CHAPTER 9
REFLECTIONS, CONCLUSIONS AND RECOMMENDATIONS

9.1 Introduction

The firg sentence of this thes's states that this research journey wasthe beginning of the adventureinto
the second part of my life. It was an attempt not only to make this time meaningful but more
importantly, sgnificant. With my leaving Masupatsda at the end of 2002 and the completion of this
document | bring to an end three exciting, fascinating, absorbing and exhausting years in the company
of street children. During thistime | spent ayear getting to know them, ayear teaching them and ayear
writing about them. It has been ajourney that has humbled me, made me see life about me through the
wiser eye of empathy, made me understand and gppreciate my privilege and redlise that but by the
graceof God goI.

The discipline of research has focussed me and forced me to look deeply behind the surface of the
everyday events and encounters of thisstudy. It hasinsisted that | try and risk bravely, that | probe and
dig continually and that | reflect and congder honestly. It has consumed my thoughts and filled my time
but amultaneoudy been arare privilege which | have greetly appreciated. | would have had it no other

way.

Probably the greatest reward for my time and efforts was to see the trust and acceptance dowly return
to the eyes of dreet children in my care. To see those stone eyes, filled with repeated adult abuse,
soften with welcome and to experience hearts crying with past disillusonment and disgppointment
lightenwith hope, was reward enough. Nobody who has worked closely with street children for any
length of time can be left untouched and unimpressed by their resilience, their courage and their brave

search for a better life.

Inthis last chapter | will reflect on my time with the street children both from a persond relationship
point of view as well as my interactions with them in the formal settings of a school and classroom.
From my experience | will dso examine the implications that flowed from it and put forward some

recommendations.
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9.2 Overview

9.2.1 Theaim and rationale of the study

The main purpose of this study was to look at aspecid programme, environment, method of teaching
and learning and amore empathetic way of working with street children in aschool specialy established
to cater for their needs.

Most of the street children who have been removed fromthe Streets of Pretoria livein sheltersrun by
churches or non-governmental organizations. In the past the mgority of these children were
unsuccessfully placed in mainstream schools where they found it very difficult to adapt to the routine

, Were caught up in very disruptive behaviour and came into conflict with both fellow students and

teachers. Pretoria dso has a large number of children ill living on the streets. For these children
virtudly no educationa opportunities exist. As a response to this situation Masupatsela school was
started. With thirty five years of general educationd experience and a year of working with street

children, | believed that my approach to teaching and learning and to students could play a significant

part in discovering away to help these children to a better future. | decided that Masupatsela School

would be a useful context to research this hypothesis.

My approach consdered using an eclectic strategy of traditional and progressive teaching methods but

with the emphasis on a Cognitive Teaching Style developed at the Centre for Cognitive Development

(CCD, 1995). Integrd to thisapproach isa relationship between teacher and student built on student

centred psychologica principas. The main dements of the Cognitive Teaching Style sem from a
congtructivist paradigm (Piaget, 1952) andrelieson socid learning (Vygotsky, 1978) strongly mediated

by the teacher (Feuerstein et a, 1980). It makes use of an interactive questioning approach,

cooperdive learning, Strategic academic reading asalearning ad and an emphass on the role that
language and activeinvolvement playsin the construction of knowledge. The student centred approach
relies on a supportive, encouraging and relaxed learning environment and teacher/ student relationship

based on genuineness, empeathetic understanding and unconditiona positive regard (Rogers, 1951).

Integra to the mode is the provison of a classroom amosphere and environment where thinking is

vaued and encouraged and where salf-concept is devel oped.
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9.2.2 Resear ch methodology used in this study

I ndesigning the methodol ogy | decided to move away from thetraditiona view to amoreemerging and
radical one of the socid sciences. Socid redity, and therefore teaching and learning, isregarded asa
product of individual consciousness, knowledge is based on experience and indght of a unique and
personal nature, and man is seen to create and control his environment. For these reasons a more
subjective or anti-pogtivigtic gpproach, which made use predominantly of qualitative methods, was

chosen.

| decided to use an action research design which had technicd, practicad and emancipatory eements
to it (Lewin, 1948; Carr and Kemmis, 1986; Grundy, 1987 and Waker 1990). These decisons
alowed me to become a persond part of the study and the possible solutions. It aso fulfilled my need
for thegpplication and eva uation of the cognitiveteaching and learning modd to begradud, progressive
and cyclicd in nature.

The action research design conssted of four separate phases. These phases were a reconnaissance
phase and three digtinct cycles (Kemmis and McTaggart, 1988). Each cycle conssted of planning,
implementation and evauation stages. A genera plan was formulated after the reconnai ssance phase
and revised after each cycle. Elements of the cognitive teaching style were introduced incrementaly
over the three cycles. The entire processwas monitored throughout. The processwas aso continualy
reflected on and the effects of my student centred approach and the environmental and contextua

factors on the classroom were considered.

A variety of data collection methods were chosen so that method and investigator triangulated andysis
could be applied to them. These methods included field notes, a professond diary, classroom
observation, videorecordingsof lessonsfor further observation, questionnaires, interviews, achievement
tests and other spontaneous and relevant documents. Thematic analysis was applied to most data
sources with quantitative dementary datistical andyss gpplied to some. Data sources were then

collated and triangul ated.
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9.2.2.1 Thefour phases of the study

The reconnai ssance phase:

During thefirgt part of thisphasel spent sx monthsworking with the children a the Doxa Deo Shelter
for street children run as part of the POPUP programme. Together with this programme, the second
five months dedt with helping to establish the Masupatsdla specid needs school for street children.

This extremdy vauable phase provided me with the opportunity of getting to know street children,
consdering what educationa and psychologica approaches might be successful with them, obtaining
the consent and willingness to participate of dl the individuds involved and to help cregte a suitable
context for theresearch. It also accorded thetimeto win thetrust of the people who would beinvolved
and to understand the limitations and possibilities | would encounter. It provided the platform and
experience for the implementation for the genera plan over the three cycles and the specific issues for
thefirs cycle.

Cycle one:

Cycle one consisted of two phases. Because of the uniqueness and newness of the school | used the
firg few weeks familiarisng mysdf with the genera school circumstances, the classroom environment
and stuation and to find out how the students dealt with these new conditions. | used this experience
to decide on the initid methodologica and psychologicd approach to use. During the second phase
| introduced my student centred psychologica strategy and a teaching methodology which consisted
of amixture of cognitive questioning and moretraditiona techniques of explanation and demonstration.
| used a broad range of data collecting techniques such asfield notes, adiary, sudent questionnaires,
triangulated lesson observation, video taped lessons, achievement tests and other miscellaneous

documents.

The main findings to come out of this phase were:

. My student centred gpproach, athough exhausting to maintain within very chalenging andtrying
student behaviour proved to be very successful and rewarding. Infact, throughiit | believe, my
classroom became the one place in the school where the students were motivated to learn and

where genuine learning took place.
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. My fairly narrow eclectic gpproach of traditiond teaching methods and the cognitive
guestioning aspect of the Cognitive Teaching Style was effective, well received and enjoyed
by the boys. A lack of English competency on the part of the students was of concern.

. Contextua issues such as the structure of the school, teaching and learning resources, the
curriculum and the competency of the staff were perceived as being negative by the students.
This perception had a sgnificant adverse effect on the atmosphere of my classroom and my
ability to create an environment suitablefor conscientiouslearning and for the sudentsto accept
the school as being authentic.

. Both psychologica and physical factors played a considerable role the ability of the children
to adapt to the forma school Stuation. Their past and present trauma and experiences, their
anxiety about their futures, tiredness, hunger, addictions and their sgnificant academic
deprivation made the rigours and discipline of forma schooling and the cdlassroom very difficult

for them.

Cycle two:

The purpose of cycle two wasto usethe action used in cycle one and theinformation learned fromiit
to adapt, adjust and revise the generd plan in an attempt to make it more suitable and gpplicable. In
an attempt to improve the contextud issues| involved mysdlf to agreater extent in the management and
organization of the school, the training of the staff and | listened to the aspirations, expectations and
yearnings of thelearners. In an atempt to overcome some of the English language deprivation, the lack
of cooperation, the egocentrism and lack of mutua trust between the learners, | decided to expand the
methodology of cycle one to include cooperative learning. Because my student centred approach had
been s0 successful, | decided to continue and deepen this approach. | had redlised in the
reconnaissance phase and cycle onethat a sound and positive educator/learner relationship based on
mutud trust and respect was crucia and the basisfor any successin aclassroom of street children. To

the data gathering methods used in cycle one, | added learner interviews and ateacher questionnaire.

The main findings to come out of this phase were:

. The most consequentia, obtrusive and disturbing feature of this cycle wasthe deteriorationin
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the generd behaviour of the boysat the school. Thistook the form of centraly directed “ pack”
behaviour and consisted of aggressive, arrogant, contemptuous and brutal verbd attacks and
behaviour patterns with the other teachers, especidly femdes, in the school. It had a serious
and damaging effect on the ethos and running of the school, the morae of the staff and spilled
over with devastating consequences for learning into the classrooms. In order to ded with this
gtuation the school counsdllor introduced a psychological programme into the school and
especidly with those boys directly involved (Magdel Harper, 2003).

. In contrast to the above sSituation, through my continued student centred approach, my
relationship with the boys and my classroom atmosphere had improved steadily. A productive,
congructive, relaxed, fertile and trugting learning milieu existed. We had developed aleve of
mutua trust and respect that made effectud learning not only possible but successful.

. The addition of cooperativelearning wasonly partially successful. On the one hand the students
did become more actively involved by doing investigations with equipment, more English was
used and more communal thought and discussionoccurred. However, on the other hand, with
thelr independent spirits, cooperation and role acceptance when doing  group tasks proved
difficult for many boys. A more flexible, on the spot and adaptable methodological approach
to everyday classroom redlty was required.

. The English deprivation wassuch that further individua and communa |languageresourceswere
necessary.
Cyclethree

Interms of methodology the god of the third cycle was to extend and refine the teaching stylein order
to address the weaknesses experienced and identified in the previous two cycles. | knew that it had
beenmy drategy of quiet concerned firmness, of proficient heartfelt teaching, my continua forbearance
and my ongoing belief in their potentia, that had made the difference, that had won their respect, that
had made them willing and keen to participate in my lessons and to leave most of their “pack”
behaviour behind when they werewith me. In order to dea with the disruptive behaviour | experienced
in my class from time to time, | decided to cooperate very closely with the school counsellor by
providing feedback to her with regard to the programmes she was running with the boys.
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In terms of methodology | made the decision to use a more varied and flexible approach and adapt
each lesson to the mood of the learnersthat day, the nature of the materia being presented and what
| wanted to achieve with them. Asan addition to the methodology | brought in the concept of drategic
reading of academic text to learn. By providing them with a academic reading strategy | believed |
would be enabling them to read productively for information, improve their English and provide

background knowledge for the lessons that would follow.

The main findings of thisfind cyde were

. Through a persstence with the student centred gpproach throughout the year my relationship
with the learners during this cycle had improved to such a point where effective mainstream
type teaching and learning could take place in my classsoom - afar cry from when | Sarted.

. The drategic reading programme introduced during this cycle proved most enjoyable and
effective with the boys.

. Because of agtahilization in school organization, afirm school policy on behaviour and atrictly
enforced student code of conduct a very fragile and brooding level of student acceptance
prevailed in the schoal.

| believe the choice of a predominantly quditative action research in this kind of ethnographic
investigation was gppropriate. The cyclica nature of the gpproach alowed meto plan, introduce and
change prospective solutions gradualy and incrementaly rather than al a once. It provided me with
time to adapt on the run to red problems that arose. | found being an active participant in the trenches
of theresearch and not adetached, distant observer exciting, challenging and very rewarding. Theclose
involvement and the immersion in the day to day redlity gave it a sense of genuineness and realnessto
me. The passon and intengity it released inme, however, warned meagaing the possibility of increased
subjectivity. | congtantly had to remind myself to build in checks and balances of triangulated methods
and obsarvations. The primary am of action research of this nature, as stated in chapter one, is the
improvement of practice in immediate settings through practica actions and systematic reflection on
them. In terms of these criteria | believe that this study has provided vauable insght into some
psychologica and educationa aspects of teaching street children in the forma setting of a school.
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9.3 Key issues and recommendations emer ging from this study

9.3.1 Introduction

When reflecting on the key aspects concerning the psychologica and educational issues of teaching
street childreninthe formal setting of aschool researched in this study, two broad categories emerged.
The first had to do with the macro contextua concerns of the whole school environment - its
establishment, mai ntenance, | eadership, management, funding, organi zation and saffing. Thesecondwas
concerned with the more narrow micro facets of the classroom. Here the educator/learner relationship,
the classroom environment and atmosphere and the methodology used are of particular interest. The
latter category has to do with the conditions necessary for the introduction and maintenance of an
effective teaching style and classroom environment for street children, the former with its support,
encouragement, advancement and sustainability.

| would liketo state that the views expressed in this study reflect and hold for my experiencein genera
and the particular context where the research was carried out. It is with this limitation in mind thet |

reflect on the issues.

9.3. 2 The macro contextual issues

9.3.2.1 Outside conditions necessary for the formal education of street children

It was my experience at Masupatsela that the firgt children to fade to deep or trance in the classroom
out of either exhaugtion or substance abuse and later to drop out of school, were those children who
lived and dept on the street and in the flats of Sunnyside. These were the children whose books were
understandably tattered, lost or migplaced and who seldom had writing equipment. These were the
childrenwho most often gppeared at school unkempt, dirty, hungry, cold, exhausted or spaced out. The
ongoing energy and effort needed to survive, “zuld money for food, pay for their tiny degping places,
walk back and forth to school, resist the seductive freedom, temptations and lure of the streets and
accept the condtricting rigidity of the forma school stuation, proved just too much for them. One by
one they returned to the inviting independence of street life until there were none left at the schooal.

It ismy opinion that ongoing formal education with these children who are dill on the Street is dmost

impossible. Before conventiona schooling or for that matter any formal programme can commencewith
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them, they need to be removed from the street and the basic requirements of survival such as food,
shelter, clothing, hedth care and some form of adult care provided - even then success is in doulbt.
Without these badic conditionsin place schooling and learning which need high levels of concentration
are not possible. Thiswas evidenced by the fact that those who attended school most regularly, who
remained a school the longest and were most successful at Masupatsela, were the children from the
shelters or who boarded privately with reatives and friends.  To expect children to survive on the
dreets and attend school to educate themselves on their own valition, isjust not redigtic.

9.3.2.2 Edtablishing educational institutionsfor street children.

At the end of November 2002 | |eft Masupatsela school to begin the writing of thisthess. In January
of 2003 the children returned to the school to continue their education. This they did until early in
February 2003 when they weretold to leave asthe school wasbeing closed because of alack of funds.
Society and adultsin particular had let them down once again and confirmed their opinion of them. The
inditutionwhich had reached out to them and provided an educationd lifeline had itself been caught up
in the demordizing and overwhedming pal and worry of tertiary rationalization rumour and redlity. The
boys had become a troublesome bother, an unnecessary complication, afinancid irritation onthe skin
of wider and moreimportant issues. And so they were understandably jettisoned to their own recourse.

They were angry and disillusoned and they had the right to be so.

At thissametimethedarker sdeof J, Pretoria sstreet child’ schampion, their caring housefather, their
benefactor, so called fund raiser and theinitiator, ingtigator and driving force of their school, emerged.
Gradually from the later part of 2002 he lost interest in the school project and dowly withdrew. The
“razz-martazz’, publicity, the bright lights and excitement of crestion had been replaced by the
necessary invisible grind and hard work of ongoing maintenance and sustainability. This mundaneness
was not for him and he suddenly disappeared without atrace from Pretoria, school and shelter leaving
the rumour and clouds of grim and sullen deeds behind him. The children had experienced their dowly
placed trust shattered once more by an adult with hidden motives. They had been used for private
agendas and when boredom, fear or regularity had set in they had been dumped. When told that the
school was closing it was difficult for the children to understand theingtitutiond, technica and financia
reasons for its closure. In their eyes they had been let down not by nebulous abstract factors such as
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these but by people and especidly by adults in whom they had placed their trust. | suppose these
disappointments and disillus onments were just further woundsto their dreedy traumeatised psyches. It
iswhat they had cometo expect from society and adults. Their perceptions had been reinforced. What

was different?

After the closing of Masupatsel athe street children were forced to find other schools to accept them -
adifficult task in itself congdering their reputation and higtories. So in amatter of three yearsthey had
attended three different schools. They had arrived at Masupatsda bright eyed with enthusiasm, keen
that aschool had been created for them and hopeful that it would provide them with what they needed
for anew life. Unfortunately as the year unfolded these expectations had been eroded by a cregping
despondency and findly they had been abandoned by society in the form of an indtitution and by adults
in the shape of an individua who had promised so much, who had built up their expectations and then
fled.

To avoid this dreadful scenario of disappointment and letdown in the future it is imperative that when
projects are sarted for street children they are thought through properly, that sufficient initiation and
maintenance funding is in place to dart and sustain them and that the motives of those involved arein
the interest of the children. Good intentions, hype, frothy enthusiasm, private ambitions, sordid ulterior
motives, dtruism and even hard work are not enough. It'sa sad but true fact that in Stuations like this
where the basic amount of money for essentias is absent, in the end the mativation of those involved
fades, despondency setsinandfindly physical, psychologica and emationd exhaustion causesclosure.

| find it very difficult to decided whether creating specia schools for street children like Masupatsda
is the answer to educating street children. On the one hand their academic deprivation, their
psychologica trauma and their learned adult spirit of freedom give them specid  needs which through
experience creates havoc in maingream schools, especidly when thereisacritica mass of themin one
school. They are reluctantly admitted to these schools with prejudice, they come with predetermined
reputations and often fal victims to sdf-fulfilling proficies of failure. On the other hand it is precisgly
the integration into normality, exposureto positive rolemodelsand absorption into conventiondity that
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ordinary schools offer, that they desperately need and cravefor. Morein depth research isneeded into

this issue before an answer to this question can be found.

9.3.2.3 School organization

For aschool for street children to succeed it isimperative for it to be perceived and accepted by the
studentsasbeing “proper”, authentic, credible and meseting their aspirations (Swart, 1990; Goodenow
and Grady, 1992; Fine 1986). Masupatsela showed that street childen are very sendtive to and
intolerant of the idea that their school was second rate or different from mainstream schools. Without
their belief and trust in and acceptance of the leadership, management, teaching staff, curriculum,
resource Stuation and practica school organization such as time-tabling and grading of students, an
undercurrent of discontent soon arises and grows into flagrant disruptive and aggressive behaviour
which permesetes the whole school. Because they realise they do not have any moretime to waste and
because they have little respect for most adults, they are willing to confront issues which they are not
happy with head on and vociferoudy. On the other hand when mutua respect and trust has been won,
when they perceive the above school issues to be in place, like they did in my classroom on a more
micro leve, teaching them became very smilar to that of ordinary schools.

Because of their strong persond views about their future and their ardent sense of independence, their
standpoints and ideas need to belistened to and their parti cipation negotiated when decisonswhich will
affect them are discussed and planned.  Unilateral implementation which does not fit their frame of
acceptability and visonwill beres sted with venom and unpleasantness (Foley, 1983). Conversdly, their
sngle-mindedness, arrogance, their lack of ability to see viable dternatives, practicd limitations and
unavoidable regtrictions and their need for immediate gratification, at times, makesredigtic negotiation
trying and difficuit.

Class sze is dso a criticd factor in working with street children in a formal setting like a school.
Becauseof ther individud and varying academic deprivation, their specific emotiond and psychologicd
needs and dictates and their egocentricity, they place extremely heavy demands on the educator. |
found that to have more than fifteen street children in my class, problematic and exhausting. This point

holds important consequences for enrollment, staffing and class sze.
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9.3.2.4 Staffing

Probably the aspect of the school that affected it most were the teachers. It must be remembered that
the mgority of the staff at Masupatsela were unpaid volunteers gppointed because of their availability
and willingness and not because of their qualifications, experience or proven competence. It soon
became apparent and was expressed openly by the students, that they did not regard most of the
teachers as being sufficiently suitable, capable, knowledgesble or competent. Initidly thisled to alack
of acceptance, regard and respect by the students and resulted in the teachers, especidly thefemaes,
being atacked verbdly by individua students. Later this discontent with the staff deepened, their
lessons were brutdly disrupted and they were verbaly assaulted and belittled through the vicious and
ruthless use of the quietly organised “pack” behaviour. Not having the necessary training, experience
and a timestheknowledgeor acommanding presence, they were defenceless. Classroom lifefor them

was hdll.

Incontrast to this situation my classwas ahaven of good relationships, trust, respect, normality, order,
discipline and productive learning. Evidence of this was highlighted in the video taped lessons, the
student’ s quiet continuance with their studies when | Ieft the classsoom and their honest concerned
inquiries when | was absent. It was possible to create an environment and atmosphere commensurate
withgood teaching and learning practice but it took al of my thirty fiveyears of educationa experience,
aMadgtersdegreein Education, the gift of a strong presence and persondity, the motivation of doctora
research, a strategic methodologica plan and a definite student centred psychologica approach, to
create and maintain it. Even with dl this after ten monthsat the school | was physicdly, psychologicaly
and emationdly exhausted.

When cregting an educationd facility for street children therefore saffing is a crucid ingredient - far
more 0 than mainstream schools. Because of their serious academic deprivation, their chalenging
behaviour, their confrontational egocentrism, their strong sense of persond freedom, their lack of
inherent respect for adults and their definite ideas of what they want for themsaves, the very best
educationd leaders, school managers and teachers are required to educate them. It is essentid to find
educatorswho areextremely well trained intheir subjects, field or grade, who havein depth experience
in dealing with children with specia needs such as reet children, who are highly motivated, who are
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reslient, flexible, creative and emotionaly tough and who genuindy believein the potentid of the street
children before them. This is in agreement with Ennew’s (1994) warning that the quality of people
working with street children should be the best- the most professond people avallable. To throw
unpaid, undertrained, inexperienced and often frightened educators who lack confidence into aschool
of 120 dtreet childrenor into class of fifteen of these boys, isto throw defenceless lambsto ravenous

lions and not fair to the boys or the educators.

9.3.2.5 Curriculum

It was decided from the inception of Masupatsda to follow a curriculum as close to maingtream
schooling aspossible. Thisinvolved the learning areas associ ated with Outcomes Based Educeation and
Curriculum 2005. However because of alack of gaff and expertisein certain learning areas thiswas
not completely possible and a curriculum resulted which was built around the strengths of the available
daff. Added to this basic curriculum was added computer lessons and infrequent and unsuccessful
attempts to involve the children in sport and culturd activities.

The school had afully equipped pottery studio but never thefundsto operateit or to appoint somebody

torunit.

The students were very critical of this arrangement and continualy requested and demanded a
curriculum more like a“proper’ school. They weredso unredistic and held overinflated opinionswith

regard to their own abilities and to the level of work to be covered in the classes. They demanded

content, especidly in Mathematics, which took no regard of their mathematica deprivation and huge

gaps in their mathematica knowledge. If in grade 8 they unreasonably ingsted on work from a text

book of that grade. Most dso, idedidticdly and impracticdly, believed that ther futurelay infollowing

apurely academic education. Frommy experience probably |essthan ten percent werein the Stuation

to continue with this route. The English ability of the mgority aso showed no relation to the standard

needed to cope with the demands of the grades they werein.

Onreflection a the end of theyear | cameto the conclusion that the dmost comprehensively academic
orientated programme the school was offering was not suitable or even desirable. 1t wastoo Stic, too

theoreticaly dense, too indtitutionaly drivenand was based on reward and payback too distant for the
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immediate gratification mind set of the children. The negative disruptive student behaviour, which had
dominated the school and most classrooms so dramatically throughout the year, also needed to be
consdered serioudy. Based on my experience and before leaving the school | suggested to the
leadership and management of the school a more bal anced approach to the curriculum was required -
acurriculum whichincluded forma and non-forma strategies and onewhich embodied the academic,
the vocational, recreetiond and the thergpeutic. Situating thisprogramme under the auspicesof Pretoria
College would beided becausethe mgority of thefacilitiesfor the programme could be available from
the college. My innovation was accepted and was to be implemented in 2003.The programme

followed by the students was planned to involve the above four components.

1. The academic component. Functional literacy and numeracy programmes

It ismy opinion that functiond literacy and numeracy isbasic and vitd for the successful reintegration
of these children into mainstream society and to provide them with the hope of earning a legitimate
living which would provide a future for them. A functiond literacy and numeracy gpproach would
replace the broad and heavily academic programme of multi- learning areas presently in use. Because
of the different levels of socia and emotiona development, | suggested that age cohorts be established
and that individud, pair or small group teaching according to ability within these groups be used. | dso
suggested that the teaching methods and student centred approach | had used successfully and
researched in this study be incorporated in the teaching of these two areas. As quitable ability , age
and culturdly relevant literacy and numeracy materids for South African street children are extremely
scarce, these would need to be found or written. The Association of Chrigtian School Internetiond is
at present busy with this essentid task. During this programme the children would be assessed and
thosewith the potentid for mainstream schooling would betransferred to school swilling to accept them.

2. The vocational component. Practical income generating skills

Alongsdethefunctiond literacy and numeracy programme should run either short or long programmes
of practical vocationd skills which have the potentid to provide the boys with an income when they
leave the school. These skills could involve more conventiond activities such as welding, brick laying
or pottery or lesser activities such as making productsto sell using wire, legther, wood, fabric or waste
materias. The scope of these skillswill depend on the financid, staffing and physical resources of the
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project. For instance at Masupatsela the physical resource of a pottery room for fifteen children was
available and ready but the finances were so limited that staff could not be found torunit or materias
bought. It was my vision that these programmes would be conducted not as merely skills training but
onapractica smal businessbasis. Thereforebasic small business, financid, management and marketing
principles should be incorporated practicaly in these programmes as well.

3. Therecreational component: Sports and cultural activities.

Fird, it was very clear while at Masupatsala that amongst the boys were very talented and frustrated
gportsmen, musicians, sSingers, actors and artists. In fact towards the end of 2002 a group of four of
them were discovered by a South African record company and they spent the last two months
recording aCD of their very origind rgp music to be released locally and oversess. A few of them dso

travelled overseasin sports teams.

Street children confined within the walls and grounds of aforma school display atremendous amount
of energy. If the programmefollowed by the school doesnot havewithinit away of usng thisebullience
postively it often finds its way to the surface in the form of very obstreperous, disruptive and negetive
behaviour. The corridors, classrooms and surrounds become places of shouting, running, fighting and
boisterous jostling. A way of turning thisvirulent negetive energy into apositive and congructiveforce,
is esential.

Second, safe and acceptable outlets that will aosorb and channel the anger, disillusonment, rage, pain,
frugtration, hurt and disappointments of theboys' previous and present liveswhich smmer just beneath
the surface of their control, are needed. It was clear to me, in the short time and few occasions that we
wereableto providedrama, art, choir and limited sporting activitiesat M asupatsala, how beneficid and
therapeutic they werefor the sudents. | dill have the picture in the eye of my mind of Ein grade 7, with
increasing willingness and wider confident smiles, offering histraumato me, thinly disguised inthe short
stories he brought.

Because of theintensty and demands of the classroom and the often lack of expertise, these sporting

and cultura activities should not form part of the regular teechers function. A qudified and enthusiastic
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person should take charge of this area of the programme and organise and conduct it in away thet is
experienced by the students as being serious, authentic and important. They should not be seen as
merely activities to pass time. Some ideas to create this authenticity could be sports uniforms thet are
unique, the conclusion of contracts of participation and commitment with the students, meaningful
matches and performances arranged for them and increasing and purposeful exposure to mainstream

life negotiated.

4. The therapeutic component: Psychological and emotional support programmes

It is my contention that for any forma education programme with street children to achieve alevel of
success theinvasive and often dominating psychologica and emotiond issues caused by the traumatic
past need to be dedt with. It is crucid that a pardld programme deding with these aspects run
concurrently with the previousthree components. Fortunately at Masupatselawe had Magdel Harper
as the school counsdllor. During 2003 she introduced a very successful intervention with the boys as
part of her doctoral thes's (Magdel Harper, 2003). Her programmes were based on Transactional
Andyds as she beieved this theory and practice could play a sgnificant and meaningful part in their
heding process. The centrd issuesin the programme were those of accountability and forgiveness and
their purposetwofold. Firg, they were aimed at addressing the children’ semotional needs and second,
to hold upamode of changein order to provide an dternative way of dealing with life (Magdd Harper,
2003).

Children at risk often have difficulty in recognizing and understanding emotions. When their emaotiona
needs are dedt with as well as their disempowering and negative behaviours such as blaming,
aggresson, egocentriam, victim behaviours and insengtivity to others vulnerability, it is possble to
assis them to adjust to maingtream society and build congructive interpersona reationships. Thisis
because the opportunity is provided for them to think about their beliefs and behaviours and theimpact
that these have on themsalves and others. However making the boys aware of these needs and
behavioursisnot enough. It isaso important to expose them to away of changing their behaviour and
interpersond relationships which are detrimenta when operating in a forma school setting and
maingtream society. The programme is designed help them to:

. put past experiences into a context
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. understand themsalves, their past experiences and trauma as well as the effects of these on
them

. make them aware of their own bdiefs, opinions and thinking

. gain insght into how people can adapt to trauma or oppressive Stuations.

When children experience aprocesslike thisit is possible to creste counsdlling opportunities, reaffirm
the boy, enhance his strong points and resilient factors and empower him to become responsible for
changing himsdlf and his future life script (Magdd Harper, 2003).

| saw the positive effects of this programme in my own classroom and in the school asawhole. | am
sure there are other approaches that would aso be very beneficid. However what is certainisthat a
programme of this nature should run concurrently with the other three components.

I nretrogpect it wasthese macro contextua conditionsthat had the most detrimental effect on the school
especidly in its early stages and which in the end closed its doors. Just when the lessons had been
learnt, the necessary changes were to be implemented and the children’s patience, perseverence and
forbearance was to be rewarded sadly larger politica issues swamped the experience and intentions

and alack of money stopped everything.

9.3.3 The micro classroom issues

9.3.3.1 Educator/lear ner relationships

In my experience by far the most influential factor on cresting an environment and atmosphere for the
successful teaching and learning with dreet children in a formd setting, is the relaionship that is
established withthem. It was my relationship of mutua trust, respect and understanding, gained through
the use of the student centred approach described in chapter two, that enabled me to achieve the
pleasing level of academic and persond successwith the childrenthat | did. By the end of the second
cyde | had achieved a rdationship with the children that compared very favourably with those | had

managed in maingtream schoals.

Itisdsothelack of thistype of relationship that existed between the boys and the mgority of the other
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teachers which resulted in the arrogant, often brutal, contemptuous and disrespectful individua and
“pack” behaviour and, in most cases, the failure of productive learning to take place. 1t was my
observation that as soon as teachers retreated through fear, a lack of confidence, a dearth of
dternatives or anger into an authoritarian, oppressive and inflexible interactive style, the students
responded in kind. Sadly, it was these teachers who experienced the brunt of the “godfathers”
organised hell.

The student centred style of interaction, on the other hand, that | used successfully made use of the

following principles (Rogers, 1983):

. The development of the self-concept is vital for successful learning. This can be achieved
through positive self-regard and gpprova and sdlf-affirmation the boysreceive, especidly from
significant others. To achieve these godss the educator needs to make sure that classroom
experiences, which provide accurate and honest affirmation and which are congruent with their
potentia, are created. Honest praise, appropriate physica contact, encouragement, sengtivity
to individual needs and awarm, caring and patient classroom atmosphere are waysto achieve
this.

. To facilitate learning educators need to be themsdaves, be congruent, be genuine and
communicate their fedingsif appropriate.

. The educator needs to respect and trust children and believe in their potentid.

. Educators need to be able to put themsalvesinto the position of thelearner and in so doing be

sengtive to and understand the child’ sworld.

Other issues which played a sgnificant part in establishing a successful relationship with the children
werether gppreciation of my confidence, competence and content knowledge, my enthusiasm, lesson
preparation, firm and fair discipline with respected boundaries, the strong presence of my persondity,

the extringc rewards | introduced and my sense of humour and fun.

It was the ongoing application of these principles under trying circumstances, | believe, that won me
their trust, respect, cooperation, and for some, their love. The boyswanted to be with me and enjoyed

coming to my class for the lessons. It was dso this approach which formed the basis and alowed me
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to introduce my different teaching methodol ogies successtully.

The ability to establish and maintain thistype of dassroom relaionship with sreet childreniscrucid and
should be an extremey high priority when selecting and appointing educators to work with them. To
overlook this compelling and critical aspect isto set up classrooms, learners and educators for failure

and to court institutiona chaos.

9.3.3.2 Learner behaviour

In general terms there was astark contrast with regard to the behaviour of the boysinmy classandin
the other classes and the school in generd. Although there were sporadic episodes of disruptive and
difficult student behaviour in my lessons, these formed the exception rather than therule. In most cases
my lessons were characterised by attentive, interested, respectful, active and participatory students.
In most other classes the reverse was true. These classrooms were often places of student noise,
disrespect, inactivity, anger, chaos, disruption, idleness, inertia, boredom and indolence. | believe that
learner behaviour inmy classes contributed to learning because of thereationship | had established with
the boys, the positive learning environment and atmosphere | had created and the varied teaching
methodologies | used with them. It was aso through this approach that | was able to overcome and
negate the very powerful and negative outside contextua problemsof the school. Thefailureintheother
classes was due to a lack of success in one or more of these three classroom areas as well as the

serious impact of the wider contextua issues which overwhelmed them.

By far the most genera behavioura phenomenato have emerged was that of the “pack” syndrome.
This extremdy disruptive and negatively effective behaviour was quietly organised and enforced by
“godfathers’ and carried out by fellow willing and unwilling hench- and hit men through the use of peer
intimidation and fear. It was aimed directly and ddliberately at chosen teachers - mainly femae and
ruthlessy executed. It took the form of generd defiance with regard to listening, writing and carrying
out indructions, arriving late and randomly walking out of classes, vicious, scathing and abusive verba
attacks on the teacher, waking about and talking across the classroom at will, regjecting teachers and
picking spontaneous fake and red fights amongst themselves. It had a devadtating effect on teacher

confidence, morde and commitment, led to demordisation and fear amongst the teachers and
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permested into the whole fabric of the schoal.

The reasons for this powerful learner behaviour, according to the literature, lie in early adulthood,

lifestyle, lack of exposure to maingream society and the unsuitability of traditiona school structures
(Williams, 1992;1993;1996). The formal structure of the school aso clashed directly with the boys

highly valued adult freedom gained on the street. From their homes and on the street they developed
disrespect for adults, they learned to think independently and to satisfy their needs and wants
immediatdy (Foley, 1983; Schurink, 1995). Their changed lifestyle in a school with its unfamiliar
atmosphere and environment can release powerful, volatile and explosve emations (Foley, 1983).

Boredom and alack of respect for perceived uncaring and incompetent staff are aso other possible
reasons (Williams, 1992; 1993). Findly deviant behaviour results when the children see the schoal as
not being authentic. For teachers to successfully handle the extremely difficult demand that this
behaviour places on them, specialised training and coping strategies are required as well as a
psychologica and counsdlling programme in the school (Magdd Harper, 2003). Understanding these

causes makes formulating strategies to ded with the behaviour eesier.

As an educator, one of the most frustrating aspects of the students behaviour is their often lack of
concern for the normal routines, rules, conventions, systems and practices of aformal school. School
garting and ending times are mere guiddines, period bells are ignored according to whims, bregktimes
are lengthened randomly, books and writing equipment are forever being lost, stolen or misplaced and
negotiaion for improvement in these areas is most often met with surprise and procragtination of any
improvement. Falling adeep ingtantly and a  inappropriate times in class is an acceptable and often
practised activity, bickering is endemic and egocentrism away of life. On the other hand, when thelr
trust hasbeenwon, they can be spontaneoudy affectionate, refreshingly candid and warmly appreciative

of kindness.

A crudd factor in dedling with street children’ sbehaviour in aforma school settingisto haveamutudly
negotiated and accepted code of conduct and clear guidelineswith regard to deviancefromiit, in place.
It isimperative for it to be gpplied throughout al the classrooms and school by acompetent and caring

principa and teachers. When this code of conduct bresks down in any one area and control islogt,
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its effect soreads and is felt throughout al the other classrooms with exhausting, disruptive and later
crippling effect.

Agan the ability of saff to ded effectively and maturdy with a wide range of difficult, dorasive,
aggressive, devious and diverse individua and communa behaviours, is critica and essentid. Without
order and discipline in the classroom very little teaching and learning is possible. On the other hand the
ability to recognise and reward gppropriate, exemplary and commendable conduct isaso crucid. This
competence and sengitivity to ded with challenging and agreesble behaviour holdsimportant concerns
for the experience, dbilities, training, skills and knowledge of the educators appointed to work with
Street children.

9.3.3.3 Methodology

On pondering on the methodologies used incrementaly through the three cycles | redised that when
deciding on which methodol ogy would be appropriate two deprivation issues dwaysraised their head.
Thefirg was concerned with language and especidly English deprivation. Thisl had found wasendemic
to dl students studying in asecond or foreign language. Street children were no different. The second
had to do with academic content and skills deprivation. Thiswas especidly truein asequentiad learning

arealike Mathematics.

If teaching and learning are to be effective, communication between the educator and learner is
essentid. This condition iseven more criticd if an interactive, participative and cooperative classroom
methodology such as the cognitive teaching style is used. The higher the competency level of both
teacher and learner in the medium of ingtruction, the greater the success of the method. Language dso
plays asgnificant part in the formation of concepts and therefore the construction of knowledge. To
ensure deeper conceptual understanding and to provide awindow into the understanding achieved by
the students, opportunities need to created in lessons where learners verbalise and write down,
preferably in their own words, their comprehension of idess.

Spans of concentration of street children are dso mogt often shorter than maingtream children.

| redised, because of these condderations, using the purely traditional methods of explanation,

demondtration and telling would not achieve these ams.
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| found the English ability of the street children, epecidly at the beginning, to be very week. | redised
that if English competency is important in learning and | wanted to improve it, then as many
opportunities as possible needed to be created that would expose them to it and get them to useit. |
bdlieve that the cognitive teaching style with its supportive and encouraging learning environment, its
interactive questioning, its concentration on the languaging of concepts both oraly and in written form,
its cooperative group work and its cognitive gpproach to the use of text to learn, provides many of
these needed Stuations. The cognitive teaching style approach dso met another important am of
education - that of developing thinking learners. This approach provided regular and consstent
chdlengesfor the learners to think and to express their thinking publicaly and in writing.

Of dl the methods | used, cooperative learning proved to be the most difficult to gpply successfully. |
bdlieve it was the egocentrism, the independent spirit and the lack of forma cooperative skills of the
boys such as compromise, persuasion and the ability to listento others that made it difficult for them.
On the other hand, the skills and roles of mainstream cooperation are precisaly the onesthey need and
S0 perseverance in this form of learning would be advisable.

| a0 believe that the pooled and combined knowledge of the group went some way to fill in the
language and content deprivation gaps of the individuds.

An important part off educating street children isto provide them with tools for educating themsdlves.
Giving them a drategic reading for information strategy was an attempt to do this as well as provide
them with background language and content knowledge for lessons to come.

Although the cognitive teaching style modd is based on very strongly on intensive interaction between
the educator and learners and between learners and their peers, this does not mean that the more
traditional methods of teaching should be disregarded. Not al street children learn in the same way or
want to. Street children, because of their nature, need varying and congtant stimulation. To meet these
different learning styles and to maintain interest, an eclectic variety of methods need to be used which
include the traditiona methods as well.

Again these methodology requirements place heavy demands on the educator of street children to be
flexible, skilled, knowledgesble, experienced, creative, sengitive and enthusiastic - ademanding ask of
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anybody.

9.3.3.4 The effect of teaching street children on teachers

Without a doubt educating street children in the forma setting of a Masupatsda was for me the most
demanding and chalenging teaching | have ever atempted. The effect on me was one of physcd,
psychologica and emotiona exhaugtion to the point that | had to consult my doctor and withdraw from
the school for three weeks towards the end of the year. On the other hand it was aso extremely
rewarding, satisfying and fulfilling for me when mutua  trust and respect was in place, the classroom
environment and atmosphere had devel oped to one of warm caring and  the boys began to enjoy and
succeed with the learning.

The impact of the school as awhole and the classroom on the other volunteer teachers was even more
dramatic with breskdowns, resignations, absenteeism, ill hedlth and short stays often occurring. The
individud and “pack” behaviour aswell asthe sexua view of the older boys put extreme psychologica
and emotiond pressures on the young femae teachers especidly. However even some of the older
more experienced fema e teachers were targeted. Teaching at Masupatsela pushed them to the limits

and beyond of their private and professional resources.

Teaching street children and deding with their behavioursis not aplace for the inexperienced, timid or
the faint hearted. It requires qualities of psychologica and emotiond toughness, resilience, patience,
conviction, the ability to bounce back, flexibility and the capacity to stand back from the immediate,
reflect from aboveit, determinewhat isrealy hgppening and decide why. Itisnot for onedimensiond
teachers, teachers with fixed authoritarian ideas, teachers whose motives are just to have ajob or
teachers who are insengtive and uncaring. Street children in the confines of a classroom will destroy
these teachers and make their teaching lives hell. On the other hand to win their reluctantly given
approval, acceptance and confidence and to seethewarmth for you and what you do withtheminther
eyes, isawonderful privilege. It provides aquiet persond sense of satisfaction and achievement that
very few other teaching Situations can compete with. Teaching street children in a classroom, for the
educator, therefore involves working on the exciting, in your face cutting edge of educetion.
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9.4 Conclusion

And so | cometo the end of thefirst exciting adventurein the second part of my life. | wanted ajourney
filled with passon, credtivity, ingpiration, chalenge and most importantly sgnificance.

What | received was a gift of much more vaue. What started out as asmple phone cal from a specia
friend ended as a compelling quest of three yearsinto aworld, on the one hand of heartache, abuse,
suffering, anguish, hardship and let down but on the other a voyage of hope, ingght, humility, wisdom
and ggnificant persond growth. The pursuit wasnever dull, never mundane and never easy. It wasone
that | would not have missed for anything. | hope from amongt its pages will come thoughtsthet will
have meaning and usefulness for others who venture into the heartbreaking but intriguing world of the
street child.

And in futurewhen | pull up at the red robot on a cold frosty morning and see out of the side window
of my car ayoung waif, barefoot, clothed in tattered dirty rags, shivering, trangparent thin snot from glue
aniffing running from his nose, hands cupped and outsiretched in pleading and a doleful look of
melancholy and despair on hisface, | will not be asirritated and judge as harshly asin the past. | will
know and gppreciate alittle of what lies under the grime, | will see further than the nuisance and | will
quietly understand that behind the forlorn image most probably lies a story of courage, of grit and of
somebody just trying to make the best of what acrud and unfair life has thrown at him.



