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ABSTRACT
This studyd 2 dzZaKid (2 SELX 2NB LISNALISOGAGSE | yR SELSI
stakeholders on leaderghi The experiences of parents and learners who are not necessarily
leaders in schoolsbout secondaryschoolsleadershipwere also exploredParticipantswere
afforded the opportunity to suggested strategigf®r leadership improvement irsecondary
schools This studyis underpinnedby academic literature and the shared leadersttiporetic

framework.

The study espoused a qualitative research methodology and used a case study apmseach
research design. The study included secondary school principalstydepucipals, HODs,
teachers, parents, SGB chairpersons, RCL presidents and learnersstr8etuied interview
guestions, focus group interview questiommtebook a voice recording device and observation
sheetswere usedas data collection tools. Thanélings showed that there iittle-shared
leadership in schools; principals do not share their leadership with their deputy principals where
deputy principals are overshadowed by principaBMTs drive their resolutions through
0SS OKSNAEQ (df MBelingsiwhdRediedhgirubleiistamp SMT decisions. RCLs are not

recognsged and in manycasesthey are not part of SGBs.

Leaders of stakeholders are encouraged to use the democratic leadership style, autocratic
leadership style and laisséaire leadeship style. Principals of secondary schools should involve
all stakeholderdn decision making. Leaders of stakeholders shouldmMogkshoppedby the
principal and the Department of Education on shared leadership. There should be shared
leadership in secoraty schools. The following leadership styles shda@cupheldin secondary
schoolsbased on character traits which arfepnesty, loyalty, kindness, and forgiveneksaders
should also uphold democratic principles which are consultattetiective planning, collective

accountability, debates and stakeholder involvement.
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CHAPTER 1

1.1INTRODUCTION

In their election manifesto in 2009, the Africatiaal Congres¢ANC) had five key priorities
whereinof which education waatthe core The ANC indicated that education is the prerequisite
for development. Withoutducationit is not possibleto develop andransformthe society. It is

against this dckground that schools need leaders who will make schools centres of excellence.

The South African PresideMr Jacob G. Zuman his State the Nation Address presented to the
joint sitting of parliament in Cape Town on 03 June 2009 statediflthtcationwill be atop

priority for the next five years. We want our teachers, learners, and parents to work together with
government to turn our schools into thriving centres of excellgfiresident Zuma: State of the
nation addres£009)

The researcheagrees with the view alluded above. Principals cannot effectively manage and
lead schools in isolation. They need the support of the SdleslagemeniTeams(SMT),
differentextramuralcommittees composed of teachers, governing body, Represei@ativeil

of learners, district, and provincial and national government officials. In the solfwrke the
researcher is employgethere are stakeholders whose taséiem dormantThere isa leadership

crisis intheschoolwhich leads to unnecessary conflictisrendes the school dysfunctional.

Leadership goes with responsibilities. President Jacob Zuma further stated in his address that as
the governmentthey reiterate nomegotiabls (President Zuma: State of the nation address,
2009) Teachers should be in class omei teaching witbut neglecing their duty and no
abusng pupils. The children should be in class, on time, learning, be respéatiuir teachers

and each other, and do their homeworkthier e s e a\el,®istics Provincial and National
governnent officials can pass attractive policies but if the important school role plaierare

within and around the school do not cooperate towards the realisation of the common goal(s)
there will be noimprovement Schools need collective leadership whishgearedowards the
achievementof the school goalsJing (2010) argues that it has become impossible for an
individual leader to have all the requisite knowledge and skills to maintain a successful team. A
new form of leadership, sharézhdershipis one idea being put forward to meet socioeconomic

developmentprgansationaldevelopment, and persorgabwthin successful schools.
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Little evidenceshows that a focused, collaborative movement exists in public schaotording

to Leech and Fuiin (2008 the traditional roles of teachers and principals have changed and
improved and organisationateamwork is fostered by all members of the learning community
assuming decision making roles. Teachers have always been leaders, but éhdesighed
progranmet o pr omote and support widespread teache
attitudes towards leadershape negative suclthat according to the comments made by Masters

of Education studentsvhen asked about teacher leadership, they still ieemselves as

followers It is not surprising that teachers may resist a renewed cadl foindset ofteacher

leadership.

The school as an organisation should also have the principal, School Managemef(®~Mdam
and teachers who serve as leaders ima@sh There seems to bechallengeof getting this vast
team to workefficiently like a welloiled machine. Bpresentative&ouncil of Learners (RCL)
School GoverningBodies (SGBs)SMTsand teachers seem to warkcontrast to each other
critical decsionrmaking processesiving schools ina leadershipcrisis. This studysoughtto

establish the real cause of this leadership crisis.

Naidu, Harris, MestryMosoge and Ngcobo (2008:131) state tlitlie stakeholder participation
model for organisationak¢hool) effectiveness derives its tenets from griotgrest theoryThis
theory supports thahe relationships between the different groups and formations within and
outside the school are defined in terms of their interest in education and their meotva the

school Each group attempts to protect and advance its intérests
12. LITERATURE REVIEW

Literaturereview covers the meaning, origin, and application of leadership. It also covers types
of leadership styless presented by different authoile theoretical framework afhared

leadership which underpins this stugyl also be highlighted.
1.2.1 Overviewof the concept leadership (in schools)

The situation in schoslis badasthe quality of teaching and learning seems to daained

Thereis a leadershipcrisis, and hings appearto be falling apart. Harris, Leithwood, Day,
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Sammons and Hopkins (2007) complain of the
and thus declared that the hope of transforming schools through the attiodividual leaders

is quickly fading.

1.3.BACKGROUND/RATIONALE

The researchewitnessed the decline of leadership roles of stakeholders in schools. This
leadership crisis has rendered many schools dysfunctional. Prinegesisto have lost control
Teachers do as they wish. Schools failmeet submissions of quarterly reporteadlines
Principals have run out of ideasdteacher unions demardiot. Further,te departmeniakes

its own demands as wellThese contradictions frustrate school ppats thus theyare afraid to

call staff meetings.

Teachers shy away from their responsibilities. Every little problem in their clsssssrredto

the principal. Teachers are reluctant to lead claiming that they are not in promotional posts.
Some teackrs boast that they earn better salaries than some of the members S The
Teachers no longer submit their lesson plans to the SMT. igpattivitiesare fading away

year after year because teachers no longer want to work bthestipulategdeven burs.

SMTs are failing to managée curriculum. They can hardly hold SMT meetings. Schools seem
to be at the mercy of senior teachers who are committed and dedicated to theB@Bskail

to convene parents meetings. They operate in isolation. Gogdrodies instead of supporting
the principal, are always #&tggerheadvith school principals. Most schools haR€Ls which

are not functional. They can hardly convene student body mass meetings. In the sclbet¢he

theresearcheworks the RCL membs do not even attend SGB meetings.

In SouthAfrica, there are new legislations that require schools to function differgotly the
period before 1994. Section 11 of the Schools Act stipulates that every public scheolrtteat
learners in grad8 andhighergrades must establish an RCL. The Education Laws Amendment
Act 57 of 2001 provides that the RCL is an official body representing all learnersangho
democratically electedrom each class. The chairperson and the secretary of the RCL
automaticallypecome members of the School Goverriogly (SGB)without voting rights.

18



Section 16 of the Schools Act provides for the governance and professional management of
schools. Sectio@3 (1) of the Schools Addtipulaesthat elected members of the governbogly
shouldbe drawnfrom the parents of learners, members of teaching staff and orteadnng
staff member, learners @rade 8 or higher at the school and the principal who is aoffex

member.

The school as an organisation should hayeincipal, School Management Tea(®MT) and
teachers who serve as leaders. There seems to be a problem of gettiggqrthi®d work
effectively. RCL, SGBs, SMTsand teachergppearto work apart from one another in critical
decisionmaking processesiving schoolsin aleadershigrisis. This studwimedto establish the

real cause of this leadership crisis.

The reseachetherefore decided toconducta study on shareléadership in secondary schools
to try and uncover the truth behind this state of affairs vilmsmhoolsare in a serious leadership
crisis. The governmenthassoughtprincipals,SGBs, SMTs,dachers, and learners, committed to
acodeof conduct and @Qality Learning andreachingCouncilto no aail. It is imperative to get

to the bottomof the matterso thatgovernment, teachers, SGBs, RCLs, SMTs and school

principalsmay resolve this crisis.
1.4 PROBLEM STATEMENT

The researcher is@eputy principal who workedifour secondary schools as a post ldvahd
HOD in Mopani and Vhembe districin Limpopo provinceThe reseachdrasalso served as a
member of School Ga&rning Bodies.The researcher also served as a member of School
Governing Bodyas a bairperson, deputy chairpersonsomeschools in Vhembe District of
Limpopo Province School principds would in most instances elect to impose school year plans,

school budget, curriculum development and other progyesn

There would be little consultatisowh er e S GBO6 s, SMT&6s andbet he t «
compelled to rubber stamp school plamsdeby one person based émetechnicalmanipulation

of time constraints. This practice is not only old fashioned but also regardedl@scticein

South Africa. If this is a general practice in Soutpansberg cirbei, it needs to be addresssd

the deparnent of education to allay the malpractice. It app#@asmany school principalstill

adhereto the old mtion that the principal is the alpha and omega of the school. This vertical
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leadership practice undermines democratic values which the South nAfgoaernment
advocates fqrinclusivity in leadership where altakeholdersare includedin thes c ho ol 6 s
decisionmaking process Decisions are no longer supposed to fall frin@top to the bottom.

Schools are expected to uphold shared leadership wlatts for all stakeholders to be
accountable to the school. Indeed education is a societal matter, it is no longer an issue of the
principal or the teachers, but it i$1 assuethat concerns all parents, SGBbe business

community, department of educatjgoliticians,civic movements and traditional leaders.
15. RESEARCH QUESTIONS

Research questions will be used by the researcher during interviews with participants when
collecting dataThere is the main research question sircub-questions.

1.5.1.The main research question:

What are the experiences of school sohoolsthata k e h o |
are foundn Soutpansberg East circuit?

1.5.2.The sub-questions

1.5.2.1. What are the types of leadership styles thapractsed by stakeholders in secondary
schools found in Soutpansberg East circuit?

1.5.22. To what extent are stakeholderssecondarychools found in Soutpansberg discharging

theirleadershipoles?
1.5.2.3. Can youdentify best practices of leadershipyour school?
1.5.2.4 What are the challenges faced by principals and other leaders in the 8chools

1.5.2.5. What are the challenges faced by other stakeholders when discharging their leadership

roles?
1.5.2.6 What should be done bmprove leadership in bools?

1.6. MAIN AIM AND OBJECTIVES OF THE STUDY
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The main aim and objectives of the study exposes the intentions of the researcher for doing this

studyand they are as follows:
1.6.1. Main aim

To explore the experi enmgardisgleandrshisio bescomdary schirs t a k e
Soutpansberg East Circuit.

1.6.2.0bjectives of the study

1.6.2.1. Dinvestigate the types of leadership styles #natpractiseth secondary schools found

in Soutpansberg East circuit?

1.6.2.2. To examine the extent thieh stakeholders are discharging their leadership roles in the

schools?
1.6.2.3. To identifghe bestpractices of leadershijn those schools.

1.6.2.4. Toidentify challenges faced by schoolimipals as leaders of the rest of the
stakeholders.

1.6.2.5.To identify challenges faced by other stakeholders in their leadership role.
1.6.2.6. D provide ways that can be used to improve leadership in schools.
1.7. SIGNIFICANCE AND CONTRIBUTIONS OF THE STUDY

This study will assisthe Department of Education tinderstand why schools are dysfunctional

and strengthen and empowerleadeeshipandiprorvide gusdantteo ol s 0
on how schools can improve shared leadership. The study will aid scholars to build on its
findingsfor future research_eaders across the working environment arghngationalsettings

may benefit from the literature study and tiredings of the study.
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The study will contribute enormousty the education management and school management in
general where every stakehaldeay rediscovertheir roles and begin to contributewardsthe
development oftchildren It is the researchér purposethat the study alsaddsvalue to the
development opublic and private management.

South African Minister of Basic Education Angie Mbekga (2008) during the launch of the

Health and Education Campaign alluded that in an attempt to address poor quality education,
government launched the Quality Learning and Teaching Campaign (QLTC). This is towards the
realisation of Schooling 2025 wieerll stakeholders will be galvanized to support and monitor

quality education in school3he researchas convinced thathis governmentinitiating is after
realising that schoolsb6 stakeholders alone ca

Agreement due tthelack of effective leadership in schools.

Further, this study may add value to govern

education in South Africa.
1.8 LITERATURE REVIEW

Leadership ioone of the most crucial qualities everyanisation need® realise its vision and
mission. It is against thisackground thathe researchemadeattempts taconduct ascholarly
literature study to try andiscover what has been uncoveredifferentauthors and researchers
on the subject offeadership. Different leadership styl® discussedind analysed tascertain

their effectiveness in the delivery alcational outcomes in schools.
1.8.1.Leadership

Bass (2008argues that successful leaders need to understand people and organisasikss
processes, self and othekKacolowski(2010) adds that leadership affects the success and failure

of every type of organi sati on, and the comp!
leadership increasingly more clalging.

In his overview ofthe leadership construct, Veldsmé2D12) uses the words of Nahavandi
(2009) when he describdeadership as the abilityp influence individuals and groups, elicit
goal orientated behaviour, and relate the visions and strategies of the organisation in a

understandable manneveldsman (2012) further brings forth the categories of leadership as
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stated by Nahavandi (2009). He indicates that there are three types according to eras over the
past century. Thesse are the art era (1-8@d9s) that perceivee@aders to be born as opposed to
molded and created through experience; the behaviouristic era (Mid-1940s), which

focused on the behaviours that define a leader; and the contingency era (the 1960s to present),
which states that the effectiveness, bétar, and style of the leader depends on what the
situation demands of the lead®essler and Starke (2004); Kruger, Du Plessis and Maseko
(2002 agree that there are three school leadership styles which are democratic, autocratic and
laissez fair. Dessl and Starke (ibid) point out théémocratideaders are those leaders who take

a very relaxed yet haontrol approach to leading a group. They consult when faced with an issue,
yet the leader retains the final decision. Laissez fair is the idea thiatg@ants should be able to

work problems out without too much extra guidanOn the contraryn autocrat solves an issue

and makes decisions for the group using observations and what participants feel is needed or

most important for the majority of theammembers to benefit at that particular time.

All schoolsare ledaccording tahe abovdeadership styles/et most of them still get more and
more dysfunctionalThe researchds of the view that there should be an alternative leadership
approach wtgh can either support the leadership styles or replace them. There is a need for a
paradigm shift in the manner in which schoal® managed Education is a societal issue;
therefore shared leadershgessentialn schools. Hierarchal structured leadgosseems to have

lost its value. Principals alone cannot be masters of all subjedigidual decision makers,
custodians of school policies and the overall doer of everything in schools. Leadership
responsibilities need tbe distributedamong stakehokts who will, at the end of the day,
account for whatever happens. Van Deventer (2013) posits that leadership relates to mission,
direction and inspirationAccording to Prinsloo (2013), leadership is defined as one or other
form of dominance where the sadinates more or less have to accept the commands and

control of another person.
1.8.2.The role of the principal as a leader

Naidu, JoubertMestry, Mosogeand Ngcobal 2008 : 131) suggestisanhat th
act of balancing the interests ofetlvarious stakeholders for the benefit of the school. The
principal should familiarise himself or herself with theneft of each stakeholddo strike a

balance in the school. The school principal should be kept abreast with the legal matters
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pertainingschool management as a whole. The school principal should adapt to new emerging

leadership practices which are summarised by Roberts and Roach (2006:5) as follows;

1 site-based;

9 innovation encouraged;

1 thepowerof the principal drawn from operation; and

1 collaborationCollaboration with management.

Schoolsarea focal point of theommunity SchoolGoverningBodies (SGBsareestablished to

allow stakeholder participation in theadershipof schools. The school principal should create
space for collegial wdels of shared leadership to operate. According to Van de Venter and
Kruger (2013) the vital role of the school principal and school management is the creation and
maintenancef thesoundculture of learning antkachingVVan Der Merwe (2013) assert thhe

principal is an internal agent of change who is expected to initiate, facilitate and implement
change by means of determining the outcomes of the proposed change. Further by determining
the procedures and methods for implementing change, scrutinigrgfure relevant to the
proposed change and contacting other school principals who have already had an experience of

the proposed change.

1.8.3.The role of school management teams as leaders

According to Naidu, Joubert, Mestry, Mosoge awgtobo (2008 0 ) Aeducati on ma
|l iterature i ncreasingly refers t o: 0di stritk
management 0, 6team managementd and O6coll ectiv

role players in team management develop the iptiess of teamworkThe South African School
management teams are composed of the principal as the team Ieastane schools where
there arel5 teachers buess than 30 teachers, there is one deputy principal or and in schools
where there are more th&0 teachers there are two deputy principals. The first deputy principal
will be in postlevel 15 and the second deputy principal will be in desel 30There are senior
teachers and master teachers whose role is mentoring and heading subjects anNtgradies.
(2008) state thatthe School Management Teaf&MT) in South Africa hold formal positions

of | eader shi p osgansatidnalstructbre. Because wfothis) the SMTs carry the
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responsibility of ensuring that leaderslspdistributedto other colleagues irrespective of status

or authority in the hierarchy.

This team of educators is responsible for the general management and administration of the
school. They are in charge of curriculum management and extracurricular activisebobs,

they draft the year plan together with the other members of thendtiati is thenratified by the

school SGB and implemesd by both the SMT and the SGB.

1.8.4.The role of teachers as leaders

According to Van Deventer and Krug@&013) educators amesponsible for drafting classroom
policies regarding matters to be managed in classrooms which include time, discipline, parents,
homework, teaching and learning, teaching aids, finances and learner beHasadership, and
curriculummanagemenin paticular, is no longer the prerogative of the principal and SIMET

but is increasingly about individual responsibility. Leadership can occur at a variety of levels in
response to various situationisis no longernecessarily tiedo a post level, positn, or formal
organisational role. Teachers maeagecurriculum, lead one anotherenzxx t r a mur a | act.i
subcommitteesare members ofthe SGB and lead learners in classes, sports, and cultural
activities as coaches. Teachers are coaches and ménéyrsire role models, pastors, difeng

learners, researchers, moderators, mediators, curriculum maramers¢lors, classmanagers

team leaders, motivators, parents, subject specialists, assessors, examiners and are general

administrators.

Carl (20D) claims that teacher participation in school management and leadership can bring
positive results. Quality teacher involvement is essential for nurturing the personal and

professional growth of the teacher.
1.8.5.The role of School Governing Bdies(SGBs) as leaders

Section 16 of the Schools Act provides for the governance and professional management of
schools. Section 23(1) of the Schools Atpulaesthat elected members of the governing body
shouldbe soughtfrom the parents of learners, membergeaafching staff and one ndeaching

staff member, learners Brade 8 or higher at the school and the principal who is aoffieko
member.SGBs play a pivotal role in schoolsThey are responsible for the development of
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policies These policies are theonstitution of the SGB, code of conduct for SGB members, a
mission statement for the school, language policy, religious observance, a code of conduct for
learners, a financial policy for the school, HIV policy, Safety and security policy and more.
These esponsibilities need thorough training for the SGBs to be effective.

Hughes and Pickerel (2010) argue that when teachers, staff, parents, students and principals
collaborate to solve problems, there is shared leadership. Where shared leadership lexies wit
youth and adults workingollaboraively, there is studerfbcused school. Shared leadership
means a shift from the leader to a shared leadership model resulting in shared power and

decisionmaking.

1.8.6. The role of the Representative Council dfearners (RCL) as leaders in secondary

schools.

In SouthAfrica, there are new legislations that require schools to function differgotly the

period before 1994. Section 11 of the Schools Act stipulates that every public scheolrttet
learners ingrade 8 and higher grades (9 to 12) must estabhisRCL. The Education Laws
Amendment Act 57 of 2001 provides that the RCL is an official body representing all learners
who are democratically electeflom each classThe chairperson and secretary of fREL
automatically become members of the School Goverdody (SGB)without voting rights.

RCLs replaceorefectcouncils which existed during the apartheid era. Prefects were appointed
whereas class representatives are elected democratically by le&8ss of 1996orovides that

learners shall elect members of the RCL composed of class representatives. The elected RCL
shall represent learners in the SGB. The two learnersheilfever not have voting rights in the

SGB. The RCL helps in the developmenschool policies and their maintenance. Thegistn

the maintenance of discipline, order and cleanlinasshe school. They alsassistin the

interpretation of policies to other learners.

1.8.7. Theoreticalframework: Shared leadership
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The dared €adership theory underpitisis study. The researcher has chosen shared leadership
as theappropriatdeadership style to employ ihis studybecause it improves student efficacy
and student performance. Leithwood and Mas@0D8) argue that several e, largescale
studies provide evidence that shared leadership positively ismpaaient achievement. In
supportof the above claim, Louis, Leithwood, Wahlstroom and Ande(20a0) add that a six

year study commissioned by the Wallace Foundation fol@ida collective or shared approach

to leadership had a moderate but significant impact on student achievement. Hallinger and Heck
(2010) in their longitudinal study involving 198 U.S primary schofdand that collaborative
leadership had a significamhpact on student learning and demonstrated the muteatiiorced
relationship between collaborative leadership, school improvement capacdy,stadent
learning. Louis, Leithwood and Anders(010) further add that théusly commissioned by the
Wallace Foundation investigated the school and district leadership practices that lead to
improved educational outcomes and found tbaltective leadership practicescollaborative
leadership involving principals, teachers, goarents, hadhe most modest butsignificant

indirect effect on student achievement.

In addition, Worley and Lawler (2006) suggest that shared leadership is advantageous:in that it
(a) fneffectively substitutes for hierarchyo |

organisationallowing for quick response to information;
(b) Abuilds a deepandadre of | eadership talent

(c) enables multiple leaders at all levels of the organisation who are continually detecting

significant trends to call for change before senior management does

Avolio, Walumbwa and WebdgR009) define shared leadership as an emergent state where team
members collectively lead each oth@iso, Pearce, Manz and Sims Jr (2009) define shared
leadership as a dynamic, unfolding, interactive influence process amdingliials, where the

objective is to lead one another towards the achievement of collective goals.

According to Gerzor(2003), leadership ongn at ed f r om t h eleithin,c i vwmitc hr o
measiit o go forth and di eo0, n,ahese who leadGeoupbAda usel e . B

power over Group B arissembvedrainghe squatidhyaadneven if theii p o we
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Al eader 0 represents some higher cneohlsmyoner val u

group to dominate or vanquish ahet.

O6Tool e, Galbraith and Lawler (2002) reveal t
Plato. Plato wrote that leadership is a rare trait, typically possessed by only one person in society.
This iscalledtheii si ngl e | e ad e rstotletPh ed 0\ .s dissgiewdeiwatin Hsr

teacher and argued that wisdamnever the sole province of one person. In other words,
Aristotle maintairs that no man can claim to know everything; he/she needs the expertise and

skills of other people to lekeffectively. Thee authord ur t her st ated that Ar
notbe practisedvhi ch made Pl at o0 s i andthe¢estoftirmeer or | eade

Sally (2002) argust h a't although Platods | eadership fr
examhati on of hi story reveal ed foundaplaceAmhistory.ot | e 6
There is a good reason to review the history of the Roman Republic, prior the rule of the Roman
Empire. Sally reveaslthat the Roman Republitor more than 400 yegrwas governedisinga

much disciplined shared leadership framework. Pe@@@7) describs shared leadership as an

approach to leadership where formal leaders andforomal leaders temporarily become the

team | eaders if and sehmeatthesatime situatioiis suchd sharkdd s e X f

leadership is more of an activity rather than a trait.

Parslely(2011) argus that since the 1990éterature has shown an increased attention to the
idea of shifting leadership from a more traditional, hieraalhapproach to one that involves
multiple stakeholders, including principals and teachers working together, to influence.change
Pearce, Manz and Sims Jr. (2009) argue that leadership involves roles and activities that can, and
should,be sharedamong memérs of a team or organisatioddearce and Conger (2003) define
sharedeadership as a process by which strategic decisions are made in an inclusive
environment. Each member of the group participates in choosing what is best for the greater
good of the whd, rather than having decisions handed down by a single individual as a means

to influence or constraint the group.

Louis, Leithwood and Wahlstroo(2010) argie hatsharedleadershigs crucialin schools as it

i mpr ov e s academiadperfotmang&a example, a skyear study commissioned by the
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Wallace Foundation found that a collective or shared approach to leadership had a significant

i mpact o feaddotinpbeementsiatademi@chievement.

Walker, Smither and Waldman (2008), on the othand, identify the following leadership
indicators:

the work team resolves differences to reachgreement
work i s distributed properly to take advan
information about the company and its strategy is shared

teamwork § promoted with the team itsgdind

= =4 4 -4 -2

the team works together to identify opportunities to improve productivity and efficiency.

Lindahl (2008) mentions that teachers should be involved in the formulation of the school vision
and planning. Lindahl (2008)ufther argues that that planning without the involvement of
teachers greatly threatens both implementationiasittutionalsation of the desired changes.

Naidu etal. (2008:186) addhat before aims and outcomes can be formulated to guide the
actions ofeducators and learners, the senior management team and the school governing body
need t o agr e enission Landal (2G08) hssentd tibasin schools, leadershipecan
shared among people, not only the selected few who mighkt formally designate as

administrators or teacher leaders.
1.8.8 Necessarcharacter traits for leaderswho believe in shared leadership

Tough (2012) posit that leaders need the following character traits to make shared leadership
work in schools: Resilience, perseverangptimism, moral and performance character,-self
control and grit. Shared leadership gives youths and adults the strength, leadership skills and

belief in collaboration to handle adversity.
1.8.9. Strategies to navigateffective shared leadership

Hughes ad Pickerel (2013) have put together the following strategies to guide effective shared

leadership:

1 Shared leadership is @artnershipwhere teachers, staff, parents and students are equal

partners
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1 Much canbe accomplishe@vhen education stakeholders wdogether toward a shared
purpose rather than working on their agenda

1 Each person in the partnership must take an active role and be accountable for effectively
completing their individual responsibilities

1 Shared leadership means respectasuwbuntality to consider different and new ideas and
strategies and

1 Principals, teachers, parents and students need grit, especially those who believe in

shared leadership.
1.9. RESEARCH DESIGN AND METHODOLOGY

This study followed a qualitative research appilbpac A Qual i t ati ve research
naturalisticphenomenological philosophy that views reality as maitered, interactive and a
shared experience explained by individualso (
is a complex field ofinquiry that draws on assumptions but embraces a few common
characteristics and perspectives. Researchers using this approach gather data about sensory
experience: what people see, feel, hear, taste and smell. Researchers go to people; they do not
extricae people from their everyday worlds. The main reason for this is to explore the leadership
experiences of female principals. They maintain that qualitative researchers work in the field,
face to face with real people. They try to understand people throuljiple- methods which are
interactive and humanistic, for example they talk with people, watch and listen to them, read
documents and records and then observe the physical space and cues. The researcher used
Ral |l i sds (1998) a d v i methodd yrhese rame | cangluctingg intemviewst i p | ¢

analysing documents and observing the selected sites.
1.9.1. Qualitative CaseStudy Approach

For the purpose of this studyhe researcheused a qualitative case studyapproach with
descriptive statistics aimedatdenti fying the | eaderships roles
play in Soutpansberg East circuit. This method asdishe researcher in exposing the

weaknesses and strengthsetondargchool® st akehol der s.

For the purpose of this studhe reseatterusal a case study method to capture data. Case study

dates back to the T9century when Sigmund Freud856193) conducted an intensive case
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study on an individual basis by psychoanalytically inclined researchers to generate ideas about
human ideas bysing the free association methdlie subjecspoke ofwhatever passkthrough

his or her mind. Salking2012) defines a case study as a descriptive research method used to
investigatean individual in a unique setting or situationan extraordinarymanner. Creswell
(2008:476) defines case study as adepth exploration oé limited system an activity, event,
process, or individuals based on extensive data collediton.researcheusel an instrumental

case studyvhich provides an insight into a spéc theme or issue. Creswell further states that a
case study is used to elucidate that entity, issue, or tliide The researcher selected this
method because he neeldletailed information about leadership deages in schools. Salkind
(2012 holds the vievs that case studies take a long time to complete but canlgisldf detail

and insight.

The reseacharhose acase study because Salkind (2012) ardglasit has three advantagd$e

first one is that case studies focus on only one indalidu one thing, secondly case studies
encourage the use of several different techniques to get the necessary information ranging from
personal observations, to interviews with others who might know the focus of the case study.

Thirdly, it is the only wayto get a richer account of what is happening particular setting

The reseachansed a case study so as to géirsthandaccount of the real situation where he
experienced the emotional information of participaiitse reseachedentified two secorary

schools in Soutpansberg East circuit where the stiadbgonducted

According to Schumacher and McMillg2010:489),ii g u a | researchimetbod & type of
researclthat refers to an kiepth study using face to face or observation techniques lextcol

data from people in their natural settings

In addition to the two definitions, Salkind (2012:213) defifiggalitative research as a social or
behavioural science research that explores the problems that underlie human behaviour using

such explanaty techniques, surveys, case studies, and other relatively personal teaniques
1.9.2.Population and Sampling

The researchensel purposive or purposeful sampling. Schumacher and McMillan (2010:489)

define purposivesampling a type of sampling that allewhoosing small groups or individuals
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who are likely to be knowledgeable and informative about the phenomenon of interest; selecting
cases without needing or desiring to generalise to all sticdtiors. This allowedthe researcher

to choose principalsfawo functional andtwo dysfunctional schoolstwo deputy principals,

school governing body chairpersons of each sclbdhe four schoolsfour Representative
Counci |l of Learner so p Headsiofdepartmentst A gnooptoierdyc h s ¢ h
teachers whovere not necessarily school management team members from each secondary
school, a group afwenty parents whavere not in the SGB and a group tofentylearners who

were not members of the RGieeresampled.

The researchealso usd conveniene sampling. Schumacher and McMillan (2010:137) call
convenient sampling possble sampling.The researcher, therefoselected HODs, 4 Principal,

2 Deputy Principals, 4 SGD Chairpersons, 4 RCL Presid@0tteachers20 learners an®0
parents from edcof the three secondary schools in Soutpansberg ciiichaty further define
convenience as a method where a group of sulgseselectedy being accessible or expedient
(ibid). These two samplingnethods purposive and convenience sampling complengah
other so well thathey areusedtogether. Schumacher and McMillan (2010:137) claim that
convenience sampling makes it easier to condesarchjs less costly andime-consuming
They furtherarguethat purposeful sampling is lesgpensiveandtime-consumingand assures

high participation rate.
1.9.3.Research settingResearch sites

The researchwas conducted insix functional and dysfunctionasecondary schools in
Soutpansberg East circuit, Vhembe district of Limpdgrovince The studyfocused on the
experiences of stakeholders regarding leadershigetondaryschools Leaders gaveheir
experiences as leaders operating in individual teams where the researcheregiftovethese
stakeholders share their responsibilities in the developmaghobls.

1.9.4.Entry and researche®b s r ol e

The reseaches part d the teams or stakeholders anschool where there &slack of shared
leadership @ésponsibilitiesThe researchexvaniedto explore experiences of other stakeholders in
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other schod sothathe may draw wisdom from participants help stakeholders in his school to
improve their key responsibilitiess leadersThe reseachearolleced and analyse data obtained
from participants.The researchefurther explore experiences of leaders ahed a deeper and
clear understanding of their experiences.

1.9.5.Data collectiontools

The investigatotriangulated the collection of data where interviews, focus groups, observations
and documenanalysis were usedhis was donéo validate and ensurthe validity of the data.
Yeasminand Rahman in BUP Journal (2012) define triangulation as a process of verification that
increases validity by incorporating several viewpoints and methods. In the social sciences, it
refers to the combination of two or neotheories, data sources, methods, or investors in one
study of a single phenomenon to converge on a single construct and can be employed in both

guantitative (validation) and qualitative (inquiry) studig&easminand Rahma2012)
1.9.5.1. Interviews

Salkind (2012: 394) defines interview as a method of collecting data that is similar to an oral
guestionnaire. An interviewaccordingto Salkind (2012) can be formal and flexible or
structured and focusedhe researchewsal semistructured questions begse they gve both

the individual interviewee and interviewer a chance to explore the phenomenon deeply and
widely andbecause theyage the researcher latitude in asking broad questions in whatever order
seened appropriate. Schumacher and McMillan (20@6)nt out those senstructured questions

have no choices from which the respamselects an answer. Rather, the question is phrased to
allow for individual responses. It @&1openendedquestion but is fairly specific in its intefthe
investigatorinterviewed four Principal$ywo Deputy Principals, four Chairpersons of SGBs, nine
HODs and four Presidents of RCL from the three secondary schools. Two schools were

functional whereas the other one was dysfunctional.

1.9.5.2. Focus groups

In each of thehree schools, there were thifeeus groupsthe first one was dfve teachersthe

second one was @ilve parentsand the last one was fife leamers This wasto ensure thathe
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datawasreliable The researcharseda tape recorder to collect andptue dataThe researcher
took notes while participants weparticipating to note their faciakpressins and other relevant

observations.
1.9.5.3. Observations

The reseacharsal direct observation method which Salkind (2012) stdtasit happens wén

the researcher is in or directly adjacent to sheliedenvironmentyet he is not a participant in

the environment itself.The researchdradinteractions with the participants collect data. The
researchedid not interrupt in the environmenin observation schedule was developed to guide

the researcheilhe researcher took notes and observatiokeep in touch with the participants
where he was able to observe their emotional changes which included interest, pain, and

frustration.
1.9.5.4. Fieldnotes

The researcheusel field notesto collect data. These tools are useful because they serve as
evidence that indee@dsearchwas conductedlhe researcharan even store the tools to be used

for future references.
1.9.6. Data analysis

To analyse gudative data, the thematic approach was used. Themes generated from the
interviews were categorised into stitemes (Creswell, 2008). Interviews were transcribed
immediately after every interview session. The researcher had to listen to tapes sevemidime

write down any impressions he came across before the formal analysis.
1.9.6.1. Triangulation

The researchensal triangulation to make the study more reliable and vadiafccording to
Schumacherand McMillan (2010: 478) a system afrossvalidation among the data sources,

data collection strategieperiod and theoretical schemes is applied to the research sbudy
ensure reliability and \aity of the research desigihe researchesearcled for sources that

gave provisionfor new knowledge to #hstudyandcontrasedp ar t i ci pant sd Vvi ews
stakeholdersn schools.The researcheusal available journals, books, members of schools
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stakeholders who are principals, deputy principals, HODs, senior teachers who are not
necessarily SMT membg chairpersonsf both SGB and RCL tootlect dataThe rearcheused
focus groups anshdividual interviews togatherdata.

After datawas collected and recorded, itas analysed by the researcher. Schumacher and
McMillan (2010:367) indicate that quadtive data analysis is primarily an inductive process of
organising data into categories and idemtifypatterns and relations among the categories. In
gualitativestudies there is usuallyan enormousamount of data to be analysed, summarised, and

interpreted.

According to Schumacher and McMillan (2010:367) in qualitative data analysis, there is a
process of qualitative analysis which is a movement from specific data to general categories and
patterns. There are four phases in qualitative datlysis.In the first phase the researcher
recorced data in writing orand alsoused a tape recorder. He then cadthe data identifyng
patterns (themes aoncepts) In the fourthphase he split the patterns into narrative structure

and visual representations.
1.9.6.2. Reliability and validity of the study

Salkind (2010:115) states that reliability occurs when a test measures the same thing more than
once and rests in the same outcomeSalkind (bid) further states that reliability consists of

both an obsemrd score and a true score component.

Salkind (2012) adds that validity refers to the results of a test. Reliability and validése w
enhanced because the researched asearietyof data collection instruments. Instrumethst
were employedhcluded aliterature study, observations made during meetingsracldssroms

and individual interviews.
1.10. PILOT STUDY

Arain.et al. (2010) define ailpt studyas aversion of the main study that is run in miniature to
test whether the components of thmain sudy can all wok collaboratively A pilot study
providesinformationto enable sample sizalcuation in a subsequent main studijhe pilot
study is a dress rehearsal for the actual research propbealesearcheronducted a pilot study

with memberof SMT, SGB, teachers each from the sclibely wereworking. This wasdoneto
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test and evaluate and improve the u ceffeétisgeness. Observationgere donein meetings
held by the SGB, SMT and subject committees. The seleattidipantswere intervieved while
the researcher recorded the interview with a tape recorder. Observatnasnade and
conductedinterviews were discussed with tlehosenparticipants where amendmenisere
informed by their comments. A pilot study gave the researchar opportuity to test the

relevance of proposed questions so toatections were made time.
1.11.ETHICAL CONSIDERATIONS WITH REGARD TO THE RESEARCH

The researcheadhere to the following ethical consideratioas outlined bySalkind (2012:85
89).

1.11.1.Protectionfrom harm

Participantswvere protectedrom any form ofharm be it physical or psychological. Participants
were treatedwith respectThe reseacher protected their digratyall times.This wasdone so
that the researchemight notfind himself having violated their human rights of which one of
them is the right to human dignity.

1.11.2.Maintenance of privacy

The researcheat all times maintaied theanonymity of participants.A single master sheet
which contains both the names of the participamis their participant numbevas usedThe

researcheplacal only the number on the scoring sheets, code sheets, or other testing materials.
1. 11.3.Coercion

The researchetid notforcethe participants to take part in the studyhen the participantsit
they wereno longer interestedn the middle of he study, he did not force therto complete the

interview,
1.11.4.Informed consent

The researcheagrepard a consent form or letter for participarto read and sign that they were
participating in thestudy where all ethical requirementbe purposeof the study who the
researcher jsvhathe wasdoing andhis contact numhbes and point of contaetere included
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1.11.5.Informed consent with children

The researchdancludal in the study children agarticipants.The researchesonfirmedif there

would be children under 18 years.there are children who are under 18 years, the researcher
will first get consent from their parents. , If children who are under 18 are orphans, the researcher
will get cansent from foster parents or guardiarSchool children whavere above 18 years

were treatedlike adults where their ishes were highly respected. If they didt want to
participate, theyvere not forcedThe researchagave them informed consent forns tead and

sign at their schoolsChildren under 18 years were requested to take the forms home for their
parents or foster parents or guardians to read and sign to coBseritow consent fornere

drawnabove.
1.11.6.Confidentiality

The researcher gumnteel confidentiality in whatever the participantadsand dd. Information
was distinguishedby anonymity which is included in the informed consent form or letter read
and signed by the participarithis was to protect the participants frotmeing victimsed for the
information they shared with the researcher. All data collected stered in a safe and limited

placeto ensure confidentiality of research participants.
1.11.7.Debriefing

The researcheat the end of thetudy, informed participans of the findings of thestudyand left

out specifics s uktthe gndoaftha reseapctaeréssatchgmepared etters

that were sent to the schools informing the participants of the intention of the focus groups and
individual interviews coducted in their schools. Findings of the reseavehe outlinedwhich

are of importance in the strengthening of shared leadership in their schuslsvas toprotect

the participants from alharm that may be causedll data collected were stored in afs and

limited placeto ensure confidentiality of research participants.

1.11.8.Permission to conduct research
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The researchefirst obtained permission to condutttis researchfrom the university ethics
committee before itvas performed Further permigen was sought from the Department Of
Basic Education to conduotsearchin the selected schools. Befdfes investigatoentered the
schools to conductsearchpermissionwas obtainedrom the schools principal¥he reseacher
also obtainecuthorisatbnto enter the field ofesearctirom the Department of Basic Education

and schools selected as research sites.

1.12.CONCLUSIONS

The researchedren conclusions from the literature study and findings ofeékplored topics.
The studyfurther explord the leadershiproles s ¢ h o ol s 6shaultd pl&yenheasurthg r s
shared leadership in schools which ketalthe attainment of the ¢ h owsiors Sthools should

be functional and deliver quality education that South Africa aims to achieve.
1.13.LIMITATI ONS AND DELIMITATIONS OF RESEARCH

The study wasimited to secondargchoolsin Soutpansberg circuit in Vhembe whist, Limpopo
Province. Itfocused on principals, deputy principals, HODs, (SMT members), teachers, RCL
members, and School GoverniBgdy members Particularattentionwas paidto the experience

of the abovementionedschool$ stakeholdersn their leadership rolesThe investigatioralso
focued on whether these stakeholderan have shared leadership in the realisation of the
school &ds am hifnse c t

There were | imited books on | ead eos8yHaummini n
cities which are far away from thesearché&rs pl ace of resi denae.

significantbarrier for the researcher because hlg managed to travel once T@hwanecity.

Due to limited time and resources, the study only focused on schookréhatrural villages
only covering Black schooldJnfortunately the study did not cover White and Indian schools

locatal in Makhado town.

Findings, conclusins, and recommendationsere developedfrom the participants ona

confidentiality basis.
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1.14 EXPOSITION OF THE STUDY/CHAPTER OUTLINE

1.14.1.Chapter 1: This chapter contains the introduction, motivation, background to the study,

problem formulation, research questions, aim, objectives and significancesbfitlye

1.14.2. Chapter 2:1t provides the theoretical background of the study where leadeiship
discussed This chapter clarifies what shared leadership is. The chapter falidearsses the
advantages and disadvantages of shared leadership theory. It provides the literature review which

gives the role played by all stakeholders in school leadership.

1.14.3. Chapter 3 This chapter includes the research design and a short atipfanf shared
leadership underpinning the methodology. It servesraadmapwhich guided the researcher on
how the researclwas conductedThe researcher also explains how datxe collectedand

analysed.
1.14.4. Chapter 4:Sets out the results of tliesearch

1.14.5. Chapter 5 This chapter includes the summary, conclusion and or recommendations of

this study.
1.15.DEFINITIONS AND CLARIFICATION OF CONCEPTS

The following are concepts which need clarification or definition to make the study easy to

follow.
1.15.1.Stakeholder

The National Education PolicAct 27 of 1996defines a stakeholder as an organisation or body
with a direct and continuing interest in the education institution, programme, phase or sector in

guestion.
1.15.2.School principal

According to Kruger, Du Plessis and Masek2002) a school principal is a leader who stsoow
well-developedqualities in an education environment asah influence colleagues to achieve

organisational objectives.
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1.15.3. leadership
Kouzes (2008) defines leaship ageamwork
1.15.4.Teacher

A teacher is one who teacHearners in the school
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CHAPTER 2
2. LITERATURE REVIEW

Leadership is one of the best qualities every organisation nee@slie its vision and the
mission. It is againghis background that the researcher is conducting a scholarly literature study
to try and find the findings other authors got in the differesearchethey conducted and how
they understand the concept of leadership. Different leadership atgldiscussecand analysed

to ascertain their effectiveness in the delivery of educational outcomes in schools.
2.1. LEADERSHIP

Tailor (2008) defines leadership as setting a direction and getting others to head in that direction.
Bass (2008) argues that succak$faders neetbb understand people and organisations, tasks,
processes, self and others. Kocolowski (2010) advances that leadership affects the success and
failure of every type of organisation, and th
leadership increasingly more challenging.

In his overview of the leadership construct, Veldsman (2012) uses the words of Nahavandi
(2009) when he describes leadership as the ability to influence individuals and groups, elicit
goalorientated behaviour, ancklate the visions and strategies of the organisation in an
understandable manneveldsman (2012) further brings forth the categories of leadership as
stated by Nahavandi (2009) that there are three categories according to eras. These are; the art
era (180s1940s) that perceived leaders to be born as opposed to moulded and created through
experience; the behaviouristic era (Mid 194@§0s), which focused on the behaviours that
define a leader; and the contingency etlae (1960s to present), which statelsat the
effectiveness, behaviour, and style of the leader depend on what the situation demands of the
leader

Prinsloo (2013) introduces three leadership styles used in schblése are democratic
leadership style, autocratic leadership style anddzaissre. Prinsloo (ibid) further posts that the
leadership style that is adopted by a leader can have a positdeare effect on, for example,
effective aim achievement, performance, staff development and job satisfaction in an

organgation such as aschool. Burke (2014) defines a leadership style as the manner and
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approach the project leader uses to direct, influence, inspire and motivate the team members and

other participants to achieve the project objectives.

According to Prinslo@2013) it is right for principals and all leaders of stakeholders to use some

aspects of autocratic leadership style where necessary.

Democratic leaders consult when approaching an issue and consider suggestions, yet the leader
retains the final sayDemocratic leadelsp style is usedin schoolsto enhance leadership
practices (Prinsloo, 2013).aissez fair is the idea that participants should be able to work
problems out without too much extra guidance famally, an autocrat solves an issue and makes
decisions for e group using observations of what the team needs at that particular time.
According toPrinsloo {bid) laissez fair is the idea that participants should be able to work

problems out without too much extra guidance.

All schoolsare ledaccording tathe almve leadership stylesyet most of them are getting more

and more dysfunctional. Ih h e r e s\gew,rthete eshodlds be an alternative leadership
approach which can either support the leadership styles or replace them. There is a need for a
paradigm skt in the manner in which schootse led Education is a societal issue; therefore
shared leadershils requiredin schools. Hierarchal structured leadership seems to have lost its
value. Principals alone cannot be masters of all subjadisjdual decsion makers, custodians

of school policies and the overall doer of everything in schools. Leadership responsibilities need
to be distributedamong stakeholders who will, at the end of the day, account on whatever

happens.

Ogawa and Bossert (2011) assdrattleadership flows through the networks of roles that
comprise organisations. The medium leddershipand the currency of leadership lie in the
personal resources of people. Leadership shapes the systems that produce patterns of interaction
and the meang that other participants attach twgangational events.It is important for
principals to use all leadership styles where neceg®aiysloo 2013)Wood (2005) propose

four leadership dimensions which ajeint completion of tasks, mutual sldldevelopment,

decentraked interaction among personnel and emotional support
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2.2. THE ROLE OF THE PRINCIPAL AS A LEADER

Van der Merwe (2015) posits that school principals need to be firmly in charge of their schools.
Naidu, JoubertMestry, Mosogeand Ngcdo (2008:131) suggest that thencipd 6 s issesn e

as an act of balancing the interests of the various stakeholders for the benefit of the school. The
principal should familiarise himself or herself with theneft of each stakeholddo strike a
balance in the schoolThe principal is responsible fasrgansing a school as a structural
organgation and coordinating all activities happening in the school. Zengele (2015) advances
that organising involves the formation of tlwegansational structure inthe form of an
organogram that defines the levels of protocol within the school establishment. Coordination of
all educational activities that include learner management and involvensengssulatedn the
organsing function. Gichohi (2015) argues thdunding is requiredfor the enhancement of
participatory activities that improve the learning environment and that participatory management
in most schools contributes positively to academic achievement, to a larger extent.

The school principal should lk@pt abreast with the legal matters pertaining school management

as a whole. The school principal should adapt to new emerging leadership practices which are
summarised by Roberts and Roach (2006:5) as followsba#ted, innovation encouraged, the
powerof principal drawn from operation and collaboration with managerhastly, schools are

seen as a focal point of tlemmunity School Governing Bodies (SGBs) are established to
allow stakeholder participation in tHeadershipof schools.Marishane (203) posits that like

other members of the SGB, the principal is accountable to a constituency. Unlike other members
such as parents, educators and learners who are accountable to their respective constituencies,

the principal igespondile to the employewho constitutes such a constituency.

The school principal should create space for collegial models of shared leadership to operate.
According to Van de Venter and Krug@013) the principal is an internal agent of change. The
principal is expected to &lin change management. He or she should be the first to familiarise
him or herself with change and implement it. Botha (2015) posits that the school principal,
together with the SGB and the SMT has a crucial role to play in achieving effectiveness and
efficiency. The school principal cannot influence the nature and success of the school as an
organgation on his or helown; theinvolvement of other stakeholdemsmairs crucial as astute

leadership qualities are essential. Zengele (2015) asserts thatintipab is responsible for
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setting up communication structures within the school. The school principal directs the school
towards the achievement of the school goals. Principals motivate staff members and learners.
Zengele (2015) further argues that pipads should promote a friendly climate by being warm

and approachable when engaging vathployeesand learners alikeZengele (ibid) posits that

for the staff to believe in the honest intentions of the Principal, there must be high levels of trust.
He futher points out that the principal should demonstrate persotegrity, honesty and
commitment to the achievement of educational geagai n t he t Zeageldieid) so6 tr
asserts that in creating a heal8ghoolclimate principals should avoidegative behaviowsuch

as unnecessarily taking sides and blaming groups instead of the person responsible for an
incident. The formation of cliques and treating staff like irresponsible individuals shmeild

avoidedat all costs.
2.3. THE ROLE OF SCHOOL MANAGEMENT TEAMS AS LEADERS

Botha (2015) in explaining strong educational leadershipclteacteristicsof educational
leadership argues that it is imperative if a school wants to achieve its objectives that school
principals, SGB and SMT have a crucialerto play in achieving effectiveness and efficiency in

the school.

According to Naidu, Joubert, Mestry, Mosoge
literature increasingly refers todistributed leadersh@p Ghared leadership é&hared
managemei§ deam managememand &ollective managemedtdlt is of great importance that

role players in team management be developed on the principles of tearBaotk. African

School Management Teams are composed of the principal as the team leader. lohemtse s
where there are 15 educators desk than 30 teachers, there is otheputy principal oand in

schools where there more than 30 teachers there are two deputy principals, the first deputy
principal is in post number 15 and the second deputy peh@@pn post number 3d0ODs are
allocated numbers 6, 13, 20, 27, 37 and so on depending on the number of teachers in a
particularly given school, Some schools have senior and master teachers whose role is to mentor
novice teachers and head subjects aadegNtuzela (2008) states that the School Management
Teams in South Africa hold f or malorggnsaional i ons
structure. Because of this, the SMTs carry the responsibility of ensuring that leadsrship

distributedto other colleagues irrespective of status or authority in the hierarchy.
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This team of educators is responsible for the general management and administration of the
school. They are in charge of curriculum management and extracurricular activisebobis

they draft the year plan together with the other members ofvelth is ratified by the school

SGB and implemented by both the SMT and the SGB.

Van Deventer (2013) asserts that the principal is responsible for everything that happens in his
school. Beputy principals should have a specific interest in the staff, especially beginner
eduators and HODs are expected to act professionally and should always keep abreast of the
latest schools of thought on approach, methodology, techniques, evaluati@dasthool
Management Team members should ensure that all programmes in the aohaoislemented

Van der Merwe (2015) argues that implementation is the arranging of a proper balance between
the use of power to ensure complianBetha (2015) posits thanhanagers should monitor
activities that are carried out in the course of the implementatiargainsational plans. It
involves engaging in a sustained focus on work in progress to ensure that the plans stay on

course and deadlinese met
2.4. THE ROLE OF TEACHERS AS LEADERS

Zengele (2015) arguethat when learnersrealise that both teachers and the principal are
interested and committed to their welfare and safety, they will be better able to excel in their

learning activities.

Leadership and curricubm managementin particular is no longer the prerogative of the
principal and theSMT, but is increasingly about individual responsibility. Leadership can occur

at a variety of levels in response to various situationssandt necessarily tieth a postevel,
position, or formal organisational role. Teachers manage the curriculum, lead one another in
subcommittees of extramural activities, are members of SGB, and lead learners in classes,
sporting and cultural activities as coaches. Teachers are coactiementors; they are role
models, pastors, liflong learners, researchers, moderators, mediators, curriculum managers,
counsdors, classmanagersteam leaders, motivators, parents, subject specialists, assessors,

examiners and are general administistor

Carl (2010) claims that teacher participation in school management and leadership can bring

positive results. Quality teacher involvement is essential for nurturing the personal and
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professional growth of the teacher. Teachers should also be involtked @valuation of their
programmesBotha (2015) holds the view that reviewing or evaluation involves taking stock of

all functionsto make an informed decision on all mattergha school. Botha (2015) maintains

that research andssessmenskills are neededto question the success of instructional
programmes criticallyAccording to Zengele (2015Marishane and Botha (2011: 38achers

attend workshops on the implementation of CAPS and return to show principalsisioariein

classrooms. The ineased professionalism of teachers through the attendance of workshops
conducted by the education department and tea

proceedings in their classrooms.
2.5. THE ROLE OF SCHOOL GOVERNING BODIES (SGBS) AS LEADERS

Section 16 of the Schools Act provides for the governance and professional management of
schools. Section 23(1) of the Schools Atipulaesthat elected members of the governing body
shouldbe drawnfrom the parents of learners, members of teaching staffoae nofteaching

staff member, learners in Grade 8 or higher at the school and the principal who isfhai@x
member. SGBs play a pivotal role in schodlfiey are responsible for the development of
policies which include, among others, the Constituof the SGB, code of conduct for SGB
members, a mission statement for the school, language policy, religious observance, a code of
conduct for learners, a financial policy for the school, HIV policy, Safety and security policy.
These responsibilitieseed thorough training for the SGBs to be effective.

Hughes and Pickerel (2010) argue that there is shared leadership when teachers, staff, parents,
students and principals collaborate to solve proble@arl (2010) claims that teacher
participation in scbol management and leadership can bring positive results. Quality teacher
involvement is essential for nurturing the personal and professional growth of the teacher. In
addition to this assertion, Botha (2015) posits that the main goal of the sctiempisvisionof

quality education to all learner§o achieve this goalarious stakeholders such as teachers,
parents, and members participate in the financial management processes. Thus, it is important to

involve them.

Van Zyl (2015) says that the Sou#frican government wants parents to be counted in the

formal education of their children since it supports the premise that effective parent involvement
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results in improved learner performancéan Zyl (ibid) says parents amvolved in decision

making & various levels at schools, fexample in school committees and school governing
bodies decisions and policy formulation and implementatWhere shared leadership exists

with youth and adults workingollaboraively, there is a studetfibcused schoolShared
leadership means a shift from the leader to a shared leadership model resulting in shared power

and decisiormaking.

Botha (2015) posits that the school principal, together with the school governing body and the
school management team has a cruadk to play in achieving effectiveness and efficiency. The
school principal cannot influence the nature and success of the schoobrgsuasation on his

or herown. Theinvolvement of other stakeholdenemairs crucial and astute leadership qualities

are essential.

2.6. THE ROLE OF REPRESENTATIVE COUNCIL OF LEARNERS (RCL) AS
LEADERS IN SECONDARY SCHOOLS

In SouthAfrica, there are new legislations that require schools to function differently from the
period before 1994. Section 11 of the Schools Apusdies that every public school thetrols
learners in grade 8 and higher grades (9 to 12) must establ{$CL). The Education Laws
Amendment Act 57 of 2001 provides that the RCL is an official body representing all
democratically elected learners iitoeach class. The chairperson and the secretary of the RCL
automatically become members of the School Governing body without voting rigbssner
participation in various school activities is a condition for school improve(dengele2015)

RCLs replae prefectcouncils which existed during the apartheid era. Prefects were appointed
whereas class representatives are elected democratically by learners. SASApbYRES that

learners shall elect members of the RCL composed of class represenfdivedected RCL

shall represent learners in the SGB. The two learners will however not have voting rights in the
SGB. The RCL helps in the development of school policies and their maintenancessiséy

the maintenance of discipline, order and clesds at school. They alsassistin the
interpretation of policies to other learne®engele (2015) posits that learners who serve in
school leadership positions may set a good example to other learners and such learner leaders

may provide direction, s¢the pace and motivateharswithin the school.
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2.7. THEORETICAL FRAMEWORK

The shared leadership theory undergins study. The researcher chose shared leadership as the
appropriateleadership style to employ in this study because it improves stuffeaicy and

student performance. Leithwood and Mascall (2008) argue that several recergcdeggtudies

have provided evidence that shared leadership does positively impact student achievement. In
support of the above claim, Louis, Leithwood, Wahistnoand Anderson (2010) add that a six

year study commissioned by the Wallace Foundation found that a collective or shared approach
to leadership had a moderate but significant impact on student achievement. Hallinger and Heck
(2010) in their longitudinaltady involving 198 U.S primary schools found that collaborative
leadership had a significant impact on student learning and demonstrated the mutually
reinforcing relationship between collaborative leadership, school improvement capacity, and
student learmg. Louis, Leithwood and Anderson (2010) further added that the study
commissioned by the Wallace Foundation investigated the school and district leadership
practices that lead to improved educational outcomes and foundcdhettive leadership
practicesi collaborative leadership involving principals, teachers, parents; hadhe most

modest but significant indirect effect on student achievement.

In addition, Worley and Lawler (2006) suggest that shared leadership is advantageous:in that it
(a) ftiefdlex substitutes for hierarchyo by spr.

organisation, allowing for quick response to information;
(b) Abuilds a deepandadre of | eadership talent

(c) enables multiple leaders at all levels of the organisatibo are continually detecting

significant trends to call for change before senior management does.
2.7.1. Shared leadership

BarrereOsorio, Fasih Patrinos and Santibanez (2009) old the view that the move towards
decentralisatios motivatedby the belietthat teachers, parents and principals should have more
power, authority and accountability. Avolio, Walumbwa and Weber (2009) define shared

leadership as an emergent state where team members collectively lead eadksathBearce,
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Manz and Sims Jr (200 define shared leadership as a dynamic, unfolding, interactive influence
process among individuals, where the objective is to lead one anther towards the achievement of

collective goals.

According to Gerzon (2003), leadership originated in the anciemtt ro wbeithd , A whi c h
means fAto go forth and dieo, as in the battl e
ot her s. E v B remavdd rfiopno wtelred equati on, and even if
higher cause or value, the word still meathe act oimobilisng one group to dominate or

vanquish another.

O6Tool e, Galbraith and Lawler (2002) reveal t
Plato. Plato wrote that leadership is a rare trait, typically possessed by only ondrpscsnety.

Thisiscal | ed fAsingle | eader t heory. Later Ari st
and argued that wisdons never the sole province of one person. In other words, Aristotle
maintairs that no man can claim to know everythige/she needs the expertise and skills of
ot her people to | ead effectively. DEBlpracgedf ur t he

which made Platod single ruler or | eader theo

Sally (2002) a r g u elsadetstipaftamewadrkt phevatled,ha mBre detaded s
examination of history revealed that Aristot]
There is a good reason to review the history of the Roman Republic, prior the rule of the Roman
Empire. Sally reealed that the Roman Republic, for more than 400 yeas governedising a

much disciplined shared leadership framework. Pearce (2007) describes shared leadership as an
approach to leadership where formal leaders andforomal leaders temporarily becemthe

team | eaders if and when an i ndAswilclhl sharedd s e x |

leadership is more of an activity than a trait.

Parslely (2011) argues that since the 1990s, literature has shown an increased attention to the
idea of shiftingleadership from a more traditional, hierarchical approach to one that involves
multiple stakeholders, including principals and teachers working together, to influence change.
Pearce, Manz and Sims Jr. (2009) argue that leadership involves roles ateésathtai can, and
should,be sharedamong members of a team or organisat@arce and Conger (2003) define

sharedeadership as a process by which strategic decisions are made in an inclusive environmen.
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Each member of the group participates in choosuhgt is best for the greater good of the
whole, rather than having decisions handed down by a single individual as a means of influence

or constraint over the group.

Small (2007) holds the view that trust is consideagtrcessaryntecedent of the dewgiment

of sharedleadershipin teams. In support of Small (2007), Louis, Leithwood and Wahlstroom
(2010) argue, after being supported by evidetiw,sharedleadershigs crucialin schools as it

i mproves student sd ac hyea sudyncenmissioned by the d\alacap | e ,
Foundation found that a collective or shared approach to leadership had a moderate but
significant i mpact on studentsoOo achievement.
shared leadership definitions often include témen team, coupled with the concept of a process,

property, or phenomenon

Carson et al. (2007) propose three constructs of shared leadership which are: shared purpose,
social support, and voic&alker, Smither and Waldman (2008) on the other hand igethta

following leadership indicators

the work team resolves differences to reach agreement
work is distributed properly to take advan
information about the company and its strategy is share

teamwork is promoted wittihe team itseffand

= =2 4 A -2

the team works together to identify opportunities to improve productivity and efficiency.

Lindahl (2008) mentions that teachers should be involved in the formulation of the school vision

and planning. Lindahl (ibid) further arguestithat planning without the involvement of teachers

greatly threatens both implementation amstitutionalsationof the changes desired. Naiduaét

(2008:186) add that before aims and outcomes can be formulated to guide the actions of
educators and &ners, the senior management team, and the school governing body need to
agree on the school 6s mission. LandkelsHared 2 00 8)
among people, not only the selected few who t@yormally designateds administratie or

teacher leaders. Shared leadership thrives well where there is communibat@ain and

Romaine (2007) describe communication as a craft which needs to be learnt. They define

communication as the ability of a person, the sender of the messagprassehim or herself so
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that the other person (the receiver) understands both the words and intentions. Steyn and Van
Niekerk (2013) say that at a school, formal channels of communication are upward, downward
and horizontal. This channel of communicatioas been created to ensure that information
immediately reaches the people concerned. Such channels must exist not only within the

organgationalstructure of theschoolbut also between the school and the department.

SteynandVan Niekerk (2013) posit th@ommunication depends not only on the ability to listen
effectively but alsoon the ability toreceive it. Steyn and Van Niekeribi@) postulatethatthere

is formal and informal communicatiolhey suggest thatormal communication can beral

which includes meetings, interviews, telephone conversations, and written which includes
reports, memoranda, documents and letters or nonverbal which includes gestures,
demonstrations, signals, silence and can be controlled. Informal communication is also called
grapevine. This kind of communication shoulddoaductechorizontally, vertically (top to down

or down to top) olateral. Van Zyl (215) suggests that twaway communication between the
school and parents shoulik establishedas tlere is a need to keep goents informed of

educational mattenssingclear and unambiguous messages.
2.7.2. Necessary character traits for leaders who believe in shared leadership

Tough (2012) posit that leaders need the following character traits to make shared leadership
work in schools: Resilience, perseverance, optimism, moral and performance charaeter, self
control and grit. Shared leadership gives youths and adults the strength, leadership skills and
belief in collaboration to handle adversity.

2.7.3. Strategies to guide egttive shared leadership

Hughes and Pickerel (2013) have put together the following strategies to guide effective shared
leadership:

1 Shared leadership is @artnershipwhere teachers, staff, parents and students are equal
partners
1 Much canbe accomplised when education stakeholders work together toward a shared

purpose rather than working on their agenda
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1 Each person in the partnership must take an active role and be accountable for effectively
completing their individual responsibilities

1 Shared leagrship means respect aadcountabilityto consider different and new ideas
and strategiesand

1 Principals, teachers, parents and students need grit, especially those who believe in

shared leadership.

Effective shared leadership requires plannifignning is one of the managerial tasks. Zengele
(2015) posits that this task has to do with organising a strategic planning session for the staff
where the vision and, scanning of the environment and setting up ofgaesationalgoals of

the schoolare shapeg and shared by all stakeholders. Van Zyl (2015) argues tithowy
planning, it would be difficult to lead and manage organisations such as schools. Principals of
schools should then prioritise planning as early as the last term of the year or veiy dely

year during the fst term.According to van Zyl (2015), the main function and charactesiatie

to provide educational directives fdre school. It relates to vision, mission, policy and fion

academic matters.

Literature (indal, 2008; Wood, 205) encouragekaders of stakeholders to work together on
issues of planning and completion of taskbis opensa space for shared skills and ideas.
Principals, inparticular should ensure that all stakeholdarsinvolved in planning.

Lindal (20@B) aguesthat planning without the involvement of teachers greatly threatens both

implementation andhstitutionalsation of thedesiredchanges.
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CHAPTER 3
3. RESEARCH DESIGN AND METHODOLOGY

This chapter provides a description of the research methgpgdaled design, which include the
sampling method, data collection method, data analysis procedures, ethics consideration and
issues of validity and reliability. The chapter starts by discussing the theoretical basis of
gualitative research. The data collen methods, the sampling techniques and ethics
consideration will then follow. In addition, an account of the procedures utilised to analyse and
interpret data are highlighted. Finally, measures to ensure validity and reliability are

comprehensively disssed in this chapter.
3.1. QUALITATIVE CASE STUDY APPROACH

For the purpose of this studihe researcheused a qualitative case study approach with
descriptive statistics aimed at identi fying t
play in Soutpansberg East circuit. This method was able to dissistsearchein exposing the

weaknesses and strengthsetondargchool® st akehol der s.

For the purpose of this stude researcharsed a case study method to capture data. Case study
dates lhck to the 19 century when Sigmund Freud (18%83) conducted an intensive case
study on an individual basis by psychoanalytically inclined researchers to generate concepts
about human ideas by using the free association method wherein the subjediataysmgoes
through his or her mind. Salkind (2012) defines a case study as a descriptive research method
used toexaminean individual in a unique setting or situation an extraordinarymanner.

Ni euwenhuis (2011) ar gu e sultipléhmaeaningshitecantbe used tofi c a s e
describe a unit of analysis; a case study of a particular organisation or to describe a research
method. He further argues that the unit of analysis is a critical factor in case study research. It
focuseson a system adiction rather than an individual or grouppafople However, case studies

can also be selective, focusing on one or two issues that are fundamental to understanding the
examined system. Nieuwenhuis (2011) posits that the typical characteristics ofuckssase

that they strive towards a comprehensive (holistic) understanding of how participants relate and
interact with each other in@vensituation and how they make meaning of a phenomenon under

study. Cresswell (2008:476) defines case study as-depth exploration o& limited system
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such as amactivity, event, process, or individuals based on extensive data colledtn.
researcheused an instrumental case study which provides an insight into a specific theme or
issue. Creswell further statéfsat a case study is used to elucidate that entity, issue, or theme.
The researcheselected this method because he needed detailed information about leadership
challenges in schools. Salkind (2012) holds the view that case studies take a long time to

compete yet can yieldbts of detailand insight.

The researcherhose a case study because Salkind (2012) argues that it has three advantages.
The first one is that case studies focus on only one individual or one thing, secondly case studies
encourage these of several different techniques to get the necessary information ranging from
personal observations, to interviews with others who might know the focus of the case study.

Thirdly it is the only way to get a richer account of the phenomenon under study.

The researchansed a case study becatssthandaccount of the real situation whehne also
experienced the firdtand emotional information of participanihe researcheadentified four

secondary schools in Soutpansberg East circuit whestutlgwas conducted

According to Schumacher and McMill§2010:489) qualitative research method astype of
investigationthat refers to an wdepth study using face to face or observation techniques to

collect data from people in their natural settings.

In addition to the two definitions, Salkind (2012:213) defines qualitative research as a social or
behavioural science research that explores the problems that underlie human behaviour using

such explanatory techniques, surveys, case studies, and otheeklglarsonal techniques.
3.2. POPULATION AND SAMPLING

Schumacher and McMillan (2010:489) define purposive sampling as a type of sampling that
allows the researcher to choose small groups or individuals who are likely to be knowledgeable

and informative alhat the phenomenon of interest; selecting cases without needing or desiring to
generalise to all suchituatiors. In addition to this definition, this assisted and allowed the
researcher to choose opencipal per school from the schoolsyo deputy pringdals, four
school governing body chairpersons of each s
presidents from all schools and three Heads of Departments from each school. Additionally, a
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group of five teachers who were not necessarily school neamaigg team members from each
secondary school, a group of five parents who were not in the SGB and a group of 10 learners
who were not members of the RCL were samphiduwenhuis (2011) argues that purposive
sampling is most successful when data revied amalysis areonductedn conjunction with

data collection.

The researchealso used convenience sampling. Schumacher and McMillan (2010:137) call
convenience sampling as available samplirte investigatgrthereforeselected 12 HODs, four
principals,two deputyprincipal, four SGD chairpersons, four RCL presidents, 20 teachers, 20
learners and 20 parents from all four secondary schools in Soutpansberg circuit. They further
define convenience as a method where a group of sulgjertselectedby being accessible or
expedient. These two samplingethods purposive and convenience sampling, complement each
other so well thathey wereusedtogether. Schumacher and McMillan (2010:137) claim that
convenience sampling makes it easier to condesarchjs less costly andime-consuming

They furtherarguethat purposeful sampling is leegpensiveandtime-consumingand assures a

high participation rate.
3.3. RESEARCH SETTING/RESEARCH SITES

The researchvas conductedn four secondary schools in Soutpasgh East circuit, Vhembe
district of Limpopo Province. The study focused on the experiences of stakeholders regarding
leadership insecondaryschools Leaders revealed their experiences as leaders operating in
individual teams wherghe researchesought ® uncover how these stakeholders share their

responsibilities in the development of schools.
3.4. ENTRY AND RESEARCHER®S ROLE

The investigatowas part of the teams or stakeholders in a school where thelaclsad shared
leadership responsibilitie¥he researchawanted to explore experiences of other stakeholders in
other schools so that he may draw wisdom from particigaritslp stakeholders in his school to
improve their key responsibilities as leaddiise researcherollected and analysed datatained
from participants.He further explored experiences of leaders dad a deeper and clear

understanding of their experiences.
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3.5. DATA COLLECTION TOOLS

The researchdriangulated the collection of data where interviews, focus groups, observations

and document analysigere usedThis was tcauthenticate and ensure thadidity of the data.
3.5.1. Interviews

Salkind (2012: 394) defines interview as a method of collecting data that is similar to an oral
guestionnaire. An interviewaccordingto Salknd (2012), can be formal and flexible or
structured and focused. Harries (2008: 36) argues that events cannot be understood unless one
understands how these events are perceived and interpreted by people who participate in them.
School principals deputy pincipals, HODs, teachers, parents, learners, RCL presidents, and
SGB chairpersonsvere interviewedas they are people who share amderstandingof the
phenomenon under study. In support of Harries, Schalock (2008:67) states that one way to find
out abouta phenomenon is to ask questions from the people who are involved in it one way or
the other.

Nieuwenhuis (2011) defines an interview as a-tway conversation in which the interviewer

asks the participant questions to collect data and to learn aboptalhet i ci pant s6 i de
views, opinions and behaviours. He further states that the aim of qualitative interviews is to see

the world through the eyes of the participant. Further, interviews, and they can be a valuable
source of information, providetthey are usedcorrectly. Nieuwenhuis (2011) further postulates

that the aim is always to obtain rich descriptive data that will help the researcher to understand
the participantsd construction of knowddedge a
thinks that the topic is important and they trust the investigator, they will give them information

that they would not have been able to collect in any other way. Nieuwenhuis identifies three

types of interviews; structured interviews, sesmucturednterviews and opeended interviews.

The researcharsed semstructured questions because they give both the individual interviewee
and interviewer a chance to explore the phenomenon deeply and widely and because they give
the researcher latitude in @&s§ broad questions in whatever order seems appropriate. Before the
interviews commenced, a pilot interviemas conductedvith participants from one secondary
school. This was not included in the samflbis was donen order evaluate and improve the

effectiveness of the questions to be used in the interviews and where necessary alterations
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neededwereeffected The pilot interview was also conducted to validate the interview schedule

and to assist the researcher to think about what to expect from tbadesfs.

Participantsvere interviewean how they perceive shared leadership in their respective schools.
Semistructured questionwere conductedvith secondary schogdrincipals, deputy principals,
HODs, SGB chairpersons and RCL chairpersons. The iatesvlasted about 20 minutes.
Schumacher and McMillan (2010) point out that ssmiictured questionsave no options from

which the responded selects an answer. Rather, the question is phrased to allow for individual
responses. It is aopenendedquestio but is fairly specific in its intent. Nieuwenhuis (2011)
argues that senstructured interviews seldom spaamsextendegeriodand usually requires the
participant to answer a set of predetermined questions. It does not allow for probing and

clarification ofanswersSemistructured interview schedules define the line of inquiry.

Trochim (2009:67) maintains that interviews enable participants to discuss their interpretations
of the world in which they live, and how they regard situations from theirt pafirview.
Participantswere givenample time to discuss their perceptions, views, experiences, skills and
knowledge about shared leadership in their schools.

The researchenterviewed four principals, two deputy principals, four chairpersons of SGBs,
four HODs and four presidents of RCL from the four secondary schools who were interviewed
individually. Two schools were managed by male principals whéesaaleprincipalsmanaged

theother two secondary schiso

Before interviews commenced, permission ¢ézard the interviewsvas requestedrom the
participants. After the approval of the recording, a short introduction was givibie lbgsearcher

to the participants (intervieweeshereaims of the researcivere unveiled Participantswvere

also assuredof the confidentiality and privacy of the information they would provide.
Participants were also requested to be free during the interview. A tape recorder was used to
collect information from the participants which has kept the information realistic, orenokl

safe. A tape recorder reduces bias that is present when taking notes as the interviewer may
overlook important information. Aaperecorder is used to verify the notes taken down during

the interview without having to ask the respondent to repeanfosmation.

3.5.2. Focus groups
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Salkind (2012) defines a focus group as a group of participants who are asked to make a
judgment about a particular event or object. In each of the three schools, there weiactizee
groups the first one had five tehers in each school, the second one was for five parents in each
school and the last one was for five learners in each school. This was done in order to ensure
that the data was reliable. The researcher was using a tape recorder to collect and ¢apture da
He took notes while participants were participating to record their facial expressions and other

relevant observations.
3.5.3. Observations

The researcher used direct observation method which Salkind (2012) states happens when the
researcher is in orimctly adjacent to the environment being studied yet he is not actually a
participant in the environment itself. The researcher had interactions with the participants in
order to collect data. He avoided interrupting in the environment. An observatieduse that

guided the researcher was developed. Notes and observations were done in order to keep in touch
with the participants where the researcher was able to observe their emotional changes which
included interest, pain, frustration, and the enviromme

3.5.4. Field notes

The researcher used field notes collect data. These tools are useful because they serve as
evidence that indeed research was conducted. The researcher has stored these tools for possible

future references.

3.5.5. Tape recorder

The esearcher used a tape recorder to collect data from the respondents.
3.6. DATA ANALYSIS

Saldana (2009:122) perceives data analysis as a process that requires the analyst to capture an
understanding of the data in writinghalang2011:57) states that dataalysis is the process of
bringing order, structure and meaning to the mass of time consuming and fascinating process.
Data analysis has taken the form of reviewing the interview data, identifying issues, and

reporting these as main themes in terms efrésearch questions. Mouton (2006: 111) views that
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we analyse dat@hrough the identification opatterns and themes in the data and drawing

conclusions from them.
3.6.1. Triangulation

The researcher used triangulation to make the study more reliableakotated. According to
Schumacher and Mc Mi | | a orosgvdlidatiofamond th@& data Boarces,y st er
data collection strategies, time period and theoretical schemes is applied to the research study in
order to ensure reliability and validity f the research designo. Th e
sources that provided new knowledge to the st
stakeholders in schools. The researcher used members of schools stakeholders who are
principals, deputy pncipals, HODs, senior teachers who are not necessarily SMT members,
chairpersons of both SGB and RCL to collect data. He used focus groups and interviews to
gatherdata. Smith and Biley (2007) state that establishing truth can be attained using thsee type

of triangulation; namely;

1 Triangulation by means of constant comparative method. Mixed method of data
collection was used to collect data and same themes appeared.

1 Triangulationregarding the variety of data collection methods. Interviews, observation,
field notes, tape recorder and focus groups were used to collect data and both produced
same results.

1 Triangulationregarding the variety of participants. Datare collectedfrom principals,
deputy principals, HODs, SGB Chairpersons, RCL presidents, pareschers and

learners.

After data was collected and recorded, it was analysedhéyreseacherSchumacher and
McMillan (2010:367) indicate that fAqualitatiywv
organising data into categories and idgniifng patterns and rel ations
gualitative studies there is usuallya considerableamount of data to be analysed, summarised,

and interpreted.

According to Schumacher and McMillan (2010: 3
process of qualitative analysis which is a movement from specific data to general categories and

patternso. There ar e famalysis.In phb frd ghase thermreseqraharl | t at |
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records data in writing or by using a tape recorder. Ha@tlsen codes data identifying patterns
(themes orconcepts) and in the fourthphase he or she splits the patterns into narrative

structures and visual representations.
3.6.2. Reliability and validity of the study

Sal kind (2010: 1 1ity gccuss wlen &test measares thé samé thirgg lmore than
once and results in the same outcomeso. Sal ki
both an observed score and a true score compohlani.reliability is defined by Foster (2008)

asthe extent to which independent researchers could discover the same phenomena and to which
there is agreement on the description of the phenomena between the researcher and the

participant.

Salkind (2012) adds that validity refers to the results of afester (3008: 87) defines validity

as fia judgment of the appropriatenessresolf a me
from scores thaére generated Accor ding to La Follett (2007:
to which scientificex@d nat i ons of phenomena match the rea
truth or falsity of propositions generated by research. The explanation of observed phenomena
approximate whateality or truth is and the degree to which the explanations are atur
comprises the validity of theesearchConsequently, validity depends on the purpose, population

and a situational factor in which measurement takes place.

Reliability and validity was enhanced because the researcher used a variety of data collection
instruments. Instruments that wendisedincluded a literature study, observations made during
meetings and classrooms, focus group interviews and individual interviews. To augment this,
one pilot interview was conducted in a secondary school whichnetigpart of this study.
Discussions of interview questions were done between the researcher and his supervisor before
and after the interviews. A standardised form of questioning was used during interviews with the
aim of minimising the effect of researblas. The researcher also used verbatim accounts where
direct quotes and transcripts of the participants, responses during interviews were presented.
Low-inference descriptors were also used. Abstract language was avoided topantdijfents

to undersand  every term and lastly, a tape recorder was used to record all interviews.
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An audit trail was also left so that the pathway of the decision made in the data analysis can be
confirmed by other resear cher s.sengs to lassist the al
researcher in making conceptual leaps from raw data to those abstractions that explain research
phenomena in the context in which it is examined. Given (2008) defines memoing as the act of
recording reflective notes about what thediebrker, data coder, and or analyst is learning from

the data. Memos accumulate as written ideas or records about concepts and their relationships.
Glaerand Strauss (20pad vocat e t he process thefesedrchanaldei ng o .
a note ofthe main thoughts haunches and lines of enquiry during data collection to serve as a
form of audit trail. Items werguxtaposedagainst one another repeatedly and compared and
contrasted again to provide a check on their representativeBgsso doing, distdions,

inaccuracies and misinterpretations were gradually discovered and resolved
3.7. PILOT STUDY

Arain et al., (2010) define ailpt studyas avariantof the version of the main study that is run in

miniature to test whether the components of thénefmain study can all work together. A pilot

study provides information to enable sample size tation in the subsequent main studyhe

pilot study is a dress rehearsal for the actual research propbsatesearcher conducted a pilot

study with menbers of SMT, SGB, teachers each from the school where they were working.
This was done in order test, eval uate and 1 mg
done in meetings held by the SGB, SMT and subject committees. The selected people were
interviewed while the researcher recorded the interview using a tape recorder. Observations
made and interviews conducted were discussed with the selected participants where amendments
were made informed by the parti eiregeamhersad ¢ o mr
opportunity to test the relevance of proposed questions asked so that corrections could be made

in time.
3.8. ETHICAL CONSIDERATIONS WITH REGARD TO THE RESEARCH

The researcher adhered to the following ethical considerations as outlinedking $2012:85
89):

3.9. PROTECTION FROM HARM
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Participants were protected from any formhafnm be it physical or psychological. Participants
were treated with respect. Their dignity was protected by the researcher at all times. This is done
so that theesearcher may not find himself having violated their human rights wherein one of

them is the right to human dignity.
3.10. MAINTENANCE OF PRIVACY

The researchdrad, at all times, maintained thaonymityof participants. A single master sheet
which conténed both the names of the participants and their participant numbegsised The

researcheplaced only the number on the scoring sheets, code sheets, or other testing materials.
3.11. COERCION

The researcher did not force participants to take paheirstudy. When the participants felt like

they no longer were interested in gtady, the researcheatid not force them to finish.
3.12. INFORMED CONSENT

The researcher prepared a consent form or letter for participants to read and sign that they were
paticipating in the study where all ethical requirements, purpose oty researcher

names, what he was doing, and his contact numbers and his point of contact were included.
3.13. INFORMED CONSENT WITH CHILDREN

Children were part of this study aarficipants. The researcher confirmed if there were children
under the age of 18 and indeed there were present. The researcher then obtained consent from
their parents, foster parents or guardians in a situation where some did not have biological
parents.School children who were above 18 years were treated like adults, where their wishes
were highly respected. If they did not want to participate, they were not forced. The researcher
gave them informed consent forms to read and sign. See how consenaferdrawn on the

attachments below on the appendices.
3.14. CONFIDENTIALITY

The researcher guaranteed confidentiality in whatever the participants said and did. Information
was disguised on the basis of anonymity which was included in the informed ctorserdr
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letter read and signed by the participant. This was done in order to protect the participants from
victimisation. All data collected were stored in a safe and limited plaitea viewto ensure

confidentiality of research participants.
3.15 DEBRIEFING

At the end of the study, the researcher informed the participants about the firdingver
specific information such as participantsodo n:
researcher prepared letters to be sent to the schools infptin@rparticipants of the intention of

the focus groups and individual interviews conducted in their schools. Findings of the research
were outlined which were of importance in the strengthening of shared leadership in their
schools. This is done in ordiEr make participants understand the role they played in identifying

gaps in the school management system which needs to be addressed.
3.16. PERMISSION TO CONDUCT THE RESEARCH

The researchefirst obtained permission to conduct thissearchfrom the university ethics
committee before it was conducted. A further permission was sought from the Limpopo
Department Of Basic Education to conduct tieisearchn the selected schools. Before entering
the schools to conduct the research, permission was requestegranted from the school
principal. The researcher also obtained abnéhorisabn to enter the field ofesearchfrom the

Department of Basic Education and schools selected to be used as research sites.
3.17. CONCLUSIONS

The researcher drew conclusidinem the literature study and findings of the explored topics.
The study further explored the | eadership rol
play in ensuring shared | eadership in school

Schools should be functional and deliver quality education in South Africa.
3.18. LIMITATIONS AND DELIMITATIONS OF THE RESEARCH

The study was limited to secondaghoolsin Soutpansberg circuit in Vhembe district, Limpopo
Province. It focused on principaldeputy principals, HODs, SMT members, teachers, RCL

members, and School GoverniBgdy members. Particular attention was peidhe experience
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of the above ment i omehdr lemdershipadles. dhe snveatigatidn alkod e r s
focused on whethdhese stakeholders are able to have shared leadership in the realisation of the

school s6é objectives and ai ms.

There were | imited books on | ewetbundrmostlyini n t he
cities which are far away from thesearchér slace of residence. Financial resources waere

significantbarrier for the researcher becabs®nly managed to travel to tAshwanecity once.

Due to limited time and resources, the study only focused on schools in rural villages and
MakhadomunicipalR293 towns which only covered Black schodlsfortunately the study did
not cover White and Indian schodtsatel in Louis Trichard town. Findings, conclusions, and

recommendationwere developeftom the participants on a confidentiality basis.
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CHAPTER FOUR
ANALYSIS AND INTERPRETATION OF DATA

4.1. INTRODUCTION

Chapterthreepresented data as captured in the field. In this chap&eresearchegrresens the
data, data analysis and interpretatiéindings arepresentedin the order of theresearch

guestions.
4.2. CONTEXTUALISING THE INTERACTIONS

Contextualisation of the study will focus on the description of the sites, participants and the

documents that were reviewed.
4.2.1 Description of sites
Site A

Thefirst day to enter this site was the morning around ®d&lock. The gate was lockedhe
researchewas welcomd by a learner who identified himself as someone who opens and closes
the gate every time a visitor arrives and leaves. Teachers were not organised and ready for the
interviews.The researchawras asked to meet teachers in tis¢aff roomto arrange for a special

day and time for interviews. Teachers were very cooperative and offered to participate in
interviews sometimewhen they were free. There is a communication problem deztwthe
principal and theteachers.Learners were in their classes learning and teachers in classes
teaching. The yard did not haflewers it was weedy. Toilets werdirty, but classrooms were

tidy. Classrooms wereongestedand there was insufficienuniture (chairs and tables) for
learners. The school did not have an administration block. The SGB divided one classroom into
minusculeoffices occupied by the principal, two HODs (sharing one office) and the school

administration clerk. The other roomwas usedor photocopying.

Site B
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The researchearrived at thesite after break Some learners were goifgpme and whenhe

asked as to why they were leavisearly, they toldhim that they @ not want to participate in

the extramural activities. Therevas a security guard at the gate whonsee indifferent There

was up and down movement of learneseme were learning, some were outside their
classroomswhile others were studying. The school has the administration block with ablution
facilities inside. Learners have both flushing toilets and lpirine toilets. Therewere enough
classrooms for learners. The schootl lth flowes and vegetable gardens. The school was
underrenovation and new classrooms and pit toilets were under construction. Tlasrevater

in the school yard. Teachers raised serious concerns regarding leadership, starting from the
principal to the SMT wasithe dictatorshipslegadershipistyle of tha | | e n
principal and the laissdaire leadership style of the SMT.

Site C

The researcharrived early in the morning to meet the principal and the SGB chairperson. There

was order in the school. Learners were in their classrooms learning and teachers in their
classrooms teaching. The school yard was clean with somédeers next to the SMT offices.
Therewasno administration block. The SGB demarcated a classroom into officegrincipal

uses one officethree HODs use the second offiaad the third oneis usedfor photocopying.

There is no space for HODs and edocs to interacin their daily business. Classroomegre

congested. Theneas an unfinished hall erected in the centre ofsiti®olyardused for morning
devotions, | earner sd me e twea flushingatoilets. Tharevas at s me «
boreholewhich provides water to the school. Tharas a playground. Educatongere using one

classroom and a small library as their staff room.
Site D

The researchearrived at the site early in the morning. There was a security guard who
welcomedthe researcheHe gave hima v i s i t owrigedhis padicullars. Sane learners

were late. There was no teacher at the gate to control late comers. It took some time for learners
and educates to get into their respective classrooms. The schodldmadministratie block

with ablution facilities. Learners have their flushing toilets which were dirty. Some toilets were

blocked and out of order. Thanere few flowers with no lawns.
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4.2.2. Description of each participant and focus group

The reseacherow describs the participants of the study. There were four principals, two deputy
principals, four HODs,four teachers, four chairpersons of SGBsur par ent s 0, and
presidents of RCL anfburl ear ner s 0.

4.2.2.1 Principals
(a) Principal A

The principal is a ma. He is in his late 40s. He was wearing a Stlie researchewrent to the

pri nci p ahodvslcornethim aedeeferrechim to the HOD who tookim to the teachers

in the staff room. The principal had@nHonoursdegree in Education Management. ddrave,
confident, eloquent, and presentalilearners and teachers highly respect.histhen he walks

around the schoothe researchesaw learners who were outside running to their classrooms.
After break learnersand teachers rushed back to their lasms when they saw the principal
standing outside his office. He is results oriented. He said Grade 12 learners attend weekend and

holiday classet prepare themselves for the examination.
(b) Principal B

This woman principal welcomelthe researchermand wherein theystarted withthe scheduled
interview. She holsda Mast er 6s degree in Education Manag:
PHD in Education Management. She is old enough that she may retire anytime. She was wearing

a suit and looked very pragable. She is confident and in charge of the school. Learners and
teachers were in classes learning and teaching. She answered interview questigrsatvith

confidence.
(c) Principal C

This principal is a womatoo, and she also welcomeéhe investigatovery well. She holslan
Honours degree in Education Management. She is young and full of energyasSabkvays up
on her feet managinthe schoolby walking aroundLearners and parents respect. sfter
break, teachers and learners rush to the classrdearnersparentsand teacherseem tdove

her. Thiswasevident when parestexpressed that they love liecause she lovéiseir children
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She is confident. She is a disci@iman. Learners arrived itime, and this was confirmed by
whatonelearmre s ai d i n WHerweiamvie ate at schoal; shefinstructs us to do frog

jumpd She is orderly, highly professiorahdstrategsesher actions.

(d) Principal D

This principal was a presentablend confident orator. Heeemed to be focusingame on
|l earnersodo results. He often walked around t he
When he is in the school yard, themas a learning and teachingtmosphereHe holds an

Honours degree in Education Management.
4.2.2.2 Deputy Principa
(a) Deputy Principal A

This deputy principal is dearand reserved leader who is liked by learners and teachers. She
holds an Honours dege in Education Managememmuring the researchisit, she displayed
gualities of good leadershipsuch asaccountaliity, responsibility, and teamnspirit. These
gualities were more evident when she helped her subordinates in the compilation of mark

schedulesShesaid shealways ward to meetdue dates.
(b) Deputy Principal B

He holdsan Honours degree in Physical &ute. Ths deputyprincipal appeared to be very strict

and feared by learners. He was always punctual. He taught in the morning before normal lessons
commencedTeachers love himHe is a verywise leader. He alwaysvent an extra mile in
whatever he id and as such he had volunteered to manage Physical Sciences in an attempt to
support the HOD responsible for Natural Sciences. He hgsudation of producing good matric

results in Physical Sciences.
4223HODs 6 focus groups

(a) HODs6 focus groups A
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HODs were not cooperative. It toake researcheseveral days to get them for the interviews.
They were always away from school. It was not easy to find them at schoolw&eguitably

gualified to manage the departments they are heading.
(b) HODs Goups8Bcus gr

The researchalso managed to interview some of the two of the HODs as the third HOD said he
would be very busy the whole month and as swoluld not have time for interviewsThe
reseachecould clearly see that he was not ready for interviéving. researchedid not coerce

him tobe interviewedTheywere suitably qualified to head their departments.

(c) HODs®6 focus groups C

Whenthe researcharrived at thesite, all three HODs were ready for the interviews. Theyre

very cooperative and prafsional. They sick to their schedule. Theyere punctual and
supportive to the principal. Thayeresuitably qualified to head their departments. Some of them
hold Advanced Certificates in School Management and B. Ed (Hongjundfion Management.
They hold meetings with their subject committees. They showed commitment to their work.

There appeared to be unity amongst these HODs.
(d) HODs®6 focus groups D

The researchananaged to interview two HODs out of the three HODs. The third one was not
cooperative.He did not want tobe interviewed He would always give excuseuntil the
researcheeventually concluded that he did neantto participate in the interviews. The other
two HODs were very cooperative and supportive. Theie both suitably qualified tbead their
departments. One of them is currently doing an Honours degiducation Management. The

other one has an Advanced Certificate in Education Management.
4. 2.2.4 Teachersod focus groups
(a) Te dadgwupAd

Teachers on this siteere excelent They cooperated very well. Some of théold Honours

degreesand some hh AdvancedCertificatesin Education Management in addition to their
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mi ni mum teacher s 6 weastlll youhg. Thaey looked slemotivatec yhe

r e s e a lintehmiews with them it wasdiscovered that the cause of demotivation came as a
result of their dissatisfaction on being excluded in the decisiaking processes of the school.
They accused the principal of excluding them as meetings were held between hirdseié

SGB where decisions were taken without their involvement.
(b) Teachersdé focus group B

Teachers in site Bvere young men and women wheere a little uncooperativelt took the
researchethree days to get them to be interviewed. Their problemceasnunicating wittthe
researchein English as the majority of them preferred to respond in their native language. Their
participation improved wherthe researchetold them they were free to participate in the
language of their choic&hey were bittewith the school management because they were not
happy with the manner in which the school is managed. They accused the principal of excluding
them in the running of the school. It was alleged that the principal did not take their views into
account, he dg recognised thepinionsof his friends and this led tiheir low morale. Their
attitude towards selfievelopment wagoodas some of them were furthering or improving their

gualifications Some of them hold Honours degrees in Education Management.
(c)Teachersé focus group C

Teacheron this site were very helpful and cooperative. The majority of them were still young
except one man who looked old. They were both females and males. They demonstrated their
professionalism pre, during and post interviewkey assembled in the interview room at the
agreed time. They respondeetll to questions. They were free to talkthe researcheilhey

were highly motivated to perform their duties. They eagbthe leadership and management of

the school and as sutheir morale was high. Thewereinvolved in the affairs of the school
where they forrad part of the decisiomnaking stakeholder All of them met the minimum
requirement of their posts. Some of them have improved their qualifications where they have
Advarced Certificates in Education Management and Honours degrees in Education

Management.

(d) Teacherso6 focus group D
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These teachers were very difficult to get for interviews. They were young men and women. They
were not willing to be interviewed because theyg serious issues with the management of the

school. They seemed bitter and highly divided. They have improved and bettered their
qualifications where some hold Advanced Certificates in Education Management and Honours

degrees in Education Management.
4.22.4 RCLPresidents
(a) RCL President A

The president was iGrade 12 and was presentable and well manneredvddea young man
dressed in school uniform. Heas persuasive and influential. This was evident when learners

said that #AOur upr ¢ i dante iSaftlureadmyedc | asses and

He was not happy as a leader of students because he said he was not given a room to exercise his
powers as th@residentof the RCL by the school principal whaddnot believe that students
couldtake part in the leadership of the school. The prindipdl informed the researchauring

the interviews that the space for learners is in the classtbanbthey must take instructions and

that is all, which meant that they did not have a isathe maagement of the schoolhe

president wasighly motivated with his studies because he said all he wanted to do was to study

hard and leave the school in order to further his studies.
(b) RCL President B

The president in this school was very influentide led by example. He attended studies
regularly. He seemetd be a disciplined leader who was in charge of the affairs of learners. To
this effect, he had also initiated Saturday classes in his schoolvasdia young man in school

uniform.
(c) RCL President C

This Grade 12 presidenvas good in leadership. His principal commended him on how he leads
learners. His leadership influeneeas prevalent when he managed to influetiee learnergo

have afternoon studies without much supervision from teach#gs.is a visionary and
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innovative, resultantly, he initiated Saturday enrichment classes in the skleobdlad good

command of EnglishHe also organised study books for the school library.

(d) RCL President D

The presidentwas brave and courageous. Thisgas evident when he mentioned that when
teachers do not attentd learners, he confronts them politely and with respect and as such
learnerteacher contact islecreaseceffectively. His principal confessed that there are many
healthy changes at school wiicwere initiated by him suchs morning classes and period
registers which helps him to monitor learteacher interactions in classrooms. He weodr&lone

and as such heas not liked by other members of the RCL and some educators because of his

egocatric tendencies. Ithe interviews with learners and teachers, this is what was said about

the presidenii He wor ks al one with the principal and t
informs uso. Some teachesabouahimby sahpbped, t illest
isZumawho is he to tell us to go to classeso.

4.2.2.5SGB Chairpersons
(a) SGB Chairperson A

The SGB chairperson appeared to be a visionary. She shheddhe would like her school to

be. She wamtd her school to have enouglassrooms as themas a shortage of classrooms. She
was always availabland visited the school every week. She appeared to be an initiative leader.
She was developing the school by fixing broken doors and furniture. She is educatédadiéh

12 and a adificate in Early Childhood Development
(b) SGB Chairperson B

The SGB chairperson is a leader with multiple skills. He is an educator by profession and a
political leader. He is a revolutionary leader whose skills assist the school. He holds a B.A
degree He knows his terrain, understands school policiesveaxl also a clear and eloquent

speaker.
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(c) SGB Chairperson C

The chairpersowas a retired teacher and as such hebdraugh time to spend at school. Was
supportiveof the staff and the principaHe was always athe school coming to share school
challenges with the principal. He is a motivational speaker who maliledeners and teachers

when he methem.
(d) SGB Chairperson D

The chairpersonvas a community leader and a politician. Skas avisionary leader who is
multi-skilled. She wargd her school to develop in the area of sports andtbeeefore applied

for sponsors to build a mupiurpose sports field. She succeeded thedSouth Africa lottery
boardhad starteduilding them this sprts facility. She suppaet the principal by visiting the
school regularly. She holds a matric certificate.

4. 2.2.6 Parentsd Focus groups
(a) Parentsd Focus group A

Parents are clear about school leadership and management systems. Their morale Wassylow.
complained about issues on general school management. They cemhplddnro ut how | ear
disciplinary problems are handled at school where they alleged that learners fight at school and
the management does not reporthiem. Theyget this information from other learners. They
complairedthat the principal does not care about the welfare of learners atedcaroexample

where one parent visited the school about infighting amongst learners and the principal referred
the parent to the teacher who fdil® accountor this matter.

(b) Parentsdéd Focus group B

Parentswvere upbeat about the management of the school. They tbreeschool principal and

one HOD whowas a residentin their town. Theywereappr eci ati ve of teach
They attenddpare nt s 6 me e parentyy were piBfessi@enals, aming hadpassedsrade

12.

(c) Parentsé Focus group C
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Parentsn this sitewere not educated, only one of thendhmatric. They were selfemployed.
Their attitude twards educationwas very good becaustey wanéd to see their children
progressing from one grade to anothEne y att end parentsoO edteeet i ngs

principal and teachers.
(d) Parentsdéd Focus group D

Like the parentsocusgroup C theparentson this sitewere uneducated. Theywerealso self
employed. Theywerenot happy about the general leadership and management of the ashool
some of tle schoolmanagers sell food to learners during breale. These parents expressed

their unhappiness about the divisions which exist ajsbieachers d@heschool.
4.3. BACKGROUND OF DOCUMENTS ANALYSED
4.3.1.Minutes of meetings

The researcheanalysed the minutes of the following structures or stakeholders; SMT, Staff,
SGB, and RCL. In school ,Ahe researcheatid not find old recordsin school A, minutes were
neatly typed and stored in plaspacketswhich were filed in a specified fildesignatedor
minutes only. Minutes were signed by the principal and the SMEtaffdsecretay respectively.

SGB minutes of meetings were atstied in SGB minutes file which were signed by the school
principal, SGB chairperson and SGB secretary. In the other three schools, minutes were written
in minute books usinthe free hand. Where minutes were foutttey were not signed. Minutes
reflected issas discussed and resolutions. All minutes had dates on which meetings were held.
Attendees of meetingsere given a chance to go back to minutes of previous meetings which
allowed them an opportunity tocrosscheck if therewas progress on agreed issueRe TSMT

took collective decisions whiclvere taken to the staff for further discussions and ratification.
Minutes of previous meetings were read and matters arising fhemead minuteswere

discussed and decisiongre takenThe nminutes were not signed.
4.3.2. Attendance registers

Attendance registers were attached to the minutes of SMT and staff meetings. The evidence was

that the SMT members attend meetings regul@tythe contrarynotall teachers atterd staff
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meetings. Attendance registevere lessthan three months. Attendance registers were signed by

all who participated irthe meetings
4.3.3. Information books

All schools hd information books which pasd information from the principal to teachers.
Meetingsinvitations were serthrough he information book. One of the meetings convened in
the information bookvas three years old. The second eves one year and five months old. The
third onewas three months old and the last aves two years two months old. Thesere other
SMT membersuch asthe deputy principals and HODs who also sent information to educators.
All these schools hthseparate information books for SMT members ptilg contents of which

were mainly notices of meetings.
4.4. DATA ANALYSIS AND INTERPRETATION
4.4.1Introduction of themes to be analysed

The table below presents themes andtbeimes whiclwerearalysed.

Table 1.1
THEMES SUB-THEMES
1. Leadership styles (i) Autocratic leadership style

(i) Democratic leadership style
(iii) Laissezfaire

2. How leaders of staholders| (i) Shared planning
charge their leadership rolg (ii). Organsing

(iiif) Implementation

(iv) Reviews

(v) Communication

3, Best practices of leadership | (i) Involvementof stakeholders
schoot (i) Communication

(iii) Planning
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(iv) Implementatbn
(v) Review

(vi) Walking around
(vii) Consultation
(viii) Punctuality
(ixX) Honesty

4. Challenges principals face
secondary schools when discharg|
their leadership roles

(i) Teacher classroom attendance

(i) Ensuring learner classroom attendance
(iii) Demotivated staff members

(iv) Lack of support from teachers and SMT

5. Challenges faced by oth
stakeholders in secondary schoolg

Soutpansberg East circuit

(1) Sidelining of somestakeholders
(ii) Learners drop out of school
(iif) Poor applicatin of leadership styles

(iv) Collapse of relationships amongst stakeholders

6. Leadership improvemer

strategies

() Sharing of ideas
(i) Training workshops
(iii) Opennesand transparency

(iv) Collectiveleadership

4.4.2. Presentationanalysis and interpretation of data

The following are themes that were discussed and analysed:

Leadership styles;

= =4 4 A -2

and

how leaders of stakeholders charge their leadership roles;
best practices of leadership at schools;
challenges principals face in secondary sthavhen discharging their leadership roles;

challenges faced by other stakeholders in secondary schools in Soutpansberg East circuit;

1 leadership improvement strategies.
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4.4.2.1. Theme 1: Leadershiptyles

Burke (2014) defines a leadership stykethe manner and approach the project leader uses to
direct, influence, inspire and motivate team members and other participants to achieve the

project objectives

(i) Autocratic leadership style

Autocratic leadership style is one of thancipal leadersip styles in school leadership. The

leader uses this style stamp authority on issues of policy. Sometimes even in a participatory
environment where there 1is a meeting to sol
leadership style in taking prog@ive decisions which may not be popular. In the four schools

where the reseacherconductedinterviews, principals use the autocratic leadership style
differently. One of theprincipaksaid thati | use Autocratic | eadership

Enforang compliance and being firm about it is good because in schools there are reports which
have to besubmittedwithin specifictimeframes For the principal tomeetdeadlines, adopting
some aspects of autocratic leadership style may lead to pos#ms. Teachers are expected to
complete their syllabi in timegducates and learners must arrive sthoolin time. This is not
negotiatedand if itis not adheretb, schools will be dysfunctional. Most participants echoed the
very same sentiments aboueithprincipals showing autocratic tendenci€be words in italics

are verbatim quotes.

My principal is an autocrat.What he says goes, no matter wh@eputy Principal:

school B
My principal is an Autocrat(RCL presidentschoolD)

Our principal is adictator when ourprincipal says no, nobody will say tw@Focus

group C)

Our SGB chairperson is very autocratic such that he needs a work@Popcipal:
school D)
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Deputy principals, dachers and learners expressed their dislikehferautocratic leadetsp

style. The researchasbserved that when they talked about their autocratic principals, they were
emotional and showed some discomfort about the situation. It was also fascinating to note that
learner leaders were also aware dii e i r  pleadeshgistples.] s 0

During an observationon sites, those principals appeared to be autocrats wheamé to
working which is right Principals compelled teachers and learners together to go to dlasses

teach learners and learners to learn.

The literature als supports that principals should apfig autocratic leadership style when it is
necessary. According to Prinsl¢2013) it is right for principals and all leaders of stakeholders
to use some aspects of autocratic leadership style where necessary.

It seems teachers confuse autocratic leadership style with responsibilities of principass It

with the principal to see to it that learners agdlicatos comply with the rules and policies of the
Department of Education. In sonmestancesprincipals of shools in Schools A, C and Dere

said to be taking decisions without involving other stakeholders such as deputy principals,

teachers and learnedll interested partgeshould be involved in matters tife school.

(i) Democratic leadership style

Data gneratedrom interviews and observations showed ttie democratic leadership style
was usedt all levels of leadership itihe visitedschools. This isin agreement with literature
which indicates that democratic leadership style shdadduilised in schoolsto enhance
leadership practices (Prinsloo, 2013).

This notionwas expresselly principals deputy principals, HODs, teachers from school B and

parents during interviews in this manner:

| use Democratic leadership style when planning and reviewiaigers pertaining to
governance with SGBarentsand teachergPrincipal: school B)
Democratic leadership style requires the leaders to consult with their staff. Principals should
indeed consult schoolsd stakeholndiptotheschdolen t he
plan and understand the plan because they are the ones to impteménimportant that after

implementation, stakeholders gather and review the planned progratonoéeck if they
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succeded or failed. This enhancescollective resposibility and accountability. Other

participants also agreed thaincipals practice the democratic leadership style
Our principal is sometimes democrati@eacher school B
Our HODs are all democrati€TeacherschoolB).

This notion concurs with the reviewed literature. Leadership styles have to be used
interchangeably as all leadershitylesare importantlt is important for principals to use all

leadership styles where necess@ynsloqg 2013). One of the principals had this to say:

My deputy pincipal is too democratic when working with HODs and teachers which
makeher leadership found wantingVly deputy principal is too democratic.

(Principal: School D)

Too much democracy or the use of one leadership style compromises the work. The principal
from school D is complaed about the extent of the application of democratic leadership style
that the deputy principal is using. Too much democracy breeds |d&siseavhere everybody

does as he or she wishes. The deputy principal edtorbe usinghe laissez-faire leadership

style which is confused with democratic leadership style. Going back to the corofmet
principal from school 3¢ my deputy principal is too democratic when working with HODs and
teachers found her wantin@his suggests thahe deputy principal is not hands on, she believes
work will be done because everyone knows what to do whitypisally laissezfaire. Leaders

need to use all three leadership styles depending on the situation.

Participants alluded that leaders of stakdbrs usethe democratic leadership styl&he
researchewas inteested in one statement from gencipalfrom schoolDwh en s hMy s ai d,

deputy princi paThisstatemendwas eheummered. at i ¢ 0

Leaders of stakeholders more especially gpals, deputy principals and HODs usé¢he
democratic leadership style. Stakeholders erfmydemocratic leadership style in that they
participate in the programmes of the school and own them and as such they share leadership

roles, failures and successd$e leader retains the final say and is accountable for decisions
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made. It appears that the participamtere implyingt h a t t he depgemogaticpr i nci
leadership stylavas excessively done such that she might not be hands on or have a word on

manythings. The principal could be confusing laissez faire wxbessivelemocracy.

Democratic practices were also observed in staff meetings where staff members were given the
opportunity to air their views on curriculum delivery matters and eodrecula issues.

Decisions were arrived at on consensus. This practice was also observed in parents meetings,
SGB meetings and subject meetings. Minutes of meetings also bear records of meetings where

stakeholders engagen issues of education.

Prinsloo (2013) psits that democratic leaders consult when approaching an vgsaee they

consider suggestions, but the leader retains the final say.
(iii) Laissez faire leadership style

DesslerandStarke (2004) definkissezfaire as the idea that participants shiblbé able to work
problems out withoutexcessive extra guidance. This style encourages maturity, - self
management, responsibility and accountability. Howebher hissezfaire style can lead to chaos
in anorganisation if the principals are not decisive.this study, it emerged thédissezfaire

leadership style was also practiage some schools. This is what the participants said:
HODs in my school udaissez faire approacliPrincipal: school B)

My HODs and Deputy Principal use laisdeire leadeship styles which
compromises their responsibilities. Teachers and learners do as they wish. This is
what principals said during the interview®rincipal: school C)

Deputy Principals and HODs use democratic and laidage leadership styles only

(Principal: school A)

Elements of laissez faire were also observed more specially during parents meetings. SGB
chairpersonsid not stand their ground and as such paremgdeuninformed decisions. Thé |

d o n 6 Dattituderwas observed in some schaolere some SMT membenmsore especially

HODs, were not hands on in the discipline of both learners and teachers. When prinayls

not at schoolthe researchesbserved that learners and teachers, and to a larger extent teachers
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bunked classes whicltompromisd the culture of learning and teaching. However, according to
Prinsloo (2013) laissez fair is the idea that participants should be able to work problems out

without too much extra guidance.

Leaders of stakeholders in schools should use all tle@dership styles depending on the
situation If the situation demands that they tiseautocratic leadership style or democratic style
or laissez fair leadership stylthen they shouldThis notion of leadership was expressed by

some participants dumgnfocus group interviews:

4.42.2. Theme 2: How leaders of secondary schools stakeholders discharge their leadership

roles.

In this themethe researcherategorsed leaders of school stakeholders in order to deal with each

leader separate from others.
Category 1: How principals discharge their leadership roles.

The researcheseparated leaders of stakeholders sohbatouldhear from the participants how
each leader of stakeholder category discharges the role of lead&rshigsearchestarted wih
principals and this is how participants perceive principalshdigging their leadership rolégan
der Merwe (2015) posits that school principals need to be firmly in charge of their schools
Principals should therefore emphasise the sharing of |dapeand management roles and
responsibilitiesTeacher focus group from schoolshare itse x per i ences with t he
weaknesses.

OQur principalsdéd | aissez faire | eadership s

encourages laziness amahdgeachers(Teacher: school A)

Principals need to make folleups on resolutions of meetings, policies made at school, circuit,
district provincial and national levels. Tasks assigned to various stakeholders who amongst
others include and not limited aeputy principals, HODs,sports leaders, SGB , learners and
teachers need to be followed up to ensure implementation and good rBstiies.(2015) in

explaining strong educational leadership as a characteristics of educational leadegsiap
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that itis imperative if a school wants to achieve its objectives that school principals, SGB and

SMT have a crucial role to play in achieving effectiveness and efficiency in the school.

Principals anddeputyprincipals keep order in schools. Some of them mairdaaipline. They

care for children and love them. This kind of relationship improves trust in schools.

Zengele (2015) posits that for the staff to believe in the honest intentions of the principal there
must be high levels of trust. He further points that the principal should demonstrate personal
integrity, honesty and commitment to the achievement of educational goals in order to gain the

teachersoé trust (ibid).

Threepar ent s 6 fwere im suppprt af HQDs focus groups regarding the leadeosghip

principals where they said they commend the good job principals are doing
Our school principal is good at keeping ord@Parent: School A

She disciplines our chil dren. i V éParenta a k 0
School B

She takes caref our children.(Parent :School P
He is open, punctual and accessil§learent: School B

The mrent focus groupvas not happy with the leadership of their school principal. The
relationship between the principal and learnets worrisome. The data frormterviews
suggested that the principal did not seem to care about lea®drsvas mentioned by one
learner anc parent:

The principal only focuses on the classes he teaches. The principal they said: He cares

less about the welfare of our childrgRarent: school A)

Sometimes you hear from other children that children fought at school, he does not
involve us when there are conflicts between our children, lonlis results oriented.
(Parent: School A.)
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Zengele (2015) argues when learners seatatboth teachers and the principal are interested
and committed to their welfare and safety, they will be better able to excel in their learning

activities

Principds of secondary schools shoudsure school cleanliness, motivate learners and foster
discipline.Van Zyl (2013) asserts that motivation is essential in establishing and maintaining the
main task of the school, namely, effective teaching and learhimgythe role of a principal to
ensure that there is discipline and order in school. In thily sthie utterances of the inteswiees

confirmed that indeed principals were fulfilling that role, as one learner lamented:

Our principals maintain discipline, ensure that their schools are clean, they are always
in uniform, motivate them, they are stri@nsure that learners and teachers are in

classes learning and teachind.earner: school A)

Some principals are strict, however if they are not supported by teachers, they easily burn out
and get frustrated. Some principals are controlled by cliquegaaheérs,a situation which

compromises their leadership. This is hove other learner expressed it:

Our principal is controlled by teachers, teachers do not support them, he hasugiven

and he tries to discipline ugLearner: school C)

SGB chairpersonslso mentioned what learners in focus group from school C said about

principals.

Our principal is strict, he is available, resultsr i ent e d, an d(SGB s i n
chairperson: school A)

The school principal is strict, walks around the school and inrcant . € You wil!/
him say, MrSmang Mng (Mr so and so0), go to the class, it is your peri@&&B

chairperson: school B)
The principal in in charge(SGB chairperson: schoGl)

Botha (2015) argues that through monitgr the principal ensures that thight people do the
right things in the right way as they head in the right direction. It simply means keeping a

vigilant eye on the functionality of structures.
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The role of the leader is to influence followers. Followers need to follow what leaderbudo.

principals are supposed be punctual.

Four RCL presidents from school AB, C and D support and add &xperiences and
observations they have made with their princi
to which principals display tlireleadership roles in schools. What they said suggested that the

principals were punctual:

Our principal is always punctual, he monitors studies, leaves the school late when
everyone else has left, and encourages us to study, and wants teachers amsl fedr@e

class learning and teachin¢RCL president: school A)

Our Principal is always punctual, he is strict, he teaches in the morning before normal
lessons start and in the afternoon after normal learning and teaching hours, on Saturdays
and holidays(RCL President: school B)

Our principal is strict, supports us, ensures that all learners and teachers are in classes

learning and teaching RCL President: school C)

My principal loves his job, he is patual, he is in charge, and lakscipline in the sabol
yard. (RCL President: school D)

Data form other | earnersé6é focus groups conf

principals discharge their leadership. This is what the learners said:

Principals are strict in that they always want to see bothriees and teachers in classes

learning and teachingLearner: school A)

Principals are results focused where they ensure that leaners do morning and afternoon

studies(Learner: school B)
Our principal is strict (Learner: school C)
eéour pr i nmonpeade leadeflearnemsehool D)

This revelation was also made by parents:
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The principal is very strict; (Raeentconduct s

school B

The principal is doing well in terms of both learner and teacher discipfagen;

school B)
The principal is punctual and stridfParent; school A)

Further, data also revealed the vulnerability of principals in certain instances where they are not

supported by teachers and HODs.

Data form observation also confirmed that printspaere in charge of schools. They were either

in their offices doing administrative work or outside monitoring. Leamerg running to their

classes when principals were in schools. Teachers also go to classes when the school principal is
in the schoolyard. Available minutes of meetings in all sites indidateat principals convene

meetings though in some schools thees little evidence of regular meetings.

Principals of secondary schools in Soutpansberg are strict, they maintain order, they keep
schools clean, they lead by exampleoughensuring that they arrive at work gadnd leave

last For principals to be effective in their leadership, they need the support of all stakeholders.

Category 2: How other stakeholderslischarge their leadership oles.
All school stakeholders as leaders in their own rights have a particular role to play in schools.
Leadersregardless of the structutkey lead should have vision taccomplish. fiey have to

guide, lead, direct, correct, pioneer, influence, mo#ihaaid lead by example.

The researchasked participantsbouttheir perspectives on the leadership roles played by other
leaders of stakeholders. Participants raised a number of issues around this question. Some of the
leaders al their work very well adeaders. Others ka serious leadership weaknesses. Some
schoolswere running just because thesere committed teachers whieegardless of challenges,
performed their professional duties. In some schools or departments in schoelspuld hear

that peple were not being led, thewere leading themselves.

There is a neetbr the education department to create space to monitor school leadership and

management . Leadership perspectives involve
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values, principls, beliefs, moral convictions and attitudes, knowledge and skills. This is how

they shared their experiences where they categorised their principals as strict and powerful,
results focused, weak and vulnerable. They shsoene of their experiences witie researcher

The researchehas been a teacher for 27 years whéeeworked with six principals whose
leadershipvas not di fferent t oHewoakedas & pogilaveltl seéchee anp e r i ¢
HOD, andnow as a deputy principal. Perceptikilye researcher hasnce been a learner where

healso made similar and different observations and shared similar experiences with |eBrners.

has experience asstudent and an SGB member and chairperson where experiences of other

parents and SGB chairpersamare bothsimilar and different tdnis.

Teachers and HODs do not give the principal the necessary support. The principal is the only
teacher who deals with learner discipline. This tendency creates a situation where learners only
respectthe principals. Ths resuls in the collapse of learner discipline in schools. The collected

following observations made by participants during interviewsew

Teachers and HODs do not support the principal in the general discipline of learners.
(LearnersschoolC)

Additionaly, a parent from school €aid:
HODs do not support the principal in learner and teacher discipline.

Another observation made is that indeed deputy principals are only active when the principal is
away. Deputyprincipals need to be active at all @s1in schools. Deputyrincipals will only be

visible and active when the school principal is away and leave the rest to the principal when he is
present.

Learner from focus group B saieputy Principals support principals more especially

when they ar@ot at school.

The role of the deputy principduring the presence of the principal is overshadowed by

the principal.(TeachersSchool G

The relationship between HODs and teachers compromises professionalism and work ethics.

There is no gap between HGRNd teachers which makes it difficult for HODs to demand work
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from teachers. Support which other leaders give to the principal is not sufficient. A school cannot
function effectively in a situation where the principal functions alone without or with less
support from other leadershe principal from school A said:am worried about the extent of

therelationship between HODs and teachers because it compromises their responsibilities.
HODs support the principal by driving learners into classroofRscent: school C)
HODs only support the principal when she is aw@arent: school C)

Only one HOD is helping the principal, the other HODs are always in their offices.
(Learner: school D)

In terms of their general leadership at school, they are puntttegl monitor studies, and they
teach learners. Their leadership traits are friendly; they have good human relations, caring and

are loved by teachers and parents.

Their strengths are availability when the principals are away. They work like their pifcip
leading by example; one principal was feared by both leaners and teachers because of his
strictness. Their weaknesses are that they are seen to be working only when the principal is
away. One deputy principal was said to be abusing his powers.

Our Deputy Principal is a monster, we are afraid of him; he is threatening learners of

expelling them from school which makes him a monster to leatheesner: school C)

Participants viewed HODs®6 | eadership ratocor di n

other stakeholders, leadership traits, strengths and weaknesses.

Participants who were learners and teachers focus groups from schools A, C and D revealed that
in three secondary schools, HODs did not support the principal, teachers and leamedidTh
not convene departmental meetings in order to support teachers. Learners were not supported in

that their books were not controlled and teachers were told to go to classes.

HODs are not supporting the principal. They just sit in their offices. Dh&ycome out
when it is their time to teach. They do not control our books like our HODs would in

primary schools(Learner: School A)
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Marishane (2015) argues that there is a need for managers to be visible in order to ensure goal
achievement. In terms dheir general leadership, HODs are punctual and they attend to their
classes. They mark and submit their work to the principal in time. Their strengths lie in their
commitment to their class responsibilities, their participation in SMT and staff meetnugs
punctuality. Their common weakness is fear of teachers. Their unprofessional friendship and

collaboration with post level 1 teachers.

HODs do their work in time, they are punctual but they are afraid of teachers. They

cannot correct teachsrwhen teachers are at fault of any ki(fkriincipal: school A)

In terms of how participants shared their experiences regarding the manner in which SGB
chairpersons discharge their responsibilities, this is how their experiences have been categorised:

their leadership role, strengths and weaknesses.

In terms of their leadership role, participants revealed that SGB convene SGB and parents
meetings, they encourage learners to study; they encourage parents to attend both SGB meetings

if they are SGB members @dparents meetings.

The SGB chairperson encourages us to get involved in the education of our children.

They support the school because they always visit the sc{feaient: School B).
Our SGB chairperson is available when he is neeffrihcipal: sclool B).

The Principal from two school A revealed that his SGB chairperson was innovative and

development oriented and she brought changes

In addition to this, dearner from school A said referring to the SGB chairperStw repairs
window panes, chairand tables and doorddoreover the teacher from school A indicated that:
This time we have an SGB chairpersfgain the principal from school A sai&he knows her

terrain.

SGB chairpersons are the custodians of school finances whereas principals oanrgiregc
officers of school finances. Before purchases are made in schools, the SGB chairpersons and
school principals are supposed to authorise payments. If schools spend according to approved

budgets, there would be no fruitless expenditure.
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epr i nandBd&B members are not responsible accountable to public funds as some

projects are not worked to finisfileacher: school A)

School principals and SGB chairpersons are expected to manage school finances according to
policies set out in SASA and PFMA. Sxis whose financial audits do not meet the
requirements should be put on the spotlight and should account to the school community and the
Department of Education. The researcher is of the opinion that Financial Management
Quialification should be made agrgrement for principalship posts in order to avoid situations

where there is improper finance management.

One parent revealed that all SGB chairpersons convene meetings and parents are afforded an
opportunity to approve budgets and this is what he said:

The school invites us annually to approve bud@rent: School C)

Participants made the following observations regarding the leadership role HODs play in
schools. HODs are part of school management. They are leaders of teachers and learners. If the
SMT (School Management Team) in schools function as a team, then we should be able to see
mutual support coming from all SMT members. Participants made the following observations

regarding the leadership roles played by HODs. One parent from school B said:
Our HODs are always available

Availability at school should not only mean presence, it should also mean to be available for
tasks at hand, it should also mean visibility in the school yard where HODs help the principal to

monitor learning and teaching.

Participants revealed HODsO weaknesses. One

group said:

HODs weaknesses are to allow themselves to be controlled by teachers who are their
friends (Teacher: School C)

HODs are not visible. They are alwaysieir offices(Learner: School C)
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Regarding SGB chairpersons, participants complained that they do not know their SGB
chairpersons. School principals should introduce SGB members to teachers, parents and learners.
Stakeholders should know one anothewal as their responsibilities to avoid a situation where
there are clashes of responsibilities. Participants claim that they do not know their SGB

chairpersons and other members.

SGB chairpersons, to particular extent SGB members are not introduced(fdepsity

Principal: School D)

We do not know the SGB chairperson because no one bothered to introduce them SGB to

us.(Teacher: School B)

In relation to RCL presidents, these are learner leaders who are supposed to assist in the
leadership of the school¥hey come from classes where they are mostly class representatives

and sports captaingearner participation in various school activities is a condition for school
improvement (Zengele, 2015T. hese are participantsd6 experie

which they discharge their leadership:

Learner participation in various school activities is a condition for school improvement (Zengele,
2015). These are participantsod6 experiences regard

leadership:

..we do nothave an RCL president because he is not recognised by anyone at school.

(Learner: school A)
He is hated by learners and teachers. (Teacher: school A)

It is clear that some schools undermine RCL presidents. SASA promulgates that each secondary
school show have RCL whose leader is the RCL president. It is not encouraged that principals
deprive learners to lead. This is their right which is protected by the constitution of the Republic

of South Africa. One learner in a focus group of school B said:

Our RCL presidents encourage them to study in the morning and afternoon; they also

encourage other learners to attend Saturday classes.
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Zengele (2015) posits that learners who serve in school leadership positions may set a good
example to other learners and suehrner leaders may provide direction, set the pace and

motivate other learners within the school.
It was also revealed that RCL presidents help their fellow learners with the acquisitions of books.

In schools where RCLs are afforded the opportunity tatfan, RCL presidents help. They
encourage their fellow learners to study, they ensure that the right to learn is not infringed by

teachers. They ensure that | earnerds grievanc

Leaders are abl e tdes assiglieidual leawerseof stakehdlders. ISGme06 r
leaders such as principals play a pivotal role in the execution of their duties. Deputy principals
only play their leadership role in the absence of principals. This is due to the fact that some
deputy pringoals are not given space to operate as they are overshadowed by principals. This
suggests that some principals still view themselves as only leaders in schools where they are
supposed to be leading with others. This situation burns principals out asexhayst
themselves in the process. This situation creates a situation where learners only view the school
principal as the only person with authority. This element undermines the shared leadership in
schools. Some deputy principals do not just do theikw®hey leave all on the shoulders of
principals. HODs on the other hand fail to control and lead teachers, leading to the collapse of

secondary schools curriculum delivery which adversely affects examination results.

SGB <chairper sons rdaesae aBnot effectiges Cleahrynthiese s a need for
coordinated leadership roles that leaders of stakeholders have to play. Essentially, it is crystal
clear that there is no shared leadership in secondary schools.

These findings do not confirm thigerature study in this research. However, these findings may
assist principals to understand and balance the interests of the various stakeholders in schools.
Nai du, Mestry, Mosoge and Ngcobo (2008:131) a

oo balancing the interests of the various stak
Category3:Aspects of | eadership charactering the s

(i) Shared planning
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Collective planning is a recipe for shared leadership, shared resitiesi and shared
accountability (Landahl, 2008). School stakeholders need to plan together informed and
compassed by the school 6s vision and mission
doomed to fail. Planning helps schools to have short tdyjectives and long term objectives

which guide schools on how they should perform and achieve the desired goals. Moreover,
Pearce, Manz and Sims Jr. (2009) argue that leadership involves roles and activities that can, and
should, be shared among membera deam or organisation. Pearce and Conger (2003) define
sharedeadership as a process by which strategic decisions are made in an inclusive
environment. Each member of the group participates in choosing what is best for the greater
good of the whole; ther than having decisions handed down by a single individual as a means

of influence or constraint over the group. Secondary schools in Soutpansberg plan together
which promotes shared leadership and collective responsibility and accountability.

Inthent er vi ews conducted with parentsé focus gr

as follows:

The principal calls us to the meeting where we approve the school byBgetnt:

school B)

We hold subject meetings where we plan for the term and isoentte whole year.

(Teacher: school B)

Oof al |l participants, parentsd focus groups w
processes. Parents were given space to plan the finances or financial expenditure of schools. All

these other stakeholdevee r e n o't involved in the school sd b

Minutes of meetings of the SMTs and school teaching staff did not have evidence of shared
planning. Meetings were mainly about information sharing and implementation of the
Department of Education pragnmes. Schools did not have evidence of RCL meetings and

SGB meetings. There was no evidence of shared planning in secondary schools.

However, some teachers and learners indicated that they were not involved in real planning.

Their role was just to rubbstamp plans which were done by the SMT and SGB.

92



We are least considered in real planning sessions, we are only called to be part of the
process when the SMT and SGB have completed the planning consultative process.
(Teacher: School C)

Lindahl (2008) metions that teachers should be involved in the formulation of the school vision
and planning. Planning relates to school vision, mission, policy and other precise measurable

objectives. Planning in schools should involve SGB, SMT, and senior teachers.

Lindahl (2008) argues that planning without the involvement of teachers greatly threatens both
implementation and institutionalisation of the changes desired. To add to this, Wood (2005)

proposes four leadership dimensions which are;

1 joint completion of tasks;

1 mutual skill development,;

1 decentralised interaction among personnel; and

1 emotional support.
Landahl (2008) further asserts that in schools, leadership can be shared among people, not only
the selected few who might be formally designated as admioistrar managers. Lindahl (ibid)
mentions that teachers should be involved in the formulation of the school vision and planning.
Lindahl (ibid) further argues that that planning without the involvement of teachers greatly

threatens both implementation andtitutionalisation of the desired changes.

Literature encourages leaders of stakeholders to work together on issues of planning and
completion of tasks. Lindahl (2008) mentions that teachers should be involved in the
formulation of the school vision amalanning.This opens a space for shared skills and ideas.
Principals, in particular, should ensure that all stakeholders are involved in planning. It emerged
that some parents in some schools were involved in the planning processes, especially in
budgetig. However, some principals seemed not to involve other stakeholders in the planning

stage. This creates problems in schools as teachers fehedien critical issues.

(i) Organising
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Organising is a skill which needs to be developed amongst leawlers,especially principals.
Schools need to be organised as organisations. There should be a clear organogram which gives a
reflection of all stakeholders. It is the responsibility of principals to ensure that stakeholders are
functional in schools. Zente (2015) advances that organising involves the formation of the
organisational structure in the form of an organogram that defines the levels of protocol within
the school establishment. Coordination of all educational activities, that include learner

maragement and involvement, is encapsulated in the organising function.

Financial resources should be well organised in such a manner that they address the needs of
schools. All stakeholders should account to the principal and the principal should acdbent to
Department of Education. Marishane (2015) posits that like other members of the SGB, the
principal is accountable to a constituency. Unlike other members such as parents, educators and
learners who are accountable to their respective constituen@gsjnhipal is accountable to the

employer who constitutes such a constituency.

Deputy Principals A and B complained about how principals operate. Their complaints included;
working alone, not consulting her as the second in charge in the school. Wimtighey

uttered:

The principal is running the school alone and, as such no space for growth for me is

created.(Deputy Principal: school A)

The principal directs us as teachers and ensured that there is learning and teaching.

(Deputy Principal: school B)

Principals also have weaknesses. Some principals were said to work alone. This tendency was
perceived by participants as alienating the principal from the team. Some of the principals were
stuck in autocratic leadership and it seemed to cause unnecdssamgns and resentment
amongst staff members. Teacher focus groups supported one deputy principal who indicated

their experiences with the leadership of the principals regarding such tensions:

Our principals work alone, yet they have very little timeetecute all these tasks.

(Teacher: school D)
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Al t hough ©participants did not comment on org

schools were not organised. This was evident by the poor filing or lack of records. RCLs did not
have any records, SGBHd not have records, and there was no evidence of SMT and staff

meetings in some schools. Minutes which were there were old that it was evident that
stakeholders were not meeting. If they were meeting, it means they did not write minutes during

meetingsAttendance registers were also not available.
(i) Implementation

Schools led by principals should implement policies they develop. Schools should also
implement policies as directed by the Department of Education. Implementation should be done
by all sekeholders. There should be a clear system of monitoring implementation in schools.
Van der Merwe (2015) argues that implementation is the arranging of a proper balance between
the use of power to ensure compliankethe interviews with participants, orieacher focus

group said:

The SMT convenes staff meetings where they want us to carry out programmes of the

Department of Education and implement them.
One deputy principal of school C said:
Creation of an environment where decisions of the people atermepted is required.

Decisions taken, plans made, policies made and available, programmes initiated and projects
initiated should be implemented. Schools may have beautiful plans and policies, but if they are
not implemented, it is as good as them notnipethere. Schools need to develop an
implementation monitoring system which will ensure that there is implementation of decisions,

resolutions and policies of the Department of Education.
(iv) Reviews

In between the implementation phase and set datethéocompletion or implementation of
projects, there should be space for reviews where schools take stock of progress on
implementation of projects, resolutions and pl&wtha (2015) holds the view that reviewing or

evaluation involves taking stock of diinctions in order to make an informed decision on all
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matters of schoolReviewing programmes affords schools the opportunity to go back to the
drawing board to plan again where they have failed or found it difficult to implement and trace

those aspectshich are not yet implemented for future implementation.
During the interviews, two parents in focus groups said:

At the end of each year, principals call us to schools to be given reports on expenditure
and review the budget for the following yeg@chod: A)

The principal updates us on the status of the budget and fingSoésol B)

At the end of each term we are convened to staff meetings to receive term results and

review our results improvement strategies.(teacher: school B)

Implementation will therbe reviewed by all stakeholders collectively to see where they failed or
succeeded in their schools. Review of implantation of decision opens a space-foitisisiin
which exposes weaknesses and strengths and brings about necessary adjustmentsy Seconda

schools that were involved in this study hold review and report back meetings.

The exceprts above bear evidence that meeting
to have review meetings where they will take stock of successes and failueekinghif

objectives were attained and coming up with turn around strategies for improvement. Botha
(2015) maintains that research and evaluation skills are needed to critically question the success

of instructional programmes.
(v) Communication

Communicabn forms the basis of every organisation. There should bevayocommunication
amongst stakeholders in school&teyn and Van Niekerk (2013) posit that communication
depends not only on the ability to listen effectively, but also on the ability toveeddiere

should be communication between the principal, teachers and parents. Communication could be
in the form of face to face discussions, emails, letters and short message services (sms).
Principals and their colleagues (deputy principals, HODs aadhers) should communicate

through meetings, information book, eoe-one discussions, emails and sms.
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Steyn and Van Niekerk (2013) posit that there is formal and informal communication and
suggest that formal communication can be oral which includesimgs, interviews, telephone
conversations, and written texts which includes reports, memoranda, documents and letters or
nonverbal which includes gestures, demonstrations, signals, silence and can be controlled.
Informal communication is also called gevine. This kind of communication should be done

horizontally, vertically (top to down or down to top) or lateral.

Communication should also happen amongst departments within the school, amongst schools
and school principals, amongst Deputy Principals &@Ds from other schools, amongst
learners during mass meetings, between the principal and the Department of Education and
between the teachers via the principal and the Department of Education. In thigretuelys

evidence of communication between grancipal from school A and his HODs:
HODs report directly to mgPrincipal school A)
The RCL president communicates with learners.(Teacher: school B)

Additional evidence is seen in school B where the president communicates with fellow learners.
Minutes of meetings and notices of meetings and instructions and reminders contained in the
information books from schools A, B and C serve as evidence of communication in schools
amongst teachers and parents. However, the researcher did not get the infornaki@mdo

minutes in school D.

Communication forms the basis of shared leadership in the sense that it ushers a space for
interaction between people within a particular stakeholder and amongst stakeholders. There is a
space for engagement, clarity seekingsgiogs and common understanding of issues as they
develop. Communication in in Soutpansberg secondary schools focus on verbal and written
techniques only. There was nothing about how they use, for example, internet, sms, and
telephone conversations for comnication. They expressed that there is communication in
schools yet there was no evidence of communication, except in one school where there were
invitations to meetings contained in the communication book and minutes of meetings (for SMT

and staff memks) in three schools.
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Communication between the school and parents should be an ongoing process to ensure full
participation of parents in the education of their childiamn Zyl (215) suggests that tweay
communication between the school and paremtsildhbe established as there is a need to keep

parents informed of educational matters by means of clear and unambiguous messages.
4.4.2.3. Theme 3: Best leadership practices in schools
(i) Involvement of stakeholders

In a democratic dispensation, it isportant for school principals to include and involve all
school sd6 stakeholders in planning, i mpl ement a
study, it was evident from the participantso
decisim-making, there seemed to be an element of satisfadthia.is what participants had to

say:

HODs consult me for ratification before decisions are taken in their different
departments. Extraurricular committees also consult him before decisions aediied

for his attention and ratificationPrincipal: school A)

The deputy principals had to say this with regard to their involvement in the decision making of

the school:

| am involved in different decision making processes like the budget, policyldtomu

and allocation of work to teacher®eputy Principal: School D)
However, the second deputy principal said:

| am not involved in anything; the principal takes decisions with the B&outy

Principal: School C)

HODs indicated that they were inved in decision making which included budget, subject

allocation and policy formulation. The participants indicated the following:

We are involved in decision making of the school in SMT and staff medti@B:

school B)

We are involved in budget, sulij@tlocation and policy formulatior(Teacher: school B)
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However, there is a teacher who indicated that they were not involved in decision making in the

school. This is how he expressed it:

We are not involved in decision making of the school; we ateigesl as rubber stamps

as decisions are taken in SMT and SGB meet{iigacher: School A)

Of the four schools, only one | earnerso6 focus
were only given a chance to elect the RCL members and class reptigssrand to formulate
class policies. Learners in this school seemed to be happy with being part of the decision making

as expressed by this leaner:

We are involved in electing our class representatives and RCL menfbegesner:
School B)

Parents saidhey were involved in decision making in their school. They were involved in the

approval of the budget, appointment of teachers, and policy formulation. This is what they said:

We are called to school to be told how they spent money asked us to tetlotveimey
should use it and they also invite us to school when our children have done something
wrong.(Parent: School A)

Van Zyl (2015) says that the South African government wants parents to be counted in the
formal education of their children since itpports the premise that effective parent involvement
results in improved learner performan&&sB chairpersons seemed to be happy that they were
involved in decision making. All four chairpersons of SGB were involved in decision making.
They authorise ex@nditure or purchases, they draft and approve the budget, they recommend for
the appointment of teachers and they are also involved in policy formulation and review. They
are leaders of SGB where decisions are taken. They are consulted by principalbexbend
changes to be made or new initiatives to be implemented. This is what was said by one SGB

chairperson during the interview:

| am the chairperson of the SGB, there is no way the principal cannot involve me because
| chair SGB meetings and approwegenditure(SGB Chairperson: School D)
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Principals, deputy principals, except one case of the deputy principal in another school, HODs,
SGB chairpersons, parents were involved in the decrsiaking of the school. Interestingly,

teachers and learners werot involved in the decisiemaking of the school.

When stakeholders are not involved, there is dissatisfaction amongst stakeholders. Teachers from
school A, school C and school D complained about being excluded in the decahorny
processes of theischools. Learners in school C also complained when their RCL president
meets the principal alone to make decisions. The RCL President in school A complained of not
being given the opportunity to work as RCL by the principal. There was evidence -of non
involvement of learner leaders in the data collected. This was mentioned by one principal:

|l candt i nvol ve -makiagrohtterschool Theytark ehildere Theysareo n
here to learn and nothing else. | tell them what to do and they must daitisTwhy |
donodt recognise their RCL They <canboét sit

adults.(Principal: School A)

Literature clarifies why teachers and learners should be involved in demisiking in schools.

Carl (2010) claims that teachearficipation in school management and leadership can bring
positive results. Quality teacher involvement is essential for nurturing the personal and
professional growth of the teacher. In addition to this assertion, Botha (2015) posits that the main
goal d the school is provision of quality education to all learners, and to achieve this goal
various stakeholders such as teachers, parents, and members participate in the financial

management processes. Thus, it is important to involve them.

When analysing # minutes and attendance registers, it was evident that parents were involved
in the decisiormaking of the school in financial issues only. There was no evidence of the

involvement of teachers, RCL presidents and learners.
(i) Communication

Communicatbon forms the basis of shared leadership in the sense that it ushers a space for
interaction between people within a particular stakeholder and amongst stakeholders. There is a
space for engagement, clarity seeking questions and common understandingofsshey
develop. Two way communications is the catalytic agent that compounds people together in
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leadership. There seems to be evidence of communication in secondary schools that were visited.
McClain and Romaine (2007) describe communication as avehadh needs to be learnt. They
define communication as the ability of a person, the sender of the message, to express him or
herself so that the other person (the receiver) understands both the words and intentions. Steyn
and Van Niekerk (2013) say that & school, formal channels of communication are upward,
downward and horizontal. This channel of communication has been created to ensure that
information reaches the people concerned immediately. Such channels must exist not only within
the organisationiastructure of the school, but also between the school and the department. From

the interviews conducted, this is what was said:
HODs report directly to mgPrincipal: School A)
The RCL president communicates with learner§.e ac her sd f oB)us group:

Communication in secondary schools that were part of this study, focused on verbal and written
techniques only. There was nothing about how they use, for example, the internet, sms and
telephone conversations for communication. There is communicatszhools yet there was no

evidence of traces of communication, except in one school where there were invitations to

meetings invited by the principal contained in the information book.

Visual communication also plays a pivotal role in a school set up.ré&searcher did not see
visions and missions of schools in public places within the schools. Schools, therefore, need to
use all forms of communication to put their messages across to stakeholders. However, the
researcher is satisfied because there waderce of debates for clarification and reaching
consensus. There is no literature supporting this finding in this study.

Al four HODs6 focus groups shared a common
Principals convene and chair staff meetinggy do not chair meetings alone, they sometimes
delegate. Principals of the four schools communicate with the staff members through staff

meetings and information books. Here are the common utterances of the HODs:

éthe principal Cc 0 neachingestaff and 8MT anleedings & schoolt h
(HOD: school A)

éour principal call s an@HOD:schoollBy SMT and st
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The principal invites SMT and staff meetings which she either chairs of delegates an SMT
member to chair(HOD: school C)

Our school principal is responsible for inviting and chairing the meeti(tdOD: school
D)

They communicate, delegate, run schools well, they communicate in a transparent manner,
consult, manage by walking around, they motivate, attend their classes oth@gnare strict,

love those that are around them and involve HODs and teachers. One of the HODsirsaid:
principal is strict, communicates, delegates, consults, walks around the school monitoring, first

to be in class teaching, punctual and always leslveschool yard late.

Learners from three schools viewed the leadership of their principals like the HODs did. In
agreement with HODs, they said that their principals communicate, consult, they are strict, and
they relate with all of them. Further, thetyemd classes on time.

A review of the information books showed that they were used to give notices of invitations to
meetings, latest updates, reminders and instructions. There was evidence of recordings of
morning devotions where the principals and teashcommunicate with learners. There was
evidence of communication in secondary schools between the principals and teachers, learners,

SGB and parents.
(i) Planning

Planning is one of the most important managerial tasks. Zengele (2015) posits tleeskthigst

to do with organising a strategic planning session for the staff where the vision of the school is
communicated and, scanning of the environment and setting up of the organisational goals of the
school are shaped and shared by all stakeholderszMd8015) argues that without planning, it
would be difficult to lead and manage organisations such as schools. Principals of schools should
then prioritise planning as early as the last term of the year or very early in the year during the
first term.According to van Zyl (2015), the main function and characteristic of the principal is to
provide educational directives for schools. It relates to vision, mission, policy aracadamic

matters.
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In the interviews conducted, these were the perspectiviolservations mentioned by the

participants. Parents in focus groups said:

The principal calls us to the meeting where we approve the school budget of the school.

(Parent: school A)

We hold subject meetings where we plan for the term and sometime tlee y@ln

(Parent: school C)

Data suggests that parents are the only stakeholders involved in the budgeting processes. Parents
are given a space to plan the finances or financial expenditure of schools. Other stakeholders are

not involved in budget processef schools.

Minutes of meetings of the SMTs, school teaching staff meetings did not have evidence of

shared planning. Meetings were mainly about information sharing and implementation of the

Department of Education programmes. Schools did not haveneeiddf RCL meetings and

SGB meetings. There was no evidence of shared planning between RCL and SGB in these

secondary schools.

Literature (indal, 2008; Wood, 2005) encouradgeaders of stakeholders to work together on
issues of planning and completion tafsks. This opens a space for shared skills and ideas.
Principals, in particular, should ensure that all stakeholders are involved in planning.

Lindal (2008) argues that planning without the involvement of teachers greatly threatens both
implementation ah institutionalisation of the changes desired. Further, Wood (2005) proposes

four leadership dimensions which are:

1 joint completion of tasks;

1 mutual skill development;

1 decentralized interaction among personnel; and

1 emotional support.
Lindahl (2008) aserts that in schools, leadership can be shared among people, not only the
selected few who might be formally designated as managers. Lindahl (2008) mentions that

teachers shoul d be invol ved i n t he f oremul ati
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argues that planning without the involvement of teachers greatly threatens both implementation

and institutionalisation of the changes.

A review of the minutes books showed that there was evidence of curriculum planning in
schools. There were teachingdalearning timetables and year plans. What, however, was

missing was the evidence of shared planning.

There is a need for shared planning in schools. When stakeholders plan together, they all own the
plans and they are likely to try hard to attain théjeotives.
(iv) Implementation of policies

Regarding implementation of policies, the following emerged from the interviews with teachers

focus group said:

The SMT convenes staff meetings where they want us to carry out programmes of the

Department of Edeation and implement them
One deputy principal added by saying:
Creation of an environment where decisions of the people are implemented is required.

Van Zyl (2015) says parents are involved in decisi@king at various levels at schools. For
example m school committees and school governing bodies, decisions and policies are made and
implemented Decisions taken, plans made, policies made and available, programmes initiated
and projects initiated should be implemented. Schools may have beautifuapthpslicies, but

if they are not implemented it becomes futile.

Analysis of documents indicates that those secondary schools implement programmes from the
Department of Basic Education. Instructions and reminders that are in information books are in
line with the circulars coming from the circuit managers, district senior manager and Limpopo

Provincial Department of Basic Education.
(v) Reviews

During the interviews, all parents groups said:
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At the end of each year, principals call us to schools to bengieports on expenditure and

review the budget for the following year.

Implementation will then be reviewed by all stakeholders collectively to see where they failed or
succeeded in their schools. Review of decision opens a space foritsgfm whichexposes
weaknesses and strengths and brings about necessary adjustments. Secondary schools in

Soutpansberg East circuit hold reviews and report back meetings. Regarding this, parents said:

At the end of each term we are convened to parents meetings3@Bhehairperson and

the school principal to receive term results and review our results improvement strategies
where we are given the opportunity by the principal to suggest ways and means of
improving results.. (Parent: school B)

At the end of each yeaprincipals call us to schools to be given reports on expenditure
and review the budget for the following ye@arent: School C)

At the end of each term we are invited to staff meetings to receive term results and review

our results improvement strategi(Teacher: school B)

Data referring to review meetings came from p
silent about review meetings. This silence could possibly mean that they were not part of the
review meetings. Schools need to have revieeetings where they will take stock of successes

and failures, checking if objectives were attained and coming up with turn around strategies for
improvementBotha (2015) maintains that research and evaluation skills are needed to critically

guestion thesuccess of instructional programmes.
(vi) Managing by walking around monitoring

Principals have to walk their talk; they must lead from behind ensuring that there is learning and
teaching in class rooms. Deputy Principals and HODs are also expecteahitorralmssroom
activities. If SMTs are not working like as a team, it will always be difficult for teachers to see
the unity which is expected from SMTs. Shared leadership requires a particular pattern of
leadership where leaders do same if not similiagé Teachers and learners had this to say:
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The principal walks around the school yard ensuring that there is learning and teaching

happening in school¢Teacher: school B)

Our principal walks from class to class on tregandah checking if teachers &eaching

and learners are in classes. (Learner: School B)

Observation data confirmed that principals manage by walking around the school premises. The
researcheobservedrincipals always walking around checking as to whether there was learning

and teacimg happening in classrooms. They were calling teachers to honour their classes and
forcing learners to go to their classes. Where principals were managing by walking around the

school premises, there was effective learning and teaching.

Principals in seandary schools force learners to go into classes. Generally, all schools had
similar experiences on this aspect. This raises questions as to why principals are expected to
drive leaners into classrooms. Moreover, learner leaders and teachers are atsdl ¢éa@etsure
classroom attendance by leaners. The point here is that learners and teachers should know that
when the bell rings it is time for them to go classes to learn and teach. This is what the

participants said:

ésome of us wor k always see thes prirttipaivdkiveng tearnerss and
teachers back to their classes afterb@gkPar ent : school B)

é.our principal 1is al waysarndrrscheolA)g us back

Clearly, there is lack of shared leadership in schools when it ctomessues of discipline.
Principals are left alone in this regard. Participants were silent about the role played by other
members of SMTs when it comes to driving learners into class rooms. A critical question that
arises is whether the other SMT memlaand the teaching staff in general are doing their part if
principals in all schools are said to be the only ones to ensure learner classroom attendance after
break. Analysis of data suggests that teachers and other SMT members do not go to classes on

time when the bell rings.

Botha (2015) posits that managers should monitor activities that are being carried out in the
course of the implementation of organisational plans. It involves engaging in a sustained focus

on work in progress to ensure that the plstay on course and deadlines are met.
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Observation data confirms the findings from interview data which suggests that principals ensure
learner classroom attendance. This practice was observed mainly in the morning before lessons
started, after break andraetimes during lessons more especially in a situation where teachers
had bunked classes, a situation which left learners unattended. This practice is toxic to teaching

and learning. Teachers need to be professional to realise that bunking classeghs not r

(vii) Consultation

Consultation is an important aspect of shared leaderflemocratic leaders consult when
approaching an issue that needs suggestions, yet the leader retains the (iPahskyp, 2013).

Data in this study suggested that theees consultation taking place in the schools visited. When
teachers were consulted, they felt as part of the school. Teachers appeared motivated when
speaking about being consulted on school issues before decisions are taken. Prinsloo (ibid) posits
that cemocratic leaders sometimes consult, yet retain the final say.

This is what the participants said:

The principal consults us on issues of the school by convening us to staff meetings.
(Teacher: School B)

Consultation on all matters is very important akeaves all stakeholders feeling important. In

order to promote shared leadership, there should be a clear vision and mission, social
interdependent support and exchange of id€asson et al. (2007) propose three constructs of
shared leadership whichearshared purpose, social support, and va@aasultation serves as a
precursor in schools for shared leadership. Stakeholders are able to engage on matters before
implementation. Principals of the four secondary schools used in this study were saiduid co

other stakeholders on issues before decisions are taken. Only one school was an exception and
participants expressed that the principal rarely consulted his deputy principals, while other

stakeholders are consulted.

Data from observations and froreaiment review confirmed that principals consult SMTs and

SGBs mainly on issues of the school. Teachers and learners are not consulted.

(viii) Punctuality
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Punctuality was emphasised by most participants. What the participants said suggested that
principak of the school visited are punctual. Teachers and learners indicated that they were the

first to arrive at school and the last to leave the school premises, for example:

Deputy Principal B and Deputy Principal D said:
My principal is always on time arldave the school latéDeputy Principal: school B)
Our principal is the last one to leave the sch@Dkeputy Principal: school D)
Our principal is always the first to arrive at schofHOD: school D)
Our principal always arrive at work in time, he ledulsexample(Teacher: school A)
Our deputy principal is very punctuglleacher: school C)

In support of one teacher, a learner shared the same observation with other participants by

saying,our principal is always at school before we arrive, and he cotsdmorning studies.
Principals are the first to arrive at work and last to leave the scHb&C: school A)

Classification for next year must be" done

term of the year(Principal: school A)
This is what grticipants had to say:

We cannot separate | eadership and responsi

punctual (Teacher: school A)

The South African President Jacob G. Zuma in his State the Nation Address presented to the
joint sitting of pariare nt i n Cape Town on 03 June 2009 stes
priority for the next five years. We want our teachers, learners, and parents to work together with
the government to turn our school Zuma: Btat@of t hr i v
the Nation Address, 2009).

The statement above suggests that shared leadership is twinned with responsibility. Moreover,
schools are expected to beat deadlines set by the department of Basic Education. In this case,

punctuality should alscefer to meeting due dates for submission of reports to the department.
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Observation data confirms that punctuality was not a challenge in many schools. Deputy
Principals, HODs and teachers were punctual. When reviewing the information books, there was
evidemce of principalsd instructions which empha
interesting to find that there was corroboration between interview data and the documents

reviewed.

(V) Honesty
One of the issues that emerged in the interviewsrgesty. It was interesting that participants
associated honesty with good leadership. Participants had this to say regarding honesty:

Our principal is honest:(Deputy Principal D)

Our principal is very honest. He does not play his cards facing h&t.¢rD: School
A)

Our principal is an honest leader who plays above bo@Péputy Principal: school D)
éhe (principal) s h(DepstyPhircipat scthogiD)al | t he ti me

Principals of schools are honest. Honesty is one of the core and fundavaérgalin the South
African education system. An honest leader can be truZmugele (2015) posits that there
should be high level of trust for the staff to believe in the honest intentions of the principal.
Where there is honesty, there is always trasthonest leader influences followers to be honest.

If principals are honest to teachers and SMT, teachers and learners are likely to be honest. This

practice may result in a strong culture of teaching and learning.

Honesty is one of the qualities whicimderpin collaborationSteyn and Van Niekerk (2013)

assert that where there is honesty, there is promotion of learning and teaching. The statements
said by the participants suggest that principals in those schools are honest ladexer the

data wassilent about the honesty of the HODs, teachers, SGB members and RCL members. The
silence could mean that these other leaders are not honest in their interaction with their followers.

Roberts and Roach (2006:5) gave the following school leadership practic -based, t e

i nnovation, encouragement , and coll aborationo
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leadership practices. There is a huge difference between the school leadership practices listed by

Roberts and Roach (ibid). These findings talthe other studies on school leadership practices.

4.4.2.4. Challenges faced by principals when discharging their leadership roles

Data suggests that parents do not attend parents meetings. Participation of teachers in staff
meetings was minimal as theajority of female teachers did not participate in discussions. There
was evidence of Htiscipline amongst learners and to a greater extent some teachers regarding
class attendance.

) Teacher classroom attendance.

The problem of poor classroom attendangédachers was echoed by the principals:
Male teachers bunk classes on Mondays and female teachers have a tendency of
bunking classes during the first period and after break. Some teachers would go to
classes and return to their staffrooms before thegoeends(Principal: school B)

Some teachers go to classes, but they do not give learners exercises and homework. Some
teachers go to classes late; they expect me to follow them from their staffrooms.

(Principal: school C)

My teachers are not followed up pushed to go to their classes. They are highly

professional(Principal: school D)

The utterances above suggest poor leadership in the schools which clearly needs to change if
teaching and learning is to take place effectivéhye South African Presidedacob G. Zuma in

his State the Nation Address presented to the joint sitting of parliament in Cape Town on 03 June
2009 stated that. .. AEducation will be a key
learners, and parents to work togetivth government to turn our schools into thriving centres

of excellenceo (President Jacob Zuma: State o

Observation data confirmed what the principal said. Teachers were seen to be neglecting classes.
Moreover principals in soeof the schools were running around the staffroom calling teachers

to go to their classes. It is important to mention that not all teachers were forced to attend classes
by their principals; some teachers even had to wait waiting for other teachers acoabmof

classes.
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(i) Ensuring learner classroom attendance.

Ensuring classroom attendance is one of the aspects associated with good leadership. There were
some comments from the participants which showed that there was a problem of poor classroom
attendance by learners:

Some of us work here as hawkers, we always see the principal driving learners and
teachers Dback to their classes after br ea

principal is always driving them back to their clasg@&arent: skool C)

Learners are always outside which is aggravated by teachers who do not honour their

classes(Principal: school D)

Observation data shows that principals were always chasing learners all around the school yard
into their classrooms. Learners wel&ays outside because of teachers who do not honour their
classes. Principals appeared very demotivated and stressed when they were driving learners into
classrooms. Further, observation data revealed that principals complained about learners who
bunk clases during morning devotions. Data from interviews is in agreement with the

observation data.
(iif) Demotivated staff members

Leaders must be able to inculcate good manners in learners. Moreover they must make sure that
teachers are motivated to do theiorw. Participants lamented the high levels of motivation
amongst the staff:

Our teachers do not want to teach us because of learners who disrespect them. Some of
these learners assault teachers. One of these bully learners has just assaulted the
principal and because of that learners no longer respect teachers and the principal.

(Learner: school C)

According to observation data, different leader stakeholders seemed to lack enthusiasm in their
wor k, and they appeared demuverybhbdg. fbt Wwamsa
could signal deepooted leadership problems in those secondary schools. Principals were
maintaining order and discipline alone without the assistance of staff and SMT members. As
Carson et al. (2007) propose, the three constrafcshared leadership are: shared purpose, social
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support, and voice. Wood (2005) proposes four dimensions which are; joint completion of tasks,
mutual skills development, decentralised interaction among personnel, and emotional support.
What the author@bove argue can only happen when there is interaction. Leaders in these
schools need to practice shared leadership. The literature in this study encourages shared

leadership which serves as a solution to this challenge.
(iv) Lack of support from teachersand SMT

As advocated by Wood (2005), support is one of the most important aspects of shared leadership.
Learners made mention of the lack of support to principals by other stakeholders in the school.

HODs do not help the principal to maintain order andailline in our school. When our
principal is absent, there will be no school. Teachers do as they wish; they do not go to

classes. Learners are also outsi@desarner: school A)

Observation data confirmed this lack of support to principals. During tkeagsc her 6 s vi si t
of the schools (school: A) the principal was attending a meeting at the circuit office.
Surprisingly, learners were outside playing and teachers were in their staffroom not teaching the
learners. When the researcher visited schqdh® situation was different. The principal was not

at school, but the deputy principal was in charge of the school. There were lessons going on as if

the principal was there. This clearly shows that there are some stakeholders in the schools who

are praticing shared leadership while there are those in other schools who do not.

Kocolowski (2010) adds that leadership affects the success and failure of every type of
organisationlIf teachers are not supported by leaders, schools do not function well.tdhys s
reveals challenges which are brought about by leadership which supports the views of the two

authors above.

4.4.2.5. Challenges faced by other leaders of secondary school stakeholders when discharging

their leadership roles

Challenges of leadershipded by other leader stakeholders also surfaced in this study. It must be
noted that ni f | eadership is not good, t he s
(Kocolowski, 2010). This study revealed challenges which are brought about by lgadersh
which supports the views of Kocolowski (2010).
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(i) Side-lining of some stakeholders

It emerged that the learners were dided by the principal in some of the schools. Meetings

were held without the learner leaders. Teachers and deputy principaleatsled how they

were siddlined by the principal. The irony though is that the observation and interview data
suggested that the principal did not get support from other leader stakeholders when managing
learner classroom attendance. It might therctrect to attribute that lack of support to the

principaldés failure to involve them in deci

the participants:

Our principal holds meetings with the president of the RCL and resolve issues without

involving us.(Learner: school C)
We are being sidéned as teachers in schools. (Teacher: School A)

SMT have a tendency of driving their resolutions and plans througfieescher: school
A)

Nothing about us is done without us. We are tired of being implerseftdecisions. He
does not take our viewSleacher: school C)

The principalsidd i nes me. He does not invol ve

is doing this because as far as | know myself,-bperate; | help him to manage the

school. He doesiot take our views, if resolutions have been taken, he implements the

opposite. If I had my way | would leave him with his sch{aelarner: school A)

Principals run schools with leaders of stakeholders and ignore members of stakeholders.

This inclination seems to be prevalent in schools where principals-lgidecertain
leaders.(Deputy Principal: school C)

Observation data presents a different view from that of teachers and the deputy principal. There
were meetings of the SMT where the deputy principas &lways present and where all were
given a chance to air their views. When examining consistency of the discussions and resolutions

of the SMT meetings, it was apparent that what was agreed upon in the SMT meetings was what

generally went to teachers fdreir consumption. Teachers were also taken on b&amele
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(2015) asserts that formation of cliques by the principal should be avoided at allrctsiss
of ot her resolutions of ot her meetings, t he

happened that minutes were not taken as there were few records of meetings.
(ii) Learners drop out

Overstrictness and heavy punishment on learners who break school rules compel learners to
leave schoolThis behaviour by principals is associated with theoematic leadership style
(Harber and Mncube, 2012)n these schools, some principals imposed heavy physical
punishment on learners which encouraged bunking of classes and absenteeism. Learners were
also verbally abused by deputy principals which instiflt in learners. Some of the learners

were said to have dropped out of school because of heavy forms of punishment meted on them

for breaking school rules as expressed by a learner from school A:

ésome |l earners drop out oiecfd ea of frogjumpngase i n

a form of punishment when they are late for school.

In the same vein, deputy principals from school B complained about the autocratic leadership
style of some principals when it comes to decision making. Deputy prinéghalsndermined
and siddined which compromised their role as supporting personnel in the office of the

principal:

The principals undermine us, they make decisions without us. As a result we feel
reluctant to support them.

However, in schools where lemrs were punished by doing fragnping, the researcher

observed a high level of discipline
(iif) Poor application of leadership styles

Schools malfunction because of the laissez faire leadership style among leaders of stakeholders.
One principal raisedc oncerns around the deputy princiopal

element of laissez faire in their leadership.

One principal said:
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She is too democratic that she sometimes has problems of judgment of issues and as a
result teachers tend to underminepdity principals and as such teachers do not go to

classes and learners stay outsi¢ferincipal: school B)

Teachers and | earners complained about S 0me
which compromises the culture of learning and teaching Jituation causes many learners to

fail in secondary schools.
ewe donoét ha@echetGéhesold)er e.

| am happy to have HODs like these because they do not supervise me, | do as | wish.

(Teacher: school A)

Principals also raised the unprofessiamdent of friendships between teachers and HODs which

affects their function as heads of departments:

| am worried about the extent of relationships HODs have with teachers, their friendship
overshadows HODs responsibilities of monitoring teachers ahid tendency
compromises learning and teaching and the quality of curriculum delivery and quality
assessmengPrincipal: school D)

Observation data confirmed that there was too much freedom in schools where teachers do as
they wish. Teachers did not go ¢tasses, learners were always outside and they did not have
respect for their teachers and principals. HODs were not handBass. and Avio (1997)
conceptualised laissdaire leadership style as a style where the leader avoids making decisions
and abdiates responsibilitiesThey leave teachers to do as they wish. An investigation needs to

be conducted by researchers on this challenge. This falls as a recommendation for future

research.
(iv) Collapse of relationships amongst stakeholders

Zengele (2015asserts that in creating a healthy school climate, principals should avoid negative
behaviour such as unnecessarily taking sides and blaming groups instead of the person
responsible for an incidenthis type of behaviour has a tendency of dividing tredf sind
breaking down relationships. The findings of the study suggest that the relationship between
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stakeholders has collapsed. Teachers complained about the manner in which some RCL

presidents undermine teachers:

éehe thinks he i s Rotpmassibecausethe ig alwags,aftehteachers. | |

(Teacher: school C)

He is always helping learners and forget his studies; he will fail at the end of the year.
(Parent: school C)

He (HOD) works alone, he does not involve us, and he takes decisions wititneapr
in the office(Learner: school D)

Learners are quarrelling and fighting with teachefSGB Chairperson: school C)

The RCL chairperson is challenged by fellow learners on what is happening to them and

they do not want to listen to hif8GB Chairgrson: school B)
| have been assaulted by a learn@rincipal: school C)

Learners do not respect teachers and principals. One learner has just assaulted the
school principal and this incident has caused learners to disrespect teachers and the

principal. (Learner: school D)

| hate my deputy principal. He thinks he is the principal of this school. He intimidates us.

(Learner: school A)

Observation data confirmed the existence of this challenge of bad relations amongst leader
stakeholders. Moreover,teache 6 conduct and | earnersd behavi
relationships amongst stakeholders in school ¢

interview data in this study.

It may be correct to attribute this state of affairs to the lackarfesl leadership in these schools.
Leaders should shift from old hierarchal forms of leadership to horizontal forms of leadership
where there is interaction between leaders and followers on all matters. These engagements

become a force multiplier in schodimate. If all education stakeholders are to effectively lead
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together, then there must be a substantial change made in the ways people think and feel about

their personal and shared leadership responsibilities in schools.
4.4.2.6.Leadership improvemetrstrategies

Analysis of meeting minutes and information books revealed that some schools did not hold
meetings as required. In one school, the last meeting held was in September 2015 which means
that there was insufficient consultation on many issues agchAxamination management as
examinations were very near by then. This state of affairs may suggest that principals and
participants also mentioned the following leadership improvement strategies in order to address
leadership challenges in secondary stiolnterestingly, their suggestions were in line with the
requirements for shared leadership.

(1 Sharing of ideas and experiences
Sharing of ideas with colleagues and stakeholders within and from other schools was suggested
as one of the strategies that dsnadopted to improve leadership in schollarishane (2015)
asserts that the principal, as an active agent of information in school transformation, should keep
fellow members of the SGB, particularly parents, on board with new internal and external
devdopments and changes affecting the school and ensure that all these changes are directed
towards the realisation of the collective school visitmformation is a very important
empowerment resource needed for effective school management. People who Hatogoes
on, in and out of the school, and people who know how things are done, feel a sense of power
and control over their affairs (Marishane, 2015). This was suggested in the following statements
uttered by the participants:

One SGB chairperson indicdtéhat sharing of ideas can be done:

éby visiting other schools to copySGBest | e
school B)

We should improve stakeholder interaction to hear their opinidtrécipal: school B)

Thus, it is advisable for schis to have time to share ideas through meetings, short briefings,
information book, WhatsApp groups, internet and notice boards. Information is power. Another

principal from school D said:
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There should be an improvement on interaction with various stéderis to hear their
opinions. Principals and other leaders of stakeholders should create a space for
engagement amongst stakeholders in order to empower one another. There should be
parents meetings organised to allow all stakeholders to air their viedseek common
understanding on school leadership. Stakeholders should interface and find ways to

respond to the challenges schools are facing today.

The minutes of meetings served as proof that stakeholders, more especially between the SMT
and teachers har e i deas. There was no evidence of s
per the following statements:

€. our |l eaders should share exp(8GBisehoa es wi
A)

Sharing of experiences with the best leaders in ottlewas can help improve leadership

in schools (Teacher: school B)

Teachers think that a space should be created for a mentoring programme designed to empower
leaders. Schools should be twinned in order to cross pollinate their experiences and skils. Newl

appointed leaders should have mentors who will guide, develop and empower them.
(i) Training workshops

Most participants were of the idea that regular training workshops would improve leadership in

schools. This is what they said:

Regular workshops dll stakeholders on leadership by the department of education or
someone from outside the department would improve school lead¢isagher: school
B)

Workshops for all leaders of stakeholders is necessary to improve leadéPsimpipal:
school B)

Wakshops should be done to empower leadership in our scl{Balscipal: school A)
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The Department of Education should introduce a one or two year leadership course for

all stakeholders.(Principal: school A)

Annual workshops on leadership of the schoolusth be organised by the Department of
Education(HOD: school B)

It is recommended that SGB members are trained more regularly than what is done
currently. Moreover some of them are illiterate and they would need rigorous training in

order for them to beompetent(SGB: school C)

The Department of Education should establish a centre of excellence in order to develop
leaders.(SGB: school B)

Principals need series workshops on general school leadership. HODs and some deputy
principals need serious workgi®as they did not seem to understand their role as members of
SMT. Leadership would be enhanced if a school management diploma could be a requirement
for the appointment of principals.

According to Zengele (2015), Marishane and Botha (2011: 33), tsaattend workshops on the
implementation of CAPS and return to show principals how it is done in classrooms. The
increased professionalism of teachers through the attendance of workshops conducted by the
education depart ment aherndtake evanership of proceedimgs inthesr h a s

classrooms.

Literature written by (Zengele, 2015; Marishane and Botha, 2011: 33) gives evidence that there
were workshops for teachers on the implementation of Curriculum Assessment Policy Statement.
However, thee is also a dire need for organised workshops on professionalism and shared

leadership.
(iv) Openness and transparency

The stakeholders also mentioned that openness, transparency and sincerity are virtues that

enhance leadership in schools. For exangf@jncipal from school A said:

One aspect of leadership is openness.
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Added to the principal s assertion, one deput
Openness when dealing with school matters is required to improve leadership in schools.

In addition, a teacher from school B saw openness as a policy imperative as per the South
African government requirement regarding services rendered to its clients( who are its citizens)

of fiBat ho Peled initiative.

Schools should operate above board. There should @esgarency and openness in
school s. Openness is one of the key pillar
government clients/People first.

Leaders are expected to be open on all matters pertaining to learning and teaching. When leaders
are open taheir staff, staff will be open to their leaders which paves a way for constructive

criticism and development.

Transparency was evident in the minutes of meetings, information books where it was indicated

that circulars were read by all educators.
(xi) Collective leadership

Shared leadership means that stakeholders should lead collectively. They need to consult with

each other, share ideas, as expressed by the participants:
There is shared leadership in this sch@blOD: school B)
éwe s houl dakeholdgr mteracgon ® hear their opinior{rincipal: school A)

éeif we could have collective | ead@OBhip in
school C)

The researcher observed some elements of collective leadership in practice in Soutiaastberg
circuit schools. There were planning meetings which involved some stakeholders such as
parents, SMTs and SGBs. SMT members view collective leadership as a vehicle for leadership
improvement in schools. This is supported by Hughes and Pickerel (20b0argue that there

is shared leadership when teachers, parents, students and principals collaborate to solve

problems. Hughes and Pickerel (2013) said that shared leadership is partnership where teachers,
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staff, parents and students are equal partnersare8h partnership means respect and

responsibility to consider different and new ideas and strategies.

Collective planning and review is part of Collective leadership. Participants also mentioned the

importance of Collective planning and review

Decisionsshould be decentralised, they should not be taken in SMT meetings and
imposed on educators as alluded by the participants of this st(iBacher: school A)

In this study, the data suggested that some of the secondary schools in Soutpansberg East circuit
have collective planning and review meetings. They ensure that they implement what they have
planned. Although this practice does not cover all stakeholders as it only covers SGBs and
parents. Observation data has revealed that the only stakeholders rehiaweéred in planning

and review were parents and the SGB.

Lindal (2008) argues that planning without the involvement of teachers greatly threatens both
implementation and institutionalisation of changes. To add to this, Wood (2005) proposes four

leaderkip dimensions which are:

1 joint completion of tasks;

1 mutual skill development;

1 decentralized interaction among personnel; and
1 emotional support.

There is corroboration between this finding t

Stakeholder involement was particularly mentioned by the participants. While the principal in
school A said that there is stakeholder involvement in his school, the accounts of LRC members
in schools C and D suggested the absemce of
principal in school A said:

There is stakeholder involvement in this school; we ensure that all stakeholders are

involved in whatever happens hefrincipal: school A)

In contradiction, learner participant said:
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RCL should be recognised and in&d in the decision making bodies of the school such
as the SGB(RCL: school D)

Other learners further said:

Learners should be involved in the election of the RCL and making of school policies.
(RCL: school D)

RCL should be involved in SGB meetin§CL: school C)

What comes out of the participantsdéd utterance
participation in secondary schools in Soutpansberg East circuit, especially the involvement of
LRC members.

Pearce and Conger (2003) definerslddeadership as a process by which strategic decisions are
made in an inclusive environment; each member of the group participates in choosing what is
best for the greater good of the global whole; rather than having decisions handed down by a
single indvidual as a means of influence or constraint over the group. This finding is supported

by observations and literature in this study.

Parents are some of the stakeholders that should be involved in school lea@esiop. 16 of

the Schools Act provide®r the governance and professional management of schools. Section
23(1) of the Schools Act provides that elected members of the governing body should be drawn
from the parents of learners, members of staff andteaching staff members, learners in Grade

8 or higher at the school and the principal who is anfégio member. Participants, in all four
secondary schools mentioned that parental involvement was high. Parents, who are members of
SGBs, are involved in recommendations for appointment of tegclied they were involved in

budgeting. One HOD from school D said:

The principal encourages parents to attend parents meetings. Messages for parents are
passed to |l earners from the assembly point

involvement.

Another HOD from school D said that:
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If we could involve parents in the education of their children there would be improvement

on the leadership capacity of our school.

As mentioned in the previous section, findings suggested that SGB members weredimnvolve

school activities.

Another important aspect of collective leadership is consultation. The school principals showed a

need for improvement on consultation:
The president of the RCL cannot do anything before he conguitgcipal: school C)

There shald be an improvement on interaction with various stakeholders to hear their
opinions.(Principal: school C)

Shared leadership is also about consultation. A leader is not an island, a leader does not know all
things and a leader can make misjudgements,caluiglations, misrepresentations and
misunderstanding of matters, hence there is a need for every leader to consult other people before

major decisions are taken and communicated.

The researcherds observati on i thatprimcipdlsicongult wi t h
parents, teachers, SMT and SGB on matters of the school. Learners, however, were not consulted
except in some cases where three RCL presidents were consulted by way of informing them.
Dessler and Starke (2004) point out that dent@cteaders are those leaders who consult when
approaching an issue to consider suggestions. Leaders need to consult one another before a
deci sion is reached. There is corroboration ¢k
the studyds findings.

4.5. CONCLUSION

This chapter gave an analysis data from individual and focus group interviews, observations, and
documents. Themes were identified in the interviews. Themes included leadership styles,
stakeholder involvement, leadership roles of leaddrsstakeholders, challenges faced by
stakehol der s regarding | eader so styl es of (I

leadership improvement strategies.
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The study has addressed the main research que
not practiced while in other instances shared leadership was partially practiced. It seems that

leadership was neither shared nor distributed adequately.

This calls for researchers to investigate how these two stakeholders (learners and teachers) could
be involved in the leadership and decision making processes of the schools. Parents are only
involved in the budgeting processes. The researcher hardly obtained evidence where parents
were involved in other leadership roles in the school. HODs are sa&llea$t involved in the

real leadership of schools. They seemed to only participate in SMT meetings. There was little
evidence of their leadership role in the leadership of the school.

Leaders of stakeholders use three leadership skills which are; demolaiasezfaire and
autocracy. The experience of stakeholders revealed that in schools whereféaissems

practiced, the culture of learning and teaching deteriorated.

CHAPTER 5

5. SUMMARY, FINDINGS, RECOMMENDATIONS AND CONCLUSION

Chapter four presnt ed t he essence of the participants
made sense of them. Chapter five consists of an overview of the study which provides answers to
the research questions. It also presents the key findings as well as provideseedations for

improvement and direction for future research.

5.1. INTRODUCTION

Chapter four presented an analysis and interpretation of data obtained from individual
interviews, focus groups, observations, and document analysis. This chapter givie$ a br
summary on the study. Recommendations are given in line with the findings. These
recommendations are likely to help leaders of school stakeholders, learners, teachers, SMTs,

SGBs and parents regarding school leadership.

5.2. SUMMARY
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The purpose of thestudy was to get leaders of stakeholders in Soutpansberg East circuit
secondary schools to share their experiences regarding leadership. The empirical investigation
was spawned by conflicts amongst leaders of school stakeholders and stakeholders themselves
The changes that were brought about by the South African government in school leadership
where there are SGBs, RCLs and SMTs with their responsibly given to them by the South
African constitution 1996a and the South African Schools Act 84 (RSA, 1996b)dfart of the

conflict in school leadership. Education is a societal issue and a shared responsibility of the

principal, parents, teachers, managers and learners.

The study was limited to four secondary schools found in Soutpansberg East circuit. o colle
data, oneon-one interviews with four principals, two deputy principals, four SGB chairpersons
and four RCL presidents were conducted. Focus group interviews were conducted with 20

teachers, nine HODs, 20 parents and 20 learners.

Chapter one dealt witthe purpose of the study which aimed at exploring the experiences of
school s6 stakeholders regarding | eadership ir
The main concepts were clarified as they are applicable to the study. The design methods were

also explained in detalil.

Chapter two focused on the literature review on school leadership. The literature study revealed
that collective leadership is critical in schools and that here should be shared leadership in

schools.

Chapter three described tresearch methodology and design. The chapter further described how
sampling and population were used to collect data. The researcher chose to use the purposive
mode or method to sample the population. -On®ne interviews, focus groups and observations

were also used to collect empirical data.

Chapter four presented the analysis and interpretation of the results which led to the findings and

recommendations. The preceding section presents findings from the research study.
5.3. KEY FINDINGS

This section Wl present findings the key findings of the study.
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5.3.1. Leadership styles used in Soutpansberg East circuit

Principals, deputy principals and teachers are familiar with three leadership styles in schools.
Some of them use the autocratic leadership sihieh makes learners and teachers to be afraid

and scared of them. Those who use the democratic leadership style are the favourites and those
who use laissez faire leadership style are perceived as weak leaders, which results in the collapse

of learning ad teaching.
5.3.2. Decision making in secondary schools

Teachers in some schools were not involved in decision making. Decisions were made by
principals which makes teachers unhappy. In some schools, however, teachers were involved and
teachers were vetyappy. HODs in all schools were involved in decision making through SMT,
subject committee, extreurricular committee and staff meetings. They were involved in policy
formulation, budgeting and subject allocation. Deputy Principals said that they wanmeateed

in decision making as the principal decides either alone or with the SGB where deputy principals
are not sitting. Parents were involved in budgeting and policy formulation including SGB
chairpersons. Learners were not involved in huge decisidingiathey were only given the
opportunity to elect RCL members, class representatives and formulating class policies. In some
schools, there were no RCLs and where there were RCLs, RCL presidents and secretaries were
not part of the SGB.

5.3.3. Dischargimg of leadership by leaders of stakeholders

Participants revealed that principals lead well. They were punctual, they ensured that teachers
went to classes and learners were in classes. They were strict and authoritative. They always
wanted to see learneis uniform. They ensured that the school yards were clean. They

maintained order and discipline. However, some principals were said to be weak in the sense that
they did not do followups and as such no one took whatever they observed as serious. Some of

the principals were always away which compromised learning and teaching.

Some principals were very strict such that they were feared by learners and teachers. They
ensured that learners were in their classes learning and teachers in classes teachirgpiBpme d

principals were too democratic that they had the wrong judgment.
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HODs were said to b& be reluctant to work witlpost level 1 teachers because of their
unprofessional friendship with them such that they cannot give them instructions or monitor thei
work. HODs perceive themselves as not managers or supervisors when they are with teachers
and they hold the view they are equals with teachers in terms of authority. Some did not control

|l earnersd books. I n some c as efstcaghbrein theirtstaffe  p r |

rooms and learners outside their class rooms. The majority of them sat in their offices.

The study further revealed that SGB members and SGB chairpersons visit the schools frequently
to support the school. They convened andireldl meetings. Some had initiated big school

projects. Some repaired broken windows, doors and furniture.

The study exposed that RCL presidents were not working with other members of the RCL. They
were called to the pr i ndedidpdafdrsnplemertafion.cSensee R&G&nd t o
presidents were not part of the SGB. Some of them were not given space to function. Some were
hated by teachers for requesting them to attend classes or reporting them to the principal for

bunking their classes.
5.3.4.Challenges stakeholders face due to the leadership styles of leaders of stakeholders

The study revealed that only a few parents at
in staff meetings was minimal. The majority of teachers, mostly femalehees, did not
participate in discussions when in meetings. There was evidence of indiscipline amongst learners
and to a greater extent some teachers when it comes to class attendance.

Parents did not have challenges with leadership styles of the plsdpauty principals, HODs

and SGB chairpersons and RCL presidents, except in one case where parents were complaining

about the principal who did not care about the welfare of their children.

Learners, however, complained about harsh punishment imposdbeon when they had
contravened school rules which made some of them drop out of school. Teachers complained of
the deterioration of the culture of learning and teaching due to the laissez faire leadership style of

principals and HODs. The authoritariaadership of principals made teachers unhappy.

Some deputy principals were so strict and intimidating that they were feared by both learners and
teachers. SGB chairpersons were controlled by secretaries and to a particular extent by principals

127



forthelackof capacity to | ead which | eads to incom

approach and lack of capacity and failure to convene RCL meetings and student mass meetings

creates a communication gap between learners and teachers.
5.3.5. Best leadetsip practices in secondary schools

Consultation was prevalent amongst all practices. Stakeholders consulted one another on issues.
There was communication amongst stakeholders except in isolated cases where learners were
least consulted. Decision makingopesses involved all stakeholders except, to a greater extent,
learners. Minutes revealed that teachers were involved in major decision making such as
budgeting. There was accountability from the side of principals where there was evidence of
accountabiliy meetings held at circuit level, at SMT level, SGB level and in staff meetings.
Collective planning was prevalent in secondary schools.

Further, there was evidence of several leadership practices in secondary schools. They ranged
from; Involvement of staéholders, communication, collective planning, implementation, review,

walking around, driving learners and teachers into classes, punctuality and honesty.
5.3.6.Meetings

Other stakeholders such as SGB and SMT attended meetings. Not all RCL membees attend
SGB meetings. Neither was there evidence to show that RCL members held regular meetings.

5.4. RECOMMENDATIONS

The following recommendations were made to assist secondary schools in Soutpansberg East
circuit to improve leadership of stakeholders.

5.4.1.Recommendation 1: Balancing the use of leadership styles

Data analysis revealed that three leadership styles are used in schools. However, as there was
evidence that some principals did not religiously apply these styles, it is recommended that
principals, deputy principals and HODs should use all three leadership styles which are
democratic, autocratic and laissez faire. They should be trained on how to and when to use
laissez faire leadership style as it was revealed by participants that as theseulsadaissez

faire leadership style, they neglect their responsibilities of being hands on in leading their
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subordinates. They should use laissez faire and maintain their authority by making sure that there

is discipline.

When principals use tegown leadeship style, they should only do it to ensure that there is

compliance and to ensure that all subordinates operate within the ambit of the school policies.

Leaders should not use a particular leadership style excessively as it compromises their
leadershiptoo much democracy. Meetings should not be too long as it consumes a lot of time.

5.4.2. Recommendation 2: Dedicated leadership training of all stakeholders

Analysis of interviews and observations revealed that teachers, learners and RCL members were
not involved in decision making processes of the school. Moreover, findings suggest the

existence of autocratic tendencies which create fear of principals in teachers and learners.

It is, therefore, recommended that HODs should receive training on how tmfuastmembers

of the SMTs. HODs should not allow their friendships to overshadow their responsibilities as
leaders. HODs should not mix pleasure or friendship with their responsibilities as leaders of
schools. HODs should ensure that teachers go to slassklearners are in classes whether their
principals are there or not. Principals of schools should not avoid or neglect their responsibilities
of correcting where things go wrong or give credit where it is due. They should make tipow

on the weaknegs they observe in teachers to improve the culture of learning and teaching.

There is a dire need for -timuse and external workshops organised by schools and the
Department of Education. Workshops keep staff membets-dpte with latest developments

ard skills. School principals should have a school development plan ready to be implemented at
school, circuit, district and provincial level, to a large extent at national level. There should be in
house workshops organised by SMT to develop staff memB€ks, SGB as well as members

of the school management team.

According to Van Niekerk (2015), the focus of mentoring is on helping beginners to ensure that
they acquire the necessary knowledge and skills for their practice. Literature also supports that
mentoring new beginners helps them to acquire knowledge and experience. As a result, the
education department should partner with schools and beginner principals with old principals or

experienced principals.
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5.4.4. Recommendation 4: The use of shared leadbip style

There should be collective leadership of secondary schools by all leaders of stakeholders. RCL
presidents should work with other members of the RCL. Principals of secondary schools should
unite staff members by organising outings or social geiye and small birthday parties at

school so as to get more acquainted with each other.

Principals of secondary schools should therefore involve all stakeholders in decision making
processes. It was revealed that teachers and learners were involvedderaektent in decision
making. SGB teacher component should consult teachers on issues to be discussed in SGB
meetings, ask for items to be discussed and views of the staff members. After the SGB meetings,

teacher component should report to teachert@mesolutions of the SGB.

RCL presidents and secretaries should form part of the SGB and participate as legitimate
members. RCL should meet and also call student mass meetings in order to afford learners to
raise issues of concern that can be attendbg tbe SGB and SMT.

There should be exchange programmes between average performing schools and best performing
schools within the circuit as clusters and across the district. Teachers sharing responsibilities,
SMTs, RCLs and SGBs should meet and sharer tlegidership experiences. Sharing of
experiences should also occur at school level where senior teachers and junior teachers, SMT
members share their leadership experiences.

5.4.5. Recommendation 5: Upholding democratic principles of leadership

Secondary chools in Soutpansberg East circuit should therefore learn from the four schools
regarding best leadership practices. It is recommended that leaders should uphold their great
leadership traits such as honesty, loyalty, kindness and forgiveness. Leadésaldwuphold
democratic principles which includes amongst others; consultation, collective planning,

collective accountability, debates, stakeholder involvement and others.
5.4.6. Recommendation 6: Participants6é sugges

The interviewees suggestdtetleadership improvement strategies which were found useful and

they include the following:
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Sharing of ideas, Team building, Openness, Transparency, Honesty, Sincerity, Consultation,
Debates, Collective planning and review, Collectivelenning, Accourability, Availability,,
Motivation, Stakeholder involvement, Communication, Democratic practices, Good human
relation, Respect, Being considerate, Apathy, Collective problem solving, Delegation,
Supporting one another, Taking responsibility, Cooperati@amtr©l, Monitoring, High morals,
Collective leadership, Parents involvement, httependency, Mutual respect, Less or no
interference with activities of stakeholders, Motivation, Silence, Diplomacy, Human resource
development, Love and care, Forgivenes3rganising, Punctuality, Unity, Dedication,
Approachability, Collective development of improvement strategies, Ownership of decisions,
Order, Control, Good leadership, Strictness, Supervision, Guidance, Instilling of discipline and

Involvement of officiald§rom other government departments.
5.5. CONCLUSION

This chapter contains the summary of the study. Findings are presented from the study and
recommendations on the leadership experiences of leaders of secondary school stakeholders are

also presented.

It is important for secondary schools to have effective and efficient school leadership. The study
was premised on the theory of shared leadership which emphasises communication and
collectivism of school stakeholders. It is, therefore, important that schioboldd ensure that all

stakeholders are functional and are given a chance to play their role efficiently.

The objectives of the study were met. Aims of the study were identified and they correlate with
the revelations made by the participants in SoutpagsBast circuit in Vhembe District,

Limpopo Province of the Republic of South Africa.
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APPENDIX A:

PERMISSION TO CONDUCT RESEARCH IN SECONDARY SCHOOLS FOUND IN
SOUTPANSBERG EAST CIRCUIT

Title: Experiences of school stakeholders on secondary school leadership in Soutpansberg East
Circuit, Limpopo Pro vince

Contact person: Prof Netshitangani T

Contact personb6s building no: 268, Sol omon Mahl an
Pretoria
Contact Personbés Department: Depart ment of Educat

Contact P e nesnombér0l12t3521456H h o

Dear Dr Rambiyana NG

I, Makwakwa Mafemani Norman am doing research with Dr Netshitangani T, a Senior lecturer in the
Department of Education Management towards an M.Ed at the University of South Africa. We are
inviting your schots which are Lemana High School and Waterval High School to participate in a study
entitled AExperiences of school stakeholders on s
Li mpopo Provincebo where we | shall also conduct

Theaim of the study is identify experiences of school stakeholders on secondary school leadership which
will involve the principals of school, School Management Teams, educators, parents, learners,
Representative Council for Learners and School GoverningeBodi

The benefits of this study are that the depart men
body of Education Management will harvest the hidden theory behind shared leadership in schools.

I shall treat the information | will find in thminutes confidentially and copies of minutes will be stored
in a safe place under lock and key.

Yours sincerely
Signature of researcher: éééééeéécééecéeé

Makwakwa Mafemani Norman

Deputy Principal
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APPENDIX B:

PERMISSION LETTER FROM LIMPOPO DEPARTMENT OF EDUCATI

ON

LIMPOPO

PROVINCIAL GOVERNMENT
'REPUBLIC OF SOUTH AFRICA

REF: 14/7/R fliENT o' [DEPARTMENT OF EDUCATION]
ENQ: MATIBE M.S SOt o 'E ' VHEMBE DISTRICT
TEL: 015 962 1029 w R

. 2015 -Cu- 2015 -08- 11
MR MAKWAKWA M.N — "
P.O BOX 1617 B PRIVATE BAG X2250 SIBASA 0970
ELIM HOSPITAL LIMPOsS - P

DEPARTMENT OF

EDUCATION
VHEMBE DISTRICT

0960

REQUEST FOR PERMISSION TO CONDUCT A RESEARCH IN SECONDARY
SHOOLS IN SOUTPANSBERG EAST CIRCUIT.

6.

. The above matter refers.

This serves to inform you that your request to conduct research on the topic
"LEADERSHIP EXPERIENCES OF SCHOOL STAKEHOLDERS ON
SECONDARY SCHOOL LEADERSHIP IN SOUTPANSBERG EAST CIRCUIT,

LIMPOPO PROVINCE," has been granted.

You are expected to adhere to research ethical considerations, particularly those
relating to confidentiality, anonymity and informed consent of your research
subjects.

Please ensure that your visits do not disrupt the normal teaching and learning
activities.

Kindly inform the Circuit Manager and Principals of selected schools prior to your
visits.

Wishing you success in your intellectual journey.

A0/S-OF — 1/

DISTRICT SENIOR MANAG%R

DATE

Thohoyandou Government Building, Old Parliament, Block D, Private Bag X2250, SIBASA, 0970
Tel: (015) 962 1313 or (015) 962 1331, Fax: (015) 962 6039 or (015) 962 2288

The heartland of southern Africa - development is about people!
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APPENDIX C

A LETTER REQUESTING PARENTAL CONSENT FOR PARTICIPATION OF MINORS IN A
RESEARCH PROJECT

Dear parent

Your child is invited to participate in a study entitled Experiences of school stakeholders on secondary
school leadership in Soutpansipecast Circuit, Limpopo Province. | have selected your child because

he/she is a student leader at the school he is enrolled where he is exposed to leadership first as a learner
leader and secondly having the opportunity to share leadership with otkednadtkers in the SGB and

RCL. I am undertaking this study as part of my ma
purpose of the study is to explore the experiences of school stakeholders on secondary schools in
Soutpansberg East Circuit.

If you allow your child to participate, | shall request him to:

9 Take part in group interview.
Any information that is obtainable in connection with this study can be identified with your child will

remain confidential and will only be disclosed with yourrpission. His responses will not be linked to
his name or the schoolés name in any written or \
used for research purposes only.

There are no foreseeable risks to your child by participating in the. stodr child will receive no direct

benefit from participating in the study. Neither will your child receive any type of payment for
participating in this study. Your childds partici
participateor to withdraw from participation at any time. Withdrawal or refusal to participate will not

affect him in any way. Similarly you can agree to allow your child to be in the study now and change your
mind later without any penalty.

The study will take placd ur i ng break with the prior approval (
However, if you do not want your child to participate, an alternative activity will be available. In addition

to your permission, your child must agree to participate in they stnd you and your child will also be

asked to sign the assent form which accompanies this letter. If your child does not wish to participate in

the study, he or she will not be included and there will be no penalty. The information gathered from the
studyand your childés participation in the study wi/l
my locked office for five years after the study. Thereafter, records will be erased.

If you have questions about this study please ask me or my studgisapeDr Netshitangani T,
Department of educational leadership and Management, University of South Africa. My contact number
is 071 879 7445 and my email addressa@smanmakwakwa@gmail.conThe email addss of my
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supervisor is netshl@unisa.ac.za > Permission for the study has been given by CEDU REC and the
Ethics Committee of the College of Education, UNISA.

You are making a decision about allowing your child to participate in this study. Your signdawe be
indicates that you have read the information provided above and have decided to allow him or her to
participate in the study. You may keep a copy of this letter.

Name of child: ééééeééeé.

Sincerely

Parent/ Guardi ands name(print) Parent/ Gu
Researcherdéds name(print) Date: Researcher 6s
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APPENDIX D

A LETTER REQUESTING ASSENT FROM LEARNERS IN A SECONDARY SCHOOL TO PARTICIPATE
RESEARCH PROJECT

Title of studyExperiences of school stakeholders on secondary school leadership in Soutpansberg East

Circuit, Limppo Province.
Dear learner

| am doing a study orExperiences of school stakeholders on secondary school leadership in
Soutpansberg East Circuit, Limpopo Proviexeart of my studies at the University of South Africa. Your
principal has given me permissitm do this study in your school. | would like to invite you to be a very
special part of my study. | am doing this study so that | can find ways that your teachers can use the
findings to better your education. This will help you and many other learney®ar age in different

schools.

This letter is to explain to you what | would like you to do. There may be some words you do not know in
this letter. You may ask me or any other adult to explain any of these words that you do not know or
understand. Younay take a copy of this letter home to think about my invitation and talk to your

parents about this before you decide if you want to be in this study.

I will be interviewing you with your school mates on your experiences on school leadership of your
schod. Your name shall not appear anywhere. Your contributions will never be shared with anybody

including your teachers, classmates and your parents.

| will write a report on the study but | will not use your name in the report or say anything that will let

oi KSNJ LIS2L) S (y26 6Kz &2dz  NB® , 2dz R2 yz2i KIF@S G2
If you choose to be in the study, you may stop taking part at any time. You may tell me if you do not

wish to answer any of my questions. No one willnidaor criticise you. When | am finished with my

study, | shall return to your school to give a short talk about some of the helpful and interesting things |

found out in my study. | shall invite you to come and listen to my talk.
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If you decide to be partfany study, you will be asked to sign the form on the next page. If you have any
other questions about this study, you can talk to me or you can have your parent or another adult call
me at: 071 879 74490 not sign the form until you have all your quess answered and understand

what | would like you to do.
Researcher: Makwakwa Mafemani Norman, phone number: 071 879 7445

Do not sign written assent form if you have any questions. Ask your questions first and ensure that

someone answers those questions.

kkkkkkkkkkkkkkkhkkkkkkkkkhkhkkkkkkkkkhkkkkkkhkhkkkkkkhkkkkkkkkkhkkhkkkkkkkkhkkkk

WRITTEN ASSENT

I have read this letter which asks me to be part of a study at my school. | have understood the

information about my study and | know what | will be asked to do. | diimgvio be in the study.

[ S NYSNRE yIYS OLINRAY GO

2 A0ySaaQa yIFYS OLINRAYGO

(The witness is over 18 years old and present when signed.)

t I NBydk3adzr NRAFYyQa yIYS OLINAYGO t
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APPENDIX E

A LETTER REQUESTING ASSENT FROM LEARNERS IN A SECONDARY SCHOOL TO PARTICIPATE

FOCUS GROUP INTERVIEW

Title of studyExperiences of sclobstakeholders on secondary school leadership in Soutpansberg East

Circuit, Limpopo Province.
Dear learner

I am doing a study orExperiences of school stakeholders on secondary school leadership in
Soutpansberg East Circuit, Limpopo Provias@art of mystudies at the University of South Africa. Your
principal has given me permission to do this study in your school. | would like to invite you to be a very
special part of my study. | am doing this study so that | can find ways that your teachers cdme use t
findings to better your education. This will help you and many other learners of your age in different

schools.

This letter is to explain to you what | would like you to do. There may be some words you do not know in
this letter. You may ask me or anyher adult to explain any of these words that you do not know or
understand. You may take a copy of this letter home to think about my invitation and talk to your

parents about this before you decide if you want to be in this study.

I will be interviewingyou and your school mates as a group on your experiences on school leadership of
your school. Your name shall not appear anywhere. Your contributions will never be shared with

anybody including your teachers, classmates and your parents.

I will write a rgport on the study but | will not use your name in the report or say anything that will let
20KSNJ LIS2LX S 1y26 6K2 &2dz FNB® ,2dz R2 y2i KI @S
If you choose to be in the study, you may stop taking padrat time. You may tell me if you do not
wish to answer any of my questions. No one will blame or criticise you. When | am finished with my
study, | shall return to your school to give a short talk about some of the helpful and interesting things |

found aut in my study. | shall invite you to come and listen to my talk.
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If you decide to be part of my study, you will be asked to sign the form on the next page. If you have any
other questions about this study, you can talk to me or you can have your paremotier adult call
me at: 071 879 74430 not sign the form until you have all your questions answered and understand

what | would like you to do.
Researcher: Makwakwa Mafemani Norman, phone number: 071 879 7445

Do not sign written assent form if you V& any questions. Ask your questions first and ensure that

someone answers those questions.

kkkkkkkkkkkkkkkhkkkkkkkkkhkhkkkkkkkkkhkkkkkkhkhkkkkkkhkkkkkkkkkhkkhkkkkkkkkhkkkk

WRITTEN ASSENT

I have read this letter which asks me to be part of a study at my schoavd tnderstood the

information about my study and | know what | will be asked to do. | am willing to be in the study.

[ SFNYSNRA VY YS sigiaiNdk of iearner Date:

2 XxiySaaQa yFYS OLINAYGO Date:

(The witness is over 18 years old and present when signed.)

t I NBydk3adzr NRAFYyQa yIYS OLINAYGO t
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APPENDIX F

A LETTER REQUESTING AN EDUCATOR TO PARTIBNPANEERVIEW

Dear Educator

This letter is an invitation to consider participating in a study I, Makwakwa Mafemani Norman, am
O2yRdzOGAY 3 da LI NI 2F Y& NBBExRHeNddKof schaol dtakeydidarsicd N & &
secondary school leadd¢sh LI Ay { 2dzi LJ y&ao SNH 9 laftlie UhiversifpadzBauth [ A Y LJ2
Africa. Permission for the study has been given by the Limpopo Department of Education and the Ethics
Committee of the College of Education, UNISA. | have purposefully identifu as a possible

participant because of your valuable experience and expertise related to my research topic.

I would like to provide you with more information about this project and what your involvement would
entail if you should agree to take parthd importance of the study in education is substantial and well
documented. The study seeks to explore the experiences of school stakeholders on secondary school
leadership in Soutpansberg east circuit. This study will assist school stakeholders in #giring
experiences and thinking on how to improve shared leadership in scHodlsis interview | would like

to have your views and opinions on this topic. This information can be used to improve the quality of

education and school Leadership.

Your parttipation in this study is voluntary. It will involve an interview of approximatelynBlutes in
length to take place in a mutually agreed upon location at a time convenient to you. You may decline to
answer any of the interview questions if you so wistrtiiermore, you may decide to withdraw from

this study at any time without any negative consequences.

With your kind permission, the interview will be audicorded to facilitate collection of accurate
information and later transcribed for analysis. Shpdfter the transcription has been completed, | will
send you a copy of the transcript to give you an opportunity to confirm the accuracy of our conversation
and to add or to clarify any points. All information you provide is considered completely cotidide

Your name will not appear in any publication resulting from this study and any identifying information
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will be omitted from the report. However, with your permission, anonymous quotations may be used.
Data collected during this study will be retathen a password protected computer for 12 monthsny

locked office. There are no known or anticipated risks to you as a participant in this study.

If you have any questions regarding this study, or would like additional information to assist you in
reaching a decision about participation, please contact me at 071 879 7445 or-ibgileat

normanmakwakwa@gmail.com

I look forward to speaking with you very much and thank you in advance for your assistance in this
project. If you accept my invitation to parnpate, | will request you to sign the consent form which

follows below.
Yours sincerely

Makwakwa Mafemani Norman

kkkkkkkkkkkkkkkkkkkhkkkkkkkkkhkkkkkkkkkkkkkkkkkkhkkkkkkkhkkkkkkkkkk

CONSENT FORM

| have read the information presented in the information lettdroait the study you you are conducting

in M.Ed. degree otExperiences of school stakeholders on secondary school leadership in Soutpansberg
91 &ad / ANXDdzA ( = | pakehad2heldppdrthhRy@olagk @y Guestions related to this study, to
receivesatisfactory answers to my questions, and add any additional details | wanted. | am aware that |
have the option of allowing my interview to be audio recorded to ensure an accurate recording of my
responses. | am also aware that excerpts from the intervieay be included in publications to come
from this research, with the understanding that the quotations will be anonymous. | was informed that |
may withdraw my consent at any timeithout penalty by advising the researchétith full knowledge

of all forgyoing, | agree, of my own free will, to participate in this study.

t I NODAOALI yiQa blYS 6ttSFHAS LINAYyGOY
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APPENDIX G

A LETTER REQUESTING AN HOD TO PARTICIPATE IN AN INTERVIEW

Dear Head of department

This leter is an invitation to consider participating in a study |, Makwakwa Mafemani Norman, am
O2yRdzOGAY 3 & LI NI 27F Yeé NBExStieNddKkof sthaol dtakevdidarsicd NI a
secondary school leadership in Soutpansberg East Circui2Liidh t NEBt dé Yhivedsity of South

Africa. Permission for the study has been given by the Limpopo Department of Education and the Ethics
Committee of the College of Education, UNISA. | have purposefully identified you as a possible

participant becaus of your valuable experience and expertise related to my research topic.

| would like to provide you with more information about this project and what your involvement would
entail if you should agree to take part. The importance of the study in educiisubstantial and well
documented. The study seeks to explore the experiences of school stakeholders on secondary school
leadership in Soutpansberg east circuit. This study will assist school stakeholders in sharing their
experiences and thinking on haw improve shared leadership in schodis.this interview | would like

to have your views and opinions on this topic. This information can be used to improve the quality of

education and school leadership.

Your participation in this study is voluntarywill involve an interview of approximately 3finutes in
length to take place in a mutually agreed upon location at a time convenient to you. You may decline to
answer any of the interview questions if you so wish. Furthermore, you may decide to witlfdnmaww

this study at any time without any negative consequences.

With your kind permission, the interview will be audiecorded to facilitate collection of accurate
information and later transcribed for analysis. Shortly after the transcription has beepleted, | will

send you a copy of the transcript to give you an opportunity to confirm the accuracy of our conversation
and to add or to clarify any points. All information you provide is considered completely confidential.
Your name will not appear in amublication resulting from this study and any identifying information

will be omitted from the report. However, with your permission, anonymous quotations may be used.
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Data collected during this study will be retained on a password protected comput&? foronthsin my

locked office. There are no known or anticipated risks to you as a participant in this study.

If you have any questions regarding this study, or would like additional information to assist you in
reaching a decision about participation, g contact me at 071 879 7445 or bymail at

normanmakwakwa@gmail.com

I look forward to speaking with you very much and thank you in advance for your assistance in this
project. If you accept my invitation to participate, | will request you to sign thresent form which

follows below.
Yours sincerely

Makwakwa Mafemani Norman

kkkkkkkkkkkkkkkkkkkkkkkkkkkhkhkkkkkkkkkkhkkkkkkkkkkkkkkkkkkkkkkkkkk

CONSENT FORM

| have read the information presented in the information letter about the study you are conducting in
your M.Ed. ordExperiences of school stakeholders on secondary school leadership in Soutpansberg East
/I A NDdzA (= [ A YILBAvieJRad th&@bituwiity ®dsk any questions related to this study, to
receive satisfactory answers to my questions, and aolg additional details | wanted. | am aware that |
have the option of allowing my interview to be audio recorded to ensure an accurate recording of my
responses. | am also aware that excerpts from the interview may be included in publications to come
from this research, with the understanding that the quotations will be anonymous. | was informed that |
may withdraw my consent at any timeithout penalty by advising the researchéWith full knowledge

of all foregoing, | agree, of my own free will, to peigate in this study.

t I NODAOALI yiQa blYS 6tftSFAS LINAYyGOY
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Participant Signature:

Researcher Name: (Please print)

Researcher Signature:

Date:
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APPENDIX H

A LETTER REQUESTING A DEPUTY PRINCIPAL TO PARTICIPATE IN AN INTERVIEW

Dear Deputy Principal

This letter is an invitation to consider participating in a study I, Makwakwa Mafemani Norman, am
conducting as part of my resedc I & I Y| & G S NIXEiperericezRiSchool skéliokarsos R
dS02yRINE a0K22f fSIRSNEKALI Ay {aPtzihdlergityaf SowdE 9 | a
Africa. Permission for the study has been given by the Limpopo Department aftioduand the Ethics
Committee of the College of Education, UNISA. | have purposefully identified you as a possible

participant because of your valuable experience and expertise related to my research topic.

| would like to provide you with more informaticabout this project and what your involvement would
entail if you should agree to take part. The importance of the study in education is substantial and well
documented. The study seeks to explore the experiences of school stakeholders on secondary school
leadership in Soutpansberg east circuit. This study will assist school stakeholders in sharing their
experiences and thinking on how to improve shared leadership in schHodlsis interview | would like

to have your views and opinions on this topic.sTimformation can be used to improve the quality of

education and school leadership.

Your participation in this study is voluntary. It will involve an interview of approximateigiBotes in
length to take place in a mutually agreed upon location at a&taonvenient to you. You may decline to
answer any of the interview questions if you so wish. Furthermore, you may decide to withdraw from

this study at any time without any negative consequences.

With your kind permission, the interview will be audiecarded to facilitate collection of accurate

information and later transcribed for analysis. Shortly after the transcription has been completed, | will
send you a copy of the transcript to give you an opportunity to confirm the accuracy of our conversation
and to add or to clarify any points. All information you provide is considered completely confidential.
Your name will not appear in any publication resulting from this study and any identifying information

will be omitted from the report. However, with yoyrermission, anonymous quotations may be used.
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Data collected during this study will be retained on a password protected computer for 12 momttys

locked office. There are no known or anticipated risks to you as a participant in this study.

If you haveany questions regarding this study, or would like additional information to assist you in
reaching a decision about participation, please contact me at 071 879 7445 or-nhgil eat

normanmakwakwa@gmail.com

I look forward to speaking with you very much athénk you in advance for your assistance in this
project. If you accept my invitation to participate, | will request you to sign the consent form which

follows below.
Yours sincerely

Makwakwa Mafemani Norman

kkkkkkkkkkkkkkkkkkkkkhkkkkkkkkhkkkkkkkkkkhkkkkkkkkkk kkkkkkkkkkkkkkkk

CONSENT FORM

| have read the information presented in the information letter about the study you are conducting in
your M.Ed. ordExperiences of school stakeholders on secondary school leadership in Soutpansberg East
Circuit, Limpopo Proyi O Sldhave had the opportunity to ask any questions related to this study, to
receive satisfactory answers to my questions, and add any additional details | wanted. | am aware that |
have the option of allowing my interview to be audio recorded to easam accurate recording of my
responses. | am also aware that excerpts from the interview may be included in publications to come
from this research, with the understanding that the quotations will be anonymous. | was informed that |
may withdraw my consdmat any timewithout penalty by advising the researchétith full knowledge

of all foregoing, | agree, of my own free will, to participate in this study.

t I NODAOALI yiQa blYS 6tftSFAS LINAYyGOY
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Participant Signature:

Researcher Name: (Please print)

Researcher Signature:

Date:

158



APPENDIX |

A LETTER REQUESTING A PRINCIPAL TO PARTICIPATE IN AN INTERVIEW

Dear principal

This leter is an invitation to consider participating in a study |, Makwakwa Mafemani Norman, am
O2yRdzOGAY 3 da LI NI 2F Yeé NBERHeNdKof schaol dtakeydidarsiod NI &
secondary school leadership in Soutpansberg East Circuit, Lipot NEPaftte Wah@rsity of South

Africa. Permission for the study has been given by the Limpopo Department of Education and the Ethics
Committee of the College of Education, UNISA. | have purposefully identified you as a possible

participant becausef your valuable experience and expertise related to my research topic.

I would like to provide you with more information about this project and what your involvement would
entail if you should agree to take part. The importance of the study in educegisubstantial and well
documented. The study seeks to explore the experiences of school stakeholders on secondary school
leadership in Soutpansberg east circuit. This study will assist school stakeholders in sharing their
experiences and thinking on how tmprove shared leadership in schodts this interview | would like

to have your views and opinions on this topic. This information can be used to improve the quality of

education and school leadership.

Your participation in this study is voluntarywill involve an interview of approximately 38inutes in
length to take place in a mutually agreed upon location at a time convenient to you. You may decline to
answer any of the interview questions if you so wish. Furthermore, you may decide to withidnaw f

this study at any time without any negative consequences.

With your kind permission, the interview will be audicorded to facilitate collection of accurate
information and later transcribed for analysis. Shortly after the transcription has beenletdpl will

send you a copy of the transcript to give you an opportunity to confirm the accuracy of our conversation
and to add or to clarify any points. All information you provide is considered completely confidential.

Your name will not appear in ampublication resulting from this study and any identifying information
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will be omitted from the report. However, with your permission, anonymous quotations may be used.
Data collected during this study will be retained on a password protected compute® fimohthsin my

locked office. There are no known or anticipated risks to you as a participant in this study.

If you have any questions regarding this study, or would like additional information to assist you in
reaching a decision about participation, pbtea contact me at 071 879 7445 or bymail at

normanmakwakwa@gmail.com

| look forward to speaking with you very much and thank you in advance for your assistance in this
project. If you accept my invitation to participate, | will request you to sign theseat form which

follows below:
Yours sincerely

Makwakwa Mafemani Norman

kkkkkkkkkkkkkkkkkkkhkkkkkkkkkhkkkkkkkkkkkkkkkkkkhkkkkkkkhkkkkkkkkkk

CONSENT FORM

| have read the information presented in the information letter about the study you are conducting in
your M.Ed. oroExperiences of school stakeholders on secondary school leadership in Soutpansberg East
I ANDdzA (= [ A Y Ligagzhad tthBpgoktyhity Sodask any questions related to this study, to
receive satisfactory answers to my questions, and ady additional details | wanted. | am aware that |
have the option of allowing my interview to be audio recorded to ensure an accurate recording of my
responses. | am also aware that excerpts from the interview may be included in publications to come
from this research, with the understanding that the quotations will be anonymous. | was informed that |
may withdraw my consent at any timeithout penalty by advising the researchéWith full knowledge

of all foregoing, | agree, of my own free will, to paigate in this study.

t I NODAOALI yiQa blYS 6tftSFAS LINAYyGOY
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Participant Signature:

Researcher Name: (Please print)

Researcher Signature:

Date:
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APPENDIX J

A LETTER REQUESTING A PARENT TO PARTICIPATE IN AN INTERVIEW

Dear parent

This letter is an invitation to consider participating in a study I, Makwakwa Mafemani Norman, am
O2y RdzOGAY 3 & LI NI 2 Tide) entitidEx@tieNddskof skhaol dtakeYdidarsiod NI &

dSO2yRIFINE &a0K22ft Sl RSNAKALI Ay {aptheiUhllergityaf SovdE 9 | &

Africa. Permission for the study has been given by the Limpopo Department of Education anddke Ethi
Committee of the College of Education, UNISA. | have purposefully identified you as a possible

participant because of your valuable experience and expertise related to my research topic.

| would like to provide you with more information about this prdjend what your involvement would

entail if you should agree to take part. The importance of the study in education is substantial and well
documented. The study seeks to explore the experiences of school stakeholders on secondary school
leadership in Sdpansberg east circuit. This study will assist school stakeholders in sharing their
experiences and thinking on how to improve shared leadership in scHodlsis interview | would like

to have your views and opinions on this topic. This informationbmmised to improve the quality of

education and school leadership.

Your participation in this study is voluntary. It will involve an interview of approximatetpiBQtes in
length to take place in a mutually agreed upon location at a time convenientuoYau may decline to
answer any of the interview questions if you so wish. Furthermore, you may decide to withdraw from

this study at any time without any negative consequences.

With your kind permission, the interview will be audicorded to facilitatecollection of accurate
information and later transcribed for analysis. Shortly after the transcription has been completed, | will
send you a copy of the transcript to give you an opportunity to confirm the accuracy of our conversation
and to add or to clafy any points. All information you provide is considered completely confidential.

Your name will not appear in any publication resulting from this study and any identifying information
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will be omitted from the report. However, with your permission, anmoys quotations may be used.
Data collected during this study will be retained on a password protected computer for 12 nomttys

locked office. There are no known or anticipated risks to you as a participant in this study.

If you have any questions reglng this study, or would like additional information to assist you in
reaching a decision about participation, please contact me at 071 879 7445 or-nhgil eat

normanmakwakwa@gmail.com

I look forward to speaking with you very much and thank you in ackvdar your assistance in this
project. If you accept my invitation to participate, | will request you to sign the consent form which

follows below:
Yours sincerely

Makwakwa Mafemani Norman

kkkkkkkkkkkkkkkkkkkhkkkkkkkkkhkkkkkkkkkkkkkkkkkkhkkkkkkkhkkkkkkkkkk

CONSENT FORM

| have read the information presented in the information letter about the study you are conducting in
your M.Ed. ordExperiences of school stakeholders on secondary school leadership in Soutpansberg East
I ANDdzA (0 [ A Vid dhdthe dbidpdtiniyy @Sadié any questions related to this study, to
receive satisfactory answers to my questions, and add any additional details | wanted. | am aware that |
have the option of allowing my interview to be audio recorded to ensure an accuratediegoof my
responses. | am also aware that excerpts from the interview may be included in publications to come
from this research, with the understanding that the quotations will be anonymous. | was informed that |
may withdraw my consent at any timeithout penalty by advising the researchéwith full knowledge

of all foregoing, | agree, of my own free will, to participate in this study.

t I NODAOALI yiQa blYS 6ttSFHAS LINAYyGOY
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Participant Signature:

Researcher Name: (Please print)

Researcher Signature:

Date:
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APPENDIX K

A LETTER REQUESTING AN SGB CHAIRPERSON TO PARTICIPATE IN AN INTERVIEW

Dear SGB Chairperson

This letter is a invitation to consider participating in a study I, Makwakwa Mafemani Norman, am
O2yRdzOGAY 3 da LI NI 2F Yeé NBERHeNdKof schaol dtakeydidarsiod NI &
secondary school leadership in Soutpansberg East Circuit, Limpopo Proeftke University of South

Africa. Permission for the study has been given by the Limpopo Department of Education and the Ethics
Committee of the College of Education, UNISA. | have purposefully identified you as a possible

participant because of yo valuable experience and expertise related to my research topic.

I would like to provide you with more information about this project and what your involvement would
entail if you should agree to take part. The importance of the study in education ssastilal and well
documented. The study seeks to explore the experiences of school stakeholders on secondary school
leadership in Soutpansberg east circuit. This study will assist school stakeholders in sharing their
experiences and thinking on how to inmwe shared leadership in schodls.this interview | would like

to have your views and opinions on this topic. This information can be used to improve the quality of

education and school leadership.

Your participation in this study is voluntary. It wilvdlve an interview of approximately 3@inutes in
length to take place in a mutually agreed upon location at a time convenient to you. You may decline to
answer any of the interview questions if you so wish. Furthermore, you may decide to withdraw from

this study at any time without any negative consequences.

With your kind permission, the interview will be audicorded to facilitate collection of accurate
information and later transcribed for analysis. Shortly after the transcription has been completét],
send you a copy of the transcript to give you an opportunity to confirm the accuracy of our conversation
and to add or to clarify any points. All information you provide is considered completely confidential.

Your name will not appear in any pulation resulting from this study and any identifying information
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will be omitted from the report. However, with your permission, anonymous quotations may be used.
Data collected during this study will be retained on a password protected computer for 1hsiomhy

locked office. There are no known or anticipated risks to you as a participant in this study.

If you have any questions regarding this study, or would like additional information to assist you in
reaching a decision about participation, please tegh me at 071 879 7445 or by-reail at

normanmakwakwa@gmail.com

| look forward to speaking with you very much and thank you in advance for your assistance in this
project. If you accept my invitation to participate, | will request you to sign the corfeemt which

follows below.
Yours sincerely

Makwakwa Mafemani Norman

kkkkkkkkkkkkkkkkkkkhkkkkkkkkkhkkkkkkkkkkkkkkkkkkhkkkkkkkhkkkkkkkkkk

CONSENT FORM

I have read the information presented in the information letter about the study you are conducting in
your M.Ed ondExperiences of school stakeholders on secondary school leadership in Soutpansberg East
I ANDdzA 0 [ A Vihgvédead theNdppdriugitd © @sk any questions related to this study, to
receive satisfactory answers to my questions, and add anitiaddl details | wanted. | am aware that |

have the option of allowing my interview to be audio recorded to ensure an accurate recording of my
responses. | am also aware that excerpts from the interview may be included in publications to come
from this research, with the understanding that the quotations will be anonymous. | was informed that |
may withdraw my consent at any timeithout penalty by advising the researchétith full knowledge

of all foregoing, | agree, of my own free will, to participatehis study.

t I NODAOALI yiQa blYS 6ttSFHAS LINAYyGOY
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Participant Signature:

Researcher Name: (Please print)

Researcher Signature:

Date:
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APPENDIX L

FOCUS GROUP/INTERVIEW CONFIDENTIALITY AGREEMENT

grant consent/assent that the information |

share during the group discussions (focus group interviews) may be used by the resdaianinerof

researcher], for research purposes. | am aware that the group discussions will be digitally recorded and

grant consent/assent for these recordings, shared in the group discussions to any person outside the

group in order to maintain confidentiay.

t F NOAOALI yiwa bl YS 6t fSFEAS LINAYGOYUYUQUQUYUYUYUY PP Y
Participant Signature:

wSaSkNOKSNRE blYSY 6tfSIrasS LINAYGOYUYUUQYQUUUYYYYYYYY
wSE&SHNDKSNRE {AIYFHAdNBY Yyyuwpyoypyyypeypyeypyyyy
Date:
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APPENDIX M: INTERVIEW SCHEDULE FOR PRINCIPALS

1. What leadership styles are you familiar with and which leadership style do you prefer and why?

2. In your observation, do the Deputy Princip#fd©Ds, teachers, SGB chairperson, and RCL president
practice the leadership style you do and how do they do it?

3. How does your school Deputy Principals, HODs, SGB chairperson, RCL President discharge their
responsibilities?

4. What are your challengesgarding leadership styles practiced by Deputy principals, HODs, SGB
chairperson, RCL President?

5. Briefly share the leadership best practices you have observed among Deputy Principals, HODs,
teachers, SGB chairperson, and RCL president

6. In your opinia, what do you think should be done to improve leadership in your school?
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APPENDIX N: INTERVIEW SCHEDULE FOR DEPUTY PRINCIPALS

1. What are leadership styles are you familiar with and which leadership style do you prefer and why?

2. In your observation, do the Principals HODs, SGB chairperson, RCL President practice the leadership
style you do and how do they do it?

3. How do your Deputy Principals, HODs, SGB chairperson, RCL President discharge their
responsibilities?

4. What are your cHeenges regarding leadership styles practiced by leaders of your school
stakeholders?

5. Briefly share the leadership best practices you have observed in your school?

6. In your opinion, what do you think should be done to improve leadership in your 8chool
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APPENDIX O. INTERVIEW SCHEDULE FOR HODs (FOCUS GROUP)

1. What are leadership styles are you familiar with and which leadership style do you prefer and why?

2. In your observation, do your principal, Deputy Principals, SGB chairpersoRrdsilent your school
stakeholders practice the leadership style you do and how do they do it?

3. How do your principal, Deputy Principal(s), SGB chairperson, RCL President your school stakeholders
discharge their responsibilities?

4. What are your chadhges regarding leadership styles practiced by leaders of your school
stakeholders?

5. Briefly share the leadership best practices you have observed in your school?

6. In your opinion, what do you think should be done to improve leadership in your school?
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APPENDIX P: INTERVIEW SCHEDULE FOR TEACHERSOCUS GROUP

1. What are leadership styles are you familiar with and which leadership style do you prefer and why?

2. In your observation, do your Deputy Principals, HODs, SGB chairperson,dtiéhtBreur school
stakeholders practice the leadership style you do and how do they do it?

3. How do your Principal, Deputy Principals, HODs, SGB chairperson, RCL President your discharge their
responsibilities?

4. What are your challenges regarding leesdép styles practiced by your Deputy Principals, HODs, SGB
chairperson, RCL President Leaders of your school stakeholders?

5. Briefly share the leadership best practices you have observed from the principal, Deputy Principals,
HODs, SGB chairperson, R@isiBent in your school?

6. In your opinion, what do you think should be done to improve leadership in your school?
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APPENDIX Q: INTERVIEW SCHEDULE FOR PARENTS0OCUS GROUP

1. In our observation, do your school Principal, Deputy Princip@BsHSGB chairperson, RCL President
your school stakeholders practice the leadership style you do and how do they do it?

2. How do your school Principal, Deputy Principals, HODs, SGB chairperson, RCL President discharge
their responsibilities?

3. What areyour challenges regarding the manner in which your school Principal, Deputy Principals,
HODs, SGB chairperson, RCL President discharge their leadership responsibilities?

4. Which role do you play in the leadership of the school?

5. In your opinion, what dgou think should be done to improve leadership in your school?
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APPENDIX R: INTERVIEW SCHEDULE FOR SGB CHAIRPERSONS

1. What is your leadership role in your school as a chairperson of the School Governing Body?

2. In your observation, dooyir school Principal Deputy principals, HODs, SGB chairperson, RCL President
your school practice the leadership style you do and how do they do it?

3. How do your school Principal, Deputy Principals, HODs, SGB chairperson, RCL President in your school
discharge their responsibilities?

4. What are your challenges regarding leadership styles practiced by leaders of your school
stakeholders?

5. In your opinion, what do you think should be done to improve leadership in your school?
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APPENDIX S: INTERVIEW SCHEDULE FOR RCL PRESIDENTS

1. Briefly explain how you contribute in the leadership of your school.

2. In your observation, how do different school your Deputy principals, HODs, SGB chairperson, RCL
President practice their leadership role?

3. How do your school Principal, Deputy Principals, HODs, SGB chairperson, RCL President your school
discharge their responsibilities?

4. What are your challenges regarding leadership styles practiced your school Principal, Deputy
Principals, HODs, SGB cheigon, RCL President?

5. In your opinion, what do you think should be done to improve leadership in your school?
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APPENDIX T: INTERVIEW SCHEDULE FOR LEARNEREFOCUS GROUP

1. How do you as learners patrticipating in the leadership of ychwd?

2. In your observation, do your school Principal, Deputy Principals, HODs, SGB chairperson, RCL
President?

practice the leadership style you practice? If yes, how do they do it? If not, what do they do?

3. How do your Deputy Principals, HODs, S@Bperson, RCL President discharge their
responsibilities?

4. What are your challenges regarding leadership discharged by the school Principal, Deputy Principals,
HODs, SGB chairperson, RCL President?5. In your opinion, what do you think should bendjorms/¢o
leadership in your school?
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