THE TRAINING NEEDSOF LIFE ORIENTATION
EDUCATORSIN THE MABOPANE DISTRICT

by

ENID MANYAKU TLHABANE

Submitted in part fulfilment of the requirementsfor the degree of

MASTER OF EDUCATION

(with specialisationsin Guidance and Counselling)

PSYCHOLOGY OF EDUCATION

at the

UNIVERSITY OF SOUTH AFRICA

SUPERVISOR: PROFESSOR FE GOUWS

NOVEMBER 2004



ACKNOWLEDGEMENTS

| express my deepest appreciation to the following people:

To God Almighty for giving me the courage and strength to complete this
degree.

To Professor E. Gouws, my supervisor for her encouragement, patience and her
expert guidance that enabled me to complete this valuable study. | am grateful to

her for her support for easing what seemed to be an insurmountable task.

Professor Shultze for her expert advice, diligence, unwavering assistance with
chapters 4 and 5 as well as her assistance with the statistical data. | am thankful

to her for her willingness to assist me during the course of my study.

My parents, Obed and Violet, whose silent prayers and words of comfort gave

me the strength to complete this task.

My two lovely children, Keletso and Kearabilwe, for enduring my divided

attention.

My very supportive sisters, Shiela and Eunice, and my niece, Paballo and
nephews, Letlhogonolo and Didintle for acting as a source of unconditional love

throughout my years of study.

To my true friend, Rantopo Sekao for his undying support and for letting me
believe in myself.



THE TRAINING NEEDS OF LIFE ORIENTATION EDUCATORS
IN THE MABOPANE DISTRICT

SUMMARY

Life Orientation is one the learning areas which was introduced by Curriculum 2005 in
the General Education and Training band. Its inclusion in the Further Education and
training curriculum from 2005 is indicative of its unsurpassed importance to learners.
However, these changes have brought about challenges and uncertainty among
educators.

A literature study was done to discuss the concepts of Life Orientation content, the role
of educators, the skills Life Orientation educators should possess and adolescence. The
different approaches in relation to the teaching of Life Orientation were also explained.
A survey study, using a quantitative research design, was done to investigate educators
response on their knowledge of Life Orientation content, Life Orientation skills and
adolescent development. The results of the study indicate that Life Orientation educators
lack confidence in these three areas. Therefore, educators require training to equip them
to cope with the challenges of the learning area, Life Orientation.

KEY TERMS

Life Orientation, Life Orientation educator, Learning area, Life Orientation content, Life

Orientation skills, Role of Life Orientation educator, Adolescent, Senior phase learner,
Life skills, Training.
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