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STUDY SUMMARY

This study highlights the social issue of ill-discipline behaviour in some higher
education institutions in Ghana, particularly Colleges of Education. This study
was conducted to explore how colleges of education were managing ill-discipline
behaviour. The study explored the implementation of ill-discipline behaviour
strategies that were used to manage self-management issues in Colleges of
Education. The study also investigated the counselling approaches that were in

use to manage ill-discipline behaviour in Colleges of Education in Ghana.

As a critical behaviourist, the framework of my study therefore adopted a case
study design underpinned by a qualitative approach. The participants included
students, tutors, counsellors, principals, and members of the various disciplinary
committees in five Colleges of Education in Ghana. A semi structured interview
guide was used in collecting data from the participants. The semi-structured
interview guide was administered to 25 participants from five Colleges of
Education across the country. Data on the research questions and objectives
were analysed qualitatively using the thematic method. Descriptive statistics of
frequencies and percentages were used to present the results.

The key findings indicate that teacher training students in Colleges of Education
in Ghana still engage in ill-discipline behaviour and this has affected the smooth
running of the Colleges of Education in Ghana. Although College authorities are
doing their best to curb the menace, the issue of ill-discipline behaviour is not
completely out of control in Colleges. lll-discipline behaviour manifested itself in
the poor academic performance of most students in the Colleges of Education. It
is therefore concluded by suggesting that using several counselling approaches
could help de-escalate ill-discipline behaviour in Colleges of Education in Ghana.
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ABSTRACT

COUNSELLING AS A CRITICAL TOOL IN MANAGING ILL-DISCIPLINE
BEHAVIOUR IN COLLEGES OF EDUCATION IN GHANA

lll-discipline behaviour has become a canker that threatens the moral fibre of
institutions. The purpose of this study was to explore how discipline measures
and practices were viewed by teacher trainees and college managers alike.
Furthermore, to determine what comprehensive counselling approaches were in

place to manage ill-discipline behaviour acts in colleges of education in Ghana.

A qualitative discourse analysis study design was employed in the study. In all,
25 participants were purposively selected from five colleges of education for the
study using a semi-structured interview guide. Data collected was transcribed,
coded, categorized and qualitatively analysed under themes that emerged from
the analysis using the thematic approach. The study revealed that several ill-
discipline behaviour acts exist in colleges of education, with perversion being the
most prevailing ill-discipline behaviour act. The study also revealed that
tertiarization of colleges is the major cause of ill-discipline behaviour among
students in the colleges of education and poor academic performance being the

major negative effect of ill-discipline behaviour in the colleges of education.

The study recommended that the college council and management should put
adequate measures in place to strengthen Guidance and Counselling units in the
colleges of education. The study also recommended that college counsellors
should be equipped to use appropriate counselling approaches and techniques

to counsel students to desist from indulging in ill-discipline behaviour acts.
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OPERATIONAL KEY CONCEPTS

Tertiarization: - is the upgrading of Teacher Training Colleges in Ghana into

Colleges of Education.

Pre- service school teachers: - Are students at colleges of education who are

Rogerians: -

undergoing both pedagogical and theoretical training.
Are those who believe and practice Carl Rogers theory on

human behaviours.

lll-discipline behaviour: - refers to any outbreak of aggressiveness among

Discipline: -

Counselling: -

Perversion: -

peers, violence within teacher- learner relationship, disorderly
classrooms, a behavioural disorder that is classified as an act
of delinquency such as stealing, lying, being abusive, playing
truant, playing truancy, not doing college work, bullying and
disrespectful to tutors/lecturers and stakeholders.

Any mode of behaviour that is in accordance with school rules
and regulations.

it is the study of any activity that is carried out by the school
counsellor to help students out of problems and reforms
maladjusted students to take meaningful decisions and to
adjust satisfactorily in school.

Sexual behaviour that is considered abnormal and
unacceptable in each society such Colleges of Education. It
can also be referred to as sexual harassment, rape, sexual
indecency, sexual immorality, sexual abuse, and sexual

misconduct.
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Influence: - refers to the attraction given to students by external stimuli to
change in their character while in their schooling.

Teacher Counsellor: refers to a Professional teacher who is also a trained
counsellor, who carries out the counselling processes in a
school setting.

Morals: refer to the right conduct in the life of a person.
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CHAPTER 1: STUDY CONTEXTUAL ORIENTATION AND
JUSTIFICATION

1.1 INTRODUCTION

The research background describes and explains certain significant issues
that border on historical and present works on the topic or project embarked
on.This chapter covers the introduction, problem statement, purpose of the
study, significance of the study, main research questions, research objectives,

motivation of the study, as well as the theoretical underpinnings of the study.

Education is the key to national growth and development. Therefore, every
nation tries to develop her human resource base to provide solutions to her
numerous problems. In Ghana, 40% of the yearly national revenue goes into
the educational sector to meet the nation’s quest for development (Tettey,
2002). The education sector therefore is expected to produce men and
women of high calibre who are scientifically, socially, economically, politically,
and culturally equipped to develop the nation (Fia, 2011).

The teacher training colleges (TTCs) in Ghana have been elevated to tertiary
status and referred to as Colleges of Education. The sole duty of the Colleges
of Education is to train pre-service teachers who are to teach in the basic
schools. The advent of tertiarization of the colleges of education came with its
increased ill-discipline behaviour acts among teacher trainees in colleges of

education.

The draft national guidance and counselling policy in support of education

stated the following;

The goal in life is to acquire education and to use the
knowledge acquired to develop the human resource of a
given country. The success and wealth of every nation
depends on this priority to the development of their

human resource (Fia, 2011:3).

The policy further states that all post-basic schools in Ghana including

colleges of education must have well qualified educational counsellors.
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Education also plays a significant role as far as the economic development of
a nation is concerned. Adentwi (2005) opined that;

One major function of education is to equip the learner
with intellectual skills, desirable attitudes that will enable
him or her to earn a living and thereby contribute his

guota to the economic development of the nation (p 399).

For every nation to achieve her educational goals, serious importance needs
to be attached to discipline in schools and colleges. Sarkwah (2005) has said
that, there is a positive correlation between discipline and academic
performance. In effect, colleges of education and educational training centres
are established to give moral, pedagogical, intellectual, skill and knowledge
training to teacher trainees who in turn are expected to train young ones to be
responsible adults in society.

However, almost all the colleges of education are bedevilled with the problem
of ill-discipline behaviour which to a greater extent has led to poor academic
performance, poor teaching practice results and lack of commitment and

teaching skills among regular teachers (Frimpong, 2003).

According to Zaney (2007), the society appears to have been overwhelmed
by the wave of moral decadence expressing itself in various forms of ill-
discipline behaviour, including lack of integrity in public and private lives,
especially the youth in schools and colleges. The roots of ill-discipline
behaviour in our contemporary educational institutions, with reference to Afful-
Broni (2005) and Zaney (2007) are the contributing factors of the social vices
experienced by students of these institutions.

Issues likely to influence happenings in our society on the school community
ranges among drop-outs due to student pregnancy, smoking marijuana or
drug usage, insubordination at all levels, vandalism, or damage to school
property, writing on school walls and many others. Tettey Enyo (1995)
confirms other forms of ill-discipline behaviour such as students openly
refusing teachers instructions, being impulsive and self-centred. According to

Goodlad (1984), one worry of school administrators, teachers and parents is
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the increase in students’ misbehaviour, which has become a serious concern
to stakeholders of education. lll-discipline behaviour in colleges of education
may assume diverse forms; protest, demonstrations, strikes, riots, bullying,
breaking of bounds, resisting authority, using firearms and others (Goodlad,
1984). Other misbehaviours that were identified by Greene (1962) cited in
Amoah, Adinkrah, Gyamfi-Boadi, Koranteng and Fosu-Ayarkwah (2018) as
acts of ill-discipline behaviour were talking in class, disobedience to authority,
carelessness, defiance of authority, cutting classes, inattention, tardiness,
cheating and throwing objects in class. Gyan (2006) also indicated that
bullying in schools is a significant and persuasive problem; however, it is a

severally underrated problem within our educational system.

Frimpong (2003), confirms from his research that students who are
disciplined, tend to do well academically. According to him, it is an under
estimation to claim that proper discipline leads to great academic
achievements. The forms of ill-discipline behaviour may vary as it may either
occur in the classroom or the out-of-class occurrences of which most at times,

has a direct influence on the teaching and learning process and its outcome.

A recent occurrence of an ill-discipline act took place in Bright Senior High
School (Ghana) where some students assaulted some officials of West
African Examination Council (WAEC) and some media personnel for not

allowing them to indulge in examination malpractices (Addy-Lamptey, 2020).

According to this report, these officials were beaten up and their vehicles
vandalized. The gadgets of media personnel were also destroyed in retaliation
of being filmed. Other instances were acts of vandalism by students of
Katanga Hall in Kwame Nkrumah University of Science and Technology
(Agyemang, 2018).

These acts include burning of motorbikes of administrative staff, smashing of
cars of lecturers, smashed air-conditioning set, destruction of car parks and
many others which caused detrimental effects to the academic calendar. The
background of this ill-discipline behaviour acts was a reaction to the news that

evolved from the management of the institution that Katanga Hall was going
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to be converted into a mixed hall. These incidents created toxic relationship
between students, lecturers, and authorities in the university. It only took the
intervention of the traditional authorities in the area and the government to

settle issues amicably.

Another incident about ill-discipline behaviour in schools was reported in the
Daily Graphic on March 19, 2019 of which a member of the University of
Education’s governing council organized a press conference to report the
school’s losses with respect to the damages caused by students during a
demonstration. According to him facilities such as the ATM machines, glass
windows of the administration block, and vehicles among others were
destroyed by students just to send their message across during their protest
on campus. The background of this incident was the demand of students for
some lecturers who had been dismissed from the university to be reinstated.
In the same vein, Citi News also reported on February 23, 2020, the damage
caused to property in two halls of residence on the University of Cape Coast
campus regarding a traditional clash between the halls. According to the
report, students of these two halls were engaged in a fight which triggered to
become a broader turmoil resulting in acts of vandalism. The authorities of the
school collaborated with the Central Regional Police Command to arrest
students who were involved in this violent clash which resulted in the

destruction of property.

Finally, it was reported by peacefmonline on November 18, 2015 on what is
referred to in the report as a near violent on the campus of Bagabaga College
of Education when some disgruntled students who were expelled from the
institution for constant poor performance refused to leave the school
premises. According to Adam Zakaria, the principal in charge of the college,
these students had failed their semester examinations with respect to the
required number of passes from the examining body, University of Cape
Coast. A re-sit was organized for them but still they were not able to acquire
the recommended passes. The result was that the affected students were to
be withdrawn from the college. The aggrieved students therefore staged a

demonstration to protest the decision taken by the college management. This
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protest disrupted academic and administrative work of the college
(citifmonline.com, 2015).

These acts and many more have been reported extensively across the
country and has risen to become a bigger social issue as different
stakeholders in the educational jurisdiction throw more light on the impact it
has had on the students’ academic performance, the overall performance of
the school, as well as its destructive nature to nation-building. The Daily
Graphic on December 4 2017, reports news on Dr. Mahamadu Bawumia, the
Vice President of the country commenting that ill-discipline behaviour in
schools lately has become a serious problem for the country. Lamenting on
this, he claimed that “ill-discipline behaviour is expensive for nation-building
because it is destructive and can destroy the overall performance of students
and their future”. He said this in Tamale during the 23 Speech and Prize-

giving Day of Tamale Senior high school.

According to Bediako and Adzrolo (2013), discipline is an important aspect of
tertiary education management. The university and colleges of education
serve as instruments for moulding the character and behaviour of students
and this prepares them to take up their future careers as well as the mantle of
leadership. Also, it is generally accepted that education constitutes the single
most important instrument for the acquisition of knowledge and skills that are
indispensable for the building of manpower base to promote socioeconomic
advancement. Indeed, discipline at the tertiary level is more important
especially when education is said to be the bedrock of national development.

Discipline is a prerequisite for the successful conduct of any undertaking.

Thus, to Tettey-Enyo (1995), “discipline is a necessary condition for university
work and no university or tertiary institution can afford to work in an
atmosphere of ill-discipline behaviour” (p. 33). He added, “discipline not only
sets the tone of work but also determines the rate of achievement.” This issue
of ill-discipline behaviour in colleges of education therefore is not a matter of
concern to administrators, parents, clergy, and policy makers only but the
concern of all (Fia 2011). In the words of Marin Roll (2011), majority of the

regular students in colleges and university campuses lack sense of direction,
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sense of purpose and fulfilment which includes destruction of life and
property. Moral decadence has entered the colleges so much so that recent
trends of events related to ill-discipline behaviour is disturbing. Principals are
doing their best to curtail or reduce this social canker, but the issue is rather

becoming worse.

Students who are disruptive have the potential to hinder not only their own
educational success but also their classmates learning and teachers’ ability to
be effective. More specifically, students who display disruptive behaviours
could squander valuable instructional time, deter students’ ability to focus on
academic work, threatens individual sense of safety and increase teachers’
level of stress (Shin & Koh, 2008; Walter, Gouze& Lim, 2006). According to
Curwin and Mendler (1988), some students break classroom rules on regular
basis and if these students are not provided with sufficient intervention, they
can disrupt other students’ learning. In view of this, Nyarko-Sampson (2010)
opined that, most importantly, colleges of education need to put in place
effective guidance and counselling programmes to achieve set objectives. As
a training institution, they should use all available mediums to produce the
right type of trained teachers to deliver educational programmes at the basic
school level.

According to Taylor and Buku (2003) counselling is a relationship bringing
together the counselee who needs help and the counsellor who is
professionally trained and educated to offer this help. Pietrofesa, Hoffman and
Splete (1984), also see counselling as a relationship between a professionally
trained and competent counsellor and an individual seeking help in gaining
greater self-understanding, improved decision making, behaviour change
skills for problem solution and developmental growth. Counselling is a service
that assist individuals to overcome self-defeating behaviours and take very
useful decisions of life. It also assists individuals to overcome negative
practices and maladaptive behaviours. Counselling provides benefits to
students by addressing their intellectual, emotional, social, and psychological
needs. For counselling programmes to successfully meet the needs of clients,
it must be developmental, preventive, and remedial rather than crisis oriented

(Idowu, 2004). Developmental and comprehensive school counselling
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programmes do not only benefit students but also the parents, the school
authority, the staff, and the society at large. To students, the programme
increases self-knowledge and broadens knowledge about the changing
environment. It also promotes effective relationship with others and to help
them reach their fullest academic potential (Nyarko-Sampson, 2010).
Guidance and counselling therefore might be the effective tool of reducing ill-

discipline behaviour among both staff and tutors of colleges of education.

1.2 PROBLEM STATEMENT

Avoke (2005:91) has stated that a research problem is basically about the
difficulties or problems that underpin the study and would usually point to the
reason that motivates the study. Creswell (2005) on his part stated that by
specifying the problem, the researcher limits the subject matter and focus on
specific aspects of the study. A research problem therefore depicts the

rationale for the study and what the individual wishes to study.

Every promotion has a price attached to it. The elevation of traditional teacher
training colleges in Ghana to tertiary status has equally brought about many
challenges and problems that administrators and tutors in the various colleges
are battling with. The in-in-out program which was introduced about ten years
ago in colleges of education where third year students moved to villages and
towns around where the colleges are situated to practice for one year was
now posing many challenges to school authorities. The teacher trainees who
have received pedagogical and theoretical training for two years end up
misbehaving in classrooms and communities where they are to practice. Lack
of logistics such as fuel and transport allowances that are not given to
supervisors regularly has consequently caused monitoring and supervision to
suffer as far as teaching practice is concerned. This has affected the calibre of
teacher trainees that are being trained to teach at the basic levels of

education in Ghana.

The mentors in the various schools where trainees are to practice have
engaged themselves in various ventures that share borderline with classroom

teaching. Some regular classroom teachers vacate their posts any time after

7|Page



which student teachers are sent out to practice. These have led to ill-discipline
behaviour acts among student-teachers because there are no proper
monitoring and supervision for them. Some of the ill-discipline behaviour acts
among student teachers on the field for practice are truancy, insubordination,
not preparing lesson notes and teaching — learning materials (TLMs), indecent
sexual acts, stealing and gross disrespect to school authority.

In the words of Asare-Amoah, Adinkrah, Koranteng, Gyamfi-Boadi and Fosu-
Ayarkwah (2018) the youth of today of which the colleges of education
students form part shows increase in acts of ill-discipline behaviour such as
misuse of drugs, drunkenness, occultism, sexual misconduct, examination
malpractices, stealing, fighting, among others. This might depict the behaviour
of teacher trainees in colleges of education in Ghana. However, the situation
in Ghana is bizarre as the ‘in-in-out segment’ which allows third and final year
students to stay out of campus for a year’'s teaching practice has brought
more challenges to college administrators than expected. Some final year
students engage in indecent moral acts like perversion, not going for classes
regularly, some others teach without lesson plan and related teaching-

learning materials.

The “tertiarization” or ‘upgrading” of the colleges of education in Ghana has
been the last straw that broke the camel’s back, as almost all the students on
campuses across the nation have the notion that they are tertiary students
hence they must be independent and be free to do what they want regardless
of school rules and regulations. There seem to be little, or no study carried out
after the tertiarization of colleges of education in Ghana regarding ill-discipline
behaviours. The study therefore was aimed at finding out how teacher
trainees experienced ill-discipline behaviour in the Colleges of Education
(COE) after the tertiarization, restoration of allowances and authority

professional supervision.

1.3 PURPOSE OF THE STUDY

The upgrading of the teacher training colleges into colleges of education is
significant to tutors of colleges of education and pre-service teachers who are

undergoing pedagogical and theoretical training. There is also no doubt that
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the upgrading has also brought about certain challenges. Thus, the aim of the
study was to explore pre-service teachers’ ill-discipline behaviour on

academic work of teachers in Ghana regarding discipline.

The study also sought to examine the causes, effects and ways of managing
ill-discipline behaviours among pre-service teachers in colleges of education
in Ghana. The study was also aimed at coming up with a comprehensive
counselling approach or mechanism that would be used to check or minimize
ill-discipline behaviour acts among pre-service teachers.

1.4  SIGNIFICANCE OF THE STUDY

There is no doubt that earlier researchers have not worked on the topic at
different levels of education. In many of the instances, the researchers have
worked mainly in Nigeria on the issue of ill-discipline behaviour in second
cycle schools. Some have worked on tertiary institution globally. However,
little or no attempt has been made at the various challenges administrators
and tutors are facing in managing ill-discipline behaviour among college of
education students in Ghana especially after being converted from the

hitherto known "Training College" to the liberated status of tertiary Colleges.

Perhaps, attention has not been drawn to the disciplinary issues that take
place in the Colleges. What aggravates the problem is the fact that trainees
spend a year staying outside the confines of the school in communities where
strict monitoring is not possible. There is also some little confusion as to the
real status of the student. The Colleges of Education Act 2011 did not make
any major changes to the status of the institution except for the name. The
tutors feel they need to "train" the students who also feel they are in tertiary
institutions hence do not need the restrictive training of the colleges. The
confusion creates a thin line as to where the freedoms of the students end. No
legal framework has been put in place either by the ministry of education or
the college of education association of Principals of Colleges of Education
(PRINCOF).
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1.5 MAIN RESEARCH QUESTIONS

Every good research aims at adding scientific knowledge to various social
science questions as a building block to what other researchers have done.
This work was aimed at providing answers to the following main questions.

1. What are the ascriptions of teacher trainees (TT) on ill-discipline
behaviour in the Colleges of Education (COE) after the tertiarization,
restoration of allowances and authority professional supervision?

2. What are the main causes and effects of ill-disciplinary acts among the
teacher trainees (TTs) in COE in Ghana?

3. What are the ways by which Colleges of Education in Ghana manages
self-management issues?

4. How can the Counselling Approach System (CAS) be used to manage
teacher trainees (TT) ill-discipline challenges in Colleges of Education
in Ghana?

1.6 STUDY OBJECTIVES

Every good academic research must have objectives which are the results
sought by the researcher at the end of the research process. It is also what
the researcher will be able to achieve at the end of the research study. The
general objective of this research was to add to general knowledge in
education management and administration of tertiary institutions on how to
minimize ill-discipline behaviour among tertiary students.

The specific objectives on the other hand of this research were to achieve the
following.

1. To analyse the varied types of acts of ill-discipline behaviour which
prevalently occur in Colleges of Education in Ghana because of the
recent tertiarization of colleges, restoration of allowances and
supervision of teacher trainees.

2. To determine the main causes and effects of ill-disciplinary acts among
the teacher trainees (TTs) in COE in Ghana.

3. To contextualize the various ways by which Colleges of Education in

Ghana manages self-management issues.
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4. To ascertain the ill-disciplinary situation in COE in Ghana and identify
the necessary counselling approaches which could be used to resolve
the challenge of ill-discipline behaviour.

1.7 THE MOTIVATION OF THE STUDY

Administrators across colleges of education in Ghana are sometimes seen to
be desperate when it comes to management and handling of ill-discipline
behaviour issues among pre-service teachers who are undergoing various
forms of training to become qualified professional teachers. This stems from
the fact that there are no laid down rules and regulations for handling pre-
service teachers to manage and regulate student conduct and behaviour. The
tertiarization of colleges of education has given a psychological pride to the
pre-service teacher hence they want to behave like their colleagues in
polytechnics and universities. Managing freedom by pre-service teachers has
become an issue for colleges of education administrators hence the need for
a comprehensive module or guide to help manage students with maladjusted
behaviours.

1.8 THEORETICAL FRAMEWORK UNDERPINNINGS

The theoretical framework guides research to determine what things it will
measure and what statistical relationship it should look out for (Borgatti 1999).
It delineates those aspects of the real world the scientists consider to be
relevant to the problem under study. It therefore makes explicit the significant
relationships among these aspects and enables the researcher to formulate
empirically testable propositions regarding the nature of these relationships
(Frankfort-Nachimias&Nachimias 1996: 64)

The theoretical framework of the study was guided by the following theories:
Clear guidelines or rules theory, Positive Teacher-learner Relationship theory,

Behavioural theory, and client centred theory or self-theory.

1.8.1 Clear Guidelines/ Rules Theory

According to Deaukee (2010:32) one of the most basic and common part of

any traditional discipline system is the setting of rules. Everton, Emmer and
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Worsham (2000) explained that a rule identifies general expectations or
standards of behaviour and added that giving the students a clear set of
expectations for what is appropriate will be a major start towards establishing
a positive classroom and school environment that will be devoid of unruly

behaviour from the students.

Clement & Sova (2000) as cited by Deaukee (2010) further added that rules
are the foundation for school conduct or behaviour. It is essential that children
understand exactly what behaviours are acceptable in school and which ones
are not and this is communicated through clear guidelines and rules. It is
worthy to note that many colleges of education in Ghana have not established
rules and regulations regarding the behaviour codes that are in line with their

new tertiary status.

1.8.2 Positive Teacher-Learner Relationships Theory.

This according to Paul (2006), the potential of creating a conducive learning
environment in the classroom and in turn brings an atmosphere that is devoid
of unruly behaviours in the entire school environment, and this again will
determine whether or not a learner can benefit from teaching-learning
situations. Paul further quoted (Hood and Hood, 2001) that,

“teachers should be aware of the need for a positive loving relationship
if learning is to take place. But, if trust in the relationship between
educator and learner is lacking, the educator is in the position of power
instead of authority” (Oosthinzen & Wolhuterand du Toit, 2003:
463).0n the contrary, when the relationship between teacher and their

students are cordial, rational behaviour is likely to take place.

Looking at how the teacher-learner relationship could help in promoting
effective classroom discipline and which could also help in keeping acts of ill-
discipline behaviour minimal in the entire school environment, Paul (2006)
observed that behaving consistently and being open and approachable will
ensure a healthy relationship. Robertson (1996) also supported this when he
contended that using humour, friendly greetings and non-verbal supportive

behaviour may help improve such relations, but the teachers should avoid

12|Page



humour targeted at the learners (Spaulding, 1992) cited in Paul (2006).
Interestingly observation has shown that most tutors of colleges of education
do not practice the above theory in their teaching as they teach or lecture with

no or little love or care for the weak and odd students.

Mender (2019) states that the best teachers the world over are those who can
maximize the learning potential of each student in their class. Such teachers
understand that the key to unlocking student potential is by developing
positive respectful relationships with their students beginning on the first day
of school. The positivist is of the view that building relationships with your
students can be both challenging and time-consuming. Meador (2019) has
further stated that developing solid relationships with clients is paramount in
fostering change in behaviour. In developing healthy and respectful
relationship, a trusting classroom with mutual respect is a thriving classroom
complete with active and engaging learning opportunities. According to
Positive Teacher-Learning relationship theorists like Meador, teachers can
overcome a deficiency among learners by implementing a few simple

strategies into their classroom daily. Some of the strategies are:

Provision of structure in a classroom; most learners respond positively to laid-
down structure in their classroom. Such structure makes them feel safe which
leads to increased learning. Tutors who lack structure mostly lose valuable
instructional time but often never gain the respect of their students. Tutors of
colleges of education must therefore establish clear expectations and
practicing class procedures which must be followed by both tutors and
student-teachers.

Ensuring positive attitude; trials and difficulties are bound to come the ways of
tutors, but they must however develop positive attitudes towards their work.
Their personal challenges might not in any way conflict with their delivery. To
the positivist, positivity is transcending therefore if a tutor is positive, students
will generally be positive. Mender (2019) has said that a teacher who is
positive and uses continuous praise can have positive impact on his students

to “run through wall” with their teacher.
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Displaying sense of humour in lessons; another strategy that tutors can use in
their day-to-day delivery is incorporating humour in lessons. Lively teachers
always make their students laugh and smile which reduces tension and stress
among students. Sharing of appropriate jokes and stories related to the topic
for the day can be the best practice that reduces boredom in the lesson.
Allowing students to share passionate views related to content is also another

good practice that erases boredom and monotony from the classroom.

Using students and making learning fun. Every student has a passion for
something, and great teachers always identify the various passion areas and
use them for their advantage. To positive teacher-student relationship
theorists, knowing the passion of student in a class and creating ways to draw
students’ attention anytime they lose concentration is important. Knowing
students’ interest is also another strategy for involving them in class delivery.
Most students also develop interest in tutors who tap into their interest areas
and appreciate the extra efforts of the said tutors. Besides, students may at
times dislike teachers who only use lecturing and note-taking methods in
teaching. Students are most likely to enjoy the lesson of teachers who are
creative, engaging, participatory, and activity centred in their delivery. This to
a greater extent allows them to take ownership of the learning process
(Mender, 2019).

Showing interest in students’ co-curricular activities and visiting them at
homes. Visiting less endowed at home to check them is a great means of
motivating them to aspire higher. Developing interest in students’ extra-
curricular activities is also another milestone great teachers’ cover. Giving
insightful lectures on students’ passion in games, sports, vocation, and
special areas is a means of encouraging them to develop their hidden talents.
Teachers can visit truants in their homes to check on them and to show care.
This can have positive impact on the said students which can also lead to

behaviour change.

Treating students with respect; Paul (2006) in his contribution to develop
positive teacher-student relationships has said, positive teacher-student

relationships promote a sense of school belonging and encourage students to
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participate co-operatively. Students develop confidence to experiment and
succeed in an environment where they are not restricted by fear of failure and
disrespect by authorities. Teachers who are therefore able to treat their
students with respect and assist them by giving them advice can win the said
students and change their negative behaviours.

The positive teacher-students relationships theorists have said a good
relationship between teacher-student can result to stopping a cycle of
misbehaviour or ill-discipline behaviour, change classroom dynamics and

improve a student’s academic performance.

1.8.3 Behavioural Theories.
There are many contributions to the development of the theory of

behaviourism and the use of the behavioural approach to counselling by
theorists but the prominent ones among them are Watson, Skinner,
Thorndike, Bandura and Lazarus. Their central assumption of behavioural
theory however is that man is both the product and the producer of his
environment and as such all his behaviour is the product of learning (King et
al 2015: 106). The behavioural theorists are therefore of the view that
behaviour or habit is learnt and can be un-learnt. To the behaviourists, a

person learns through four main ways. (King et al 2015). Thus:

1. Operant learning: this is an approach that is based on the usefulness of
reinforcements and the timing of their presentation to produce change
in behaviour.

2. Imitative learning: this is a situation where people imitate others good
and bad behaviour through long association and interaction. Old
behaviours are therefore changed for new behaviours through the
acquisition of new responses by exposing clients to models that
perform the desired behaviour.

3. Cognitive learning is another means through which people learn both
good and bad behaviour. Here, people learn through following
instructions. However, following appropriate responses and instructions

lead to adaption of good thinking processes, attitudes, and values.
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4. Emotional learning is also another area they have proposed that
people learn through substitution of acceptable responses for
behaviourists unpleasant emotional reactions and vice versa.

All the proponents of behavioural theory are of the view that any behaviour
learnt through emotional, cognitive, imitative, and operant learning can be un-

learnt with the help of various counselling techniques.

The irony is that some tutors of colleges of education who should know better
are either not in a position to become role models to their students or are not
ready to apply their knowledge acquired from various levels of higher
education for the good of their students. Neukrug (2011) on his part stated
that the individual is born capable of developing a multitude of personality
characteristics. He further said significant others and cultural influences play a
particularly important role in how the individual is conditioned. That is, man is
naturally capable of developing different behaviours including deviant ones.
Social and cultural factors can also play significant roles in a person’s deviant
character formation. Kankam and Onivehu (2000) have also said genetics and
other biological factors may play a significant role in who we become. Recent
advances in biology have revealed that virtually all cognitive behaviourists
have realized that genetics and other biological factors play a wide variety of

mental disorders and odd behaviours (Kankam & Onivehu, 2000).

In shaping human behaviour and human development, Skinner (1938) cited in
Kankam and Onivehu (2000) has delineated many principles of operant

conditioning such as the following.

1. Reinforcement: Here addition or removal of stimulus leads to a
specific behaviour.

a) Positive reinforcement- Any stimulus usually favourable when
presented or used is likely to attract good responses. For
example, a student-teacher who uses the right cutlery at supper
attracts marks towards principal’s best-behaved student award
at the end of the semester.

b) Negative reinforcement- A situation whereby an aversion

stimulus is taken from a person to ensure discontinuity of
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behaviour. For example, a student who is late for lectures may
not be allowed to leave for dinner early.

2. Punishment: This is another tool that the behaviourists believe to be
effective in correcting behaviour maladjustment. Punishment
according to Neukrug (2011) is the addition or removal of a stimulus
that leads to a decrease in a specific behaviour. Punishment can be
used positively or negatively depending on the intention of the
counsellor and the type of stimulus used. Harcourt (2010) cited in
Neukrug (2011) has postulated that “A popular reason for
punishment is that it gets criminals as well as offenders off deviant
behaviour and also to deter others from emulating odd behaviour as
well as instilling discipline in offenders.

Social learning, modelling, shaping, schedule reinforcement,
acceptance, relaxation exercise, flooding and desensitization are
various other techniques that behaviourists use in shaping or

correcting deviant behaviours among students or clients.

1.8.4 Client Centred or Self-Theory

Carl Rogers is said to be the father of self-theory. Self-theory is humanistic in
nature because it has a positive view of humanity (King et al 2015:21). The
self-theory proposes that man is not anti-social, anti-cultural or innately evil
and destructive. Rather, man is naturally good and that any bad behaviour
generally is because of influence of society or the environment. To Carl
Rogers, man always drives towards growth, health, adjustment and possess
the capacity to experience awareness of him in the society where he belongs.
In effect, “no one was born a criminal, but it is society that makes him so”
(King et al,2015:23).

Shertzer and Stone (1976) cited in Fia (2008) opined that, all individuals strive
for enhancement of self by moving in the direction of wholeness, integration,
completeness, and autonomy. They have also added that individuals have the
capacity to solve their own problems when given the chance. The Rogerians
are of the view that, if obstacles such as poverty, ignorance, illiteracy, and

superstition are reduced to the barest minimum, man will be able to socialize
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and find answers to his problems. Client centred counselling has provision of
techniques that motivate people with maladjusted or compulsive behaviour
pattern to determine issues for themselves and to solve their own problem.
Administrators and school authorities should provide the enabling
environment and all requisite educational materials that motivate teaching and

learning to promote self enhancement and growth among learners.

Mcleod (2019) has said client centred theory is simply psychology and it is
simpler, warmer, and more optimistic than that carried out by behavioural
theorists. He has further said, clients (students) are better helped if they are
encouraged to focus on their current subjective understanding rather than on

some unconscious motive or someone else’s interpretation of a situation.

Roger the father of Client Centred theory is of the belief that students or
client’s condition will be improved if the counsellor is warm, genuine, and
understanding (Roger 1980, cited in Mcleod, 2019). The central idea of
Rogers’s theory is the notion of self or self-concept. The self-concept
according to Osarenren (2008) is the organized consistent set of perceptions
and beliefs about oneself. With this, “all the ideas and values that characterise
‘I and ‘me’ involves perceptions and valuing of what “I am” and what | can
do”. Client centred counsellors do not necessarily employ specific techniques
in counselling clients, they rather operate based on three basic principles that
reflect the attitude of the counsellor to the client.

a) The counsellor is congruent or genuine with the client. The proponent
of this theory as stated in Kankam and Onivehu (2008) are of the view
that congruence is the most important attribute in counselling. This
means that the counsellor is not influenced by his personality and
background in providing guidelines. This in effect makes the counsellor
authentic.

b) Another core condition in Rogerian counselling or therapy is exhibition
of unconditional positive regards by a counsellor to students or clients.
This according to Fosu-Ayarkwah and Fia (2018) is the counsellor’s
deep and genuine care for the client. Thus, accepting the student or

client as he is. The person-centred counsellor is thus careful to always
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maintain a positive attitude to the students or client even when
disguised by the clients’ actions.

c) Empathy is the ability to understand what the client is feeling. It is
therefore about the counsellor’s ability to understand sensitivity and
accurately the clients experience and feelings here and now.In
affirmation Rogers (1959) cited in Mcleod (2019) has said, accurate
empathic understanding is as follows.

“The state of empathy or being empathic is to perceive the internal frame of
reference of another with accuracy and with the emotional components and
meanings which pertain and therefore as if one were the person but without
even losing the “as if’ condition. Thus, it means to sense the hurt or the
pleasure of another as he senses it and to perceive the causes thereof as he
perceives them but without ever losing the recognition that it is as if | were
hurt or pleased and so forth “as if’ quality is lost then the state is one of
identification (p. 210-211)". Client centred counsellors are genuine, non-

judgmental or place boundaries of time and techniques or clients.

1.9 CONCLUSION

In a nutshell, the chapter above throws light on the rationale or background
that embodies this study and the reason behind the researcher pursuing this
course. It also includes the statement of the problem where the issue at hand
is elaborated with loopholes which need acute attention. It also deals with the
objectives that drive this purpose, the motivation of the research work and the
theoretical framework of the study. The chapter ends with a list of words and

their meaning to ease understanding.
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CHAPTER 2: THEORETICAL FRAMEWORK AND LITERATURE REVIEW

2.1 INTRODUCTION

This chapter covers my theoretical framework and the concept of education,
guidance and counselling, historical development and the need for guidance
and counselling, and types of counselling. It has also the role of principals in
discipline management in schools, guidance, and counselling programmes,
discipline in tertiary schools, personal and social guidance as well as
approaches to counselling. The other sections of the chapter include
challenges facing the school management in implementing guidance and
counselling, theoretical framework, conceptual framework, and the summary

of literature review.

2.1.1 Theoretical framework of the study
The precise objective behind this study is to explore how tertiary educational

institutions especially universities and colleges of education without
counselling as a tool for instilling discipline manage ill-discipline behaviour.
This study established that guidance and counselling are effective strategies
that can be adopted in managing ill-discipline behaviour in tertiary institutions

such as colleges of education.

Behavioral Attitude toward
beliefs the behavior

Normative Subjective . .
. Intention Behavior
beliefs norm

Control Perceived P
beliefs behavioral control =~ ~______--="

—— Actual behavioral
control

Figure 2.1: Theory of planned behaviour
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According to the Theory of Planned Behaviour, behaviour is influenced by
three factors:

e Attitude toward the desired behaviour: This is determined by the
individual's belief that a beneficial outcome will occur if a behaviour
(the desired behaviour) is practiced.

e Subjective norms: These relate to the individual’s belief about what
people in their reference groups (peers, family, or social networks)
think about the desired behaviour as well as their motivation to comply
with these norms.

e Perceived behavioural control: This refers to the individual's belief
about his or her capacity to practice the desired behaviour.

The theory of planned behaviour acknowledges the individual’s role in
changing a behaviour (attitude and perceived ability), as well as the influence
of significant others (subjective norms) (Ajzen, 1991; Glanz & Rimer, 2005).
This theory tells us that interventions should:

e Highlight the short-term benefits of the desired behaviour as this
improves attitude toward that behaviour.
e Target close social networks to promote a desired behaviour and

improve the individual's perceived norms (see Figure 2.1)

The methods used for guidance and counselling in schools are two namely,
group/peer counselling and individual counselling. Corey (1990) argues that
group counselling has advantage over individual counselling in that, group
participants can effectively learn social skills and try out new styles with other
members of the group. Also, group members are often peers and provide a
microcosm of the society. Group members can also offer support to each
other. Therefore, family factors, environmental factors, personal factors,
academic factors, and methods of counselling in a school set up will interact
to determine the level of student discipline. High level of student discipline will
turn to educational success that will in most cases lead to social success.
Based on this, a conceptual framework was developed taking the ill-discipline

behaviour acts in the colleges of education into consideration, the various
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counselling approaches, and the outcome of the approaches. This is shown in
figure 2:1.

2.2 CONCEPT OF EDUCATION, COUNSELLING AND GUIDANCE

2.2.1 The meaning of education

Education according to Farrant (1980) is the total process of human learning
by which knowledge is imparted, faculties trained, and skills developed.
Education therefore assists learners to acquire the skills and knowledge that
is needed to function and to contribute one’s quota towards the development
of the individual and his country. This might be one of the reasons why
nations across the world use a larger percentage of their national income to
the development of the educational sector. Education is also described as a
universal practice engaged in by societies at all stages of development
(Farrant, 1980). All nations across the world attach relevant importance to
education as it is seen as the sector that produces the human resource needs
that propels the engine of growth and the development of nations across the
globe.

Education has several important functions to perform. The impact of
education upon an individual depends on the effectiveness and the wisdom
with which one isolates and determines life purposes and goals (Kankam &
Onivehu, 2000). The functions of education in general cannot be
overemphasized. In the perspective of Kankam and Onivehu (2000),
education broadly performs three primary functions. These functions are
developmental, differentiating and integrating. Developmental functions of
education stipulate that education has a responsibility to develop the unique
gualities of the individual by helping him or her to develop personal
philosophy, social adjustment as well as skills in vocational endeavours.
Through education, individuals can enlarge their special interests, abilities,
and talents. According to Kankam and Onivehu (2000), the individual can
develop his skills when they have a full understanding of themselves.
Developmental functions of education therefore help individuals to clarify their
life goals and purposes so that they can face problems in life with certainty.

Further, the way individuals respond to issues; social, economic, industrial,
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and political depends not only on the skills acquired but also upon his attitude
and personal resources. This function of education is relevant because the
development of right attitudes helps in the transmission of the knowledge and
skills acquired in education. This might be one of the reasons why the
development of ill-discipline behaviour acts should be the concern of all
special teacher trainees that are being prepared to go and mould the

character of children/pupils in basic schools.

Secondly, the differentiating function of education stipulates that differences in
abilities, interest and purposes exists among learners. According to Kankam
and Onivehu (2000), these differences make it imperative for different
systematically organized programmes to meet the varied interests and
purposes of learners. To meet the varied needs of learners in a classroom is a
difficult activity as classroom techniques and educational programmes cannot
enable students to achieve specific goals with equal success. The thrust of
personal development is for the individual to marshal thorough knowledge of
the self through systematic personal enquiry. The understanding of the self
therefore helps students to create meaning in their lives as they can clarify
their life goals and purposes. This function of education therefore helps
everyone to develop his or her potentials to the maximum.

A major function of education is to contribute as much as possible to the
cultural integration of students. The integration function of education therefore
bridges the horizontal and vertical gaps in society, social stability, and the
ability to act co-operatively as a nation depends fundamentally on a measure
of common understanding, attitudes, and belief of the people. Education
therefore develops in individuals a common core of shared beliefs, attitudes,
values, and knowledge. The common core of beliefs among learners is
consummated by the guidance programme which assist learners to
understand better their subjective state and the external or social
environment. The integration function of education therefore assists
individuals to unite and pursue a common goal that is a quest for national
development. This could also lead to quality education if these functions of
education are adhered to. Anderson (2004) also suggests that educators
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should have a deep understanding of these functions of education and how
individuals and groups of students learn. Basically, there are three forms of
education. These are formal, informal, and non-formal. Formal education in
the perspective of Farrant (1980) involves “learning that is carried out in a
specially built institution such as schools and colleges and what is taught in
these institutions are carefully structured by means of syllabuses and
timetables. The teaching provided is usually supervised by an external
administrative body. The achievements of those who learn in the formal

education are often recognized by the award of certificates” (p.18).

Farrant also stated that in the case of informal education, there is no attempt
of structuring it. Much of the learning that goes on is almost unconscious, as
with those things the child learns from family, friends, experience, and the
environment. Informal education is also haphazard than the other forms of
learning and it is not associated with the award of certificates. However, its
effects tend to be more permanent, unlike formal and non-formal education
which are confined to learning experiences that are planned in a specific
context for a time. Informal education therefore pursues its own course at its
own pace, by its own means throughout each person’s lifetime (Farrant,
1980).

The non-formal education involves any organized learning activity outside the
structure of the formal educational system that is consciously aimed at
meeting certain specific learning needs of a group of children, youth, or adult
in the community. It includes various kinds of educational activity such as
agricultural extension, skill training, health and family planning, educational
work amongst youth and women and functional literacy. What is learned is
structured but not so obviously as the case of formal education and there is
more flexibility as to the places and methods of learning. Formal education is
characterized by government and private schools, universities, and special
schools. Non-formal education is characterized by correspondence
programmes, extension services, rural development programmes and

government information units. The informal education is characterized by
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home, peer groups, mass media, religious and societies and associations
(Schaefer, 2005).

Education in general is to benefit the individual, the community, and the
nation. Education can also be seen to be faced with several tasks at the level
of the individual, community, and the nation. A task of education at the
individual level must be to help everyone discover a philosophy in which he or
she has a significance. Teachers for instance that lacked this sense of
purpose can easily be swayed by each new educational fashion and become
absorbed in methods rather than ends. Teaching however, should not be a
mere process of training children to perform prescribed skills correctly without
any real understanding of the purpose they serve. This might be one of the
reasons why maintaining discipline in colleges of education is a serious
concern to the researcher as those trained are expected to impart the lives of
those they teach with positive virtues. Another task of education is to fit the
young for coping with the future thereby assisting in finding solution to the
problems of his community. When learners acquire the needed skills and
knowledge, they can easily contribute their quota to the development of the

nation.

2.2.2 Historical development and the need for guidance and
counselling

The history of school counselling formally started at the turn of the twentieth
century, although a case can be made for tracing the foundations of
counselling and guidance principles to ancient Greece and Rome with the
philosophical teachings of Plato and Aristotle. There is also evidence to argue
that some of the techniques and skills of modern-day guidance counsellors
were practiced by Catholic priests in the middle ages, as can be seen by the
dedication to the concept of confidentiality within the confessional. Near the
end of the sixteenth century, one of the first texts about career options
appeared: The Universal Plaza of All the Professions of the World that was
written in 1626 by Tomaso Garzoni stated by Guez& Allen, (as cited in Shayo,
2011). Nevertheless, formal guidance programmes using specialized
textbooks did not start until the turn of the twentieth century. According to

Shayo (2011), in most communities, there has been, and there still is, a
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deeply embedded conviction that under proper conditions, people can help
others with their problems. Some people help others find ways of dealing with,
solving, or transcending problems (Nwoye, 1990). In schools, if the
collaboration between teachers and students is good, students learn in a
practical way. Young people develop degrees of freedom in their lives as they
become aware of options and take advantage of them. At its best, helping
should enable people to throw off chains and manage life situations

effectively.

By the end of the 19th century guidance and counselling gathered momentum
in Europe and United States of America. Systematic work was done by
George Merrill in 1885 at California University. In Britain counselling of various
kinds came to be offered within the school and college systems in the 1920’s
as career guidance for young people to adjust to the demands of college life.
Acquah (2011) says that African traditions and cultures guided youth in social
roles, values, belief system, sex, regimental roles, and skills they would need
to enhance their culture. As society is dynamic, there are rapid social and
economic changes that affect the students in our schools. The adolescents in
schools find it difficult to cope with the challenges that come due to their
physical, psychological, and emotional changes coupled with the rapid
changes in the society. It is often difficult for them to make decisions since the

traditional setting is no longer in place.

According to Muithya (1996), in the traditional African society, character
formation was achieved through intense formal and informal programme of
guidance and counselling. Makinde (1984) notes that guidance and
counselling has been an essential part of every society and each society had
its own sources of wisdom which controlled and regulated social interactions.
Klingman and Ajzen (in Karayanni 1985) state that school counselling
services were introduced in Israeli schools in 1960. The services were

introduced to cater for students’ career needs and learning disabilities.

School guidance and counselling was introduced in white and coloured
SouthAfrican schools in the 1960s through the South African national
Education Policy Act 39 of 1967 (Euvrard, 1992). NEPI (Bernard, Pringle &
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Ahmed, 1997) as cited in Adegole and Culbreth (2000) report that guidance
was later introduced into the black education system in 1981. Dovey and
Mason (1984:15) argue that guidance services were introduced in Black
South African schools in 1981 as social control measure, namely, the services
were aimed at nurturing a spirit of submission among black learners. Makau
(2003: 17)add that school guidance and counselling services in South Africa,
“...were originally seen as an instrument for the government imposition of

religious, cultural and vocational ideologies and value systems”.

Navin (1989:191) state that SGC (school guidance & counselling) services
were introduced in Botswana in 1963 to provide students with career and
higher education information. The students also had problems with personal

and interpersonal issues and in choosing school subjects.

UNESCO (1998) states that many African Ministries of Education have
realized the growing number of social problems that affect African
adolescents, particularly girls. Adegole and Culbreth (2000: 236) add that the
gradual breakdown of the extended family network in many parts of Africa has

led to the introduction of school counselling.

Consequent changes in national economies as well as social over the years
have in varied ways changed the way in which we manage our lives. With this
notion, it is understood that not all the lessons of either our immediate or older
past can be effectively applied in the present to deal with challenges even
though some pieces can be borrowed. Effective counselling, especially in
institutions of learning has now become importantBoys and girls, young men
and women, need to be guided in the relationships between health and the
environment, learning skills, knowledge, and attitudes that lead to success or

failure in life.

The need for counselling has become paramount to promote the well-being of
the child. The young are deemed to make effective decisions towards a life of
achievement through effective guidance and counselling. The concept is
known to have the capacity of empowering boys and girls to be involved fully

in and benefit from the development of the nation.
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Guidance and Counselling in Ghana dates to 1955 when the government
attempted to organize a national system of vocational guidance by
establishing Youth Employment Services for all youth under 20 years who had
the middle school leaving certificate Ackummey (2003). It was purposely
designed to give guidance to this group of people in finding a suitable job for
their acquired knowledge. The Chief Education Officer then, and the Minister
of Labour therefore agreed to the establishment of a National System of
Vocational Guidance. The establishment of a National System of Vocational
Guidance was an attempt to make the education system reflect the economic
development and the manpower needs of the country because the expansion
of the economy was not keeping pace with the educational expansion and the
educational facilities were out of balance with manpower needs of the country
(Pecku, 1991). Besides, many youths were becoming dissatisfied and
frustrated because they could not get the jobs they wanted since their training
did not prepare them for specific jobs. According Ackummey (2003), the
notion of the government to have a meaningful education for citizens led to
the adoption of a new Structure and Content of Education in Ghana in 1974.
This particularly stressed so much the needs of the individual, the community
in which he or she lives and the country. Reforms in the educational realm at
that time was pragmatic and sort to bring out the best in each student as well
as equip them with some useful skills. There was therefore, in addition to the
existing content, vocational, technical, and business subjects were added to

the school curriculum (Taylor &Buku, 2006).

The first directive for the establishment of school guidance and counselling
programmes in second cycle institutions in Ghana was issued by the Ghana
Education Service on November 4, 1976. Two more directives were issued in
1980: one for the inclusion of guidance and counselling in the 1981/82 budget
estimates and another one was in 1982 for the introduction of guidance and
counselling in first cycle schools (Ackummey, 2003). Therefore, in addition to
the existing content, vocational, technical, and business subjects were added
to the school curriculum. There is the confirmation therefore that, guidance
and counselling was considered a crucial matter of inclusion in the lives of

students in Ghanaian schools. The dynamic nature of our present
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technological world brings into operation several forces that create problems
of adjustment. As educational systems reflect and respond to the needs of the
societies they serve, the proposed new structure and content of education in
Ghana which has the guidance and counselling service as a component part

should be handled with all seriousness.

2.2.3 The meaning of guidance
We are automatically influenced at birth by both hereditary and environmental

factors which interacts to shape personality as we grow. As one grows, one
interacts with the environment and potentials which are mostly imbedded
through hereditary means are unearthed. The changing environmental
complexities therefore place much more responsibilities on the individual. It is
based on this interaction that the significance of guidance comes to bear. The
basic principles of the philosophy of guidance are essential pre-condition for
one to understand the discipline called ‘guidance’ (Traxle and North, 1966
cited in Kankam and Onivehu 2000). At the face value, the meaning of the
term “Guidance” can be traced to its root word, “Guide” that is to direct, steer
and manage. The term guidance has over the years defied an all- embracing
definition. This stems from the fact that guidance is an all-embracing discipline
whose tentacles reaches almost every facet of human endeavour.
Consequently, to compartmentalise the term ‘guidance’ to satisfy academic
curiosity would be a grave injustice to what guidance really stands for. This
difficulty notwithstanding, many authors and scholars tried to give an opinion

as to what they think guidance should entail.

Arbuckle (1966), Peters and Farwell (1967) as stated in Fia (2011) have
drawn attention to the implicit distinctions in the usage of the term Guidance.
According to them, guidance can be used as a concept, as an educational
construct and as an educational service. As a concept, guidance means using
an idea or viewpoint to help another person. Guidance as an educational
concept refers to the provision of experiences that lead to total personal
growth and self-acceptance. As a service, Guidance denotes the procedures
and processes, organized to achieve a helping relationship. This term has as
well been used to mean assisting or empowering individuals to deal with

personal problems and to make the right choices. Jones, Steffle and Steward
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(1970) thus state, “Guidance is the assistance given to individuals in making
intelligent choices and adjustments in their lives”. The definition underscores
the fact that man always has a choice to make and a problem to solve; but the
ability to make wise choices is not innate, neither can one instinctively always
handle efficiently the plethora of problems he faces. Guidance therefore helps
individuals to enable them to develop the qualities of managing problems

effectively and making well-informed choices.

It is generally believed that students have needs and the purpose of guidance
programmes is to meet such needs. Ipaye (1983) therefore sees guidance as
a generic label, an umbrella term that covers all the means whereby an
institution identifies and responds to the individual needs of pupils and
students, thereby helping the individual to develop his or her maximum
potential. What is well appreciated in this definition is how the institution
identifies and responds to the needs of pupils and students. This implies that

every student has a need; educational, career or personal-social.

Guidance also assists learners to gain a better understanding of himself and
develop his potentials. In relation to this, Pecku (1991) opined that guidance is
the systematic professional process of helping the individual to gain a better
understanding of his or her potentialities and to relate to him or herself more
satisfactorily to social requirements and opportunities. UNESCO (1998) in
support of this also see guidance as a process that is developmental in nature
by which an individual is assisted to understand, accept and use his abilities,
aptitudes, interest and attitudinal patterns in relation to his aspirations.

In addition to the above, Kankam and Onivehu (2000) also opine that
guidance is the process of assisting the individual to perceive the nature of
himself and understand the aggregate of his environment, to lead a more
productive and happy life. This assertion is also in line with Taylor and Buku
(2006) who see guidance as a programme designed to help the individual to
make diligent and useful decisions of life and relate well with people. The
basic aim of guidance is helping individuals to help themselves to effectively
develop any potential they may possess (Ackummey, 2003). Ackummey

further indicated that guidance is a process and as a process helps individuals
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towards a better understanding of both themselves and their potential, and

their relationship to the world in which they live.

Guidance is a service that helps individuals to develop holistically. Okoye
(1990) noted that guidance is a service towards human development involving
two major parties. These are the guidance personnel or the agent on one
hand and the student or members of the community on the other. According
to Okoye, these two parties enter a relationship with the view of seeking ways
and means of solving personal, social, and vocational or educational
problems. Okoye (1990) and Taylor and Buku (2006) listed the following
characteristics of guidance.

1. Normal individuals are involved in the relationship. These individuals
are “normal” with respect to the behaviour in the environment but may
need some guidance, information, or different orientation to adjust well
in an environment.

2. Professionals are involved in the provision of the services to ensure
adequate guidance.

3. Guidance is concerned with choice at the time the individual is
confronted with problems during his or her interaction with the
environment. The individual is then assisted by the counsellor to weigh
the merits and demerits of all the choices at his or her disposal. Upon
careful examination, the individual now makes the decision that he or
she considers much more informed to which he or she takes the
responsibility. Such a decision or choice is based on issues as they
affect him or her in a unique world.

4. Guidance is a regular service which is required at every stage of
development for every category of student. It is a positive programme
that meets the needs of all students irrespective of age and level of
intelligence. The development of the learner begins right from the time
him/her mature and enters the world of work. This shows that guidance
is a regular developmental service that takes place from the cradle to

the grave.
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5. Guidance is to develop the individual for self-understanding and self —
direction, while he or she is aware of his/her resources and limitations.
Guidance helps the individual to know and direct himself.

6. Finally, guidance is both generalized and specialized service. As a
generalized service, guidance makes sure that everybody within the
school and the community is involved in the process of helping the
child. This kind of guidance is not limited to only the school counsellor.
Teachers, house masters, parents, pastors, community elders and
opinion leaders are all involved. As a special service, guidance is
rendered by professionally trained personnel to help the individual out
of problems. According to Taylor and Buku (2006), guidance is
considered as a process and a service. As a process, it involves a
series of actions or progressive steps that are oriented towards a goal.
As a service, guidance considers certain major aspects on which it
acts. These are educational guidance, vocational guidance, and

personal social guidance.

Educational guidance aims at assisting students to succeed in their
endeavours and to attain their educational goals and objectives. This aspect
of guidance helps the individual to understand his/her educational problems or

challenges and to seek realistic way and plans to resolve them.

Vocational guidance is a process of helping an individual to choose an
occupation, prepare for it, enter it and progress in it. Vocational guidance
assists young people to overcome their problems in vocational development.
This aspect of guidance also helps students to come to terms with
occupational realities as regards career choices, socio-cultural, psychological,

and emotional impacts of assuming new roles of work.

Personal and social guidance is a process of helping an individual to know
how to behave with consideration for other people to improve the quality of
life. Shertzer and Stone (1976), cited in Taylor and Buku (2006) stated that
personal and social guidance deals with information about human beings
which will help students to understand himself or herself better and to improve

his or her relationship with others. This aspect of guidance also assists
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students to overcome social problems such as stress, anxiety, alcohol and
drug abuse, suicide, and juvenile delinquency. These are some of the acts of
ill-discipline behaviour that calls for pragmatic guidance to assist student

involved in such acts to reform.

Guidance is also an umbrella term that involves several services. According
Shertzer and Stone (1976) guidance services are the formalized actions
undertaken by the school to make guidance operational and available to
students. These services are the orientation, appraisal, information,
placement, counselling, consultation, evaluation, referral, and follow-up
services. The orientation service is organized to welcome new students and
help them to adjust satisfactorily (socially and psychologically) in a new
environment. The appraisal service assist students to understand themselves
and take wise and useful decisions. The information service is also designed
to provide students with greater knowledge of educational, vocational, and
personal-social opportunities to make better informed decisions in any

increasingly complex society.

In addition, placement service according to Taylor and Buku (2006) is a
selective assignment into a position designed to help a person to be in
positions for which their plans, interest, skills, aptitudes, and physical activities
are suited. The consultation service enables counsellors to work together with
teachers, parent, and other agencies to resolve problems of students. The
evaluation service assists the counsellor to systematically determine whether
the objectives set for guidance programme is being achieved. The referral
service is a process of transferring clients (students) to experts or specialists
who can effectively assists clients to overcome their issues of concern. This
often happen when the counsellor is not having the expertise in handling the
issue affecting the client. Finally, the follow-up service is the process whereby
the counsellor gets in touch with students he has counselled to assess their

extent of progress after the initial termination of the counselling session.

According to Shertzer (1989), the basic principles of guidance and counselling
as accepted by most authorities in the field includes respect to individual

differences as no two persons are the same. Guidance is a life-long process
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which implies, it is not a single activity that could be carried out in a day. It
involves a series of activities that are goal oriented, which is carried out from
time to time. Guidance also emphasis on self-direction where the individual is
assisted to select alternatives that could be helping to overcome his

challenges.

Guidance for all and this implies that everybody needs the services of
guidance. The service is not meant for those who have challenges only.
Guidance is also oriented towards cooperation and not compulsion. This
implies that you cannot force people to accept the services of guidance. It
should rather be a mutual concern on the part of the client and the counsellor.
In furtherance, guidance deals with the holistic development of the individual.
This implies that guidance seeks the total development of the individual,
socially, physically, emotionally and psychologically.

Guidance is an interrelated activity, thus it requires a team effort, as no single
individual would be able to solve all the problems of a client. The services of
other professionals may be required. Guidance is also a systematic and well-
organized activity which follows due process in its execution.Even though the
concept of Guidance is considered as a broad base programme, it has a
precise purpose. It therefore requires that information on guidance be shared

and understood by all workers in the colleges of education.

2.2.4 The meaning of counselling
Counselling is the process of helping individuals to solve problems affecting

them and take the right decision in life. Counselling is essentially democratic,
in that, the assumptions underlying its theory and practice are that: Everyone
has the right to shape his own destiny. This implies that the
counsellor/therapist should not impose his will on the client or try to control the
client in any way. The client has the right to his freedom of choice. More so,
the relatively matured and experienced members of the community are
responsible for ensuring that each person’s choice shall serve both his

interests and that of the society.

Research conducted about ill-discipline behaviour in colleges highlighted the

need for the high level of counselling management strategies in education and
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exposed weak approaches to counselling. As much as a student spends time
in school, teachers act as counsellors. According to Gladding (2004),
counsellors are part of the educational system who tries as much as possible
to help students, “face their own feelings” and therefore be able to make

worthwhile decision in the educational, vocational and social fields.

Tinto (1998) defined counselling as a scientific process of assistance
extended by an expert to an individual having an issue. He further stated that
counselling involves relationship between two persons in which one of them
(Counsellor) attempts to assists the other (Counselee or Client) to attain a
form of happiness by adjusting to a life situation. According to Tinto (1998),
the main objective of counselling is to enable a client to understand one’s own
problem clearly and to realize what he or she can do about the weakness and
strength identified. Shostorm (2008) citing Tinto (1998) on his part sees
counselling as a self-adjusted process which helps the client to become more
self-adjusted and self-responsible. It is a personal and dynamic relationship
between two individuals in which the more experienced person helps the less
experienced person to find solution for his or her problem. With his definition,
Shostorm seeks to opine that the key objective of counselling is to find self-
determined solution to an identified problem or need.

King, Ampadu, Cobold, and Hlordze (2007) opined that counselling is a
person-to-person relationship in which one person helps another to solve a
problem. He further said that counselling takes place mostly between two
persons: counsellor and counselee except in the case of group counselling.
Counselling takes place in a confidential setting and aims at ensuring positive
change in the behaviour of the client. Counselling is the application of mental
health, psychological or human development principle through cognitive,
affective, behavioural, and systematic interventions. The rest are strategies
that addresses wellness, personal growth, career, and pathological concerns.
With this definition, counsellors work in areas that involve relationship which
includes intra and interpersonal concerns related to finding meaning and
adjustment in such settings as schools, families, and colleges. Counselling
therefore is mainly conducted on persons who are saddled with some

challenges or needs that require help or assistance to overcome. Students
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who are confronted with personal-social needs, educational needs or
vocational needs may need assistance or help to solve the said need. Casey
(1996) cited in Gladding (2004) also sees counselling as a process that may
be developmental or intervening. To him, counsellors focus on the client’s

goals which involves both choice and change.

From the above definitions, the researcher is of the view that, counselling
aims at correcting the challenges with the counselee through various
assistance or interventions by counsellors. Counselling therefore seeks to
assist the client to make meaningful choice to adjust, solve problems or adapt

to a situation. Counselling has the following features.

Counselling according to Osarenren (2002) is a professional service which is
imparted by a professional counsellor who is properly trained to handle
various kinds of situations. The counsellor therefore helps the client to make
decisions for himself or herself during the process. The counsellor therefore
provides adequate information about the client and his environment so that
the client could have insight to make his or her own decisions. Another
significant feature of counselling is that recipients or clients are mostly worried
or disturbed. It is the abnormality of the client’'s situation that calls for
professional assistance to help resolve the said need or situation. For this

objective to be attained, the client should co-operate with the counsellor.

Counselling is curative in nature. It is provided when a problem has already
occurred and with the help of professional assistance, the emotional distress
of the client is cured. This could be achieved when the climate for counselling
is conducive by the counsellor communicating empathy, unconditional positive

regard, and congruence to the client.

Counselling is almost always emotional and involves strong feelings. It is
intimately personal and highly emotional as the counsellee talks about his or
her total life and exposes himself/herself completely to the counsellor who is
ready and willing to offer help. Another characteristic feature of counselling is
that it takes place between only two persons at a time (Individual
Counselling). A teacher trainee or client and a professional counsellor who

ensures greater confidentiality in the process. With the assurance of
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confidentiality, the student-teacher or the client is free to share his or her
predicaments without fear or reservations. Counselling can also take place
between the counsellor and two or more clients having similar challenges.
Counselling as opined by Fosu-Ayarkwah et al (2018) is a continuous process
that goes on throughout the individual’s lifetime. It considers the longitudinal
development of the individual (from birth throughout life). Counselling should

therefore not be seen as a one-time activity.

Counselling is highly specialized and professional, that is provided only by
professionally qualified and trained persons who have gone through courses
in behavioural sciences and are well versed in the use of interpretations of
tests and counselling techniques. People who are not trained are not
expected to play the play of counsellors. In their view, King et al (2013)
postulated that, counselling is very specific and as such focuses on the direct
needs such as problems and feelings of the client. They also added that, it is
affective in nature hence it deals with values, emotions, feelings and needs of
the client.

Apart from the various views shared by the various authorities on the
characteristics or features of counselling, | understand that counselling is
client initiated unlike guidance which is mainly initiated by the counsellor.
Here, it is always the client who shares his worries, anxieties, emotions, and
problems with the experienced professional person for counselling processes

to begin. That is, counselling starts from the doorsteps of clients.

School counselling is a recent phenomenon in the schools (Yagi, 1997). Even
more recent, school counselling is included in some primary schools. School
counselling is what the school counsellor does. The school counsellor is a
licensed clinical psychologist who does individual therapy by training. The
school counsellor comes to the school once a week to do individual
counselling and provide consultation. The role of the school counsellor is
limited and directed towards at-risk students. School guidance is integrated
within the school system. Each teacher does classroom guidance, which is
incorporated in the curriculum (that is, moral education) and included in the
schools’ activities. In the primary schools, there are teachers in charge of

specific guidance areas to support the classroom teachers. As part of their
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adjunct role, there is a teacher who is assigned to support the classroom
teachers with the children’s discipline and educational life; a teacher who is
selected to aid the classroom teachers with the children who may encounter
personal/social problems; and a teacher appointed to help the classroom
teachers with grade level children who may face problems. Classroom
teachers consult with these teachers who oversee the overall student
guidance in the primary school. There are among others, approved
techniques employed in different types or styles of counselling sessions which

is ultimately geared towards a certain positive outcome.

According to Dood (2009), the psychological counselling for instance
maintains a process that follows a defined path of steps in a sequence
formula. It is important to follow this process because of the power of human
emotions and because of the real need to arrive at a desired outcome of the
counselling. In his argument, Dood (2009) confirms the first step of this
sequence process is the active listening and observation of the client. Is he or
she relaxed or disturbed and agitated? Can eye contact be held or is the
person's attention darting and being deflected everywhere? Is the body
language telling you something? Is the body posture generally open or closed
and defensive? He further postulates that the observation should involve a
check on clearly consecutive negative emotions from the client especially

fear, anxiety, anger, and guilt.

According to his submission therefore, whatever is realized from the listening
and observation session should be ‘fed back’ to the client and advised on
being the very parts that needs to be worked on. Unless these negative
feelings are actively confronted, no progress can be made with behaviour
modification and with goal setting. The concrete act of providing some
feedback on the outcome of this session of negativity and bringing strong
emotions to bear may take a considerable amount of time over several one-
hour sessions. Some suggestions like 'you can do something about this’ may
be timely and empowering. Build up the perception of skills and self-esteem,
systematically rewarding all progress including any 'baby steps' taken in the
right direction towards the agreed-upon goals. Reward in this context of

counselling means giving the person focused attention, acceptance, approval,
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and praise. These social reinforce personnel are very potent in supporting
changes in behaviour.

Kersey (2009) has analytically observed that faith is the most critical step in
creating success. If people do not believe in themselves or in what they are
doing, it becomes almost impossible to accomplish any project or task. In
other words, Kersey highlights on the fact that the more an individual
conscientize his belief on something, the higher his chances of succeeding.
Believing in oneself in all we do is a necessity to propel the completion of
whatever task it is, as well as believing in a process. This somewhat seem
simple, and we may all agree about the necessity of it but there are still
people who mostly fail in their effort to achieve because they do not believe in
themselves and as much as in the process. A very prime reason why people
go through deeper struggle in overcoming emotional trauma or distress is that
they really do not believe in themselves in the first place and do not believe

that counselling or psychotherapy can help in any way.

Certain activities on the media may be the roots of their disbelief of the power
of counselling or psychotherapy in assisting or improving issues of this sort.
Some may view counselling as for the weak and cowardly. People fail when
they have little or no faith in the healing process of change. The successful
individual understands that it takes believing in oneself and in others to
accomplish a goal or a task. They realize that a certain amount of trust needs
to be placed in a well-trained, well-educated health care provider or at least
explore their lack of trust issues with the therapist in the beginning phase of
counselling. This lack of trust in others may stem from early childhood issues

and be a primary source of a person's pain (O’Leary, 2006).

Empathy, maturity, and warmth are classified as the basic personal qualities
of which a counsellor should possess without question. In totality, the practice
or system of counselling is an active one that varies automatically from
passively just listening to problems. It goes way beyond listening to the
challenges facing a client. Counselling deals with personal, social, vocational,
empowerment, and educational concerns. A counsellor may only concentrate

in an area of his expertise since all areas are considerably broad, especially,
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when it deals with the behaviour or reactions of human beings
(Kirschenbaum, 2009). These areas may include intra and interpersonal
concerns related to school or college adjustment, mental health, aging,
marriage or family issues, employment, and rehabilitation. Counselling is
conducted with persons who are considered to function within the “normal
range”. Clients have adjustment, developmental, or situational concerns; and
their problems require short-term intervention. They are not considered “sick”
but “stuck”. Sometimes they just need information, but usually they are

looking for a way to clarify and use the information they already possess.

Counselling is theory-based and takes place in a structured setting.
Counsellors draw from several theories and work in a structured environment,
such as an office setting, with various individuals, groups, and families.
Counselling is a process in which clients learn how to make decisions and
formulate new ways of behaving, feeling, and thinking. Counsellors focus on
the goals their clients wish to achieve. Clients explore their present levels of
functioning and the changes that must be made to achieve personal
objectives. Thus, counselling involves both choice and change, evolving
through distinct stages such as exploration, goal setting, and action (Shayo,
2011).

Counselling encompasses various subspecialties. Subspecialties include
school or college counselling, marriage and family counselling, mental health
counselling, rehabilitation counselling, addiction counselling, and career
counselling. Each has specific educational and experimental requirements for
the practitioner. Thus, counselling can be more precisely defined as relatively
short-term, interpersonal, theory-based processes of helping persons who are
psychologically healthy to resolve developmental and situational problems
(O’Leary, 2006). Counselling activities are guided by ethical and legal
standards and it goes through distinct stages from initiation to termination.
Personal, social, vocational, and educational matters are all areas of concern;

and the profession encompasses several subspecialties. A practitioner must
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complete a required course of study on either the master’s or doctoral level to
be licensed or certified as a professional.

2.24.1 Types of counselling
There are two major types of Counselling, namely: individual counselling and

group counselling. Other types are peer counselling, crisis counselling,

preventive counselling, remedial counselling, and developmental counselling.

22411 Individual counselling
This is referred to as one-to-one Counselling. It occurs between the

professionally trained Counsellor (Therapist) and his client (Counselee). The
goal of this is to help the client to understand himself, clarify and direct his
thought, to make a worthwhile decision. Through this, clients’ problems are
alleviated. Ojo (2005) remarked that it is mainly to bring about change in the
client either by altering maladaptive behaviour, learning the decision-making
process, or preventing problems. Individual counselling allows confidentiality
in counselling sessions as clients would always feel secured to share

thoughts and feelings without reservations.

Individual counselling as defined by Ojo (2005) is the counselling which
focuses on the individual's immediate or near future concerns. Individual
counselling may encompass career counselling and planning, grief after the
loss of a dear one or dealings with problems at the workplace before they
become major challenges. It is the one-on-one discussion between the
counsellor and the client who is seeking treatment. The two form an alliance
relationship or bond that enables trust or personal growth. Individual
counselling makes room for the counsellor to provide three core conditions or

(essential attributes) that are in themselves therapeutic. These are.

e Empathy - the ability of the counsellor to place himself or herself in
another person’s (clients) position to explore his feelings and anxieties.

e Unconditional positive regards — this is about the counsellor’s special
ability to give warmth, positive feelings, or positive attitude regardless
of the client’s odd behaviour.

e Congruence — being honest, confidential, and open to share life

experience with client as well as giving assurance of hope.
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These together with good relationship between client and counsellor ensures
healing and change in the client. Mcdowell and Hostetler (2014) has opined
that individual counselling can be transpersonal, transactional, analysis
existential personal construct or gestalt counselling depending on the nature

of the client’s needs or issues at hand.

2.2.4.1.2 Group counselling

This is a counselling session that takes place between the professionally
trained counsellor and a group of people. Number of this group should be at
least ten, to have a cohesive group and an effective well controlled
counselling session. Members of the groups are clients/counselees whose

tasks or problems that are meant for resolution are similar.

Group counselling is a form of therapy which posits that people benefit from
shared experiences. Usually, group counselling is focused on an issue, for
example anger management. In group counselling, the counsellor usually
facilitates the group activities by managing group members. Group members
on their part contributes by sharing views, ideas, sentiments, feelings, and

expertise to help solve a common problem or challenge.

According to King et al, (2013), one of the principles behind group counselling
is the idea that dealing with specific issues may cause isolation and the
feeling that one is alone facing one’s problem. They further asserted that
group counselling attempts to assemble people with similar or common issues
to enforce that, difficulties are not singular to one person. Cherry (2020) has
enumerated several advantages of group counselling. Among these are:

Group counselling allows people to receive the support and encouragement of
the other members of the group. People participating in the group session can
see that others are going through the same thing or even worse which can
help them feel less alone. Group counselling, to Cherry (2020), can also serve
as role models to other members of the group. By observing someone
successfully coping and handling his or her problem, other members of the
group can see that there is hope for recovery. As each person progresses,
they can, in turn serve as a role model and a supportive figure for others. This

can help foster feelings of success and accomplishment.
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Group therapy or counselling is often very affordable. Instead of focusing on
just one client at a time, the counsellor can devote his or her time to a much
larger group of people. This ensures the economy of time. Group counselling
also offers a haven. The setting allows people to practice behaviours and
actions within the safety and security of the group. This implies people are
encouraged by the behaviour of others to change aspects of their lives.

Working in a group also enables the counsellor to see first-hand how each
person responds to other people and behaves in social situations. With this,
the counsellor can provide valuable feedback to each client. Clients also learn
social skills and how to interact properly with their colleagues. The authors
however could not provide evidence of confidentiality in group counselling
which is also a pivot of counselling. Group members have no confidential
relationship with the counsellor and as such private issues cannot be handled
in group settings. Again, altruism is a fundamental element in group
counselling as members share strengths and weaknesses to boost self-
esteem. However, in a situation where the counsellor does not have firm
control over the group, bad nuts amongst group members can influence

others negatively.

During group counselling, a free atmosphere is allowed, and freedom of
speech is encouraged. The counselees are free to express themselves
individually as Counselling progresses so that problems to be resolved would
be open for all to consider and benefit from. All counselees express their
feelings and the counsellor during group counselling is to help remove the
marks covering the problem. He helps open the problem with the professional
competence and knowledge he possesses. The counsellor is not just a
member of the group; he is to direct the affairs and situations. This type of
counselling helps to remove egocentrism, self-centredness and personal
social issues and rather instil ‘we’ are feeling and togetherness among peers
or persons with common or similar issues. It also enables individuals in a
group to express their feelings and sentiments without fear or been

intimidated as members always see themselves as either peers or partners.
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Group counselling can take a form of orientation, education, teaching or
preaching.

Many educational institutions in the past have been involved in strikes that led
to mass destruction of property worth millions of Cedis or Dollars all because
of lack of counselling to help erase confusion and stress that erupted on the

minds of people.

2.2.4.1.3 Developmental counselling
According to Kankam and Onivehu (2000) developmental counselling is “an

ongoing process that occurs throughout an individual's entire life span. It
focuses on helping clients to achieve positive self and personal growth at any
stage of their lives” (p.14). According to Nyarko-Sampson (2010),
developmental counselling is the assistance given to individuals to help them
cope with problems associated with the developmental stages in life. For
example, the adolescents need counselling to cope with the physiological and
psychological changes that occur at that stage of development.
Developmental counselling is not problem solving but rather, aims at helping
the individual to know, understand and accept himself. Development
counselling is a counselling approach which was developed by Allen Ivey with
the sole aim of understanding and helping people. It is basically based on
theories of individual uniqueness, human growth, and development, family,
and environmental systems, multicultural awareness, and change.
Development counselling may in most cases be defined as an integrative
Meta theory that incorporates other theories and counselling approaches in a

systematic way.

The theories associated with developmental counselling is varied and mostly
in philosophical writings. These can be referenced theoretically to theories of
Plato and the research and applications of Jean Piaget. Both writers proposed
four levels or styles of thinking that are linear and qualitatively different. In the
allegory of the cave, Plato explained the transition of the enlightenment. A
slave chained in the dark with only candles of light, sees shadows on the
walls. The slave creates stories to explain the shadows. After the slave

emerges from the cave, the true meaning of the shadows become clear. Upon
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returning to the clave, the shadows no longer have the same meaning. This
constitutes a permanent change in perspectives and in ways of thinking. It is
impossible to return to earlier stages of thinking. A “blind spot” has been

removed.

Piaget also studied the cognitive development of children and proposed four
sequential stages in the development of thought processes. These stages are
liner and hierarchical. They are also qualitatively different. The sensory motor
stage is seen in the infant who experiences the world through the five senses:
taste, touch, hearing, smell, and vision. The preoperational child begins to
develop mental images to develop things that are not physically present.
Lacking life experiences, these images are often incomplete or flawed. Young
children therefore begin to develop a concrete understanding of the world.
This allows people to think logically rather than magically to explain events.
Adolescents enter a final stage of development and can understand abstract

concepts.

For its effectiveness, the developmental counselling session provides a
means for the counsellor to assess his or client accurately and choose
interventions most likely to assure successful counselling outcomes. The
growth and continues change in the life of individuals opens an avenue for
certain unique life experiences which combines to create an exclusive life
story for them. These stories always tell how they make sense of their life
experiences and transitions. How they dealt with the changes and challenges

of each life period with experiences, becomes part of their life story.

22414 Preventive counselling
Preventive counselling is the provision of assistance to individuals that will

enable them to avoid certain unpleasant situations or adopt behaviour which
might later give them problems. In support of this, Taylor and Buku (2003)
stated that preventive counselling may encompass all the maladaptive
behaviours that the society is trying to prevent. Some of which are drug
abuse, sexual promiscuity, unwanted pregnancy, examination malpractices,
smoking marijuana, alcoholism, poor study habits, excessive absenteeism,

juvenile delinquency, among others.
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Looking at the above assertions, preventive counselling is very essential in
preventing ill-disciplinary acts in schools. Also, in the views of the researcher,
trying to prevent the occurrence of a maladaptive behaviour is far better that

allowing it to occur and later trying to solve it.

2.24.15 Remedial counselling
Remedial, facilitative or adjustive counselling is where appropriate counselling

techniques are employed to help bring to normalcy anti-social or unacceptable
behaviours (Taylor &Buku 2003). This type of counselling is normally
employed for students who have involved themselves in certain antisocial
acts. For example, a student involved in examination malpractices needs this

type of counselling.

2.2.4.1.6 Crisis counselling
Crisis is any situation in which people lose their ability to cope and work

through existing problems. Crisis counselling or intervention changes how
individuals react to a crisis. The goal is to provide tools for the needs of those
in crisis so they can return to normality in their daily lives. Kankam and
Onivehu(2000) defines crisis as “a state of disorganization in which the client
faces frustration of important life goals or profound disruption of his life cycle
and methods of coping with stress”. Crisis counselling is therefore the process
of helping people to develop adaptive problem-solving mechanisms so that
they can return to the state at which they were functioning before the crisis
occurred. Crisis situations may be related to thoughts of suicide, a rape victim,
victims of sexual harassment, unwanted pregnancy, examination failure,
divorce, loss of a beloved one, drug abuse and other disappointments in life.
Crisis counselling is very relevant as students in crisis often commit suicide as

a way of solving their problems.

The reaction people present in crisis situations is diffused using assurance
that others undergoing similar circumstances are reacting normally and the
reactions are usually temporary. During this elevation of anxiety and stress,
individuals are more likely to accept help and guidance to cope with the crisis.

Crisis events leave individuals in a weakened state, allowing different
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influences. Time is essential in these circumstances. Although employed
techniques and approaches can be applied for long-term, short-term is critical
in diffusing any destructive behaviour that may be present. Short-term
assistance is most beneficial in crisis intervention and includes linking
functions allowing for referral to support groups and reinforcement of coping
skills. The theoretical approaches that are applied in crisis intervention vary.
The widely used technique for coping strategies is relaxation techniques,
including exercise. Journaling has been used for crisis individuals. Journaling
encourages individuals to write down their thoughts and reactions to a
situation, including feelings and emotions that may arise during reflection.
Other approaches appropriate in these situations include cognitive, narrative,
cognitive-behavioural therapy, family systems, and experiential/existential
therapy. No single theory or practice can be applied to all crisis situations
(Rothman & Sager, 1998).

In intervention, social workers assist clients in developing mature defence
mechanisms. Clients may practice new defence mechanisms by citing
situations they have been enmeshed in, by reflecting on how they have acted
in those situations, and then by discovering more productive ways they could
interact in similar situations. A key aspect of intervention is helping people to
first acknowledge their defence mechanisms are maladaptive. With support
from clinicians, clients can learn how to interact in healthier ways. When
clients do not receive adequate nurturing during their formative years, they

may benefit from validation clinicians offer (Rothman & Sager, 1998).

The goal of intervention is to help clients develop behaviours that will lead to
positive interactions and advancement. According to Corey (2012), an
integrative approach to counselling and psychotherapy is best characterized
by attempts to look beyond and across the confines of single-school
approaches in order to see what can be learned from, and how clients can
benefit from other perspectives (Arkowitz, 1997). Integrative counselling is the
process of selecting concepts and methods from a variety of systems. The
integrative approach can ideally be a creative synthesis of the unique

contributions of diverse theoretical orientations, dynamically integrating
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concepts and techniques that fit the uniqueness of a practitioner’s personality
and style. Since the early 1980s, psychotherapy has been characterized by a
rapidly developing movement toward integration. This movement is based on
combining the best of differing orientations so that more complete theoretical
models can be articulated, and more efficient treatments developed (Goldfried
& Castonguay, 1992).

One reason for the trend toward psychotherapy integration is the recognition
that no single theory is comprehensive enough to account for the complexities
of human behaviour, especially when the range of client types and their
specific problems are taken into consideration. Because no one theory has a
patent on the truth, and because no single set of counselling techniques is
always effective in working with diverse client populations, some writers think
that it is sensible to cross boundaries by developing integrative approaches as
the basis for future counselling practice (Lazarus, 1996).

Many therapists identify themselves as “eclectic,” and this category covers a
broad range of practice. Perhaps at its worst, eclectic practice consists of
haphazardly picking techniques without any overall theoretical rationale. This
is known as syncretism, wherein the practitioner, lacking in knowledge and
skill in selecting interventions, grabs for anything that seems to work and often
making no attempt to determine whether the therapeutic procedures are
indeed effective. Pulling techniques from many sources without a sound
rationale can only result in syncretistic confusion (Lazarus, 1996). There are
multiple pathways to achieving an integrative approach to counselling
practice. Three of the most common are technical eclecticism, theoretical
integration, and common factors (Arkowitz, 1997). Technical eclecticism tends
to focus on differences, chooses from many approaches, and is a collection of
techniques. This path calls for using techniques from different schools without
necessarily subscribing to the theoretical positions that spawned them. In
contrast, theoretical integration refers to a conceptual or theoretical creation
beyond a mere blending of techniques.

This path has the goal of producing a conceptual framework that synthesizes
the best of two or more theoretical approaches under the assumption that the
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outcome will be richer than either of the theories alone (Norcross & Newman,
1992). The common factors approach attempts to look across different
theoretical systems in search of common elements. Although there are
differences among the theories, there is a recognizable core of counselling
composed of nonspecific variables common to all therapies. This perspective
on integration is based on the premise that these common factors are at least
as important in accounting for therapeutic outcomes as the unique factors that

differentiate one theory from another.

2.3 PROSPECTS AND CHALLENGES OF GUIDANCE AND

COUNSELLING

The prospects of the concept of guidance and counselling in itself is
deemed by different authors a driving wheel in the aid of shaping a more
effective school environment and to provide students with unique
developing opportunities aimed at national development and subsequently
international push. The service roles must evolve to meet the needs of
individuals who experience it to ensure that it has a significant impact.
Nayak (2004) predicted that beyond year 2000, the following
characteristics of guidance will stand out:

1. First the counsellor will go where people are; outreach will be a major
strategy.

2. Secondly the service will be available lifelong; the school age emphasis
will have disappeared.

3. Thirdly, much of the counsellor’s works will emphasize prevention while
crisis help will be provided.

4. Finally, the counsellor increased versatility will require a sound
background in theory, research and techniques and the quality of
preparation will rise.

These expectations will presume that all individuals across the globe will in
the future be involved in rendering guidance service to others. In this case no
social strata or subculture will have an edge over the other and individuals or
groups will have their fair share of the guidance and counselling programme.

For this reason, it is anticipated that institutions and agencies in this sector will
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then be able to collaborate more effectively especially in creating
opportunities for guidance workers to understand well what goes into it
therefore have a good relationship with their colleagues. Most of the
destructive features in the environment that generate problems will be
eliminated, thus changing the task of agents. Personnel capacity will be
developed, gaining in-depth understanding of other cultures and the building
of effective working relationships. The guidance service will therefore involve
agenda which will basically rely on the effort or contribution from the
community being practiced, the working world and schools where students’
progress will be based on competency. Other aspects of the role would
involve legal status, ethical practices, professional organization and

counsellors’ supply and demand (Akinade, 2012).

These affirmations heave some light on the capabilities of the concept of
guidance and counselling programmes which call for an empirical approach to
studying the instruction of substantive counsellors and putting in place
structures to expedite the supply of the service. Accumulative complications of
our contemporary life have also placed new and different tasks on institutions,
homes, and the youth. Institutions around the globe are not very much fortified
with the needed skills, competencies, and logistics to meet the evolving
challenges. The home may not be aware that it creates some of the problems
for children. To arrest these contests, the young citizen must be adequately
involved and prepared to face head on the socio-economic realities of life as
well as the psychosocial and emotional challenges associated with life.

2.4  DISCIPLINE AND ILL-DISCIPLINE BEHAVIOUR EXPLAINED

Discipline as a term is often confused by many as a physical punishment. This
is not really the case since they are quite different. Most individuals when
growing up misinterpreted discipline as punishment as it could lead us feeling

hurt, upset, and unfairly treated.

On the contrary, discipline is really about guidance. It is a way to keep
children safe as they find out about their world. It can further be said to be an
art that requires knowledge, skills, sensitivity, and self-confidence. Like any

art, it is one that you acquire through training and experience and it becomes
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easier with practice. Discipline in general terms, means training that makes
people more willing to obey or more able to control themselves, often in the
forms of rules, and punishments if these are broken. Discipline in the school
system is described as the required action, taken by a teacher toward a
student or group of students, after the students’ behaviour disrupts the
ongoing educational activity or breaks a pre-established rule created by the

teacher, the school administration, or the general society (Mohapi, 2014).

Discipline can also be referred to as ‘the readiness or willingness of an
individual to demonstrate decent and decorous conduct, respect for authority,
high sense of responsibility, love for orderliness, eagerness to discharge
duties with promptitude and efficiency’. When an individual fails to discharge
these characteristics, ill-discipline behaviour is said to have occurred (Afolabi,
1998). In a much broader sense, we can say that discipline is orderliness,
which is the opposite of muddle and it is the essential requirement of any
society. Nwankwo (1981) also sees discipline in the following light: discipline
is a system of guiding the individual to make reasonable decisions. In
classroom teaching, discipline means the control of a class to achieve
desirable behaviour. Discipline involves self-control therefore a disciplined
person knows and takes the right course of action most of the times. He is
guided not simply by self-interest but also by the consideration of the interest
of others. The concept of school discipline and school rewards has the similar
objective of assisting students to make maximum achievements in their
academic pursuits. According to Nwankwo (1981), “disciplined behaviour
involves characteristics such as self-sacrifice, diligence, co-operation,

integrity, consideration and sympathy for others as well as the fear of God.

The word discipline comes from two Latin words “discipulus” which means
“‘pupil” and “disciplino” meaning teaching. Putting the two Latin words
together, discipline therefore is teaching a learner or student to become
responsible and obedient. To affirm this, Dinkmeyer (1995) cited in Bediako-
Asare and Adzroho (2013) opined that discipline is a virtue that taught to
make an individual bold to function meaningfully in society. It is about
upholding genuineness and fairness. Kissiedu (2004) on his part has said, it is
systematic and orderly behaviour that enables individuals to achieve personal
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and societal goals. Discipline is a fulcrum in achieving personal, societal, and
general goals of persons and institutions. Thus, discipline is a necessary
virtue in any academic endeavour for the achievement of both personal and
institutional objective (Fia, 2009). Alternatively, ill-discipline behaviourwhich is
the focus of this study has many diverse definitions due to its predominant
occurrences in any organization or institution around the globe. Its popularity

has in effect brought about its many definitions.

lll-discipline behaviour can simply be mode of life not in conformity with rules
and non-subjection to control. Factually, ill-discipline behaviour is a
multifaceted phenomenon concerning its spectacles and causes as well as its
meanings and functions in the social, psychosocial, and pedagogical fields.
Amado and Freire (2009) made clear the various faces in which ill-discipline
behaviour can turn out to be. According to them, the first level of ill-discipline
behaviour they said is the major situations. With this, they pointed out that
these incidents of first level ill-discipline behaviour are the most disruptive
nature which turns out to derail classroom peace or proper functioning in a
classroom setting. Other incidents which they framed out into the second and
third levels of ill-discipline behaviour are the conflicts among peers and the
conflicts within teacher — student relationship which might be taken on

proportions of violence and even delinquency.

Individuals willingly or unwillingly violating laid down rules of an institution,
which hampers the smooth running of the institution, are described as ill-
discipline behaviour. The social, psychosocial and pedagogical “meanings”
and “functions” of these actions should take; primarily into account the “level”
within their display is situated. The contextual analysis of the actions of ill-
discipline behaviour, in a broader meaning, conferred herein, reveals that
such behaviours are not always “offensive” (as general opinion does believe),
but also “defensive” as a student’s shield to protect his/her image and
“dignity”, or as a strategy of “maintenance” and “survival” towards physical,
psychic and moral rhythms and constraints of school and of the classroom
Amado and Freire (2009).By extension, the term ill-discipline behaviour
connotes the violations of school rules and regulations capable of obstructing

the smooth and orderly functioning of the school system. lll-discipline
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behaviour breeds corruption and other related social vices. With reference to
a research embarked on by Gaustard (2005), discipline in schools has two
main objectives. The first is to ensure the safety of the staff and the students
themselves and then secondly, it is to create a conducive environment,
suitable for learning. Acts of ill-discipline behaviour occasioned by students’
misconducts involving violent and criminal behaviour defeat the goals of
education. Guralnik (1974) defines ill-discipline behaviour as “lack of
discipline”. According to him, “discipline is training that develops self-control,
character, or orderliness; orderly conduct, acceptance or submission to
authority and control; strict control to enforce obedience and treatment that
corrects, punishes or checks individuals’ excesses. lll-discipline behaviour
according to (Timothy, 2008: 110) is the direct opposite of discipline i.e., lack
discipline. He further quoted Tunor (2002) who defined it as any act that does
not conform to the societal values and norms. He went further cited Otu
(1995) who also define ill-discipline behaviour as unruly acts and behaviours,
acts of lawlessness and disobedience to school rules and regulation. Acts of
ill-discipline behaviour if allowed to incubate under current favourable
conditions by education providers and consumers could hatch a monster that
will be difficult to exterminate (Idu & Ojedapo 2011; Tunor 2002).

In addition, ill-discipline behaviour is also defined according to Akindiji
(1996:5) adapted by Nwakoby (2001: 12) as “an act of misconduct which not
only physical act but could also be a thing of the mind”. The above definition
presupposes that ill-discipline behaviour is an act of wrongdoing, which must
not necessarily be seen from a student’s action, but the mood of such student
could be interpreted as an act of ill-discipline behaviour or misconduct.
Osezua, Abah, &Gberevbie (2009) also delineated ill-discipline behaviour as,
a disregard to lay down standards of behaviours, rules and regulations of a
social system. From this assertion therefore, it could be said that ill-discipline
behaviour is negligence of norms and cultures of a social system. The above
definitions of ill-discipline behaviour therefore be the behaviour and action
which deviates from acceptable and approved mode of behaviour in a society
or an institution. lll-discipline behaviour is any form of misbehaviours which

the student(s) can display in the following ways; general disobedient to
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constituted authority, destruction of school property, poor attitude to learning,
abuse of seniority, immoral behaviour, drug abuse, stealing, lateness, truancy,
dirtiness quarrelsome, use of abusive or foul languages, rudeness,
gangsterism or cultism, as the forms of ill-discipline behaviour in schools are

inexhaustible.

Timothy (2008) also confirmed that the concept of ill-discipline behaviour can
be said to be the unwillingness of students to respect the constituted
authority, observe and obey school rules and regulations and to maintain high
standard of behaviours conducive to teaching learning process and essential
to the smooth running of the school to achieve the educational objective with
ease. Furthermore, ill-discipline behaviour as a concept could also be lack of
self-control and utter disregard for constituted authority. It could therefore be
deduced that ill-discipline behaviour is one who does not fit in properly into the
system in which he finds himself and as such cannot contribute positively to
the improvement of the society (Nwakoby 2001). In the context of a school
system, a student is said to be disciplined if his behaviours, actions, and
inactions conform to the predetermined rules and regulations of the school
concerned. But, when this is not the case, such a child or student is said to be
ill-discipline behaviour. School ill-discipline behaviour is further defined by
Igwe (1990) as, “any mode of behaviour, action and conduct that deviates
from the established and approved rules and regulations of a school and the
acceptance code of behaviour, action, norms and the ethics of the society at
large”. Going by the above explanation therefore, any behaviour and action
which deviates from acceptable and approved mode of behaviour could be

regarded as ill-discipline behaviour act.

In the higher educational system, the purpose of discipline is to produce
graduates who will be well behaved in the society by differentiating what is
good from what is bad and striving to do good for the general welfare of the
society.lll-discipline behaviour at times arises in educational field when there
is too much laxity in the enforcement of rules and regulations (Asiedu-Akrofi,
1978). | proffer that when rules and regulations are enforced in learning an

environment, learners unconsciously or consciously learn the rules and abide
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by them. Fontana (1986) cited in Bediako and Adzroho (2013) on his part
said, ill-discipline behaviour occurs when there is lack of organized leadership
and facilities for learning and teaching are not available. Mankoe (2002) also
opined that for lectures to provide positive structures in the classroom and
lack of positive attitudes, as well as humour in teaching results to ill-discipline
behaviour. He also added that some tutors lack of professionalism such as
dating and having sexual affairs with students, contribute to ill-discipline
behaviour in academic environment. lll-discipline behaviour is therefore the
failure to adhere to rule and regulations governing an institution or
organization. It is also lack of obedience or conformity to existing norms (Fosu
-Ayarkwah&Fia, 2018).

2.5 THEORIES OF ILL-DISCIPLINE BEHAVIOUR

2.5.1 Individual psychology

Ansbacher & Ansbacher (2016) believes that every individual has a goal
he/she sets to achieve in life. It is the goal set by a person that explains the
sort of behaviours he/she exhibits at any point in time. He also emphasized
that the motivation to achieve the set goals causes feelings of inferiority in
every person and that the final goal of every individual in life is to be superior.
He added that the quest for superiority is what guides people to either be
constructive or destructive. And if an individual’'s goals are formulated in a
destructive manner it then leads to domination and exploitation of others
around him or her. It could therefore be inferred that students who exhibit
domineering attitude over their peers using foul languages and bullying as
forms of school ill-discipline behaviour acts could have set their goals in a

destructive manner.

Besides, under Adler's simple typology of personality, he categorized some
individuals as the “ruling type” and added that the individuals within this
category lack social interest and courage. They do not believe in the
importance of equality and cooperation between people and when they are
faced with problems and they are unable to solve, they tend to act in
antisocial ways. He added that their own striving for superiority and power is

so unrealistic that they exploit and harm others to achieve their goals. Typical
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examples of those students who exhibit this trait are the bullies and the gangs
who often frighten their colleagues in the classroom and in the school

premises (Carlson, Watts &Maniacci, 2006).

Lahey (2003) in support of this added that the primary struggle in personality
development was the effort to overcome feelings of inferiority in a social
relationship and to develop feelings of superiority. The task of personality
development according to Adler is to outgrow the inferiority of childhood and
see ourselves as competent adults. Lahey added that to overcome inferiority,
people might behave in ways that are unacceptable. This might be the reason
why some students indulge in unacceptable behaviours in colleges of
education to feel superior. Additionally, if the individuals are constantly
manifesting their hostile behaviours toward other weaker students
successfully without being checked and cautioned by the school authority, the
entire staff they may end up forming a secret — cult to maximally achieve their
goal of superiority.

In terms of therapeutic goals, the purpose of counselling is to restore faith in
the client to overcome the feelings of inferiority by using appropriate and
realistic strategies (Kankam & Onivehu, 2000). The therapeutic role and
relationship between the client and the counsellor are characterized by
therapeutic contract, mutual respect and equality, shared responsibility both
parties must be active in the therapeutic relationship. According to Corey
(1986), the Adlerian theory is not bound by any technique and procedure but
uses variety of techniques. Adlerians tend to be eclectic in drawing from many
techniques that will suit the unique needs of their clients. Some of the
techniques they use are attending, encouragement, paradoxical intention,

confrontation, suggestion homework and assignments.

2.5.2 Social learning theory (Pavlov and Bandura)

The major assumption of social learning theory is that all behaviours whether
adaptive or maladaptive, social, or antisocial, defiant, or non-defiant,
praiseworthy, or condemnable are learned and can also be unlearned. It could

be said therefore that all manners of ill-discipline behaviour acts that pervade

56| Page



our schools and colleges today or that are prominent among students are the
result of poor learning experiences. The influx of and acceptance of some
western cultures that are not in consonance with the practices and norms in
our country are being practiced by adolescents. These adolescents carry out
these practices without adequate censor within or outside the school
premises. Makinde (2004) added that “adolescents” which is the proper
appellation for the secondary school students because of their age bracket
are rebellious against adults, and against convention through exhibition of

acts of ill-discipline behaviour.

Albert Bandura, also a key proponent of the social learning theory
(observational learning, modelling or vicarious conditioning) opined that
individuals acquire attitudes or behaviours simply by observing others
(Bandura, 1977 cited by Baron, Branscombe& Byrne, 2009). Hansell and
Damour (2008) also asserts that people learn by observing and imitating other
people’s behaviour, but the behaviour observed could be normal or abnormal.
Hansell and Damour (2008) further demonstrated children who watch an adult
act aggressively towards a large doll (the famous bobo doll), would later act
aggressively towards the doll themselves, whereas other children who
watched an adult play calmly with the same doll imitated the calm adult’s
behaviour. Modelling can contribute to aggression as well as to many other
potentially problematic behaviours. This is a clear indication that some student
in the colleges of education in Ghana might imitate negative or ill-disciplinary
behaviours of their parents, teacher, peers, and other significant adults in the

society.

Additionally, Lahey (2003) asserted the role of social learning in personality
development. In his view, a person will develop an adequate personality, only
if he or she is exposed to good models and is reinforced for appropriate
behaviour. Lahey further stated that an inadequate learning environment on
the other hand will result in inadequate personality development. All these
assertions of Lahey could explain why the behaviour of some students in the
colleges of education could be described as the development of inadequate
personality because exhibiting negative behaviours has become part of their
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daily functioning. Ciccarelli and White (2012) in support of this assets that
when children imitate appropriate behaviour, they should be reinforced with
positive attention. Inappropriate behaviour on the other hand should be
ignored or actively discouraged. The use of counselling approaches to

discourage inappropriate behaviour is therefore a welcomed idea.

2.5.3 Rational emotive behavioural theory by Albert Ellis
The philosophy and basic assumption of this theory stipulates that human

beings are born with the potential for both rational and irrational thinking that
affect their behaviours. Ellis also indicated that human being could think
logically and thereby behave logically. Again, human beings can think
illogically and equally behave illogically. It is therefore generally believed that
people who think irrationally and illogically behave in unacceptable ways. The
goal of this therapy is to attack and eliminate self-defeating beliefs that affect
behaviour negatively and assists clients to adopt a more realistic and rational
behaviours (Kankam and Onivehu, 2000). Ciccarelli and White (2012) also
indicated that clients are taught ways of challenging their own irrational beliefs
with more rational and helpful statements. All these points to the fact that
students in colleges of education could indulge in acts of ill-discipline

behaviour when they think irrationally or illogically.

Ellis (1998) introduced the ABC theory of personality where “A” is activating
event or any stimuli that can ignite a behaviour based on one’s belief “B”
about the event and the consequences of the behaviour “C”. Where people
however behave in unacceptable ways, then they need to reconsider their
belief system, thereby restructuring their belief about the event. Ellis therefore
proposed that the goal of therapy is to assist people to de-indoctrinate
themselves of the old beliefs they hold about events and re-indoctrinate or re-
educate themselves with new beliefs that could help them to behave

rationally.

Neukrug (2011) also added that irrational thinking leads to emotional distress,
dysfunctional behaviours, and neurotic ways of living, as well as people who
tend to be critical of themselves. Rational emotive behavioural therapists also

believed that there is a complex interaction between one’s thinking, feeling
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and behaviour. As such they view the interpretation of cognitive processes as
being mostly responsible for self-defeating emotions and dysfunctional
behaviours. This interpretation could be conscious and or unconscious
(Neukrug, 2011). In other words, the reactions to events are filtered through
one’s belief system and not to the event. However, if the belief system is
irrational, the individual responds with self-defeating emotions and self-
perpetuating dysfunctional behaviours. On the contrary, if the belief system is
rational, the individual responds with emotions that perpetuate healthy ways
of functioning in the world. This exposition depicts the situation of colleges of
education as some students who misconduct themselves have irrational

beliefs that shows in behaviours considered inappropriate.

2.5.4 Behaviour theory
Psychologists have different approaches in studying individuals’ personality,

and one of the approaches is the behavioural counselling theory. Behavioural
counselling is the use of experimentally established principles of learning for
the purpose of changing maladaptive behaviour. Behaviourist sees
psychological disorders as the result of maladaptive learning. Behaviour
therapy is marked by a diversity of views and procedures, but all practitioners
focus on observable behaviour, current determinants of behaviour, learning
experiences to promote change and rigorous assessment and evaluation
(Kazdin cited in Corey, 2009). Unlike Psychoanalysis, behaviour therapy was
not originated by a specific charismatic leader but evolved from a variety of
sources, theorists, and therapists (Antony & Roemer as cited in Austad,
2009). Behavioural counselling can be traced to several theories; among them
are Pavlov, Skinner, Bandura, Wolpe, Krurnboltz, Thoresen, among others.
This exposition covers a brief historical background and general overview of

the theory.

2.5.5 Background of behavioural theory
The behavioural approach had its origin in the 1950’s and early 1960’s. It was

a radical departure from the dominant psychoanalytic perspective. The
behaviour therapy movement differed from the other therapeutic approaches
in its application of principles of classical and operant conditioning to the
treatment of a variety of problem behaviours (Spiegler and Government as
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cited in Kottler, 2004). Historically there are three major phases in the
development of behavioural theory. These include classical conditioning,
operant conditioning, and social learning theory. Classical conditioning
evolved from Ivan Pavlov’'s experiments with dogs. In these experiments
(Pavlov as cited in Akinade, 2012) demonstrated that he could condition a dog
to salivate to the sound of a bell. This was the first demonstration of what
Pavlov called classical conditioning. Wolpe (1958) as cited in Kankam and
Onivehu, (2000) integrated the principle of classical conditioning into a
systematic desensitization process to treat phobias. In operant conditioning,
Skinner as cited in Corey, 2009 proposed that learning cannot occur without
some form of reinforcement. He contended that behaviours that are reinforced
will tend to be repeated and those that are not, tend to be distinguished.
Bandura as cited in Corey, (2009) early work on social learning theory

focused on how learning occurs from observation, modelling, and imitation.

It was during the 1970’s that behaviour therapy emerged as a major force of
therapy in psychology and made a significant impact on education,
psychotherapy, psychiatry and social work. Behaviour techniques were
developed and expanded, and they were also applied to fields such as
business, industry, and child rearing. This approach was now viewed as the

treatment of choice for many psychological problems.

2.5.6 Basic assumptions
The basic assumptions of this theory are very diverse due to its eclectic

nature. However, the central assumption is that man is both the product and
the producer of his environment and as such his behaviour is the product of

learning.

Other basic assumptions of behaviour therapy as highlighted by Kankam and
Onivehu(2000) are:

Behaviour therapy is based on the principles and procedures of the scientific
method. This implies that issues cannot be handled anyhow. A scientific
process must be followed to attain set objectives. Behaviour therapy deals
with the client’s current problems and the factors influencing them as opposed

to historical determinants. Counsellors should therefore focus on the client’s
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current situation and offer the necessary assistance. Again, in behaviour
therapy, clients are expected to engage in specific actions to deal with their
problems. Counsellors should therefore act as a guide in assisting the client to

focus on the specific problems.

Furthermore, behaviour therapy is generally carried out in the client’s natural
environment as much as possible. Counsellors should therefore avoid taking
clients to environments that oppose what the client wants. Behavioural
techniques are designed to fit the unique needs of each client. Counsellors
should therefore expose clients to varieties of techniques. The practice of
behaviour therapy is based on a collaborative partnership between the
therapist and the client in two major ways: the client is made aware of the
nature of treatment and course of action; clients are trained to initiate, conduct
and evaluate their own treatment under the guidance of the therapist
(Kankam&Onivehu, 2000).

2.5.7 Major concepts and their meanings
Behaviour is defined as what the person (or animal) does, or actions

performed in response to stimuli, either external or internal. Human behaviour
is viewed as complex behavioural sequences created and maintained by
combination of operant and responding conditioning. Behaviour can be overt,
or visible such as walking, talking, or running, making it easy observable.
Behaviour can also be covert, or performed within the mind, such as thinking,

feeling, self-talk and attitude.
Covert activity is not easily observed but can be measured (Austad, 2009).

According to Oladele (2000), behaviour counselling is the function of
interaction of hereditary and environment. These two are critical in assisting
counsellors to understand the behaviour clients. Classical or Responding
Conditioning; occurs when a stimulus elicits response. In our daily activities
there are several things that we do, that elicit a response that is spontaneous
(not learned but it happens naturally). For example, the sweet smell of food
will elicit salivation. Any activity or event that elicits a response is called

stimulus.
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Operant conditioning according to Kankam andOnivehu (2000) is credited as
the father of the laws of operant conditioning. Operant conditioning states that
if behaviour is followed by an environmental event that brings satisfaction to a
person, then there is every likelihood of the behaviour to be repeated.
Counsellors should therefore assist clients to benefit from the counselling
interaction to repeat a desirable behaviour. Counter conditioning also explains
how a new desirable behaviour is substituted for the undesirable behaviour.
Clients need to be encouraged and rewarded to maintain the desirable

behaviour.

Reinforcers are responses from the environment that increase the probability
of a behaviour being repeated. Reinforcers can be either positive or negative.
Positive reinforcement involves the addition of something of value to the
individual (such as praise, attention, money, or food) because of certain
behaviour. Negative reinforcement on the other hand involves the escape
from or the avoidance of aversive (unpleasant) stimuli. While extinction refers
to withholding reinforcement from a previously response. Extinction can
reduce or eliminate certain behaviours, but extinction does not replace those
responses that have been extinguished. Finally, punishment which is
sometimes referred to as aversive control, in which the consequences of
certain behaviour result in a decrease of that behaviour. The goal of
punishment is to decrease target behaviour. Counsellors should therefore
reward and encourage clients to decrease the undesirable behaviour.

2.5.8 Theory of personality
The theory of personality stipulates that man is either intrinsically good or bad,

but as an experiencing organism who has a potential for all kinds of behaviour
both positive and negative. The purpose of counselling is to assist the clients
to stick to positive behaviour and extinguish negative behaviours. Again, the
focus of behaviourism is here and now which means counsellors should
consider what the client is going through now. In addition, heredity and the
interaction with the environment produce behaviour and form the personality

of an individual (nature-nurture controversy).

An individual’s behaviour is determined by the frequency and types of
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reinforcement provided in life situations. People will therefore exhibit rational
behaviour when reinforced. However, behaviours that are not reinforced will
be extinguished as human behaviour is determined by the goals people set
for themselves or as imposed by the society. This implies that when people
fail to set goals for themselves, society will impose their goals on them.
Therefore, the counsellor should assist clients to set goals for themselves
during counselling. A basic tenet of behaviourism is that all behaviours are
learned whether the behaviours are maladaptive or adaptive. The behaviourist
approach therefore view personality as a pattern of learned behaviours
acquired through either classical or operant conditioning and shaped by
reinforcement in the form of rewards or punishment. The role of the counsellor

is to assist clients to unlearn the behaviours that they have learnt.

2.5.9 Theory of Psychotherapy

Behavioural counselling theory is practical; it concerns itself with behaviours
that are incompatible with local community standards. The behaviourist sees
maladaptive behaviours as being learned behaviours, their development and
maintenance are the same as that of any other behaviour, thus the
behavioural view suggests that since maladaptive behaviour is learned, it can
also be unlearned. Behaviours that are maladaptive either brings the person
into conflict with society or fails to bring pleasure to the person. For example,

it brings anxiety.

People may learn to be anorexic through social learning by observing models.
Behavioural counselling theory assumes that psychological principles,
especially learning principles, can be extremely effective in modifying

maladaptive behaviour.

Rather, behaviour disorders are composed of learned repertoires of abnormal
behaviour. Behaviour disorders also involve not having learned basic
repertoires that are needed in adjusting to life's demands. Severe autism can
involve not having learned a language repertoire as well as having learned

tantrums and other abnormal repertoires.
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Krumboltz and Thoresen (1976) as cited in Essuman, Nwaogu and
Nwachuchu (1990) have discussed these areas which create and maintain

the problems of individuals:

Insufficient reinforcement which implies that, some people for one reason or
the other receive too little of the good things in life. They may have no friends
to share their secrets and feelings. Their good works are not recognized and
rewarded by people around them. They may never experience good outings.
Life therefore becomes a routine, boring, useless and without meaning. Such
individuals have problems of depression, apathy, alienation, powerless and
helplessness. It is therefore the role of the counsellor to assist these people to

overcome their challenges by using proper counselling approaches.

Further, due to “over reliance of single self-defeating reinforce,” people like
gamblers, alcoholics, over eaters and drug addicts rely solely on a single
reinforcer so much that they tend to ruin their health. For example, the home
environment may be hostile. A nagging wife tends to drive away her husband
unknowingly into beer bars. On the other hand. A pampered child may learn
to be an over eater, smoker, a drug addict because his parents allow him the
freedom to do what he likes. This is why group and family counselling is

relevant in addressing some of these challenges.

Finally,excessive punishment in a society like ours where punishment is used
frequently to control behaviour, people grow to develop anxiety of different
types.Behavioural theory also indicates how behaviour disorders can be

prevented by reducing the abnormal learning conditions that produce them.

2.5.10 Therapeutic relationship between client and counsellor
Behaviour therapists do not place much importance to the client/therapist

relationship. However, they regard a good working relationship as an
essential pre-condition for effective therapy. The therapist must play some
skilfulness in bringing about change in the client’'s behaviour. On the other
hand, the client must be actively involved throughout the counselling
relationship. The therapist assists clients in formulating specific measurable

goals. Goals must be clear, concrete, understood, and agreed on by the

64|Page



client and the counsellor. This results in a contract that guides the course of
therapy. Behaviour therapists and clients alter goals throughout the
therapeutic process as needed. The cost-benefit effect of all identified goals is
explored, and the counsellor and the client discuss the possible advantages

and disadvantages of these goals.

Once goals have been agreed upon, a process of defining them begins. The
counsellor and client discuss the behaviours associated with the goals, the
circumstances required for change, the nature of sub-goals, and a plan of

action to work toward the attainment these goals.

2.5.11 Steps in the Therapeutic Process
The behavioural counsellor takes much time with the client to define specific

concerns and to outline specific techniques. A warm, empathetic relationship
is essential before any work can be undertaken. The counsellor must
establish a good working relationship to determine the client’'s problems and
gain his cooperation (Krumboltzas cited in Pietrofesa, Hoffman &Splete,
1984). Blackman and Silberman as cited in Pietrofesa, Hoffman and Splete,
(1984) have suggested four steps, which are paraphrased here to facilitate

this procedure:

e Problem Definition is necessary to determine all the circumstances
surrounding the inappropriate behaviour. What are the client’s
strengths, weaknesses, and limitations? Essentially, the counsellor
needs to ascertain when the problem occurs, what precedes and what
follows it, and what behaviour is reinforcing it to the client. These things
are very essential in assisting clients to overcome their concerns.

e The second one is the ascertainment of developmental and social
history. The client’s history is valuable so far as it may delineate many
problem areas as well as indicate physical reasons for certain
behaviour. The counsellor specifically seeks information about the
client’'s development, the changes that occurred and how he adapted
to these changes. The client's sense of control over his life and his
problem needs to be assessed. The client’s ability to relate to others

and to his environment is also assessed. Finally, the counsellor seeks
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to understand the behavioural norms from both a historical and current
perspective.

e The third one is the specification of counselling goals. The goals for
each client will depend on the specific problem. Both the client and
counsellor come to an agreement on what is the problem. It is the
counsellor’s responsibility, at this point, to decide if the goal is within
his or her realm of expertise and in accordance with ethical
considerations for goal setting depends on the data collected in steps 1
and 2. Goals need to be specified in terms that are behavioural and
observable to ensure the application of the appropriate techniques and
agreement as to when they can be attained.

e The fourth one is the selection of methods utilized. While the
techniques used in the counselling process will vary, they must be
compatible with the client's goals. Pietrofesa, Hoffman and Splete,
(1984) states, “counselling consists of whatever ethical activities a
counsellor undertakes in an effort to help the client engage in those
types of behaviours which will lead to a resolution of the client’s
problems”.

e The final stage is the evaluation and termination. The client’s progress
towards the specified goals will be evaluated at regular intervals. If the
evaluation yields negative results, the goals and/or the techniques
need further assessment and possible alternation. If the evaluation is
positive and the goals have been attained, then the client is ready to

either determine new goals to work toward or to terminate counselling.

2.5.12 The role of the counsellor

Behaviour therapists tend to be very active and directive during therapy
sessions. They function as trainers, educators, consultants, and role models.
They provide information, instruction, and feedback as well as challenging
self-defeating beliefs, offering constructive criticism and suggestions, and
offering positive reinforcements to enable clients maintain desirable
behaviour. Behavioural counsellors also use skills such as summarizing,

reflection, clarification, and open-ended questioning. According to
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Miltenberger(2012), behavioural counsellors also perform these other
functions such as conducting a thorough functional assessment to identify the
maintaining conditions by systematically gathering information about
situational antecedents, dimensions of the problem behaviour and the

consequences of the problem.

The rest are to formulate initial treatment goals and design and implement a
treatment plan to accomplish these goals, use strategies to promote
generalization and maintenance of behaviour change. Also they evaluate the
success of the change plan by measuring progress toward the goals
throughout the duration of treatment and finally conduct follow-up

assessment.

2.5.13 The role of Client

Clients have a good deal of control and freedom in deciding what goals of
therapy should be. Clients should not only decide on the counselling goals but
they also participate in the choice of techniques that will be used in dealing
with their problems. Additionally, Clients involved in behaviour therapy are
expected to assume an active role by engaging in specific actions to deal with
their problems. They are required to do something to bring about change.
Clients monitor their behaviours both during and outside the therapy sessions,
learn and practice coping skills, and role-play new behaviour. Behaviour
therapy is an action-oriented approach, and learning is viewed as being at the
core of therapy. It is an educational approach in which clients participate in a
teaching-learning process, provide complete information about his/her
problems to enable proper evaluation and treatment, and also ask questions
to ensure understanding of the condition or problem.

2.5.14 Techniques of counselling

Behavioural Counselling has with it some techniques that counsellors can
employ, depending on the type of behavioural case or maladaptive behaviour
identified. Among them are relaxation training, systematic desensitization,
counter conditioning, behaviour contract, social modelling, and assertive

training. These are discussed in the subsequent paragraphs;
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Relaxation Training: Training in relaxation is appropriate for anyone who is
tense or anxious. It was introduced as deep muscles relaxation according to
Kankam and Onivehu, (2000) as important step in systematic desensitization.
The client is taught to flex muscle groups to a staining point and focus on the
feeling produced and recognize it as tension. The client is then told to relax
those muscles gradually. The counsellor will be watching the client to see if
he/she feels calm or warm. If a person is generally anxious, training in
relaxation will help him/her to recognize signs of the anxiety, realize that
he/she can control those feelings and become more relaxed. The anxiety may
be about dating, taking test, or speaking in groups. The anxiety may cause
clients to be overly shy or overly aggressive, suffer from severe headache or

stomach distress.

Systematic Desensitization is another technique which refers to the process of
anxiety reduction. It is used to breakdown certain anxiety response habits.
During the desensitization, the anxiety is unlearned or inhibited by
incompatible behaviour, usually the deep muscle relaxation is associated to
the anxiety event. This process of learning an incompatible behaviour is
sometimes called counter conditioning and is carried out on step-by-step
basis. According to Kankam and Onivehu (2000) the procedure involves three
set of operation. These are relaxation training, identifying anxiety-producing
situation and working through the anxiety hierarchy.

The training is carried out purposely to relax the muscles. During the
relaxation training sessions, the counsellor also finds time to monitor and
identify the anxiety producing situation which will be part of the client’s anxiety
hierarchy that is, ranking the anxiety producing situation. The final stage is “in
vivo desensitization” which involves the exposure of the client to the actual
feared situations in the hierarchy in real life rather than simply imaging
situations. For example, people who have extreme fears of certain animals
could be exposed to these animals in a real life in a safe setting with a

therapist.

Flooding is also another technique which refers to either “in vivo or imaginary”

exposure to anxiety-provoking stimuli for a prolonged period. In vivo flooding
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consists of intense and prolonged exposure to the actual anxiety producing
stimuli. Imaginary flooding is based on similar principles and follows the same
procedure except the exposure occurs in the client’'s imagination instead of

real life.

Assertiveness Training, another technique is the appropriate expression of a
person’s feeling than anxiety. People who are assertive can express their
opinions, desires, and wish to achieve their goals. Assertive training
emphasizes teaching the clients to stand up for their rights without violating
rights of others. Corey (2009) recommended this training for the following
people. Those who cannot express anger or irritation, those who are overly
polite and allow others to take advantage of them; those who have difficulty
saying no; those who find it difficult to express affection and other positive
responses and those who feel they do not have right to have their own
feelings or thoughts.

Behaviour contract is also another technique which involves an agreement
between the counsellor and the client as they try to change the behaviour of
the client. Corey (2009) suggest that such approach helps to tell the client
what to do without nagging. The agreement may be unique and requires a
unique specific treatment, the problems of one client are often like the
problems of another client and therefore do not require a unique counselling

strategy.

Furthermore, self-management technique teaches people the skills they need
to manage their own lives effectively. The basic idea of self-management
assessments and interventions is that change can be brought about by
teaching people to use coping skills in problematic situations. Using this
technique, the individual is made to record the number of times an irrational
behaviour occurs and equally use appropriate management techniques to
overcome the problematic behaviour. The individual is therefore empowered

to solve his own problems.

Social modelling is another technique where clients observe a model and

demonstrates the desirable behaviour. The model can be the counsellor, a
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peer, or a family member who exhibits rational and adoptive behaviours for
clients to emulate. Clients are therefore expected to pay attention to the
model in order to copy and exhibit the appropriate behaviour. Finally, shaping
as a technique is based on the usefulness of reinforcers and their timing of
their presentation in producing change. This technique is used to assist
people to overcome weak or excess behaviour using reinforcers. These

reinforcers may be concrete rewards or expressed approval or attention.

2.5.15 Contributions of the theory

Behavioural counselling has fostered the application of behavioural goals to
counselling. These goals permit the counsellor and client to identify specific
limits, criteria for termination, permit the use of contracts and incorporate a
built-in method for measuring results. In addition, behavioural counselling has
contributed to counselling techniques that are easily defined, taught, and
used. The theory also assist in identifying specific goals at the start of the
therapeutic process. The counsellor sets these goals with the client.
Behavioural strategies can also be used to attain both individual goals and

societal goals.

In furtherance, behavioural therapists have wide variety of specific
behavioural techniques at their disposal. Because behaviour therapy
emphasises “doing” as opposed to merely talking about problems and
gathering insights, practitioners use many behavioural strategies to assist
clients in formulating a plan of action for changing behaviour. It is also
important to note that behaviour techniques have been extended to more
areas of human functioning than have any of the other therapeutic
approaches (Corey, 2009). Thus, behaviour therapy is deeply enmeshed in
medicine, paediatrics, rehabilitation programmes and stress management.
Compared with alternative approaches, behavioural techniques have
generally been shown to be at least more effective in changing target
behaviours (Spiegler & Guevremont, 2003). Finally, behaviour therapy is
ethically neutral, in that, it does not dictate whose behaviour or what
behaviour should be changed.
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2.5.16 Limitations of behaviour counselling theories
Behavioural counsellors deal in the “here and now” and are not terribly

concerned with the inner works of the mind or things that happened in the
past to create the current behaviour. This sometimes accounts for its
limitations, particularly with trauma victims. The behaviourists approach is
extremely determinist because it states that the behaviour that has been
reinforced will be carried out. However, humans clearly have a degree of free
will and are able to decide when to carry out some behaviours and when to
resist them. This is why it is expedient for counsellors to guide their clients to
make the right choice.

The behaviourist approach to understanding abnormality is very reductionist
because it reduces explanations for behaviour to simple reward and
punishment. While some behaviours such as acquisition of phobias, can be
explained this way, there are many abnormal behaviours that seem to be
passed on genetically. For example, alcoholism and autism, and so it is
difficult to explain them solely in terms of classical or operant conditioning.
Further, depression that seems to faciltate abnormal levels of
neurotransmitters as a biological explanation may be more appropriate than a
simple behaviourist one. Finally, behavioural counselling makes no attempt to
treat what is not overt and quantifiable, as it ignores the realm of feelings and

conflicts that defy definition.

2.5.17 Research backing on the validity of the theory

A major contribution of behaviour therapy is its emphasis on research into
assessment of treatment outcomes. Of all the theories, this theory and its
techniques have been subjected to the most empirical research (Corey,
2009). Behavioural practitioners are put to the test of identifying specific
interventions that have been demonstrated to be effective. The main finding
produced by research in the behaviour outcomes are multifaceted.
Improvements are likely to occur in some areas but not in others. All
improvements do not emerge at one time, and gains in some areas may be
associated with problems emerging in other areas (Corey, 2009). It is
assumed that any technique under the label of behavioural counselling theory
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have been subjected to empirical test and have been found to be relatively
effective. Lastly, behavioural counselling theory has a component of
strategies and interventions that have proven to be effective in laboratory
conditions and have been endorsed as being effective and ethically

acceptable worldwide.

2.5.18 Relevance to Ghanaian setting

This theory is relevant to Ghanaians because educational and other
institutions give awards to students, teachers and workers based on good
conduct and hard work. It thus increases academic performance in schools
and productivity in organisations as the theory helps people to overcome
maladaptive behaviours that affect productivity at all spheres of life. In schools
and colleges, counsellors and teachers encourage children to learn through
rewards, and at home, parents increasingly offer rewards to their children in
the form of approval for behaving well. The theory can also be used to assist
truants in schools and colleges through counselling and assigning them with

duties in the classroom such as class monitors.

Maladaptive behaviours such as school dropout, bully, drug abuse and
perversion can be corrected through learning in schools and colleges. Further,
some organisations have replaced aversive autocratic managerial practices
with the potentially more rewarding democratic supervisory styles of learning.
This might be applicable to college administrators and tutors. Additionally,
Ghanaian counsellors who use this theory fully recognise the different aspects
of culture including gender, race and religion and work within the clients’
comfort zone when it comes to their cultural beliefs and differences. The
theory can be used to educate the youth in communities and educational
institutions on the effects of substance abuse, teenage pregnancy, and arm
robbery. All these practices lead to maladaptive behaviours which are

unacceptable by the society.

It is evidently clearly from the above exposition that behavioural counselling
theory is based on learning theories. The proponents of the theory believe
that personality is based on learning theory. They believe that personality is a

composite of what the person has learned in the process of interacting with
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the environment. Classical conditioning, operant conditioning and imitative

learning are the three modes of learning.

A counsellor who uses behavioural counselling is expected to be warm and
emphatic so that he can establish a strong working relationship with the client
and take detailed behavioural history. The counsellor and the client are
expected to work together to identify problem areas, specify the counselling

goals and select the appropriate techniques to attain the goals.

2.6 COGNITIVE BEHAVIOUR THEORY (CBT) BY AARON T. BECK

OVERVIEW

The exposition on this theory is in 10 sessions. The first is an introduction,
and the historical background of the author and his approach, the second,
third, fourth, fifth and sixth looks at basic assumptions of the theory, theory of
personality, theory of psychopathology and mode of practice. The seventh,
eighth, ninth and tenth looks at research backing on the validity of the theory,
critiqgue of the theory and the relevance of the theory in the Ghanaian context

and to the current study and the conclusion.

Cognitive therapy (CT) was developed by American psychiatrist Aaron T.
Beck. It is a therapeutic approach that is used to deal with problems relating
to cognitive behaviour. It is an insight focused therapy that emphasizes

changing negative thoughts and maladaptive behaviour.

Cognitive behaviour therapy (CBT) originally known as cognitive therapy (CT)
which combines both cognitive and behavioural principles and methods in a
short-term treatment approach. Aaron T. Beck developed this approach
because of his research on depression (Beck 1963, 1967). This is a
psychological education model of therapy. Beck was designing his cognitive
therapy about the same time as Ellis was developing REBT, yet both appear
to have created their approaches independently. Beck’s observations of
depressed clients revealed that they had a negative bias in their interpretation
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of certain life events, which contributed to their cognitive distortions (Dattilio,
2000).

Cognitive therapy has several similarities with rational emotive behaviour
therapy. Both therapies are active, directive, time-limited, present-centred,
problem-oriented, collaborative, structured, and empirical, make use of
homework, and require explicit identification of problems and the situations in
which they occur (Beck &Weishaar, 2008). In both CBT and REBT, reality
testing is highly organized. Clients come to realize on an experiential level
that they have misconstrued situations. In CT focus is on using Socratic
dialogues by posing open-ended questions to clients with the aim of getting
clients to reflect on personal issues and arrive at their own conclusions. CT
places more emphasis on helping clients discover and identify their
misconceptions for themselves than does REBT. In CT, the therapist attempts
to collaborate with client in testing the validity of clients’ cognitions. Beck
observed that often, these automatic thoughts that patients were unaware of,
were followed by unpleasant feelings that they were very much aware of
(Beck 1991).

Based on this, Beck formulated the concept of a negative cognitive shift, in
which individuals ignore much positive information relevant to them and focus
instead on negative information about themselves. To do so, patients may
distort observations of events by exaggerating negative aspects, looking at
things as ‘all black or all white’. Comments such as “l never can do anything

right,” “Life will never treat me well,” and “I am hopeless.”

Many of these thoughts developed into beliefs about worthlessness, being
unlovable, and so forth. Such beliefs, Beck (1967) hypothesized, were formed
at earlier stages in life and became significant cognitive schemas. For
example, a student who has several examinations coming up in the next week
may say to herself, “I'll never pass, | can’t do anything right.” Such an
expression is a verbalization of a cognitive schema indicating a lack of self-
worth. This might lead to playing the truancy by not serious with academic
work or plan to cheat in the examination, leading to examination malpractice

which is an ill-discipline behaviour act.
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2.6.1 Background of Aaron Temkin Beck

Aaron Temkin Beck was born on 18" July 1921 in Providence, Rhode Island.
He was the youngest of four siblings. His father, Harry, was a businessman
whilst his mother Lizzie, was described as have a dominating personality
(Nekrug, 2011). Though his parents had two different personalities, he still
describes his nuclear family as loving and supportive, with Russian immigrant
parents who encouraged his scholarship in (2001). His father was tranquil
whiles his mother was emotional, erratic, and overprotective. Harry and Lizzie
had four sons and a daughter. Very early, two of their children died living

Lizzie so disorganized. She never recovered till she died.

Based on this, Beck formed many distortions about life, managed to find
healing for himself. His childhood was characterized by adversity. Beck’s early
schooling was interrupted by a life-threatening illness, yet he overcame this
problem and ended up a year ahead of his peer group (Weishaar, 1993). As a
child, he broke his hand and a severe infection resulted, that nearly required
amputation. Throughout his life he struggled with a variety of fears: blood
injury fears, fear of suffocation, tunnel phobia, anxiety about his health, and
public speaking anxiety. Beck used his personal problems as a basis for
understanding others and developing his theory.

As a graduate of Brown University and Yale School of Medicine in 1946, he
joined a faculty at the University of Pennsylvania. Beck initially practiced as a
neurologist, but he switched to psychiatry during his residency. Beck is the
pioneering figure in cognitive therapy, one of the most influential and
empirically validated approaches to psychotherapy. Beck’s conceptual and
empirical contributions are among the most significant in the field of psychiatry
and psychotherapy (Padesky, 2006). Beck attempted to validate Freud’s
theory of depression, but his research resulted in his parting company with
Freud’s motivational model and the explanation of depression as self-directed

anger.

As a result of his research, Beck developed a cognitive theory of depression,
which represents one of the most comprehensive conceptualizations. He

found the cognitions of depressed persons to be characterized by errors in
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logic that he called “cognitive distortions.” For Beck, negative thoughts reflect
underlying dysfunctional beliefs and assumptions. When these beliefs are
triggered by situational events, a depressive pattern is put in motion. Beck
believes clients can assume an active role in modifying their dysfunctional
thinking and thereby gain relief from a range of psychiatric conditions. His
continuous research in the areas of psychopathology and the utility of
cognitive therapy has earned him a place of prominence in the scientific

community in the United States.

Beck joined the Department of Psychiatry of the University of Pennsylvania in
1954, where he currently holds the position of Professor (Emeritus) of
Psychiatry. He has successfully applied cognitive therapy to depression,
generalized anxiety and panic disorders, suicide, alcoholism, and drug abuse,
eating disorders, marital and relationship problems, psychotic disorders, and
personality disorders. He has in 1994, developed assessment scales for
depression, suicide risk, anxiety, self-concept, and personality.

2.6.2 Philosophical Underpinnings of the Theory (Basic Assumptions)
CBT assumes that, to understand the nature of an emotional episode or

disturbance, it is essential to focus on the cognitive content of an individual's
reaction to the upsetting event or stream of thoughts (De Rubeis& Beck,
1988). This implies that, people’s internal communication is accessible to
introspection. The goal is to change the way clients think by using their
automatic thoughts to reach the core schemata and begin to introduce the
idea of schema restructuring. Further, clients’ beliefs have highly personal
meanings, and these meanings can be discovered by the client rather than
being taught or interpreted by the therapist (Weishaar, 1993). The way people
feel and behave is determined by how they perceive and structure their

experiences whether positive or negative.

As such, the most direct way to change dysfunctional emotions and
behaviours is to modify inaccurate and dysfunctional thinking. This is done by
encouraging clients to gather and weigh the evidence in support of their
beliefs. Further, emotion is a by-product of cognition and behaviour and this is

addressed in a different fashion of interest in understanding. This leads to
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psychological disorders which are cognitive distortions, inaccurate ways of
thinking that contribute to unhappiness in life. CBT believes that distressing
emotions are typically the result of maladaptive thoughts. The problems with
people and the way to fix them are located inside the individual's thought,

rather than out in culture and in the world (Prochaska and Norcross, 1994).

2.6.3 Major concepts and principles

2.6.3.1 Basic Principles of Cognitive Therapy

Beck contends that people with emotional difficulties tend to commit
characteristic “logical errors” that tilt objective reality in the direction of self-
depreciation. Here are some of the systematic errors in reasoning that lead to
faulty assumptions and misconceptions, which Beck termed as cognitive
distortions (Beck &Weishaar, 2008; Dattilio& Freeman, 1992).

Arbitrary inferences/Catastrophizing: This explains how individuals take an
event about themselves and exaggerate it to become fearful. Making
conclusions without supporting relevant evidence. This might be one of
the reasons why some students indulge in negative acts with faulty
conclusions. For example, smoking marijuana “wee” to make you feel
“high”. Thinking of the absolute worst scenario and outcomes for most
situations. You might begin your first job as a counsellor with the
conviction that you will not be liked or valued by either your colleagues or

your clients.

Selective abstraction: This involves forming conclusions based on isolated
details of an event. All other information is ignored, and the significance of
the total context is missed. The assumption is that the events that matter
are those dealing with failure and deprivation. Here the individual
measures his or her worth by his or her errors and weaknesses, not by his

or her successes.

Overgeneralization: This is a process of holding extreme beliefs based on a
single incident and applying them inappropriately to dissimilar events or

settings. If you have difficulty working with one stammered, for example,
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you might conclude that you will not be effective counselling any client

with speech problem.

Magnification and minimization: This are the process of perceiving an event
in a greater or lesser light than it truly deserves. Magnifying imperfections
and minimizing good points. Students might indulge in ill-discipline
behaviour acts such as perversion and perceive it as nothing serious or

grievous.

Personalization: This is the tendency for individuals to relate external events
to themselves, even when there is no basis for making such connections.
If a client does not return for a second counselling session, you might be
absolutely convinced that this absence is due to your terrible performance
during the initial session. She might even be avoiding me; relating

unrelated events to self.

Labelling and mislabelling: Thisis a negative view of oneself based on
some errors in the past. Portraying one’s identity based on imperfections
and mistakes made in the past and allowing them to define one’s identity.
Thus, if you are not able to live up to all a client’s expectations, you might

say to yourself. | may not be in the right profession.

Dichotomous thinking: This is also known as all-or-nothing thinking involves
categorizing experiences in either-or-extremes. With such polarized
thinking, events are labelled in “black or white” terms. This implies that
the individual is not firm in taking a decision. Such individuals may be in

a dilemma and may end up not taking any decision.

Mind reading: This refers to the idea that we know what another person
thinks about us. For instance, a man may conclude that his friend no
longer loves him that is why he refuses to go out shopping with him. In
fact, the friend may have many reasons. And lastly, negative prediction is
the belief that something bad will be happening meanwhile there is no

evidence to support it.
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2.6.3.2 Theory of personality
We all have idiosyncratic vulnerabilities that predispose us to psychological

distress. These vulnerabilities are related to our personality structures; a
person’s fundamental beliefs about themselves and the world. These
personality structures are called “cognitive Schemata”. We therefore have a
bunch of schemas or schemata about certain kind of events like social
interactions called “cognitive set”. It is the cognitive sets that inform how one
should respond in certain situations. Cognitive sets also direct behaviour
somewhat automatically. If not done properly these sets come together to

result in “cognitive modes” like depression.

2.6.3.3 Development of Schema

Cognitive therapists view individual beliefs as beginning in early childhood
and developing throughout life (Figurel). Early childhood experiences lead to
basic beliefs about oneself and one’s world. These beliefs can be organized
into cognitive schemas. Normally, individuals experience support and love
from parents, which lead to beliefs such as “I am lovable” and “l am
competent,” which in turn lead to positive views of themselves in adulthood.
Persons who develop psychological dysfunctions, in contrast to those with
healthy functioning, have negative experiences that may lead to beliefs such
as ‘I am wunlovable” and “l am inadequate.” These developmental
experiences, along with critical incidents or traumatic experiences, influence

individuals’ belief systems.

Negative experiences, such as being ridiculed by a teacher, may lead to
conditional beliefs such as being ridiculed by a teacher, may lead to
conditional beliefs such as “If others don’t like what | do, | am not valuable.”
Such beliefs may become basic to the individual as negative cognitive
schemas leading to negative behaviour (Sharf, 2012). Beck (2008) identified
common maladaptive schemas that can lead to the development in childhood
of many psychological disorders. Early maladaptive schemas are ones that

individuals assume to be true about themselves and their world. Young cited
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by Sharf, (2012) has identified and grouped these schemata that developed
from previously dysfunctional childhood interactions into five domains:

The first one is disconnection and rejection which shows that the need for
security, caring, acceptance, and empathy may not be met in a predictable
way. The second one is impaired autonomy and performance. This is the
belief that individuals cannot handle their responsibilities well, or function
independently, and that they have failed and will continue to do so. The third
one which is impaired limits refer to schemas for the rights of others, in being
cooperative, and in restraining one’s own behaviour. Other directedness,
which is the fourth one, deals with putting the needs of others before one’s
own needs to be loved. And finally, over-vigilance and inhibition are beliefs
that one must suppress feelings and choices or meet high expectations of

performance.

Early childhood experiences

K 2

Development of schemas, basic beliefs, and conditional beliefs

A 4

Critical incidents

K 2

Activition of schemas, basic beliefs, and conditional beliefs

h 4

Automatic thoughts

| | |
A 4 k2 2
Emotions - Bahaviours - Phisiologic responses

Figure 2.2: The Cognitive Developmental Model - Brief Therapy. (Liese,
1994).

2.6.3.4 Theory of psychopathology (Malfunctioning or
maladjustment)
Cognitive therapy perceives psychological problems as stemming from

common place processes such as faulty thinking, making incorrect inferences
based on inadequate or incorrect information, and failing to distinguish

between fantasy and reality. Beck contends that people with emotional
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difficulties tend to commit characteristic “logical errors” that tilt objective reality
in the direction of self-deprecation. Cognitive therapists view dysfunctional
beliefs as being problematic because they interfere with normal cognitive
processing, not because they are irrational (Beck &Weishaar, 2008). Instead
of irrational beliefs, Beck maintains that some ideas are too absolute, broad,
and extreme. For him, people live by rules, premises or formulas and get into
trouble when they label, interpret, and evaluate it by a set of rules that are

unrealistic or when they use the rules inappropriately or excessively.

According to Beck (2003), psychological distress can be caused by a
combination of biological, environmental, and social factors, interacting in a
variety of ways, so that there is rarely a single cause for a disorder. Beck
prefers to use the term “rules” to irrational beliefs. He identifies six of such
rules that states that to be happy, | must be successful in whatever |
undertake, | must always be accepted by all people, if | make a mistake, it
means that | am inept, | cannot live without love, if somebody disagrees with
me, it means that he does not like me and my values as a person depends on
what others think of me (Rimmé& Masters, 1979).

A person behaving abnormally therefore possesses cognitive distortion and
systematic biases (cognitive shift) in processing information. Psychopathology
is all about cognitive distortions also known as depressogenic assumptions.
For instance, a middle-aged man whose business collapsed, may resort to
internal conversations (depressogenic assumptions) like “I will never be able
to run a successful company” what else is there to my life?’ “it’s all hopeless,

nothing is left in the business”.

2.6.3.5 Mode of practice

(a) Therapeutic relationship between client and Counsellor in CBT
The CBT is an active therapy in which the therapist collaborates with the client
in here and now. It uses verbal therapy, and each session establishes an
agenda, structures, and therapy time, summarizes periodically what is

happening, questions the client, assigns homework, and asks the client to
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sum up the session. Beck emphasizes the necessity of accurate empathy,
warmth, and genuineness in the helping relationship. To Beck, rapport,
collaboration, and mutual understanding are important in therapy. The
cognitive therapist teaches clients how to identify these distorted and
dysfunctional cognitions through a process of evaluation. Unlike Ellis’s
therapist who is largely a teacher, Beck (1987) effective therapists can
combine empathy and sensitivity, along with technical competence. The core
therapeutic conditions described by Rogers in his person-centred approach is
viewed by cognitive therapists as being necessary, but not sufficient, to
produce optimum therapeutic effect.

Cognitive therapists are continuously active and deliberately interactive with
clients, helping clients frame their conclusions in the form of testable
hypotheses. Therapists engage clients’ active participation and collaboration
throughout all phases of therapy, including deciding how often to meet, how
long therapy should last, and what problems to explore. (J. Beck & Butler,
2005).

The frequently asked question is, “Where is the evidence for?” this practice
usually includes assessment with standardized instruments and techniques,

Socratic dialogue, catastrophising, decentring and refining.

The past may be brought into therapy when the therapist considers it
essential to understand how and when certain core dysfunctional beliefs
originated and how these ideas have a current impact on the client’s specific
schema (Dattilio, 2002).

The goals of CBT brief therapy include providing symptom relief, assisting
clients in resolving their most pressing problems, and teaching clients relapse
prevention strategies. Another goal is to change the way clients think by using
automatic beliefs to reach the core schemata and begin to introduce the idea

of schema restructuring.

Cognitive therapists aim to teach clients how to be their own therapist.
Typically, a therapist will educate clients about the nature and because of

their problem, the process of cognitive therapy, and how thoughts influence
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their emotions and behaviours. One way of educating clients is through
bibliotherapy, in which clients complete readings dealing with the philosophy
of cognitive therapy. According to Dattilio and Freeman (1992, 2007), these
readings are assigned as an adjunct to therapy and are designed to enhance
the therapeutic process by providing an educational focus. Emphasis is
placed on self-help assignments that serve as a continuation of issues
addressed in a therapy session (Dattilio, 2002). Cognitive therapists realize
that clients are more likely to complete homework if it is tailored to their
needs, if they participate in designing the homework, if they begin the
homework in the therapy session, and if they talk about potential problems in
implementing the homework (Beck & Butler, 2005). The three major stages of
therapeutic relationshipin CBT are: eliciting thoughts, self-talk, and the client’s
interpretation of them, gathering with the client evidence for or against the
client’s interpretation and setting up experiments (homework) to test the

validity of the clients’ interpretations and to gather more data for discussion.

(b) The Process

CBT uses several techniques in the process of therapy. Meichenbaum (1977)
describes a three-phase process of change that are interwoven in
themselves. According to him, focusing on only one aspect will probably prove
insufficient.

Phase 1: Self-observation: Clients learning how to observe their own
behaviour. This process involves an increased sensitivity to their thoughts,
feelings, actions, physiological reactions, and ways of reacting to others.
Clients are made aware that they are not victims but rather, they are
contributing to their depression through the things they tell themselves. As
therapy progresses, clients acquire new cognitive structures that enable them
to view their problems in a new light. This reconceptualization process comes
about through a collaborative effort between the client and the therapist.
Phase 2: Starting a new internal dialogue: As a result of the early client-

therapist contacts, clients learn to notice their maladaptive behaviours, and
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they begin to see opportunities for adaptive behavioural alternatives. Clients’
new internal dialogue serves as a guide to new behaviour.

Phase 3: Learning new skills. The third phase of the modification process
consists.

of teaching clients more effective coping skills, which are practiced in real-life
situations. As they behave differently in situations, they typically get different

reactions from others.

Meichenbaum (1977) uses these questions to evaluate the outcomes of
therapy. Are clients now able to tell a new story about themselves and the
world? Secondly, do clients now use more positive metaphors to describe
themselves? Thirdly, are clients able to predict high-risk situations and employ
coping skills in dealing with emerging problems? Lastly, are clients able to
take credit for the changes they have been able to bring about? In successful
therapy, clients develop their own voices, take pride in what they have

accomplished, and take ownership of the changes they are bringing about.

Although cognitive therapy often begins by recognizing the client’'s frame of
reference, the therapist continues to ask for evidence for a belief system.
Tompkins (2006) points out that there are clear advantages to the therapist
and the client working in a collaborative manner in negotiating mutually
agreeable homework tasks. He believes that one of the best indicators of a

working alliance is whether homework is done and done well.

(c) The Counsellor’s role in therapy

The emphasis is on therapeutic relationship:

The therapist functions as a catalyst and a guide who helps clients to
understand how their beliefs and attitudes influence the way they feel and act.
Wolfe (2007) suggests that the CBT therapist’s job is to help clients examine
and challenge long-standing cultural assumptions only if they result in
dysfunctional emotions or behaviours. Therapist assists clients in critically
thinking about potential conflicts with the values of the dominant culture so
they can work toward achieving their own personal goals within their own
sociocultural context. Also, the therapist provides graded task assignments.

For instance, a housewife who sees herself as a total failure might be asked
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initially to do nothing than to boil an egg and continue from there. The
therapist helps client to appreciate how they construct their realities and how
they author their own stories.

(d) Client’s role in therapy

Clients are expected to identify the distortions in their thinking, summarize
important points in the session, and collaboratively devise homework
assignments that they agree to carry out (Beck, 1995, 2005; Beck & Butler,
2005; Beck &Weishaar, 2008). Secondly, clients are to engage in self-
discovery with the assumption that lasting changes in the client’s thinking and
behaviour will be most likely to occur with the client’s initiative, understanding,
awareness, and effort. Thirdly, clients learn to engage in more realistic
thinking whenever they get caught up in catastrophic thinking.
(e) Applications of Cognitive Therapy

CBT and CBM techniques are aimed mainly at correcting errors in information
processing and modifying core beliefs that result in faulty conclusions.
Examples of behavioural techniques typically used by cognitive therapists
include skills training, role playing, behavioural rehearsal, and exposure
therapy. Regardless of the nature of the specific problem, the cognitive
therapist is mainly interested in applying procedures that will assist individuals

in making alternative interpretations of events in their daily lives.

Cognitive therapy has been successfully used in a wide variety of other
disorders and clinical areas, some of which include treating phobias,
psychosomatic disorders, eating disorders, anger, panic disorders, and
generalized anxiety disorders (Chambless & Peterman, 2006; Dattilio &
Kendall, 2007; Riskind, 2006); posttraumatic stress disorder, suicidal
behaviour, borderline personality disorders, narcissistic personality disorders,
and schizophrenic disorders (Dattilio & Freeman, 2007); personality disorders
(Pretzer & Beck, 2006); substance abuse (Beck, Wright, Newman, &Liese,
1993; Newman, 2006); chronic pain (Beck, 1987); medical illness (Dattilio &
Castaldo, 2001); crisis intervention (Dattilio & Freeman, 2007); couples and
families therapy (Dattilio, 1993, 1998, 2001, 2005, 2006; Dattilio & Padesky,
1990; Epstein, 2006); child abusers, divorce counselling, skills training, and
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stress management (Dattilio, 1998; Granvold, 1994; Reinecke, Dattilio, &
Freeman, 2002).

(f) Treatment of Depression
Beck challenged the notion that depression results from anger turned inward.
Instead, he focuses on the content of the depressive’s negative thinking and
biased interpretation of events. He found cognitive errors in the dream content
of depressed clients. Beck identifies a cognitive triad as a pattern that triggers
depression the first component is that clients hold a negative view of
themselves. The second component of the triad consists of the tendency to
interpret experiences in a negative manner; a process referred to as selective
abstraction. The third component of the triad pertains to depressed clients’
gloomy vision and projections about the future. They expect their present

difficulties to continue, and they anticipate only failure in the future.

Beck’s therapeutic approach to treating depressed clients focuses on specific
problem areas and the reasons clients give for their symptoms. Some of the
behavioural symptoms of depression are inactivity, withdrawal, and
avoidance. To assess the depth of depression, Beck (1967) designed a

standardized device known as the Beck Depression Inventory (BDI).
2.6.3.6 Some depressive symptoms and CBT

(a) Suicidal Wishes and CBT

Strategies may include exposing the client's ambivalence, generating
alternatives, and reducing problems to manageable proportions. For example,
the therapist may ask the client to list the reasons for living and for dying.
Further, if the client can develop alternative views of a problem, alternative
courses of action can be developed. This can result not only in a client feeling

better but also behaving in more effective ways (Freeman & Reinecke, 1993).

(b) Self-criticism and CBT

Underneath the person’s self-hate are attitudes of weakness, inadequacy, and
lack of responsibility. The therapist may ask the client, “If | were to make a

mistake the way you do, would you despise me as much as you do yourself?”
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A skilful therapist may play the role of the depressed client, portraying the
client as inadequate, inept, and weak. This technique can be effective in
demonstrating the client’s cognitive distortions and arbitrary inferences. The
therapist can then discuss with the client how the “tyranny of should” can lead
to self-hate that they cannot stand the pain or that nothing can make them feel
better.

(c) CB Family Therapy

CBT approach focuses on family interaction patterns, and family relationships.
Some cognitive behaviour therapists place a strong emphasis on examining
cognitions among individual family members as well as on what may be
termed the “family schemata” (Dattilio, 2006). These are jointly held beliefs
about the family that have formed because of years of integrated interaction
among members of the family unit. These schemata have a major impact on
how the individual thinks, feels, and behaves in the family system (Dattilio,
2006).

2.6.3.7 Research backing on the validity of the theory.
Much attention has been given to studying the effectiveness of Beck’s

cognitive therapeutic approach to depression, as can be seen by several
meta-analyses that evaluate it. Sharf (2012) pointed out that in a meta-
analysis examining 58 investigations; it was found that depressed clients
benefited considerably from psychotherapy, with gains comparable to
pharmacotherapy. Sharf again wrote that in a review of 72 studies of adults
using randomized clinical trials, cognitive therapy helped patients significantly
better when compared to waiting lists, antidepressants, and miscellaneous
therapies. Additionally, a large-scale study-treatment for Adolescents with
Depression Study (TADS) has shown that combining pharmacological
treatment with cognitive and behavioural methods can be effective in helping

depressed adolescents (Sharf, 2012).

In another study, depressed patients who did assigned psychotherapy
homework were found to improve much more than patients who did little or no
homework (Burns & Spangler, 2000). Interestingly, severity of depression did

not seem to be a factor in whether patients did homework. Sharf (2012)
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reported that individuals who had participated in cognitive therapy suggest
that relapse can be reduced by training patients to be intentional rather than
automatic in the way they process unwanted thoughts. Rather than change
their beliefs, they can label them as “events in the mind.” In a study of 35
moderately to severely depressed patients, relapse was also shown to be
reduced by developing and using cognitive therapy techniques. Also,
comparisons have been made with other theories of therapy. Comparing
person-centred therapy with cognitive therapy in a sample of 65 French
patients found that, patients in cognitive therapy were retained in therapy
longer and showed better long-term improvement on global measures than
those in person-centred therapy. Also, those in cognitive therapy showed
earlier improvements in feeling hopeful and acting less impulsively than those

in person-centred therapy.

In a review of the effectiveness of cognitive therapy with patients who have
symptoms of generalized anxiety disorder, Beck (1994) concluded that
cognitive therapy is successful in reducing individuals’ perception of threat
and reducing levels of distress. They report that cognitive therapy has been
more effective than behavioural or pharmacological therapy, especially in

maintaining therapeutic change over time.

In a study of 35 outpatients with obsessive-compulsive symptoms, those who
received cognitive therapy in addition to exposure therapy were less likely to
drop out of treatment than those who received exposure treatment alone
(Beck, 200).

In addressing the application of cognitive therapy to women, Davis and
Padesky cited in Corey (2012) describe how gender issues can be
incorporated in dealing with women’s concerns. About treating women who
are depressed, they also describe the challenge of using cognitive therapy to
help women dispute their thoughts and beliefs while at the same time
recognizing the value of their own views. Because cognitive therapy is active
and structured, therapists need to be careful not to take too much power or

responsibility in the therapeutic contract.
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Cognitive therapy can also be helpful to men because of several features,
including an emphasis on problem solving, Mahalik cited in Corey (2012)
found that men may be more comfortable with cognitive therapy’s emphasis
on thoughts rather than emotions unlike in the case of women. This is likely to
be particularly true of men who are reluctant to express themselves
emotionally. Also, men who are experiencing gender role conflicts may prefer,
as some research evidence suggests a cognitive approach to treatment.
Traditionally socialized men also may prefer the structured and action-

oriented approach of cognitive therapy to others described in this text.

Just as gender values and beliefs can be seen in cognitive therapy as gender
schemas, so can cultural-based values and beliefs be viewed as cultural

schemas.

(a) Group CBT

The meta-study by Leahy (2006) examined 29 studies in the United States
and other nations occurring between 1984 and 2008 which investigated the
effectiveness of CBT for depression in people with a diversity of somatic
diseases (such as cancer, HIV infection, multiple sclerosis, or renal failure).
Participants were diagnosed as having depressive symptoms or depressive

order as well as the somatic disease.

The results also suggested that, while individual treatment might be more
effective than group therapy in somatically ill people with depressive disorder,
group therapy also reduces symptoms. Overall, CBT is effective in treating
depressive symptoms in people with a variety of somatic diseases. There
were other similar findings using CBT for groups. The current study also views
group counselling as one of the approaches that could be used to assist

students in overcoming ill-discipline behaviour acts in schools and colleges.

A study, by Leahy (2006), sought to determine whether cognitive therapy has
an enduring effect and to compare this effect against the effect produced by
continued antidepressant medication. In outpatient clinics, patients who
responded to CBT in a randomized controlled trial were withdrawn from

treatment and compared during a 12-month period with medication
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responders who had been randomly assigned to either continuation

medication or withdrawal.

Results showed that those withdrawn from CBT were significantly less likely
to relapse during continuation than patients withdrawn from medications. The
researchers concluded that CBT has an enduring effect extending beyond the
end of treatment, seemingly as effective as keeping patients on medication.
CBT has proven to be efficacious in many instances. CBT however has not
yet been effective with issues such as comorbid alcohol or other substance
disorders, some psychotic disorders, organic brain syndrome, and learning
difficulties.

2.6.3.8 Critique of the theory (Effectiveness and Limitations)

(a) Strengths of CBT

If therapists understand the core values of their culturally diverse clients, they
can help clients explore these values and gain a full awareness of their
conflicting feelings. Then client and therapist can work together to modify
selected beliefs and practices. CBT tends to be culturally sensitive to the
individual’'s belief system, or worldview, as part of the method of self-
challenge. CBT also believes that an essential part of people’s lives is group-
living and that their happiness depends largely on the quality of their
functioning within their community. The fact that counsellors with a cognitive
behavioural orientation function as teachers, clients focus on learning skills to

deal with everyday problems of living.

Further, the collaborative approach of CBT offers clients the structure they
may want, yet the therapist still makes every effort to enlist clients’ active
cooperation and participation. CBT is inherently suited to treating diverse
clients (Rimm& Masters, 1979). CBT uses individualized treatment, focuses
on the external environment, active nature, emphasis on learning, reliance on
empirical evidence, focuses on present behaviour and brevity. Beck identified
cognitive schemas that were common to people with different types of

emotional disorders and developed strategies for treating them. Lastly, CBT to
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an extent, works for all ages. This makes the theory versatile in handling
humans’ cognitive concerns.
(a) Weaknesses of CBT

Becks CBT has been criticized for focusing too much on the power of positive
thinking; being too superficial and simplistic as it denies the importance of the
client's past. CBT is too technique oriented; failing to use the therapeutic
relationship well. CBT has also been working only on eliminating symptoms
but failing to explore the underlying causes of difficulties; ignoring the role of
unconscious factors; and neglecting the role of feelings (Freeman & Dattilio,
1992; Weishaar, 1993).

CBT explores values and core beliefs it is crucial therefore for therapists to
have some understanding of the cultural background of clients and to be
sensitive to their struggles. The fear is that the client may feel understood and
leave therapy. In CBT emotions tend to be played down in treatment. A
potential limitation of any of the cognitive behavioural approaches is the
therapist’s level of training, knowledge, skill, and perceptiveness. Macy (2007)
stresses that the effective use of cognitive behaviour therapy interventions
requires extensive study, training, and practice. In CBM for instance, values
and core beliefs play an important role in all the cognitive behavioural
approaches, and it is crucial for therapists to have some understanding of the

cultural background of clients and to be sensitive to their struggles.

2.6.3.9 Relevance in the Ghanaian context (gender, culture and
class, age)
Most of the things we do can be considered “cognitive,” in a general sense,

because they have the aim of changing clients’ subjective views of
themselves and the world. Cognitive behavioural approaches focus on
undermining faulty assumptions and beliefs and teaching clients the coping
skills needed to deal with their problems. This is useful in straightening
distorted thinking that might resort to negative behaviours. If patients can be
helped to think constructively and forsakes negative thinking, it would help.

Further, the theory is useful in treating a lot of behavioural, psychiatric,

medical disorders such as depression, hyperactivity and for conflict resolution
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in families. The fact that clients are active, informed, and responsible for the
direction of therapy makes the theory very relevant in the Ghanaian context.
Beck also developed the Beck Depression Inventory (BDI) that is a 21- item
Likert type scale to determine depression. It is one of the most likely used in
Psychiatric hospitals to measure depression in Ghana.

(a) CBT in Educational Settings

Cognitive therapy is a very active area of practice and research. CBT is also
applied in educational institutions as students are faced with emotional and
behaviour problems. Some students indulge in ill-discipline behaviour acts
because of their negative perceptions or judgement. Students especially
ladies disappointed in immoral relationships often have suicide ideations
leading to aggressive lifestyles or withdrawal symptoms that affect their
academic work. Counsellors using this therapy could assist clients out of such

challenges.

Although the cognitive therapist is straightforward and looks for simple rather
than complex solutions, the process is not as simple as it appears. While CBT
does have its limitations, it remains one of the most efficacious and well-
researched modalities in existence. In their critique of Meichenbaum’s
approach, Patterson, and Watkins (1996) raise some excellent questions that
can be asked of most cognitive behavioural approaches. What then is the way
forward? Is directly teaching the client the most effective approach? Is the
client's failure to think rationally or logically always due to a lack of
understanding of reasoning or problem solving? Is learning by self-discovery
more effective and longer lasting than being taught by a therapist? Is therapy
being mainly a cognitive process? Cognitive therapists do not explore the
unconscious or underlying conflicts but work with clients in the present to
bring about schematic changes. However, they do recognize that clients’
current problems are often a product of earlier life experiences, and thus, they

may explore with clients the ways their past is presently influencing them.
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2.7 PERSON-CENTRED THERAPY

2.7.1 Introduction

Carl Rogers, the profounder of the Person-Centred Therapy was born on the
8th of January 1902. He was the fourth child out of six children. His parents
were described as strict, uncompromising, religious, controlling, and
disciplined (Neukrug, 2011). Rogers was a bright, sensitive, shy, and sickly
child. He developed a close relationship with his mother. He entered the
University of Wisconsin to major in Agricultural Science, and later joined the
Staff of Western Behavioural Sciences Institute in La Jolla, California. In his
school days, his academic interest started from agriculture to history, then to
religion and eventually to clinical psychology. Rogers contributed extensively
to the field of psychology (Cain 1987, cited in Kankam & Onivehu, 2000).

Rogers also applied his person-centred approach to world peace by training
policy makers, leaders, and groups in conflict. His effort was directed towards
the reduction of inter-racial tensions and the effort to achieve world peace. He
further tried to build confidence in people to overcome challenges confronting
then and solve their own problems in life with a therapist’s guide. Rogers died
in 1987.

2.7.2 Philosophy and Basic Assumption
Rogers basic assumptions are that people are basically good and trustworthy,

have a vast potential for understanding themselves and resolving their own
problems without direct intervention of the therapist. This theory has a positive
view of humans who are striving towards becoming a fully functioning member
of the society. According to Rogers, individuals are capable of self-directed
growth if they are involved in a specific kind of therapeutic relationship. This
theory further postulated the fact that every human being with a concern or
issue has what it takes to solve the problem. The theory therefore refused to
look down upon the integrity and capability of the individual. The theory wants
people to trust their own ability in handling certain issues of life and build

positive self-esteem.

Further, the theory emphasized the attitude and personal characteristics of
the therapist and the quality of the client-therapist relationship as the prime
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determination of the outcome of the therapeutic process. Kottler and Brown
(1985) summed up the basic assumption of Rogerian therapy in the following

paragraph.

Human beings are growth-oriented and move toward self-actualisation. The
necessary and sufficient condition for change to occur is the therapeutic
relationship, which includes qualities of trust, openness, acceptance,
permissiveness, and warmth. Also, the legitimate focus of counselling content
is on the effect and thorough exploration of feelings as the client has the
primary responsibility for the course of treatment. This means, counselling is a
shared responsibility and mutual understanding of the client's world is

paramount. Finally, human beings are intrinsically good and trustworthy.

2.7.3 Major Concept
Rogers place a sense of trust in the client's ability to move forward in a

constructive manner if conditions fostering growth are present (Corey, 2009).
According to Kankam and Onivehu (2000) some of the key concepts are that
people are positively motivated, rational, socialised and can largely determine
their own destiny. According to Rogers (1959), every individual has the
capacity to guide, regulate and control himself under certain favourable
conditions. He further maintained firmly that people are trustworthy
resourceful, capable of self-understanding and self-direction, able to make

constructive changes and live effective and productive lives.

According to him, when therapists can experience and communicate their
readiness, support, non-judgmental understanding and caring, significant
changes in the client are most likely to occur. Rogers further stressed that the
three therapist attributes that creates growth promoting climate are
congruence (genuineness), accurate empathic understanding and

unconditional positive regard (acceptance and caring).

(a) Theory of Personality
According to Rogers, the normal person is the one who has confidence in his
ability and is not overwhelmed by the challenges he is going through. Despite
the challenges that a person goes through in life, such person can still have a
positive view of himself or herself. The normal person according to Neukrug
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(2011) believed that reality for each person is a function of that person’s
consciousness or understanding of the world, and not something external to

the person.

Neukrug (2011) also suggested that the infant and growing child has what is
called an actualizing tendency which leads to directionality to life as
individuals seek to reach their unique and full potentials. This can lead to
constructive growth and healthy relationship. According to Rogers (1980), a
person can attain normal growth in five ways. These are people have specific
needs, motives, and inner urges for fulfilment. Secondly, people have the
capacity to meet these needs. Thirdly, people actively interact with their
environment and tend to move in the direction of growth, adjustment,
improved socialization, self-realization, and autonomy. The way we seek to
meet these needs enhances our self-esteem rather than diminishing it is the
fourth one while the capacity and tendency to fully actualize oneself are
realized under proper conditions is the fifth one.

(b) The Theory of Psychopathology

Psychopathology is about the abnormal person or the non-functioning
personality. Rogers generally views human beings as good, capable
constructive and trustworthy. He also views human beings as having what it
takes to address or handle their own challenges. However, the non-
functioning personality has the opposite views of the Rogerian therapy. They
often look down on their own ability and develop negative self-perception.
Such people therefore give up instead of fighting on to attain their objectives
in life or have handled their own challenges.

Psychopathology arises when an individual lack self-confidence and self-
efficacy. Because they do not trust their own potential in solving problems,
they cannot take firm or concrete decisions and get committed to it. According
to Neukrug (2011), Rogers believed that individuals sometimes do not
perceive conditions of worth being placed on them or the resulting
congruence and posited that individuals develop process of defence in which
they selectively perceive situations, distort situations, or deny threats to self to

protect themselves from a state of anxiety, that is the result of this
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incongruence. The ability to defend oneself however is not perfect, and
anxiety and related symptoms can be conceptualized as a sign to the
individual that he or she is acting in a non-genuine way and not living rightly.
Non genuineness occurs because of conditions of worth being placed on the
individual. The individual who is non genuine is not in touch with his or her
feelings and is living out a life that is false. Alternatively, his or her thoughts,
feelings, and behaviours are incongruent; that is, the individual’s feelings are

not in sync with the individual’s thoughts and behaviours.

2.7.4 Mode of practice in counselling (therapeutic relationship between
client and counsellor — Counsellors Role, Client’s Role)

According to Corey (2009), the types of relationship established between the
client and the counsellor is very crucial for a successful therapy. Thus, the
therapist should create a helping relationship in which clients experience the
necessary freedom to explore areas of their lives that are neither denied to

awareness nor distorted.

According to Neukrug (2011), Rogers’ viewed the effective therapeutic
relationship as one in which the counsellor can embody and maintain the core
conditions of empathy, genuineness, and unconditional positive regard. The
ability of the counsellor to do this is directly relat