CHAPTER 1
INTRODUCTION
11 | dentification and statement of the resear ch problem

In this section, the research problem will be identified and viewed in its wider context.

1.1.1  Background and rationaleto the research problem

AfricanLanguage Trandation Facilitation Courses (AL TFCs) at the Directorate Language Services (D
Lang) of the Department of Defence (DOD) must be seen againgt the background of South Africa's
palitica cimate, as wdl as in terms of traditiond trandator training a various inditutions, not just in
South Africabut al over the world.

1.1.1.1 Thepoalitical dimension

The ALTFC isthedirect result of mainly two policy documents, namely the South African Congtitution
(Act 108 of 1996) and the various drafts of the Language Policy for the Department of Defence,
the last of which wasfinaly promulgated by the Secretary of Defence and the Chief of the South African
Nationa Defence Force (SANDF) in 2001. The South African Condtitution states that Northern
Sotho?, Southern Sotho, Tswana, Swati, Venda, Tsonga, Afrikaans, English, Ndebele, Xhosaand Zulu
shdl be the officid languages of the Republic (section 6 (1)). Moreover, it Sates thet the Sate “must
take practica and positive measures to elevate the status and advance the use of these languages’
(section6 (2)) and that “dl officia languages must enjoy parity of esteem and must betreated equitably”
(section 6 (4)).

Owingtothegtipulations of the Condtitution, the DOD Chief of Policy and Planningin collaboration with
D Lang formulated alanguage policy for thewhole DOD. Although the ALTFC wasingpired by eerlier
drafts, the Language Policy for the Department of Defence (DOD LP?; see Appendix A) of 2001
will be used for the purpose of this study sinceit is currently used as the basis for language decisons
within the DOD. When the DOD LP was formulated the developments with regard to the Language
Policy and Plan for South Africawere closdly followed. The Language Policy and Plan for South Africa,
whichwasdrafted by theformer Department of Arts, Culture, Science, and Technology (DACST), now
Department of Artsand Culture (DAC)?, resultedinthe Nationa Language Policy Framework (NLPF)
in 2003.

However, owing to the core functions of the DOD and the SANDF in particular and for command and
control purposes, deviations from the NLPF occur in the DOD LP. For example, while the NLPF
(2003: section 2.4.6.5) stipulates that national government departments must publish documentsin at
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least Sx of the officid languages, with the Six languages comprising a least onelanguage from the Nguni
group (Ndebele, Xhosa, Zuluand Swati), at least onefrom the Sotho group (Northern Sotho, Southern
Sotho, Tswana), Venda, Tsonga, English and Afrikaans, the DOD has English as athread language.
English as athread language means that English is used for general communication, command, control
and coordination throughout the DOD (DOD LP 2001: sections 6 and 8 (8)). However, this does not
exempt members (in uniform) and employees (civilian) of the DOD from recognising, respecting,
fogering, using and enhancing dl officia languages(DOD L P 2001: section 7). DOD pressreleasesand
eectronic mediainterviews by senior officias and officers of the DOD *“should, in addition to English,
aso beintheother officia languages, with congderation being given to ther otation principle” (DOD
LP 2001: section 30 (b)). The DOD LPis till based on the old Language Policy and Plan for South
Africaof 2000 which requires four language categories, i.e. one language each from the Nguni group,
the Sotho group, Venda/Tsonga and Afrikaans/English. The DOD LP is currently being reviewed.

Moreover, the DOD LP (2001: section 9) dtates that the “origind language in which a document is
drawn up and signed shdl be deemed to have the status of language of record” and that if necessary,
“documents of record in languages other than the thread language should have summariesin the thread
language filed aong with the originds’. Semina documents, i.e. documents such as DOD policiesand
orders that sgnificantly impact upon dl the members and employees of the DOD, “shdl dso be
promulgated in the thread |anguage andin any other language upon request” (DOD LP 2001: section
10; my own itdics).

The originator or sender of any type of communication must make sure that the content of the
communication is understood by the receiver (DOD LP 2001: section 8 (€)). The receiver of the
communication, in turn, must immediately report his lack of understanding with regard to such a
communication and request the services of language practitioners or language facilitators at D Lang or
the Human Resources Support Satellites (DOD LP 2001: sections 8 (g), 12 and 13). The DOD
differentiates between language practitioners, who work as professonds in one or severd language-

related fidds, and language facilitators. Language facilitator means any member or employee of the
DOD who, as an over-and-above duty and without necessarily having any advanced linguidtic,

interpreting or trandation training, is consdered to be competent by D Lang to facilitate on an ad hoc
basis (see glossary of Appendix A).

The DOD language policy dso refersto the language rights of DOD members (DOD LP 2001: section
27). Accordingly, members may use ther officid language of choice when, inter dia, making written
satements, submitting affidavits, communicating, either ordly or in writing, with their seniors about
persond, hedth and socia problems or adminigrative enquiries. While during basic training, any officia
language may be used for training and assessment purposes, intermediate training will be mainly hed in
English but the other officid languages will be used to facilitate learning. With the examiner’ s consent,
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students may take their tests or do their assgnments in the officid language of their choice (DOD LP
2001: sections 17 and 18). All command and staff courses are conducted in the thread language only
because proficiency in the thread language is expected &t this level.

Inview of the gipulations of the South African Condtitution and the DOD Language Policy, D Lang
expected amassveincreasein trandaionssincein order to practise functiona multilingualism, language
facilitation measures, such asinterpreting, trandation, mediating, etc., had to be supplied by D Lang to
“support effective communication and promote respect amongst the members'empl oyees of the various
language groups’ (DOD LP 2001: section 8 (h)). Since the anticipated demand could not possibly be
met by the language practitioners of the African Language Section at the D Lang, various options were
researched to solve the problem. Firgt trandator training in South Africawas investigated to identify to
what extent existing trandator training could help D Lang in addressng multilingua communication in
the DOD.

1.1.1.2 Trandator and interpreter training in South Africa

Before investigating trandator training in South Africa, it should perhaps be mentioned that trandation
has been traditiondly treated like the poor cousin in this country and has had arather poor image when
compared, for example, withlanguageteaching. Especiadly trandaioninand out of the African languages
has been often carried out on an ad hoc basis (see Inggs & Meintjes 1998: 87), with even the tea-girl
or cleaner being asked to help out with trandation or interpreting tasks. Although understandable in
certain ingances, this shows a complete lack of understanding of what trandation entallsand highlights
the criss surrounding trandation in South Africa

Moreover, thereisthebdief, often held by seasoned trand ators, thet trand ators are born and not made.
Trandators must have an “innate ability or gptitude’” (Le Roux 1994: 65), which cannot be taught in
trandation classes. If a person does not have this specid flair no amount of training will turn himinto a
competent trandator. However, this point seems rather moot since the quantity of the trandations
required, especidly into and out of the officia African languages, far outnumbers the availability of
particularly gifted, trained and experienced trandators.

Furthermore, there are many trandators who might not be brilliant but who have done competent and
important work over the years. Not just practice but dso ongoing training has hel ped them to improve
the qudity of thar trandations. As a result, formalised trandator training is not only desirable but
absolutely necessary in a country such as South Africa

Regarding the training of trandators and interpretersin South Africa, the year 1991can be viewed as
awatershed because the University of South Africa (Unisa) hosted thefirgt internationa conference on
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trandation. For practica reasons, the discusson on trandator and interpreter courses will be therefore
divided into courses presented before 1992 and after 1992.

After the Linguistics Department at Rhodes University had introduced the first one-year post-graduate
diplomain trandation in 1975 (Beukes 1994: 7), trandator training in South Africawas mainly carried
out at university and technikon level in theform of diplomas and post-graduate degrees. Thestatus quo
in 1992, as reported by Kruger (1992a: 5), was as follows. Stellenbosch University, the University of
South Africa (Unisa) and the Univergty of the Witwatersrand (Wits) offered a post-graduate diploma
in trandation, with the Wits course having the additiona component of interpreting, thus making it the
only university offering interpreter training at that time. In addition, a BA HonoursMA in Applied
Linguigtics, BA HonoursMA in Linguigtics and a Structured MA in Generd Linguidtics - dl with an
optionof specidisationintrandation - wereoffered by the Rand Afrikaans University (RAU), Unisaand
Stellenbosch University, respectively. Wits did not offer an honours course but an MA in trandation.
WhenRhodesUniversity stoppeditstrand ation coursesnoformal undergraduatetrand ationqudification
could be obtained in South Africa

In the mid-nineties, when it became clear that South Africa would have 11 officid languages and
trandationwas not only anice-to-have but would become alegd obligation, especidly for government
departments, those educationa ingtitutions that had trand ation courses already in place expanded their
range of courses offered while newcomers, such as the University of the Free State (UOFS) and
Potchefstroom, also introduced courses (Inggs & Meintjes 1998: 87). In particular, the number of
interpreting courses has consderably increased.

The A-Z of Careers (2000/2001: 486-487) currently ligts the following trandation and interpreting
courses. Post-graduate diplomasin trandation are offered by Unisa, Stellenbosch University, RAU, the
Univerdty of the Free State (UOFS) and Wits. The University of Potchefstroom presentsaBA degree
in trandation. Honours degrees in trandation or in linguistics or gpplied linguistics with gpecidisation in
trandationcan be obtained from Unisa, RAU, Potchefstroom University and Wits. Said universitiesplus
the University of the Free State lso offer an MA in trandation. Other educationa ingtitutions, such as
the univergties of Natal and the Western Cape, aswell as the technikons SA, Pretoriaand Free State
offer undergraduate trandation courses as part of other degrees or diplomas.

Regarding interpreting, an undergraduate Diplomain Legd Interpreting is presented at Potchefstroom
Univeraty, the UOFS and Wits, with a BA with specidisation in court interpreting being offered at
Unisa. Postgraduate diplomas in interpreting can be obtained from the University of the Free State and
Wits. While Wits dso offers an honours degree aswdl asan MA ininterpreting, UOFS only presents
an MA coursein interpreting (full-time and tutored).
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The latest survey on the training of language practitioners in South Africa by the South African
Trandators Inditute (SATI 2003: 3-16) largely confirms the above findings. In this survey, the
universties of Pretoria and Port Elizabeth are added to the list of inditutions training trandators and
interpreters. While the former offers a number of courses in trandation, editing, lexicography and
terminology that can be chosen as part of various undergraduate and postgraduate degrees, the latter
offers an option of specidisation intrandation aspart of itsBA Honoursand MA in Applied Language
Studies.

One of thefew indtitutionsthat offer trandator training on amoreinforma bassisthe Unit for Document
Deggn at the University of Stellenbosch. Asthe nameindicates, the Unit for Document Design does not
only look at various aspects of text production but targets documents as awhole. Asareault, it offers
tuitionin the fields of, for example, corporate writing, writing for public relations, designing web texts
and gtes. Under the heading of Language Professions, the unit offerslectures and intensive workshops
intrandation, editing and plain writing throughout the country. However, these workshops and lectures
seem to be amed either at people who dready work in the language field and want to add trandation
and editing to their repertoire or at practising trandatorswho do not necessarily have any formd training
in trandation and want to keep in touch with new developments.

Apart from a few exceptions, the above overview on trandator training in South Africa, which is
moddled in many respects on overseas systems (especidly the British), is mainly carried out at
postgraduate level. This means thet in order to qudify for trandator training prospective trandation
students must dready have a degree and be fluent in two or more languages (Inggs & Meintjes 1998:
88). Such asystem, however, doesnot takeinto account themultilingual Stuationin South Africa, where
people are often fluent in two or more languages and have trandated out of necessity, especidly inthe
Africanlanguages, on amore informal basis for the better part of their working life. Such people may
not necessarily want an academic degree or diploma (many of them do not have asenior certificate) but
improve on their trandation skills.

Moreover, maingream trandator training in South Africa does not help to dleviate the shortage of
trandatorsfor the various officid African languagesin the short term. ThisStuation isaggravated by the
loss of many in-house training opportunities in the nineties when large trandation offices, such as for
example those at the Human Sciences Research Council (HSRC), Post Office, Railways, Council for
Sdettific and Industrial Research (CSIR), Iron and Steel Corporation (ISCOR), etc., were closed
down®. Particularly affected are government departments, including the DOD, which do not have the
financid means to outsource dl their documents for trandation or to employ more professond
trandators. They will have to fal back on their own bi- or multilingua personnd for trandaioninto and
out of the officia African languages, especidly where documents for internd communication are
concerned. Thisin an environment where there is widespread ignorance about what trandation entails,
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not only by those performing trand ation tasks but aso thoseinitiating trand ation (see above and Chapter
2, par. 2.2.2.1).



1.1.2 Statement of problem

Faced with the above-mentioned increase in African language trandations, the shortage of trained
trandators for the African languages and severe budgetary congraints preventing the large-scale
outsourcing of documents for trandation and the employment of additiona language practitioners, D
Lang decided to design and implement atrandation facilitation coursefor the officid African languages.
Thefirst such course, namey the African Language Trandation Facilitation Course (ALTFC), washeld
a D Lang in August 1997.

The ALTFC isintended to prepare members and employees of the DOD (mostly without any specific
linguidtic training) to ded with dementary, routine trandation tasks within the field of their expertise &
their units. It isintended as an orientation course and not to train fully-fledged trandators. As D Lang
predictsthat DOD members and employees will be asked to trandate, irrespective of their level of
language competence or trandation experience, the ALTFC isintended to serve as atype of damage
control by giving candidates avery basic idea of what trandation entails and derting them to the maor
trandational do's and don'ts.

These four-week ALTFCs are generdly held twice or three times a year a D Lang, with about 10
candidates per course atending from all over the country. Candidates are not separated according to
their language combinations, but jointly attend classes and workshops. Since English isthe language of
communication, command, control and coordination throughout the DOD (seepar. 1.1.1.1), candidates
are required to trandate from English into the various officid African languages and from the various
offidd Africanlanguagesinto English, depending on which officid African languagethey indicate asthe
language of their choice (not necessarily their mother tongue).

Although the course had been very popular, after five ALTFCs it was felt that the course needed re-
evaduation. D Lang would like to know whether the existing ALTFC is useful in its current form (see
Appendix B) andin linewith current trendsin trandator training. Epecidly againgt the background thet
trandator training in South Africa does not normdly take place outside the academic environment, the
questionariseswhether the ALTFCsactualy producelanguagefacilitators (seepar. 1.1.1.1 or glossary
in Appendix A) proficient enough to perform the trandation tasks set out above.

Moreover, a re-evauation of the course was felt necessary firgtly, because the original course was
designed without proper student profile. There was no information on the level of education of the
average candidate attending the AL TFC, thelanguage(s) candidatesare exposed to at homeor a work,
thelr language preference with regard to English and Afrikaans, their English competence or their
trandation experience prior to atending the ALTFC. Secondly, there was no detalled information on
how candidates felt about the ALTFC in generd and the various modules in particular. Thirdly, there
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has been alack of information on whether candidates, having attended the AL TFC, return to their units
and actually do trand ation work, and whether in retrospect they find the course relevant or would have
suggestions to improve the course.

The issues raised above can be condensed into one main and two secondary research problems that
will be addressed in the course of this study. The main research problem can be formulated asfollows:

. Isthe current ALTFC rdevant within the DOD environment, especidly in view of thefact that
the candidates attending the course lack a uniform linguistic background and the course
duration is only four weeks?

Based on the main research problem, the two secondary research problems can be defined asfollows:

. Is the ALTFC in line with current trends in trandator training and to what extent can these
trends help to improve a trandation facilitation course a the level of the ALTFC?

. Isthe current ALTFC in tune with the needs of the DOD as wdll as the candidates attending
the course?

Withthe background and the research problemsidentified, theamsof this study will now be discussed.

1.2 Statement of aims

Based on the problems identified in the previous section, two main and two secondary ams can be
formulated for this sudy. The two secondary ams will be formulated first snce they will contribute to
the redisation of the two main ams. The two secondary aims of this sudy are

Q) to edtablish current trends in trandator training and the extent to which they can help to
improve atrandation facilitation course & the levd of the ALTFC; and

2 to establish the needs of the DOD aswadll as of the students attending the course.

Based on the findings with regard to the above two secondary ams, the two main ams will be
addressed and it should become clear where the existing course needs to be changed interms of  its
length, the didactic approach, the materia presented and the level a which the materid is presented.

Thus, the two main ams of thisstudy are

(2 to establish whether the current ALTFC is relevant within the DOD environment, especidly
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inview of the fact that candidates attending the AL TFC lack auniform linguistic background
and the course duration is only four weeks, and

3 to generate a new and improved course modd by incorporating the findings obtained as far
aspossible.

The research carried out to address the two main and two secondary aims will lay the foundation for
the development of a new ALTFC a D Lang. Compiling a well-researched course in trandation
fadilitation seems particularly important in a country such as South Africawhere, as mentioned above,
the needfor profess ond Africanlanguagetrandationsexceedstheavail ability of professond trandators.
Although the research and the resulting model for an ALTFC will reflect the needs of the DOD it is
believed that such a model could aso guide other government departments or ingitutions (even big
companies) in thalr attempt to accommodate staff membersin some or dl of the 11 officid languages
for in-house trandation purposes. By adjusting certain parameters, it should be possible to use such a
mode for the training of trandation facilitators in various fields and for various needs - aways bearing
in mind that the idealisto train trandation facilitators who can communicate a message effectively and
trandate texts concerning their working environment intelligibly, dbeit not dways grammaticaly and
idiomatically correctly. They cannot be expected to produce trandations for publication.

Having identified the ams of this sudy, the specific methodology used for the purpose of thisresearch
will be congdered.

13 Resear ch methodology

The research for anew ALTFC is based on two gpproaches. On the one hand, the latest trends in
trand ation teaching were researched, especidly those based on the functiona approach to trandation
gnce it seems a common denominator anong many trandation trainers. Trandator traning was then
discussed in terms of amodd of trandation-oriented text analys's (see Chapter 2, par. 2.3.1), aswell
as from a process-oriented (see Chapter 2, par. 2.3.2) and skill-oriented perspective (see Chapter 2,
par. 2.3.3) in order to address the first secondary am and to some extent the second main am of this
study. Moreover, the literary search put the research problem into awider context. On the other hand,
athree-part questionnaire was designed and handed out to candidates attending the three ALTFCs at
D Lang during the year 2000 to find answers to the second secondary am and the first mainam. The
research thus conssts of atheoreticad and an empirica component.
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1.3.1 Theoretical component

Before investigating the various approaches to trandator training, the difference between trandation
in language teaching and trandation teaching for professona purposes (Mamkjagr 1998) must be
pointed out. Whileit is the objective of the former to test L2 (foreign language) comprehension and
acquire performance skillsinthe L2, thelatter isanaminitsalf and acquired on thebasisof L1 (mother
tongue) and L2 proficiency (Nord 1991a 140). To trandators, language is therefore atool rather than
the object of study (Mackenzie 1998: 15).

However, this digtinction is not dways made because some trandation trainers are actudly language
teachers and have too little ingght into what trandation for professona purposes entails. Thus, they
concentrate mostly on linguistic aspects (equivalence) to the detriment of a trandated text's
communicative value. In the linguistic- or equivalence-based approach to trandation, the source text
(ST) isput on apedestal againgt which the target text (TT) is measured and assessed. It presupposes
acertain symmetry between languages, which, however, in many cases does not exist (see Chapter 2,
par. 2.2.2, and Chapter 3, par. 3.2.1.2). Moreover, the equival ence-based approach definestrand ation
very narrowly and excludes a variety of interlingud tasks (e.g. adaptations, reformulations, etc.) which
professiond trandators may be asked to perform.

1.3.1.1 Functional approach to trandation

According to the functiona approach to trandation, trandation never takes place in a vacuum. A
trandator is normally approached by a client (see Chapter 2, par. 2.2.2.1) to trandate a text for a
specific purpose or skopos. The purpose of the trandation, i.e. what thetrandation isto achieveinthe
target culture (TC), will be stipulated in the trandation brief, which is supplied by the client and contains
guiddines with regard to the intended text function (e.g. informative, vocative; see Chapter 2, par.
2.2.2.3and par. 2.3.1, aswell as Chapter 3, par. 3.2.1.3), thetarget text addressee, thetime and place
of text reception, the medium and the motive for target text (TT) production. This means that the
trandationprocessisno longer guided by the sourcetext (ST) and itsfunction in the source culture (SC)
but by the function the TT isto fulfil in the target culture (Nord 1992: 39-45).

One of theimplications of the functiona gpproach for the trandation classisthat in addition to the ST
students must now aso be issued with a redigtic and detailed trandation brief to guide them in their
choiceof trandation strategies. Instead of merely pleasing theteacher, trandation students now trandate
with atarget readership and a specific purposein mind (Nord 1991a: 141-142; Wesatherby 1998: 22;
Wilss 1996: 197). Thisis rather important Snce it makes trandator training more professon-oriented
and facilitates a variety of trandation exercises which were excluded under the equivalence-based
approach (see above).
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1.3.1.2 Nord’smodd of trandation-oriented text analysis

Nord's (1991a) modd of trandation-oriented text analyss with its wh-questions guides student
trandators step by step through the trandation process. The first set of questions (who transmits to
whom, what for, by which medium, where, when, why (atext) with what function?) enquires about the
extratextua festures, i.e. the Stuation in which the communication takes place (see Chapter 2, par.
2.3.1). The second set of questions (on what subject matter (does the sender say) what, what not, in
what order, with which non-verba dements, in which words, in what kind of sentences and in which
tone?) enquire about intratextua features and can only be assessed once the text has been read. The
interplay of the extratextua and intratextua features resultsin the effect a certain text has on the reader
(see Chapter 2, par. 2.3.1 for more details).

Nord' s modd is useful in trandator training Since it creastes among student trand ators an awareness of
the decisons involved in the trandation process, decisons professond trandators often take intuitively
and autométicaly. Evenif themodd isnot aways gpplied initsentirety, trandators can revert toit when
trandation problems occur.

1.3.1.3 Process-oriented approach to trandation

The process-oriented gpproach to trandation isbased on think-al oud protocols(TAPS), which areused
to find out what is going onin the minds of trandation students or professond trandators (Gile 1994;
1995; Kussmaul 1995; Fraser 1996). In TAPs, trandators utter everything that goesonin their minds
while trandating and thus give an ingght asto which trandation drategies they use, why they use them,
a which leve of training certain drategies become automatic and where and why certain menta
processes result in successful or unsuccessful trandation Strategies. As a result of TAPS, trandation
strategiescan be classfied with the pedagogical am of derting studentsto potential trandation problems.
(Kussmaul 1995: 7-9).

Gile (1994) replaces TAPswith written problem reports that sudents have to submit together with thelr
trand ationassgnments. According to Gile, problem-reporting forcesstudentsto reflect on their methods
and thus miakes them more receptive for ingtruction, especialy with regard to macrostructural issues,
i.e. the composition and ordering of textua units (see Chapter 2, par. 2.3.1 for more details). By
concentrating on the processes, the teacher has to be less criticd of the product (motivationa
advantages) but can il reduce product deficiencies due to incorrect trandation methodology. Thisis
very important for a course such asthe ALTFC where candidates are neither language nor trandation
expertsand errorsinevitably occur in the trand ations submitted (see Chapter 3, par. 3.2.5). Moreover,
process-orientationhe psininhomogeneoustrand ation dasseswhereavariety of language combinations
occur and trainers do not have a command of al the languages represented.
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1.3.1.4 Skills-oriented approach to trandation

The kills-led approach to teaching trandation deals with the knowledge and skills atrandator should
have in order to be able to produce adequate trandations in terms of the trandation brief and the
functionthe TT isto fulfil inthe TC (Critchley et d. 1996). According to Wilss (1996: 192) trandation
knowledge and skills combine into trandation competence.

The interesting aspect of this gpproach is the focus on text production in the target language (TL).
Before attempting to trandate the ST, students are encouraged to read widely on the respective topic
in the TL to get a fed for the TL text type (i.e. so-called parallel texts). Moreover, they are
encouraged to study exigting trandations in the TL on the subject matter to identify Strategies other
trandators used to overcome certain trandation problems. This approach has been refined by the
descriptive approach to Trandation Studies, where trand ations of the same text are analysed for norms
and drategies used by the respective trandators, by keeping the time and purpose of the trandation in
mind. According to the skills-led approach, after TT texts and trandations have been andysed the ST
isrewritten in the TL rather than trandated (Critchley et d. 1996; Jakobsen 1994).

The main benefit of consulting acorpusof pardld textsisthat sudent trandators seem to produce more
idiometic TTsinthelr L1 aswel asintheir L2 (e.g. Westherby 1998; Lang 1994; see Chapter 2, par.
2.3.3 for more detalls). In the skills-led gpproach, alot of emphasisisput onteamwork, which seems
to reflect professona practice and takes the trandator out of hisisolation.

While thetheoreticad component intheform of literature research hel psto accomplish thefirst secondary
am and partly the second main am, the empirica component will address the second secondary aim
and thefirg main am of thissudy. A brief overview of the empiricad component will be given next.

1.3.2 Empirical component

This section will first concentrate on questionnaires as a research tool and then focus on the
questionnaires used in the Survey for the revision of the African language translation facilitation
course at D Lang.

1.3.2.1 Questionnairesasa research tool

According to Sheatd ey (1983: 201), agood questionnaire must meet the objectives of theresearchand
obtainthe most complete and accurate data possible within thetime and resources available. However,
he adso concedes that even the best-designed questionnaires will not answer dl the questions, thus
encouraging further research.
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However, even carefully designed questionnaires do not guarantee success because respondents may
misunderstand questions, rgject questions, conscioudly liein an attempt to conced their actua behaviour
or attitudes or answer questions randomly rather than admitting ignorance. A good questionnaire must
therefore encourage respondents to answer the questions as accurately and completely as they can
(Sheatdey 1983: 201).

Before drafting a questionnaire, the researcher has to decide on the unit of andlyss i.e. the entity that
isto be studied, which, in the case of this study, isthe ALTFC candidates (part | of the questionnaire)
and the ALTFC (parts 1l and 111 of the questionnaire; see Chapter 3, par. 3.3.2 for more detail). The
questionnaire design is dso influenced by the sample, i.e. the people who fill in the questionnaire and
their level of education. The sample, in turn, influences the type of adminigtration, which can be sf-

administered, administered by an interviewer and self-administered with an interviewer present (see
Chapter 3, par. 3.3.2.1). Another important factor is the type and extent of information that is to be
eicited by means of the questionnaire, which will determine the number of variables and attributes i.e.
the number of possible answers supplied (see Chapter 3, par. 3.3.2.1).

With the conceptudisation in place, the questionnaire can then be operationdised, i.e. the specific
research procedures can be devel oped. Thismeansthat the questionsmust be formulated, the response
categories must be designed and the questionnaire must be formatted (see Chapter 3, par. 3.3.2.2-4).
With the questions drafted and put into a meaningful order and format, the result must be pretested to
see whether questions are understood as intended and will deliver usable results. The questionnaire
should therefore be tested on a few people (not family and friends) before the actua survey sarts
(Sheatdey 1983: 203, 225 ff.). Once the results have been obtained, the data must be anaysed.
Questionnaires produce mainly quantitative data, which means that the data can be expressed
numericaly and be presented atisticdly in graphs, tables, etc. If the researcher concentrates only on
one vaiable a the time the andyss will be descriptive. Focussing on two or more variables will result
in an explanatory analysis (Mouton 1996: 163; see Chapter 3, par. 3.2.2.5).

Having briefly outlined the qudities of agood questionnaire, the questionnaires used in the survey at D
Lang will be discussed briefly.

1.3.2.1 The questionnaires used in the Survey for the revision of the African language
translation facilitation courseat D Lang

The three-part questionnaire used in the Survey for the revision of the African language translation
facilitation course at D Lang (Appendix C) was completed by the students attending the three
ALTFCs held a D Lang in 2000 (03 May-02 June 2000, 02 August-01 September 2000 and 11
October-10 November 2000). The study comprised about 30 candidates, depending on the part of the
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questionnaire. Although the sample may be consdered low, it wasfdt that the respondents could supply
useful informeation asto the needs of AL TFC candidates and possible courseimprovements. Moreover,
owing to time congraints, the number of ALTFCsincluded in the investigation had to be limited.

The three parts of the questionnaire were designed to establish the student profile (part 1), i.e. the
linguisic and educationa background as well as the trandation experience of trandation facilitation
candidates (see Chapter 3, par. 3.3.3.1). A large section of part | was dedicated to determine whether
ALTFC candidates are compound or coor dinate hilinguas. Compound bilinguds learn the mother
tongue first and acquire one or severd foreign languages later. Coordinate bilinguals grow up learning
severa languages a the same time (Wilss 1999: 10). From a trandation point of view, this is of
importance Snce many authorson trandator training believe that students should only trandateinto their
mother tongue (see Chapter 2, par. 2.3.3) and because it may affect the methodology chosen in the
training of trandation facilitators.

Part |1 of the questionnaire (see Chapter 3, par. 3.3.3.2) intends to establish the opinion of candidates
ontheexisting ALTFC and their suggestions and ideas for improving the course. Detailed questions are
asked on the five course modules (see Appendix B) with regard to the difficulty of the materia
presented and the most ussful aspects of the repective module. The presentation of the modulesisalso
rated. Part 111 of the questionnaire (see Chapter 3, par. 3.3.3.3) isto revea whether once sudentsare
back at ther units they redly do trandate and il find the course materid relevant to their working
environmen.

Parts| and |1 of the questionnairewerefilled in by students a the beginning and at the end of the course,
respectively. Part |11 was faxed to the students 7 to 10 months after completion of the course and
returned to D Lang anything from one day to 6 weeks after issuing.

The mgority of questions formulated in the three parts of the questionnaire are partidly open-ended,
i.e. they include an Other (please specify) category, to guide candidates regarding the types of
responses expected from them but leaving room for candidatesto add categoriesnot included inthelist.
The questions a so included close-ended ones with unordered responses, aswell asafew with ordered
responses (Circle as many answers as applicable and number them in the order of importance
with 1 being the most important). At the end of parts 1l and |11, open-ended questions were asked
for candidates to express in their own words how they felt about individua modules and the course as
awhole, respectively (see Chapter 3, par. 3.3.2.2 on question design).

Particular pretesting of the questionnaire did not take place sncethe trand ation facilitation teecher was
present when students filled in parts | and |1 of the questionnaire. She could therefore explain in class
what certain questions meant and could dedl with problems asthey arose.
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14 Structure of the study

For amore detailed discussion of the above, the present study is divided into five chapters.

Chapter 2 puts the research problem into a wider perspective by presenting an overview of the
literaturein current trandation teaching. Firgtly, theaspectsof trandator training common to most authors
will be outlined. Theseincludeadiscusson of the difference between trandation in language training and
trandationfor professiona purposes, aswell asthe functiona gpproach to trandation. Secondly, three
main trends in trandator training are identified, with specid attention being paid to Nord and her model
of trand ation-oriented text analys's, the process-oriented approach and the skills-based approach. The
various approaches are compared and assessed for their respective merits.

Chapter 3firg deds with the redities in the DOD by discussing the current ALTFC. Secondly, the
research methodology is discussed by first concentrating on survey research and the characteristics of
agood questionnaire design in genera, and then dedling with the questionnaire regarding the Survey
for the revision of the African language translation facilitation course at D Lang, in particular.

Chapter 4 presentsthe findings of the Survey for the revision of the African language translation
facilitation course at D Lang. On the bass of these findings, the four main problem areas are
identified. They comprisefeedback on practical work, thetimefactor, thecandidates English capability
and teacher enthusiaam. The findings of the survey and the findings of the literature review are then
combined into four possible ALTFC models and the merits of the various models are discussed againgt
the background of the redlities prevailing in the DOD.

Chapter 5 briefly assesses the vdue and implications of these findings and of the sudy as awhole,
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Endnotes;

1.

Although the South African Condtitution lists Sepedi as one of the 11 officia languages, there
are suggestions by the Pan South African Language Board, amongst others, that it should be
replaced by Sesotho sa Leboa (Sotho of the North) since Sepedi is only one of the didects
of Northern Sotho.

In order to smplify the reference, DOD PL is used ingtead of the officid abbreviation DODI
Pol + Plan 54/2001 used in the Department of Defence,

In 2002, the Department of Arts, Culture, Science and Technology (DACST) split into the
Depatment of Arts and Culture (DAC) and the Department of Science and Technology
(DST).

This dtuaion may change again in terms of the Nationa Language Policy Framework
(ImplementationPlan 2002: 13) which makes provison for the establishment of language units
ineach nationa government department and in each provinceto supply trandation, interpreting
and editing services.



