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EXPLANATION OF TERMINOLOGY USED 
 
 
In context of the study: 

 

(i) the terms learner / person / organism refer to the child; 

 

(ii) the male reference form of “he”, “him” and “himself” was used to avoid clumsy 

writing style and without any sexual discrimination or preference; 

 

(iii) because of the researcher’s traditional Western perspective she may have 

conveyed a stronger and more subjective writing style in favour of her Western 

culture; 

 

(iv) the term educational professional refers to any professional person working or 

rendering services to the child in the educational environment. 
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SUMMARY 
 
 

THERAPEUTIC GUIDELINES FOR COUNSELLORS WHO SUPPORT THE 
RETAINED CHILD:  A GESTALT APPROACH 

 
BY 

 
ILSE SCHRÖDER 

MASTER OF DIACONIOLOGY 

(DIRECTION:  PLAY THERAPY) 

 
UNIVERSITY OF SOUTH AFRICA 

SUPERVISOR:  DR C H M BLOEM 

NOVEMBER 2005 

 

 

The research was directed at developing guidelines for counsellors who work with 

retained middle childhood learners.  The supposition of the study was that retained 

middle childhood learners require support in accepting the retention.   

 

For the purpose of this study a qualitative research approach with an exploratory and 

descriptive nature was used.  The intervention research model of Rothman and 

Thomas (1994) was applied.  A combination of Gestalt philosophical principles, 

existing literature and semi-structured interviews with educators, educational 

psychologists and middle childhood learners with experience of grade retention were 

used to develop guidelines. 

 

The researcher concluded that retained middle childhood learners require support in 

the process of accepting the grade retention.  Counsellors who work with retained 

middle childhood learners lack knowledge on how to support the retained child.  

Guidelines for counsellors who work with retained middle childhood learners were 

developed to successfully address the lack of knowledge in the field.   
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