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ABSTRACT 

The study investigates how the school management teams (SMTs) manage the implementation 

of the National Curriculum Statement (NCS). The NCS has been incrementally implemented as 

a curriculum change in the South African secondary schools’ Grades 10-12 from 2006.  

In addition to literature review, this study employed empirical investigation based on qualitative 

research approach which involved three semi-structured focus group interviews to gather data 

from the six sampled schools in Moretele Area Project Office, North West Province. 

The review of related literature reflected that SMTs are responsible for the successful 

implementation of curriculum change in schools.  

The empirical findings revealed that SMTs experience challenges that overwhelm their function 

of managing the implementation of the NCS effectively. These challenges involve, poor training 

of SMTs, resources constraints, poor stakeholder involvement, policy overload, and lack of APO 

administrative support. Finally, the study elicited some strategies that can be applied to 

overcome certain challenges. 

Key terms: 

School management team, curriculum, change, curriculum change, curriculum implementation, 

National Curriculum Statement, and role of school management team in managing the 

implementation curriculum. 
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