children. 

TD3: Among the Godly people who can help him/her to become spiritual. 

It can be concluded from the above responses that spirituality in the lives of young 

children can be successfully promoted in a neat, friendly, Godly, well-equipped and 

lively environment. 

Empirical question eight (appendix C) probed if the participants were trained specifically 

on how to foster spiritual development in pre-school children. They were expected to 

say “Yes” or “No”. 

In response to this question, twelve of the pre-school teachers were not trained 

specifically to train children on how to develop spiritually. Ten out of the twelve studied 

education, one of them has a Bachelor of Technology degree in Microbiology, and one 

has an Ordinary Diploma in Business Administration.  

Eight of the pre-school teachers who claimed to have been trained specifically to 

develop spirituality are pastors’ wives who trained along with their husbands in the 

seminary, and the Teaching of children was one of the courses they studied. The 

responses throw light on question eight:  

TA2, TA3, TA4 & TC5:I was trained in the seminary with my husband. 
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TD2: I had the opportunity to do ‘Children’s Education Ministry’ (CEM) as a pastor’s wife 

in training. 

The ninth empirical question (appendix C) pertained to participants who did not receive 

specialised training in developing young children spiritually. The twelve who were not 

trained specifically for this used their personal knowledge and experiences, read 

literature, and followed the guidance of administrators on children’s spiritual 

development. It is one of the goals of Christian faith-based pre-schools that children 

should be developed spiritually alongside with other forms of development. Their 

responses below attest to this: 

TB1: Personal efforts by reading and watching. 

        TC2, TC3 & TC5: Instructions from the administrator. 

TD3, TD4 & TD5: By teaching children at the church. 

The tenth empirical question (appendix C) required the participants to mention some 

pre-school programmes/activities that can instill spirituality in young children. 

Some of the pre-school activities included: Bible storytelling with pictures, Bible 

reading, singing hymns and other songs, dancing, picnicking, retreats and camping, 

meditation, devotion, memorising Bible verses, playing, Bible games, watching Christian 

films, Bible study and quiz, prayer, and drama. 

The eleventh empirical question (appendix C) prompted participants to mention some 

activities that they engage the children in that can develop them spiritually. In response 

to this question, all the participants claimed to be doing most of the activities mentioned 

by them in response to empirical question ten (above). They mentioned that this 

depended on the time-table of activities for each day. 

The twelfth empirical question required the participants to list the benefits of spiritual 

development in young children. The pre-school teachers’ responses included: morality, 

joy, unity in the community, national peace, developing good future leaders, academic 

success, and community development. 
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Morality: Eighteen of the participants responded that spirituality engenders morality in 

the lives of the children (as seen in responses to questions four and five).Responses to 

this question follow: 

TA1: Spiritually developed children will have morals. 

TA3: The most important thing that you will benefit from a spiritually 

developed child is that he will not be disobedient, destructive and too playful 

like other children. 

TD5: Spirituality will take away corruption from the lives of the children since 

many of the parents are corrupt already. The children should be caught 

young to deliver our country from corruption. 

Joy: Eight of the teachers said that spiritually-developed children are joyful. Their 

responses are:  

TC3: Joy is evidence of spirituality; some children are moody and I believe 

God will help us to change them. 

TD3: I have a testimony of a child that used to be sad from home but when 

we start singing in the class she would begin to laugh and become active for 

the day. So this makes me to always start the day with these children by 

singing and dancing every day since I discovered her change in mood. 

Unity in the Community: Further, eight of the participants responded that one of the 

benefits of spiritual development in young children is that it promotes unity in the 

community. The responses below confirm this: 

TA5: Young children who are spiritual are always playing and praying 

together which makes them to be united. 

TA1: Spiritually-developed children find it easy to agree in doing reasonable 

things like buying gifts for their teachers. As young as these children are, 

some of them have bought Christmas gifts for me before.  
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TA2: There is love in spirituality that makes people to be united. Even among 

us teachers, there is unity because we pray together, even for these children. 

As we are united we believe that the children too are united. So we are a 

united community in this school. 

National Peace: Three participants mentioned that another benefit of spiritual 

development in young children is national peace: 

TD1: Spiritual development brings peace, even nationally. 

TC2: Spirituality makes children to be united with each other which can make 

peace in the community, and in the nation. We need peace in our nation 

more than what we have now. 

TB2: Spiritually developed children are peaceful wherever they are. 

Good Future Leaders: Ten participants declared that good future leaders are 

developed by encouraging children spiritually. Some of the following responses 

authenticate this point: 

TB4: Many of our children leaders in this school are spiritually developed and 

we hope that they will keep it up to become future leaders. 

TD1: I believe that leadership spirit should start from childhood and this we 

can see in the lives of some of these young children as they lead in songs, 

Bible reading and prayers. We are praying for them not to forget what we are 

teaching them. 

TA4: The Bible says ‘Teach your child when he is young and when he 

becomes old he will not depart from it’. We are catching them young so that 

they will become better in the future. 

Academic Success: Sixteen of the participants indicated that spiritually-developed 

children are always brilliant and achieve academic success: 
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TA5: When a child allows the spirit of God in his life as we are always telling them, God 

will be with him and he cannot but be brilliant. Many of the brilliant children in my class 

are pastors’ children who are brought up in the ways of the Lord. 

TC2: Spiritually-developed children are always brilliant. 

TA3: I can say it with all confidence from my experience of teaching young children for 

the past fifteen years that spiritually-inclined students are always brilliant. 

Community Development: Only two of the participants added that the benefit of 

spiritual development in young children is Community Development as indicated in the 

following extracts: 

TC1: I do not know why I am saying this, but spiritually developed children 

are very cooperating when it comes to maintaining facilities, they are not 

destructive and they can make their community develop. 

TC5: Our community will be well-developed if we encourage our children to 

grow spiritually. 

The responses to the thirteenth empirical question (appendix C) have already been 

captured in the profile of the participants in table 5.2. 

Table 5.5 below shows an overview of the themes that emerged from the teachers’ 

interview responses. 

Table 5.5: Emerging themes from responses of pre-school teachers 

Examples of Teachers’ 

Responses 

Categories Themes 

 The realm of 

worshipping God and 

being close to God 

(TA1) 

 Spirituality simply means 

 Worship experience 

 

 Conversion, 

Experience 

 

Teachers’ perception of 

spirituality 
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being born again (TB3, 

TB4) 

 Surrendering your trust 

and believing in God 

(TC2)  

 The quality of being 

concerned with religion 

 Belief in and 

connecting with a 

supernatural being 

(God) 

 Religious 

 Spirituality is obeying 

God completely, 

religiosity is mere 

performance of activities 

(TA2) 

 You cannot be spiritual 

without being religious 

(TB3)   

 Religiosity comes before 

spirituality (TD5) 

 Distinct 

 

 

 Interwoven 

 
 One leads to the 

other 

Relationship between 

spirituality and religiosity 

 Doing my best to please 

God and in serving Him 

(TC1) 

 When I want to do evil, 

the Holy Spirit cautions 

me not to do it(TB1) 

 I allow spirituality to go 

with belief and attitude 

which makes me to live 

life positively (TD5) 

 Religious experience 

 

 Innate/personal 

experience 

 
 
 

 Attitudinal experience 

Teachers’ personal 

experiences of 

spirituality 

 Through his good 

behaviour (TB3) 

 His relationship with 

 Development of 

morals/good 

behaviour. 

Knowledge of pre-school 

children’s spirituality 
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others, including 

teachers (TA3) 

 Through his utterances 

(TD5, TA2) 

 Good relationship 

with others 

 

 Communication 

 He will hate and 

discourage sinful 

practices (TC2) 

 He will be respectful and 

caring(TA2) 

 He will be ready to serve 

(TC1) 

 He will be hardworking 

and not selfish (TA3) 

 Self-discipline 

 

 Attitude 

 
 Service to others 

 Selflessness 

Teachers’ perception on 

the characteristics of a 

spiritual child 

 I must be an example to 

the child (TA5) 

 Involve them in devotion 

(TB2) 

 Pray for them (TC1) 

 Befriend and love them 

(TC2) 

 Through children’s Bible 

study, teaching of 

memory verses, songs 

of praises, showing 

Christian films etc.  

(TA3) 

 Exemplary living 

 

 Devotion 

 Prayer 

 Friendship 

 Engaging in spiritual 

activities 

Developing spirituality 

 In an environment of 

trust, love and respect 

with good facilities (TA3) 

 Any child who will 

 Lively, friendly and 

well-equipped 

 

 

Supportive environment 

to foster spirituality 
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develop spiritually must 

dwell in a Godly 

environment, mingling 

with Godly people (TA5) 

 Godly and neat 

 Eight Pre-school 

teachers were trained 

(TA2,TA3,TA4,TA5,TC1, 

TC4,TD1 and TD2) 

 Twelve of them were not 

trained specifically 

(TA2,TB1,TB2,TB3,TB4,

TB5,TC2,TC3,TC5,TD3,

TD4 and TD5). 

 Yes 

 

 

 No 

Teachers’ training 

The twelve teachers who 

were not trained specifically 

said they made personal 

efforts to acquire knowledge 

that they are applying to 

develop the young children 

spiritually. 

 Personal efforts Experiential learning 

All the teachers mentioned 

some of these programmes 

and activities that can 

develop spirituality in young 

children.  

 Play/Games 

 Prayer 

 Bible storytelling 

 Watching Christian 

films 

 Bible quiz 

 Meditation/Devotion 

 Service to others 

 Memorising Bible 

verses 

Programmes and 

activities to foster 

spiritual development in 

children 
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Some of the above were still 

mentioned by the preschool 

teachers as the activities 

that they engage the 

children in that can develop 

them spiritually. 

 Development of young 

children’s spirituality 

 A spiritually developed 

child will have morals 

(TA1) 

 Joy is evidence of 

spirituality. Some 

children are moody and 

bullies (TC3) 

 Young spiritual children 

are always playing and 

praying together (TA5) 

 Spiritual development 

stimulates peace, even 

nationally (TD1) 

 Many of our leaders in  

schools are spiritual and 

we hope they will keep it 

up to become good 

future leaders (TB4) 

 Spiritually developed 

children are always 

brilliant (TD5) 

 Our community will be 

well-developed if we 

continue to encourage 

 Morality 

 

 Joy 

 
 
 

 Unity in the 

community 

 

 National peace 

 

 Good future Leaders 

 

 

 

 Academic success 

 

 

 Community 

development 

Benefits of spiritual 

development in young 

children 
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our children to grow 

spiritually (TC5) 

 One Pre-school teacher 

 One Pre-school teacher 

 One Pre-school teacher 

 Sixteen Pre-school 

teachers 

 

 One Pre-school teacher 

 Bachelor of 

Technology 

 Bachelor of Science 

 Bachelor of 

Education 

 National Certificate of 

Education 

 Ordinary National 

Diploma 

Qualification 

 

Generally, teachers of the Christian faith-based pre-schools in the Oyo State of Nigeria 

could remember their experiences of personally growing in spirituality and have a basic 

understanding of what spiritual development entails. Categories that emerged from the 

data collected from the interview questions evidently showcased the fact that teachers 

see spirituality and religiosity as being distinct, interwoven and one leading to the other. 

Teachers described spirituality from their own perspectives: a worship experience, 

conversion experience, believing in or connecting with a supernatural being (God 

Almighty), and that which brings about religiosity. 

However, teachers could notice spirituality in the lives of young children at pre-school 

which entailed the development of morals or good behaviour, good relationship with 

others, sound communication, self-discipline, positive attitude, service to others, and 

selflessness. Pre-school teachers developed and supported the child spiritually by being 

role models through exemplary living, devotion, prayer, friendliness, and engaging in 

spiritual activities. The environment of children’s spiritual development should be lively, 

friendly, well-equipped, Godly and neat. Out of the twenty teachers interviewed by the 

researcher, eight of them were trained; twelve were not trained but developed 

themselves personally by reading and observing experts to get ideas on how to foster 

spiritual development in these young children. Activities that develop spirituality in 
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young children are play/games, Bible storytelling, watching Christian films, Bible quiz, 

meditation/devotion, service to others and memorising Bible verses. The benefits of 

spiritual development in young children as gathered from the teachers are morality, joy, 

unity in the community, national peace, developing good future leaders, academic 

success, and community development.    

In conclusion, the semi-structured interviews gave one incisive and rich insight of the 

teachers’ experiences of spirituality. In addition, their understanding nature and 

personality contribute to the development of young children spiritually. The following 

results from the observational data contribute further to the lived experiences of the 

teachers. 

5.5. DATA FROM THE OBSERVATIONS 

As explained (4.6.2.1), observation was one of the three methods of data collection. The 

observation data was collected from one pre-school teacher of each school as they 

were interacting with young children on the second day of the researcher’s visit to the 

schools. Observation data presented both circumstantial and purposeful experiences 

that normally occurred at pre-schools. These experiences are crucial in demonstrating 

how teachers develop young children spiritually. The observation data was collected 

mainly in response to research question three (3) - how is spiritual development 

approached in early childhood education settings in Nigeria? 

The most experienced of the teachers in the schools I visited who were recommended 

by the administrator and had the most number of years of teaching experience, were 

observed to generate rich data. They were the teachers TA1, TB1, TC1 and TD1 

respectively (5.4.2 and table 5.2).The analysis of the observation records was executed 

by applying Interpretative Phenomenological Approach (IPA) in the same manner as 

done in the semi-structured interviews (table 4.6).  

The intention of gathering observation data was to elicit more information on how pre-

school teachers contribute to the spiritual development of young children as they relate 

with them in the classrooms. The process of data analysis made use of the themes in 

the Schedule of Observation. The themes derived from the observation schedule 
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(appendix B) included the following: description of setting, opportunities for prayer, 

sharing of Bible stories, worship time, Bible reading time, opportunities to serve, 

cooperation among children, songs, creativity, and display of morality. These themes 

were seen as the practices and activities that are used at pre-schools in the Oyo State 

of Nigeria to promote spiritual development among young children. With each 

participant below, I will report and analyse the proceedings during observation sessions 

which I conducted. I will describe the setting to provide contextual details and then 

mention aspects that were significant according to the themes.  

  

5.5.1 Data from Observing Pre-school A and Teacher (TA1). 

The assembly was conducted in a clean environment with children from other classes at 

the centre of the school campus before the commencement of lessons which is 

normally at 8:30.Next, the children marched to their different classes where I observed 

the teacher and the pre-school children. The classroom was generally neat and well 

arranged with about twenty boys and girls and an assistant-teacher. The school bags of 

the children were neatly arranged at the back of the classroom, so that they will not be 

distracted as lessons progress. The assistant-teacher attended to the children by giving 

them whatever they needed as per time-table. 

The children had opportunities for prayer twice during the time of observation. As they 

got inside the class, the teacher prayed for them again, and they prayed before lunch 

break, led by one of them. The teacher sat down with the children to tell them a Bible 

story, which they listened to attentively. She later posed questions to the children to find 

out the moral lessons that they learnt from the story as a way of making them to reflect 

and meditate.  

There was a time for Bible reading during which there was narration of more Bible 

stories. The teacher sat with the young children to read from the Bible. She read Daniel 

1: 1-8, which she repeated later since some of them did not grasp the story line properly 

when she was reading aloud. Many of them cannot read text properly since they are 

young children of age 3-4 years. There was no worship time in the classroom since 

there was devotion when they arrived at school.  
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During lunch break the children had opportunity to serve others. The kitchen assistant 

brought the food to the class. Two of the children had already known that they were to 

serve according to the roster. The plates were set on the tables by the assistant- 

teacher and she coordinated the two children as they dished the food into the plates of 

others who came to carry their food one after the other. 

There was cooperation among children. When there was a short break after two 

periods, they all went out with the teacher and her assistant to the nearby toilet one 

after the other to ease themselves. They were taught not to rush, though some of them, 

especially the boys, tried to run but the teachers controlled them. 

There was a time of singing after the sharing of the Bible story, especially when some of 

them started dosing off. One of them was told to lead the singing of some Christian 

choruses that they were familiar with. 

There was a time for creativity. On entering the classroom after assembly in the 

morning, there was a time for the recitation of Bible verses (memory training), identifying 

alphabets, numbers, and days of the week (all done on the chalkboard) which was 

coordinated by the assistant teacher. They initially did these activities together but later 

some of the children were given the opportunity to come to the front of the class to 

identify the alphabets on the chalkboard. 

The children displayed discipline and sound morals according to the level of their 

maturity. When I got there, sighting me from the window, the children greeted me even 

though I did not expect them to do so since I did not enter their classroom yet. 

Interestingly, they also greeted other visitors who entered their classroom; for example, 

a parent and one teacher who came to clarify something from their teacher. 

5.5.2 Data from Observing Pre-School B and Teacher (TB1) 

This particular pre-school is one of the groups of schools managed by a one-man 

owned Church located on the same campus as the elementary and the secondary 

schools. All members of the school regularly assembled every morning for devotion 

inside the chapel at 8:00, led by one of the teachers. The classroom setting arranged by 

TB1 was commendable. There were twenty children aged 4-5 years. 
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When the children entered their classroom, the teacher conducted another short 

devotion, keeping it age-appropriate. She sang with them for some minutes. She stated: 

“I discovered that singing makes some of them who are moody to come alive”. 

According to her, she does singing with them daily. This also gave them an opportunity 

to pray again. 

After the song, she shared a known Bible story from 1Samuel, 3. She asked some of 

the children questions to find out if they could still remember the story of Samuel and 

Eli. She emphasised that they should not be like Eli’s children who were corrupt and 

selfish.  

There was no specific time for worship in the class since they had already performed it 

early in the morning at the general morning assembly, but there was a Bible reading 

time. When it was time for Bible knowledge as per timetable, they read from the Bible. 

The teacher read some verses of the Bible and then allowed a few of them who could 

read fluently to read some parts. Some children could not read fluently yet. The teacher 

explained what was read. Next, they recited after the teacher, a verse from the Bible for 

memorisation.  

During lunch break the children had an opportunity to serve others. The teacher dished 

out food into the children’s plates. Two of them were directed by the teacher to take the 

dished-out food in plates to the young children at their individual tables which they did 

with enthusiasm. One of them said Grace and they ate together.  

After they memorised the Bible verse recited by the teacher, she asked one of them to 

read it aloud while she quickly went out to attend to something. They continued with the 

reading without making much noise. It could be observed that the children cooperated 

among themselves. 

They sang some songs when they entered the class in the morning which was led by 

the teacher. There was no activity that exhibited creativity in the learning exercises in 

this particular class which I observed for data collection purposes. However, the teacher 

said they normally find time for drawing and writing as per time-table. 
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When the food was put on the table at lunch time, some of them said, “Thank you” 

which displayed that they had good manners. 

5.5.3 Data from Observing Pre-school C and Teacher (TC1) 

The environment was very neat but crowded. The pre-school is located inside the 

church’s compound with other schools (Primary and secondary). The children in this 

class were three-to-four years. When they got to class in the morning, the teacher 

prayed with them before starting the activities of the day.  

After praying with the children, the teacher sang with them and allowed them to dance 

for about fifteen minutes. Thereafter, she shared the story of Dorcas in Act of Apostles 

9: 36-43. She emphasised that they should always do good things and people will be 

able to remember them, like Dorcas. She asked them a few questions to ascertain if 

they followed her or not.  

My visit for observation was scheduled on a Friday when they had joint fellowship with 

other pre-school children from other classes from 10:00 to 11:00 inside the church’s 

auditorium. This was before they went back for lunch to their different classes.  The 

Bible reading time was done during the weekly fellowship in the church auditorium. 

They recitation of “memory” verses was conducted by the Pastor in charge of the 

fellowship for this particular week. 

There was an organised plan for service component of spirituality designed by the 

teacher. The teacher drew up a roster which included the cleaning of her table and all 

chairs every morning. Before prayer in the morning she checked this with the one who 

was appointed to this duty of cleaning. I think that is a way of encouraging children to be 

responsible and serve others. 

When it was time to play outside the classroom, the young children played together 

under the surveillance of the teacher. As they played, they sang since there was no 

equipment to play with at that time. They had many occasions to singing: in the morning 

at assembly or in the classroom, and during the time of worship in the church. There 

was no time available to observe creativity in this particular class.  However, it is set on 
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the time-table but not on this particular day. On other days that they would do painting, 

writing and sketching. 

When I got to their class that morning, two of the children gave me a chair to sit on and 

this really impressed me.  

5.5.4 Data from Observing Pre-school D and Teacher (TD1) 

The environment was very neat and spacious. The campus had a playground for 

different types of games. There was a big hall that they used Mass every morning 

before they went to their different classes for lessons and interaction with teachers. A 

Reverend Sister is the administrator of the pre-school that has a primary school 

attached to it. 

The only time that the teacher prayed with the children was during the lunch break. 

There was no Bible story time throughout the time I spent there. The time of Mass was 

a time of worship and that was normally done daily in the hall led by the Reverend 

Sister. They regularly had Special Mass at the end of the term when parents are invited 

to participate.  

One of the children in the class was the time-keeper who rang the bell for change of 

periods for the entire school. When it was the time to play, he rang the bell for only the 

nursery section to come out to play on the field. All the children played together on the 

field under the supervision of the teachers. I did not notice any form of conflict 

throughout my observation period at this school. 

There was no singing in the classrooms; however, they all sang together during general 

Mass in the morning. At about 10:00, after the games session outside, the children drew 

pictures. The teacher arranged a table at one corner of the room for all the children to 

stand around, then gave them their drawing books and crayons to draw pictures as they 

saw them displayed on the chalkboard. All of them enjoyed this session of about forty-

five minutes as they interacted gainfully with the help of the teacher. 

When I got to the class, all the children stood to greet me. Before any child wants to 

leave the classroom for any reason, he/she must ask permission from the teacher who 
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will issue an exit card that the child will display on his/her chest to be returned to the 

teacher when he/she comes back to the class.  

The observations of the pre-school teachers as they related with the young children in 

the classes revealed the standards of quality on how they actually foster the spiritual 

development of children.  

Apart from the interview and observation data previously presented, the next section 

provides the analysis of data from the schools’ documents. 

5.6 DATA FROM THE DOCUMENT ANALYSIS 

Documentary data in form of Mission Statements and Lyrics of schools’ anthems that I 

visited, was given by the administrators. This data was necessary to discover to what 

extent the proprietors, administrators and the teachers were prepared to contribute to 

the spiritual development of young children who attend their schools.  

This section presents in tabular form the data that was gathered through document 

perusal from the administrators of pre-schools A, B, C and D. Table 5.6 summarises the 

documents of the pre-schools visited by the researcher. 

Table 5.6 Documents from the administrators of the pre-schools 

Pre-school The Mission Statement Lyrics of School Anthem 

Pre-school A Developing the child spiritually, 

emotionally, intellectually, physically 

and socially 

The pre-school does not 

have a school anthem. 

Pre-school B Learning, excellence, discipleship and 

service 

Praise Chapel Is the school 

of knowledge, 

learning excellence and 

discipleship. 

Everything is well- provided 

for the success of your 

wards. 

Train your child in the ways 
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of God. 

When he is old he would 

not depart from good 

morals. 

Train your child for a better 

tomorrow  

so you will not regret later. 

 

Pre-school C Raising learners with the fear of God; 

inculcating sound discipline in learners; 

training learners to develop sound 

morals; imparting academic knowledge 

into learners. 

Promoting the school 

everywhere. 

Acquire knowledge that will 

make us great in life. 

Having a good memory. 

Live a holy life always. Our 

Temple Baptist Group of 

Schools, 

We shall always be proud 

of you. 

Our teachers are 

hardworking and we shall 

never forget them  

because they build our 

future career. 

You will ever remain 

evergreen in our memory 

for life. 

Pre-school D To inculcate the fear of the Lord;  

To give quality Education; 

Moral Training; 

To show respect for the earth; 

To inculcate discipline; 

The pre-school does not 

have a school anthem 
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To provide employment opportunities 

for people; 

To collaborate more effectively with 

parents/guardians. 

 

From the above documentary data, it can be seen that the four schools have mission 

statements while pre-schools A and D do not have school anthems. The administrators 

of schools B and C that have school anthems said that the young children memorised 

the anthems which they sing every school day. 

5.7 INTERPRETATION OF DATA 

The purpose of this study is to understand the factors that affect spiritual development 

of young children in the Oyo State of Nigeria. This section intends to explain in detail the 

results extracted from the data to explore some factors that affect the spiritual 

development of young children. Therefore, the results are discussed in light of the 

themes that were gleaned in line with the research questions in chapter one which 

referred to the following: the developmental theories regarding spiritual development of 

young children; the Government’s stand on the spiritual development of young children 

in early childhood settings of Nigeria; how spiritual development is approached in early 

childhood settings in Nigeria; the benefits of spiritual development of young children 

during early childhood; and the implications of spirituality for young children’s practice.  

  

5.7.1 Developmental Theories regarding Spiritual Development of Young Children 

From the literature that was discussed earlier in chapters one and three, it was seen 

that from Christianity’s point of view, the spiritual growth of young children at pre-school 

is important for their holistic development which also embraces religiosity (1.4.2 and 

3.7). This can be confirmed from the mission statements and the lyrics of school 

anthems of the pre-schools I visited. All these are aligned to the fear of God, 

discipleship and spiritual intonations. As noted from the teachers’ responses, religion 

and spirituality are linked but they are different from each other. The majority of the 

teachers who were interviewed displayed this understanding in their responses by 
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indicating that religiosity can be seen in the lives of young children from the activities of 

singing, Bible reading, and devotion, amongst others; but spirituality in itself is 

evidenced mainly via good behaviour, and a sound relationship with God and other 

human beings. 

Chapter three espoused Fowler’s Faith theory, Piaget’s Cognitive Development theory 

and Erikson’s theory of Psychological Development. The developmental theory can be 

linked with the data generated from this research work judging from the responses of 

the administrators and teachers. In addition, the observation and documentary analysis 

of data is in line with Fowler’s Faith theory (3.5.1).  

Spiritual development is associated with faith and all pre-school children and teachers 

who want to engage in fostering spirituality should have this understanding (see 3.5.1). 

This could be deduced from the responses of the pre-school teachers in this research 

work as they all have the knowledge of faith in Christ Jesus exhibited via the conversion 

experience. Conversion to them is believing and trusting in a Supreme Being who is 

God; and this is what they taught the children in the classrooms. Out of the Seven 

Stages of Faith as propounded by Fowler (3.5.1.1), only two are relevant in this finding: 

Primal faith (0-3 years) and Intuitive-Projective faith (4-7 years).  

As such, at the Primal faith stage, it is very essential that the teacher understands that 

young children develop good manners and cordial relationships via the teacher who is 

vital in the teaching process (3.5.1.2). This stage of faith development combines good 

interpersonal relationship with faith, love and hope which is evident in good 

environment. The faith-based pre-schools I visited produced to a large extent the 

atmosphere in which faith can be developed as can be deduced from the findings 

elicited from observations and documentary data. Even if a child does not have parents 

who can foster proper processes of spiritual development, this gap can be filled in at 

school. 

Intuitive-Projective faith (4-7 years) is the stage at which children are ready to learn and 

imitate adults around them. According to Fowler (1981:133), the encounter at this stage 

of growth is a lasting one that should be monitored for children unconsciously emulate 
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the people who associate with them, and what they see. The children at this stage have 

a connection with the environment; so through Bible stories, dancing, and associating 

with spiritual people, among others, children are influenced in a positive sense (Sacco, 

2013:140). At this stage, children have the quality of feeling of guilt and shame 

(Santrock, 2010:24). Some children are shy to talk in public, but they can be groomed to 

become independent and extroverted if they are allowed to practice some activities on 

their own. Activities like praying, serving others, creative arts, singing, displaying acts of 

morality, sharing Bible stories, cooperating with other children, and worshipping were 

observed in young children with the help of teachers.  

If a child is not developed spiritually in conjunction with other disciplines, his/her 

development cannot be said to be holistic. The next discussion is on the Government’s 

stand on the spiritual development of young children in early childhood settings in 

Nigeria. 

5.7.2 Government’s Position on Spiritual Development in ECCE Settings 

The responses of the administrators of the pre-schools to the semi-structured interviews 

gave clues to the Nigerian Government’s position on the spiritual development of young 

children in the Oyo State of Nigeria. From the themes that emerged from the 

administrators’ interview data (Table 5.4), key findings were extracted (discussed 

below).  

5.7.2.1Ownership 

The four pre-schools I visited are owned by Christian religious organisations and 

individual founders of churches: a seminary, two founders of churches and a popular 

denomination in Nigeria. Basically, the concern for ECCE in Nigeria is left in the hands 

of NGOs, local communities, parents, individuals and religious organisations. Religious 

organisations are allowed to establish pre-schools as long as they can manage them 

properly and register them with the Ministry of Education. There is no evidence that the 

schools are being monitored and supported by Government officials who are supposed 

to enforce compliance with policy.  
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5.7.2.2 Management practices 

The management of curriculum and personnel is done by the proprietors of the schools 

through the administrators and the teachers. According to the administrators, there is no 

decision-making without the approval of the proprietors. Curriculum management, 

recruitment and management of staff, including the admission of the children, are done 

by the administrators who apply the rules and regulations of the proprietors.  

5.7.2.3Early childhood policy 

Only one of the four administrators could say confidently that she has the National 

Childhood Curriculum for ages 0-5 years (NERDC). One of them said that he is aware 

of it, while the remaining two said they were not aware that such document existed, but 

they adapted the primary school curriculum for their use. There is a national policy and 

curriculum on early childhood education in Nigeria contained in the National Policy of 

Federal Republic of Education of Federal Republic of Nigeria (FRN, 2013). However, 

the Government of Nigeria is not as concerned with ECCE as they are with primary 

education. The participants initiated curriculum implementation, albeit an unofficial one, 

to design and teach spirituality in pre-schools that did not have access to the official 

Government ECCE policy. 

5.7.2.4 Strength and weaknesses of the proprietors 

All the proprietors possessed good vision to develop the young children holistically 

through the mission statements and the lyrics of their schools’ anthems. Spiritual 

development is sincerely incorporated into the curriculum of the schools as could be 

seen from the timetable of the activities of the schools and from the observation of the 

schools’ practices in the classrooms by the teachers. However, two of the schools that 

are owned by individuals are not spacious enough for the proper development of the 

children. In these two cases, there were no playgrounds for young children so the 

children only played in front of their classrooms. 

5.7.2.5 Financial resources 

The Government of Nigeria does not finance the ECCE since they are not the owners. 

The administrators made it clear that the schools are financed basically by the school 

fees of the school children. The seminary-owned school (pre-school A) is the only one 
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that has other sources of finance such as the Parents and Teachers Association’s levy 

and donations from interested individuals/churches and organisations. The church- 

owned school administrators (Adm B and C) claimed that at times the churches donate, 

but this is not regular since the school should be a source of income for the churches 

themselves. This situation raises school fees and it becomes unaffordable for average 

citizens. Similarly, for the staff to be well remunerated, and to have a full complement of 

teachers to cater for the children adequately, a lack of finance negatively impacts 

preschools. From the observations, it was only pre-school A that had assistant-teachers 

in their classes, which was advantageous in contributing to the holistic development and 

spiritual development of young children.  

The Government of Nigeria has policies for ECCE that spell out operational matters, 

and the curriculum to be implemented, but it does not monitor its implementation. 

Therefore, the majority of the pre-school operators do not have access to the policy, 

specifically the curriculum. So the individuals, NGOs and religious organisations, as 

proprietors and operators of early childhood institutions, perform these functions using 

their very limited financial capacities. This is a negative factor which stifles the spiritual 

development of young children.  

The next section discusses the results concerning how spiritual development is 

approached in Early Childhood settings in Nigeria. 

5.7.3 Approaches to Spiritual Development 

This study reveals that children’s spiritual development in all the schools I visited is 

managed appropriately. All the schools have mission statements that establish that all 

the proprietors have plans of developing children spiritually in conjunction with other 

disciplines. For the two of the schools that have school’s anthems, the lyrics point 

towards the desire for spirituality in the children. Other themes for discussion on how 

spiritual development is approached in early childhood settings in Nigeria are explained 

below. 
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5.7.3.1 Teachers’ understandings and experiences of spirituality 

This study revealed that the majority of the pre-school teachers have understanding and 

experiences of spirituality personally albeit in different extents. In their responses, 

participants saw spirituality as a conversion experience that leads to worship that is 

displayed via religious activities. All of them had a conversion experience but their 

understanding of it could not be explained clearly. It is recommended that if teachers 

intend to develop children spiritually, they too must have experiences of spirituality.  

When the teachers were asked about whether they were trained specifically for 

developing young children spiritually, eight of them reported that they were trained 

along with their pastor husbands when they were in the seminary together. This does 

not add to their educational qualification. From all responses pertaining to their 

educational qualifications, spirituality was absent from initial qualifications. Therefore 

much of the teachers’ understandings on spirituality were as a result of their personal 

efforts, rather than part of their training. If teachers are not given proper training on how 

to discharge their duties concerning children’s spirituality, then holistic education will 

merely be a pipedream. Care must taken in the faith-based pre-schools to engage 

teachers who have spiritual experiences so that they will be able to impact the lives of 

the young children positively. 

The proprietors of the pre-schools in this study consciously planned to develop children 

spiritually as can be seen from the interviews of the administrators (5.4.1). To arouse 

children spiritually they need people to help them out. It is essential that people around 

them are of good examples to follow who live in a Godly way. The teachers of pre-

schools in the Oyo State of Nigeria are role models as inferred in the semi-structured 

interviews (5.4.2). 

5.7.3.2 Programmes and activities to foster spiritual development 

The programmes and activities of the pre-schools that support spiritual development are 

evident in the responses to empirical question eight. Such practices include praying, 

Bible studies, worship, reflection and meditation, and articulating the mission and goals 

for the spiritual development of pre-school children. The activities children are engaged 

in include: play/games, prayer, Bible storytelling, watching Christian films, Bible quiz, 
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meditation/devotion, service to others, and memorising Bible verses. In addition, the 

activities during observation sessions were: opportunities for prayer, sharing of Bible 

stories, worship, Bible reading, serving others, cooperating with other children, singing, 

creative art, and displaying good morals. All the pre-schools I visited observed general 

devotion for teachers and pupils regularly. There are weekly, monthly and quarterly 

fellowships for almost all of them. This supports what an ideal faith-based pre-school 

should be in terms of spiritual development where activities like Bible knowledge, 

prayer, worship, and meditation, amongst others, should be taken seriously; and all 

these activities should be done in a conducive environment. 

However, from the observation of the teachers’ activities, two of the four pre-schools did 

not have facilities to execute some of these activities –the lack of playgrounds with 

game facilities, the absence of corners for creativity and toys for games, and crowded 

classrooms, were debilitating factors.  The response of the teachers about inadequate 

facilities was that at inception of the schools, they had enough facilities but now that the 

number of children increased, the facilities were not upgraded to meet the large 

enrolment needs. 

5.7.3.3 Environments that support spiritual development in young children 

In order to develop children holistically, young children need a friendly and Godly 

environment linked to Godly people. Children need enabling environments with proper 

facilities that can foster spirituality in them. The responses of the administrators and 

teachers of pre-schools showed that they have adequate knowledge to teach these 

children effectively and efficiently. They have conducive environments that allow 

children and staff to practice devotion every morning at school, in addition to weekly 

fellowship and special spiritual programmes. From the observation schedule and in line 

with findings, the pre-school teachers (with the approval of the administrators) took the 

responsibility of incorporating spiritual development in their curriculum to foster holistic 

development. However, two of the schools (pre-schools B and C) are not spacious 

enough to provide adequately for games and creative activities. The teachers 

improvised to promote these activities.   
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The proprietors of Christian faith-based pre-schools in Nigeria intend developing young 

children spiritually by establishing good mission statements and supporting spiritual 

practices. The pre-school teachers understand and accept that they need specialised 

training concerning the spiritual development of young children. Good programmes and 

activities need to be organised in conducive environments. The next discussion is on 

the benefits of spiritual development for young children during early childhood. 

5.7.4 The Benefits of Spiritual Development of Young Children 

Research question four investigated the benefits that could be derived from developing 

young children spiritually. Therefore, responses of the pre-school teachers to the semi-

structured interview question 12 (5.4.2) explained some of these benefits. The 

responses of the teachers indicated benefits such as the increase of sound morality, 

joy, unity in the community, national peace, good future leadership, academic success 

and community development (table 5.6). This was corroborated with data from 

observations at the research sites.  

A child with good morals will not find it difficult to obey instructions in class, and the 

rules and regulations of the school - even parents at home will have positive testimonies 

of such children. Spiritual development in young children makes them develop 

independent minds, emotional stability, and respect for others, especially the elders. 

From the observations, the children greeted people willingly and cordially, and some of 

them expressed gratitude when services were rendered to them. Morality can be seen 

as ‘responsible conduct’ that differentiates evil from good, for the individual and for 

society.   

The pre-school teachers stated that feelings of joy and happiness are demonstrations of 

spirituality in the life of a young child. The ability to dance and sing is a characteristic of 

spirituality. The connection between spirituality and joy is reflected in literature (2.9), 

where joy is seen as a benefit derived from wellbeing and spirituality. It could be 

observed in the classrooms and the devotions of the pre-schools that spirituality 

promotes good temperament and excitement, as opposed to anxiety and distress. The 

teacher-participants appeared contented and happy because of their personal 

experiences of spirituality. From the observation data, the children found it easy to pray 
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and play together, which was also confirmed by the participants’ responses that children 

who pray together find it easy to play together. As such, spirituality promotes peaceful 

lifestyles in children such that they will not be aggressive.  

Teachers’ responses showed that children in schools, with the coordination of teachers 

and other staff members, cooperated harmoniously with each other. Peace in schools 

and communities is glaring evidence of national peace as deduced from the comments 

of the teachers and the observation data (5.4). In the pre-schools I visited, the more 

responsible children appear to be more spiritual and are given responsibilities of serving 

food during lunch breaks, leading praying sessions in the classrooms, ringing the bells 

for change of lessons, among others.   

It was discovered that many teachers saw academic success as a vital benefit of 

spiritual development in young children. They concluded that spiritually-developed 

children are always brilliant (5.4.2). This is in line with the affirmation in section 2.9 that 

spirituality increases mental soundness and incisive thinking. As such, spiritual 

development promotes brilliance in children for they are more psychologically stable. 

The teachers of pre-schools saw spiritually developed children as being disciplined, 

self-controlled and less destructive. If they continue their lives in this manner then our 

community will be productive, peaceful and well-developed.  

5.8 CONCLUSION   

This chapter elaborated on the findings from this investigation. After which, each of the 

research questions that guided this study was clearly dealt with. The following chapter 

(six) presents the summary, conclusions and recommendations of the study. 
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     CHAPTER SIX 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

6.1 INTRODUCTION 

This study emphasised that the spiritual development of young children should not be 

omitted from their holistic development educational programme. It is imperative that 

holistic education includes spirituality for young children attending pre-schools. Current 

literature advocates for additional research to be conducted on how children’s 

spirituality can be nurtured and advanced at pre-schools. This investigation fills a gap in 

literature as it dissected factors that affect the spiritual development of young children in 

the pre-schools in the Oyo State of Nigeria.  

The research explored factors affecting the spiritual development of young children 

through pre-school administrators’ and teachers’ perceptions; and how teachers 

practically put their understanding into action. The issue of governmental non-

involvement in ECE was exposed through this study. Revealing the knowledge and 

encounters of the participants was fundamental to the design of this qualitative study 

from a phenomenological angle. The data that was analysed was gathered via semi-

structured interviews, observation of practices, and document analysis which evoked 

themes such as ownership/proprietorship, management practices, and early childhood 

policy, among others. Chapter five provided a discussion of the results which emerged 

out of the responses of the research questions which were explicitly addressed. This 

chapter (6) presents a summary of the study, followed by the research findings that 

emanated out of literature and the empirical data. Lastly, the conclusions and 

recommendations are outlined. 

6.2 SUMMARY OF THE STUDY 

Chapter 1: The introduction, background and rationale for the study were provided. The 

statement of the problem, main and sub-questions and objectives of the study, were 

thereafter highlighted. This was followed by an outline of the preliminary literature. Next, 

I provided the definition ofthe key concepts, theoretical framework, research 

methodology and design. Lastly, the limitations and delimitations of the study, chapter 

outline, description of the research plan and the timeline, were provided. 
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Chapter 2:I presented an elaboration of the review of literature on Early Childhood 

Education in relation to spiritual development by unpacking current scholarly studies 

regarding ECCE in Nigeria and other African countries. The challenges of Early 

Childhood Education were then discussed in detail. Lastly, the characteristics of young 

children were highlighted to gain insight into how to develop them spiritually.  

Chapter 3: The focus was on conceptual framings of the spiritual development of young 

children which suggested that psychologists, theories, and Bible verses, are in support 

of spiritual development right from childhood so that young children develop holistically. 

The sub-topics were centred on various aspects of spirituality and spiritual 

development. 

Chapter four: This chapter discussed the research design and data collection strategies. 

A qualitative methodology, coupled with a phenomenological research design within the 

interpretative paradigm, was applied. Purposeful sampling was utilised to select twenty 

teachers and four administrators from four pre-schools. An explanation of data 

collection methods included semi-structured interviews, observation of activities, and 

document analysis. Further, the data analysis steps were described. Issues of 

reflexivity, triangulation of data, and trustworthiness were outlined to ensure credibility, 

transferability, dependability, and conformability. Ethical considerations such as privacy, 

anonymity, confidentiality, and security were explained. Lastly, I state how the data will 

be stored to ensure safety and anonymity. 

Chapter 5: I presented the qualitative data on factors affecting the spiritual development 

of young children. The data from semi-structured interviews, observations, and 

documentary sources were analysed. Lastly, there was a detailed discussion of all the 

collected data. 

6.3    SUMMARY OF RESEARCH FINDINGS 

Scholarly writings on the spiritual development of young children in the Oyo State of 

Nigeria were incisively reviewed to highlight the importance of this area of education in 

terms of holistic development. The literature was broadly categorised into two parts: a 
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review of ECE in chapter two, and conceptual framings of the spiritual development of 

young children in chapter three. The significant findings are provided below. 

6.3.1 Literature Review 

The literature reviewed pertained to spiritual development which described children as 

being gifts from God and should be given suitable holistic education right from early 

childhood. The benefits of developing children spiritually include their personal day-to- 

day feelings of satisfaction and to enable them to warmly accept other human beings 

around them. Some African countries like Nigeria and South Africa do not yet attach 

much importance to the spiritual development of young children; hence, the necessity 

for more attention to be focused on children’s spirituality by conscientising governments 

to deliver in this area of education. 

The policies of the Nigerian Government for quality Early Childhood Education are 

available. However, Nigeria still fails to incorporate a holistic approach to early 

childhood education. Christian faith-based schools owned by religious organisations 

and individuals incorporate dimensions of spirituality through curriculum and Christian 

teachers who implement aspects of spirituality in young learners.  

The benefit of building spirituality in young children is numerous, but most importantly is 

for them to mature as responsible adults to meet the challenges of the uncertain future. 

The role of teachers in assisting and boosting children’s spirituality is highly appreciated 

in literature. Young children’s spirituality should be practised purposefully at pre-schools 

in faith-based Christian environments. Teachers should draw on their own religious 

education, personal experiences, and understandings of life in order to develop children 

holistically in a friendly, Godly environment. Literature also noted that in developing 

young children spiritually, teachers should collaborate with parents because they 

(parents) are the first people observed by children. 

The second section of literature elaborated on the conceptual framings of the spiritual 

development of young children. Only Piaget’s Pre-operational Stage of Cognition and 

Erikson’s Initiative Versus Guilt Stage were relevant to this study.  
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The literature reviewed on Christian theologies concerning the spirituality of young 

children revealed three opinions as confirmed by scholars. These opinions are: young 

children need to be converted; infants are not answerable to any sin until they are fully 

mature to comprehend ideas; and conversion via spirituality is an on-going process. 

Accordingly, the spiritual development of young children is imitated from the actions and 

lifestyles of adults that they relate to - parents, teachers and pastors.  

6.3.2 Empirical Research 

As expected, the data gathered for this research blended cohesively with the conceptual 

framework. For a child to be spiritual, he/she has to be allowed to develop spiritually 

which can be done by enrolling him/her in a Christian pre-school where the teachers are 

duty-bound and committed to engage him/her in activities that can foster spiritual 

growth. The participant-teachers confirmed that a child connects to parents, teachers or 

caregivers, implying that adults should be role models who should live exemplary lives 

in order to show the children how to develop spiritually. The pre-school teachers who 

are professionals in this area of young children’s spiritual development, emphasised 

that their exemplary living has a lot of influence on the spiritual development of young 

children.  

Regarding the empirical finding on Government’s (FRN’s) minimalist position on the 

spiritual development of children in early childhood settings, data disclosed that pre-

schools that are involved in spiritual development of young children are owned by 

religious organisations, seminaries and individuals who have a vision for the future. 

Participants highlighted that proprietors planned to develop young children spiritually by 

advertising this in the schools’ mission statements and schools’ anthems. In order to 

accomplish their vision, they engaged the services of spiritually-inclined administrators 

and teachers. Conducive environments are generally provided by proprietors, 

administrators and teachers who want to do their best to developing pre-school children 

optimally. This process did not come without challenges as some pre-schools are 

overcrowded, and this lack of space restricts high-quality performance. 
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6.4 RESEARCH CONCLUSIONS 

This research is relevant in that it elucidates on factors that promote and/or stifle the 

development of pre-school children’s holistic education such as Government’s attitude, 

teachers’ training, and financial resources, amongst others. Conclusions are drawn from 

the responses to research questions 2, 3 and 4 (below). 

6.4.1 Research Question 2 

What is the Government’s stand on the spiritual development of young children in faith-

based early childhood settings of Nigeria? 

It was concluded that the Government of Nigeria’s role is to formulate policies. They do 

not provide financial support. Government is not involved in the running of pre-schools 

for this has been somehow left in the hands of religious organisations, NGOs, and some 

interested individuals. The proprietors therefore assume the sole responsibility of 

funding the schools from sources such as school fees, donations and bank loans. As a 

result of the shortage of funds some pre-schools offer low salaries and few incentives 

for teachers. In addition, most of the pre-school teachers in Nigeria are women, which 

imply that if salaries are increased, it will motivate men to be interested in pre-school 

teaching. Moreover, Government’s excludes spirituality from the prescribed curriculum; 

however, proprietors of Christian faith-based schools, on their own, incorporated 

spirituality in their programmes and activities. 

6.4.2 Research Question 3 

How is the spiritual development of young children approached by pre-school teachers 

in early childhood settings in Nigeria? 

For teachers to effectively develop children spiritually, they too must be examples of 

spirituality. Also, the majority of the teachers of faith-based pre-schools do not have 

specific training regarding the spiritual development of young children. They draw on 

personal experiences and from personal efforts to acquire information from other 

sources of spiritual learning. These sources, if complemented by spiritual training, will 

enhance the spiritual development of young children. Importantly, the training of 

teachers to develop young children spiritually should be given priority. Further, other 
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individuals and entities such as the Government, proprietors, administrators and 

teachers should also be actively involved in promoting spirituality in pre-school children. 

However, it was noted that the emphasis is mainly on academic excellence which is 

inadequate for the development of the whole child. Early Childhood Education that 

embraces spirituality can be successful only when all the partners involved work 

together in harmony to bring about the holistic development in the young children. The 

curriculum that includes appropriate programmes and activities to foster spiritual 

development in young children should be adopted in early childhood settings to develop 

young children holistically. 

Furthermore, the participants are conscious of the activities, environment, and 

behaviours that promote spiritual development in young children. However, some 

classrooms and school campuses are not spacious enough to accommodate creative 

practices due to financial constraints. Pre-school children need both time and space to 

learn in harmonious and conducive surroundings. It should be understood that spiritual 

development does not occur in isolation, but with other people; hence, spacious, 

friendly, and secure environments are essential for healthy growth. 

6.4.3 Research Question 4 

What are the benefits of spiritual development in young children during the early 

childhood stage? 

The spiritual development of young children has long-term benefits that should not be 

expected in the interim. If effective spiritual development is implemented, the children, 

teachers, administrators, Government and the entire populace will benefit from it. Thus, 

Government and other stakeholders should see it as a worthwhile investment for the 

whole nation. Spirituality can be seen mainly in a subtle way, and is not limited to our 

personality, but is extended to how we relate to others in terms of morality, joy, unity, 

national peace, development of good future leaders, academic excellence and 

community development. 
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6.4.4 Main Research Question 

What are the factors affecting the spiritual development of young children in faith-based 

pre-schools in the Oyo State of Nigeria? 

Firstly, Government’s position on the spiritual development of young children in early 

childhood settings is a negative factor in that the provision of financial support and 

monitoring is absent. Also, there are increasing numbers of children from families with 

various beliefs, and this complicates matters for Christian-based pre-schools. Further, 

the role of pre-school teachers in children’s education is very important for their holistic 

development, thus training in teaching spirituality is vital. Moreover, quality programme 

designing of the early childhood education curriculum that embraces spirituality can be 

instituted at a Christian pre-school setting. Research has shown that children in high-

quality faith-based learning centres perform better in school. 

Furthermore, it is critical that the pre-schools are well-equipped for effective and 

efficient functioning since it helps the staff at work smoothly to discharge their duties for 

adequate implementation of the available curriculum. In some faith-based schools in 

Nigeria, especially those owned by individuals, facilities, curriculum policy 

implementation, and teachers’ training needed attention. 

Data revealed that pre-school teachers utilise activities like praying, Bible reading, 

devotion, singing and storytelling to enhance spirituality in children of their schools. 

Teachers also agreed that a friendly and Godly environment stimulates the spiritual 

development of young children. 

In sum, it can be concluded that teachers should be encouraged to start developing 

young children spiritually from early childhood as this will have a positive impact on 

society as a whole. 

6.5 IMPLICATIONS OF THE SPIRITUAL DEVELOPMENT OF YOUNG CHILDREN 

The purpose of this study was to explore the factors that affect the spiritual development 

of young children in the Oyo State of Nigeria. Selected administrators and teachers of 

four Christian faith-based pre-schools provided empirical evidence to support the 

findings. These role players were in a position to contribute valuable information on the 
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spiritual development of children in their different pre-schools. Also, scholarly reviews of 

the topic emphasised the need for further in-depth investigation.  

Research question five is related to the implications of spiritual development of young 

children, which will be discussed in the next section. After which, other considerations 

like implications for theory, methodology, policy and further research will be discussed 

in subsequent sections. 

6.5.1 Implications for Practice 

Firstly, developmental theories should be understood by administrators and teachers 

involved with teaching young children such that spirituality can easily integrated along 

with other domains of development. The Government’s reluctance to assist in this 

phase of education is because Nigeria is a secular nation with more than one religion; 

this research is from a Christian perspective. 

Through participation in this research, the administrators and teachers were able to 

reflect specifically on the spiritual development of young children which inspired 

awareness of how to teach children holistically. It is advocated that administrators and 

pre-school teachers pay more attention to the national policies guiding ECE so that they 

can incorporate spirituality into their pre-school curriculum. 

In Christian faith-based pre-schools, spiritual formation and development are centred on 

the Bible and on Christianity. The participants were conscientised of the value of 

recruiting pre-school teachers with specialised training in the spiritual development of 

young children. To improve practice, it is therefore necessary for proprietors of pre-

schools, with the cooperation of the administrators, to engage experts to train teachers 

during ongoing professional development sessions.   

Lastly, activities requiring space and time that are not presently allocated, should be 

attended to urgently to improve the performance of the teachers; and more importantly, 

the holistic development of the children.  
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6.5.2 Implication for Theory 

This study contributes to research on the topic of the spiritual development of young 

children, particularly on related factors that affect young children’s holistic development. 

These results have implications for future theoretical development. Fundamental 

implications for theory pertained to spiritual development and training in spirituality. The 

fostering of spiritual development requires that teachers have knowledge and expertise 

to examine their own spirituality and their ability to use these potentials alongside their 

early childhood teaching-training. The four underpinning theories that were identified in 

this study were Goldman’s theory of religious thinking, Fowler’s theory of faith 

development; Piaget’s theory of cognitive learning and Erikson’s faith theory (see 1.6). 

These theories should be further simplified by recent theorists for the benefit of the pre-

school teachers for their applications to the spiritual development of young children 

under their cares.  

Furthermore, this investigation has contributed to the existing empirical investigation by 

revealing pre-school teachers’ limited knowledge of spirituality and their lack of 

intentionality in their practices regarding spirituality (See section 5.4.2 and Table 5.5). 

Key findings from this research revealed the need for two theoretical approaches to 

spirituality: information on spirituality and formation in spirituality. To promote young 

children’s spiritual development requires pre-school teachers’ development of sense of 

spirituality, that is, to have experienced spirituality their own lives as well. 

This investigation established an urgency for in-depth research concerning spirituality.  

6.5.3 Implication for Methodology 

The data for this study was analysed by using Interpretative Phenomenological Analysis 

(IPA) which automatically expanded the area of coverage as IPA (aside the field of 

psychology),is novel in the area of education. Therefore, the application of IPA in the 

domain of spiritual development in early childhood education is somewhat unique; as 

such, this will encourage further studies to make use of IPA in the future. 
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6.5.4 Implication for Policy 

Teachers’ practices are guided by policy. This policy should frame spirituality in order to 

encourage the spiritual development of young children. Pre-school teachers have a 

general knowledge that is not properly developed, especially the understanding of the 

relationship between spirituality and religiosity. Currently Government policy in Nigeria 

does not include spiritual teaching for young children. Policy should guide pre-school 

teachers to expand their knowledge especially on how spirituality can be demonstrated 

by young children, and the best approaches that can be utilised in order to develop 

young children spiritually. Further researches must agitate for the establishment of 

theoretical perspectives on spirituality in the early childhood curriculum at national level. 

6.5.5 Implications for Further Research 

Original perceptions pertaining to the understanding of spirituality and the practices of 

pre-school administrators and teachers, emanated from the data on factors affecting 

young children’s spiritual development – an area for further investigation. The 

importance of the results of this study creates an impetus for more incisive research on 

the topic. Therefore, there are two basic implications arising out of this study in relation 

to future research. The first of these implications emerged from the correlation between 

spiritual development and pre-school programmes and activities, for example, play; an 

area for further incisive investigation.  

Moreover, it is implied that an investigation should be initiated into how parents of the 

young children at faith-based pre-schools should be involved in the spiritual 

development of their children since administrators and teachers have solely accepted 

the responsibilities of developing such children holistically. 

6.6 RECOMMENDATIONS 

This study focused on the spiritual development of young children in the Oyo State of 

Nigeria. The following recommendations emanated out of the analysis of data. The aim 

is to enlighten all stakeholders as how to proceed with enhancing the spiritual 

development of young children for an improved outcome. 
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6.6.1 Recommendation 1: Government Intervention, Financially and Monitoring 

A fundamental recommendation ensuing from this research is the need for Government 

to intervene in early ECCE by assisting the proprietors in terms of financial support. This 

can be in form of facilities, aids or grants, since this will bring long-term rewards to the 

entire nation; for example, moral development. This possible funding requires proper 

monitoring so that funds will not be misappropriated. If the proprietors have financial 

support to pay teachers adequately, both men and women will be encouraged to 

engage in developing young children holistically at pre-schools; and children will be able 

to recognise males as also being role models. Furthermore, Government’s envisaged 

financial intervention will lead to the possible creation of enabling environments with 

appropriate facilities for effective spiritual development. 

6.6.2 Recommendation 2: Spiritual Activities’ incorporation into the Timetable 

There is the provision for spiritual development in the mission statements of the 

schools, which from observation, are not communicated to the teachers, children and 

even parents. As a result of this, teachers are just teaching spirituality from their 

personal understanding and experiences. Therefore, it is recommended that each 

school should unpack the spiritual development aspect in its mission and vision 

statements, and incorporate it into the timetable. This should be officially communicated 

to all the stakeholders of their schools for effective implementation. Also, staff members 

must be loyal to the core values, mission and vision of the school so that spiritual 

development will be seen also in adults (in practice) and thus be emulated by children. 

This is confirmed in Luke 2: 52 (NIV, 2014) that even Jesus Christ developed in all 

areas of life which made him to be favoured by God and mankind. 

6.6.3 Recommendation 3: Manuals/guides for teaching pre-schoolers  

Christian faith-based schools and their teachers should specifically access manuals and 

guides for teaching pre-schoolers from Christian organisations like Baptist and Catholic 

institutions(among others) to increase their knowledge and skills. Teachers need 

uniform teaching materials to foster organised and proper spiritual development in 

children. 
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6.6.4 Recommendation 4: Training Administrators and Teachers 

The training of teachers and administrators concerning children’s spiritual development 

is aligned to the above recommendation (3). Training of teachers is very germane in the 

spiritual development of young children because staff need skills such as: giving 

attention and reacting to children’s spiritual questions; relating Bible stories and their 

significance to children; creation of a conducive atmosphere for enhancing children’s 

spirituality; and reviewing of spiritual growth in young children. In order to achieve these 

skills, the following suggestions have significance:    

 Christian colleges and seminaries should offer regular short-term courses in 

children’s spirituality for proprietors, administrators, and teachers of faith-based 

pre-schools. 

 Christian publishing companies like Grace Springs African Publishers 

(GSAP)and Bible Land Books and Publishers, should initiate discussions on 

issues of children’s spirituality in their conferences relating to curriculum 

training. 

 Individual pre-schools should organise regular on-site training for all their 

employees on how to develop young children spiritually. 

6.6.5 Recommendation 5: Adoption of OFSTED’s Proposal 

In recognising the functions of pre-school teachers in promoting spiritual development in 

school settings, the Office for Standards in Education, children’s Services and Skills 

(OFSTED, 2014) in the United Kingdom, included proposals in their report, “Promoting 

and Evaluating Pupils’ Spiritual, Moral, Social and Cultural Development”. This report is 

a useful guide to pre-school teachers to help nurturing children spiritually. The OFSTED 

is serious when declaring that the spiritual development of children is an important 

aspect of learning, and identified some methods that teachers can adopt as they assist 

in making them (children) effective spiritual beings. In agreement with OFSTED,I 

suggest that we include the following for ECD: 

 allowing  children to investigate what inspires them; 

 aiding children to respect diversity; and 
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 providing children with the opportunity to explore human emotions, and 

the impact that these have on themselves and others. 

This recommendation of OFSTED can be adopted, and even improved on by teachers 

at ECE settings. However, there are some limitations to this research as elaborated on 

below. 

6.7 LIMITATIONS OF THE STUDY 

This study is important and relevant as it concerns the exploration of aspects of early 

childhood education, holistic education, and spirituality. Therefore, it contributes to 

current discourse on children’s spirituality. Apart from limitations already mentioned in 

Chapter one (1.10), a further limitation appears regarding the interpretative nature of 

data collection and analysis. Although all efforts were made to ensure that there was 

objectivity, the researcher was restricted to the terms and scope of the investigation. As 

such, in the course of bracketing, personal assumptions and their effects could not be 

ruled out. 

Furthermore, the study was conducted only with the administrators and teachers on the 

spiritual development of young children - inputs of young children and/or their parents 

were not part of this study. Their expressions need to be heard to emphasise inclusivity 

in discussions. However, the results are rich enough to give an overall conclusion on 

factors that affect spiritual development. 

6.8 CONCLUSION 

This chapter brought the research to a close. On a personal level, the research was 

interesting and it enriched my Christian ministry and academic career by providing me 

with exposure to divergent views. The study involved travelling to different educational 

zones of the Oyo State of Nigeria to interact with teachers and administrators of pre-

schools. The many hours of reading, writing, typing and researching on the spiritual 

development of young children has increased my interest in this domain of spiritually 

developing young children.  

The research questions designed in chapter one were answered, and the aim and 

objectives were attained. The research has to a large extent intensified and reinforced 
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knowledge on factors affecting the spiritual development of young children. It became 

obvious that pre-school teachers in conjunction with parents, have a lot to do in 

enhancing the spiritual development of young children, in addition to Government 

intervention, and the provision of suitable and spacious school environments.  

From the results of the research, it was evident that the spiritual development of young 

children was of great significance to the participants (and all stakeholders) because it 

contributes to a better life for all. However, teachers must also have specialised 

expertise to deliver effective and efficient spiritual education to each child, thus 

appropriate qualifications with ongoing training, are imperatives. 

To conclude, this study has contributed to research pertaining to factors affecting the 

spiritual development of young children in the Oyo State of Nigeria. Its contribution lies 

mainly in the area of methodology concerning data generation by applying Interpretative 

Phenomenological Analysis (IPA). It has also responded to, and signalled, the call for 

more research in the domain of early childhood spirituality. By highlighting pre-school 

teachers’ practices and activities at school, this study will possibly generate interest of 

an advanced nature to further investigate other areas of young children’s spiritual 

development. 
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     APPENDIX B 

Observation Schedule for the Teachers 

Participant’s name:  
Date:   Time  

Descriptive notes Reflective comments (questions to self, 
observation of nonverbal behavior, my 

interpretations) 
 
 
 
 

 

Description of participant(s) 
 
 

 
 
 
 

Description of setting  
 
 
 

Participant’s comments 
(expressed in quotes) 

 
 
 
 

Activities Yes No  
1.Opportunities for Prayer 
 

   

2. Sharing of Bible Stories 
 

   

3. Worship Time 
 

   

4. Bible Reading Time 
 

   

5. Opportunities to serve 
 

   

6. Cooperation among children 
 

   

7. Songs 
 

   

8. Creativity 
 

   

9. Display of Morality 
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APPENDIX C 

  Interview Questions/Guide for the Teachers 
Date: 
Time: 
Place: 
Interviewer: 
Interviewee: 
Introduction: The researcher should provide some background to the research to 
teachers involved and then ask the following questions. 

1. What is spirituality from your own understanding? 
2. What is the difference between spirituality and religiosity? Can you explain their 

relationship? 
3.  Can you explain to me briefly your own experience of spirituality 
4. How can you know that a pre-school child is spiritual?  
5. What can you see in the life of a child that will make you to know that he/she is 

spiritual? 
6. How can you develop a child spiritually? How can you support spiritual 

development in young children? 
7. In what type of environment or atmosphere can children’s spirituality be 

developed? 
8. Were you trained specifically on how to make pre-school children spiritual? 
9. If you did not receive specific training, how did you acquire your skill? 
10. Mention some pre-school programmes/activities that can develop spirituality in 

young children. 
11. Mention some activities that you engage the children in that can develop them 

spiritually. 
12. What are the benefits of spiritual development in young children? 
13. What is your qualification? 
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APPENDIX D 

Interview Questions/Guide for the Administrators 
Date: 
Time: 
Place: 
Interviewer: 
Interviewee: 
Introduction: The researcher should provide some background to the research to the 
administrators involved and then ask the following questions. 

1. Who is the proprietor of this school? 
2. How do you manage the Early Childhood Curriculum and personnel in your 

school? 
3. Do you have access to Early Childhood Development Education Curriculum and 

Policy of Nigeria? 
4. What are strengths and weaknesses of the proprietor of your school? 
5. How is spiritual development of young children approached in your 

setting/school? 
6. What is your Mission Statement? And does it support spiritual development? 
7. What are the Lyrics of your School’s Anthem? And does it support spiritual 

development?  
8. To What extent do your school’s programmes and activities support the 

following? 
- Practice of Prayer 
- Teaching the Bible Knowledge and Story 
- Worship  
- Reflection and Meditation 
- Articulating the Mission and goals for the spiritual development of pre-school 

children 
9. What is the source of your financial resources? 
10. To what extent are your teachers and other care givers adequate and reliable in 

discharging their duties? 
11. What are your suggestions for the improvement of spirituality in your school? 
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APPENDIX E:  
Permission Consent letter- For Proprietors and Administrators 

 

Request for permission to conduct research at ABCD Pre-School, Oyo State of Nigeria 

Factors Affecting Spiritual Development of Young Children in Oyo State of Nigeria 

Date ---------2019 

Mr/Mrs __________________________________________ 
Telephone No______________________________________ 
E mail ____________________________________________ 
 
Dear Mr./Mrs. ______________________________________ 

I, Rev. Mrs. Foluke Omobonike Odesola is doing research under the supervision of Dr. D. 

Hannaway, a Senior Lecturer in the Department of Education towards a Doctor of Philosophy in 

Education Degree at the University of South Africa. We are inviting you to participate in a study 

entitled Factors Affecting Spiritual Development of Young Children in Oyo State o f Nigeria. 

The aim of the study is to research into the factors that affect the spiritual development of young 
children in Oyo State of Nigeria 

Your school has been selected because of the location and their standard among the Christian 
faith based pre-schools in Oyo State of Nigeria. The study will entail investigation of the factors 
affecting spiritual development of young children in Oyo State of Nigeria.  

The project aims to clarify what the educators understand by the term spirituality and what 
programmes and activities are used to promote development of spirituality in pre-school 
children. It is intended that the research will benefit the participants by providing them with 
better understanding of how to attend to young children development from early years.  

Low risk is involved in that the participants have the risk of inconvenience as they spend some 

of their time with the researcher as she interviews them. No sensitive information is involved. 

There will be no reimbursement or any incentives for participation in the research.  

Feedback procedure will entail giving out of executive summary and recommendation to 
interested participants at the end of the whole investigation. 

Yours sincerely 

 

 

Rev. Mrs. Odesola Foluke Omobonike 

Researcher 
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APPENDIX F:  
Participant information sheet 

 

Date: __________________ 

Rev/Mr/Mrs  

 

DEAR PROSPECTIVE PARTICIPANT 

My name is Rev. Mrs. Odesola Foluke Omobonike I am doing research under the supervision of 

Dr. D. Hannaway, a senior lecturer in the Department of Education at the University of South 

Africa. We are inviting you to participate in a study entitled Factors Affecting Spiritual 

Development of Young Children in Oyo State of Nigeria. 

 

WHAT IS THE PURPOSE OF THE STUDY? 

This study is expected to collect important information that could be of benefit to educators by 

providing them with clear understanding of how to develop pre-school children. Several studies 

have been done on children but few have addressed the responsibilities of the educators with 

pre-school children and this research wants to explore this gap.  

 

WHY AM I BEING INVITED TO PARTICIPATE? 

You are invited because of your years of experience as a pre-school educator/ administrator 

and the integrity of the pre-school in which you are serving. I obtained your contact details from 

a friend who is 25working with the Local Inspectorate of Education of Oyo State. You are one of 

the five teachers and one administrator that will be observed and interviewed in your school.  

 

WHAT IS THE NATURE OF MY PARTICIPATION IN THIS STUDY? 

The study involves non-participatory observation of your interaction with the children and semi-

structured interview. The interview and observation will take place in your school premises at a 

mutually convenient time. Questions in the interview will be investigating your understanding of 

spirituality in relation with Early Childhood. The semi structured interview will take about one 

hour while the observation will take the morning session of the school hours on the agreed day. 

Your photographs will be taken as you relate with the children in the class and the researcher 

observes on a scheduled day agreed by you. 

CAN I WITHDRAW FROM THIS STUDY EVEN AFTER HAVING AGREED TO 

PARTICIPATE? 
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Participating in this study is voluntary and you are under no obligation to consent to 

participation. If you do decide to take part, you will be given this information sheet to keep and 

be asked to sign a written consent. You are free to withdraw at any time if you have a genuine 

reason to do so. 

WHAT ARE THE POTENTIAL BENEFITS OF TAKING PART IN THIS STUDY? 

The research will be of benefit to the educators by providing them with clear understanding of 

how to consciously develop young children spiritually. As it is the best to give holistic education 

that embraces spirituality to children right from early childhood, this research will focus on 

assisting educators in promoting children spirituality in Oyo State of Nigeria. Several studies 

have been done on spiritual development of children but few have addressed the 

responsibilities of the educators with pre-school children and this research wants to explore this 

gap.  

 

ARE THERE ANY NEGATIVE CONSEQUENCES FOR ME IF I PARTICIPATE IN THE 

RESEARCH PROJECT? 

There is no negative consequence for your participation in this research. Low risk is involved in 

that you only have the risk of inconvenience as you spend some of your time with the 

researcher as she interviews you. No sensitive information is involved.  

 

WILL THE INFORMATION THAT I CONVEY TO THE RESEARCHER AND MY IDENTITY BE 

KEPT CONFIDENTIAL? 

Your name or the name of your school will not be recorded anywhere and no one will be able to 

connect you to the answers you give. Your answers will be given a code number or a 

pseudonym and you will be referred to in this way in the data, any publications, or other 

research reporting methods such as conference proceedings.  

 

HOW WILL THE RESEARCHER(S) PROTECT THE SECURITY OF DATA? 

Hard copies of your answers will be stored by the researcher for a period of five years in a 

locked cupboard/filing cabinet for future research or academic purposes; electronic information 

will be stored on a password protected computer. Future use of the stored data will be subject to 

further Research Ethics Review and approval if applicable. When the data is no more useful, it 

will be burnt. 

WILL I RECEIVE PAYMENT OR ANY INCENTIVES FOR PARTICIPATING IN THIS STUDY? 

There will be no reimbursement or any incentives for participation in the research.  
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HAS THE STUDY RECEIVED ETHICS APPROVAL 

This study has received written approval from the Research Ethics Review Committee of the 

CEDU, Unisa. A copy of the approval letter can be obtained from the researcher if you so wish. 

 

HOW WILL I BE INFORMED OF THE FINDINGS/RESULTS OF THE RESEARCH? 

If you would like to be informed of the final research findings, please contact Rev. Mrs. Odesola 

Foluke Omobonike on 08023153608 or email folukeodesola50@gmail.com. The findings are 

accessible for a period of two five years. 

 

Should you have concerns about the way in which the research has been conducted, you may 

contact Dr. D. Hannaway, a senior lecturer of Department of Education at the University of 

South Africa (UNISA) with tel. +27124294148 and email. hannad@unisa.ac.za   

Thank you for taking time to read this information sheet and for participating in this study. 

 

Thank you. 

  

 
 
Rev. Mrs. Odesola Foluke Omobonike 
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APPENDIX G:  
Permission consent 

 
CONSENT TO PARTICIPATE IN THIS STUDY (Return slip) 

I, __________________ (participant name), confirm that the person asking my consent to take 

part in this research has told me about the nature, procedure, potential benefits and anticipated 

inconvenience of participation.  

 

I have read (or had explained to me) and understood the study as explained in the information 

sheet.   

 

I have had sufficient opportunity to ask questions and am prepared to participate in the study.  

 

I understand that my participation is voluntary and that I am free to withdraw at any time without 

penalty (if applicable). 

 

I am aware that the findings of this study will be processed into a research report, journal 

publications and/or conference proceedings, but that my participation will be kept confidential 

unless otherwise specified.  

 

I agree to the recording of the interview and that my photograph with the children in the class be 

taken while teaching them in the class. 

 

I have received a signed copy of the informed consent agreement. 

 

Participant Name & Surname (please print) ____________________________________ 

 

___________________________  __________________________________ 
Participant Signature                                                      Date 
 

Researcher’s Name & Surname (please print)____________________________________ 

 

 
 
  

____________________________         20th October, 2019 
Researcher’s signature Date 
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     APPENDIX H: 

CERTIFICATE OF LANGUAGE EDITING  
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      APPENDIX I: 

TURNITIN REPORT 

 


