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ABSTRACT 

The purpose of the study was to analyze quality performance outcomes of National 

Certificate Vocational at Capricorn Seshego Technical and Vocational Educations and 

Training (TVET) College. The study explored the context of quality performance 

outcomes for National Certificate Vocational (NCV) in South Africa. 

This is a qualitative study; therefore, it is located within the interpretive paradigm. A case 

study strategy was employed in which qualitative approaches such as observations, 

interviews, journals, and document reviews were utilized to collect the data. 

The findings revealed that there are inappropriate strategies for improving performance 

at TVET colleges. The findings also disclosed that the process of teaching and learning 

at TVET colleges is inadequate. Moreover, there is a need for the management of TVET 

college to implement enough factors that influence teacher motivations. 

Based on the study findings, recommendations were made for the management; to 

ensure that the students from Capricorn TVET college are appropriately monitored to 

ensure that they finish all work set by the end of each lesson, and to ensure that lectures 

at Capricorn TVET College, properly assist students to learn a lot in all their lessons. The 

school management was further encouraged to ensure that the students be given 

appropriate platforms to plan for the classes and to ensure that lectures assist the slower 

learners to easily catch up on their studies. Lastly, it was recommended for the students 

to be provided with appropriate time slots to enquire about their challenges and for the 

lectures to inspire learners by clearly explaining things. 

Keywords: Students, Leaders, performance, motivation, school management, TVET 

college, teamwork, timeslots, NCV, Strategies, teaching, and learning 
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EXECUTIVE SUMMARY OF THE STUDY 

EXPLORING QUALITY PERFORMANCE OUTCOMES OF NATIONAL CERTIFICATE 

VOCATIONAL AT CAPRICORN SESHEGO TECHNICAL AND VOCATIONAL 

EDUCATIONS AND TRAINING (TVET) COLLEGE, LIMPOPO PROVINCE. 

The study explored quality performance outcomes of National Certificate Vocational at 

Capricorn Seshego Technical and Vocational Educations and Training (TVET) College. 

The study explored the context of quality performance outcomes for National Certificate 

Vocational (NCV) in South Africa. This is a qualitative study; therefore, it is located within 

the interpretive paradigm. A case study strategy was employed in which qualitative 

approaches such as observations, interviews, journals, and document reviews were 

utilized to collect the data. 

The findings revealed that there are inappropriate strategies for improving performance 

at TVET colleges. The findings also disclosed that the process of teaching and learning 

at TVET colleges is inadequate. Moreover, there is a need for the management of TVET 

colleges to implement enough factors that influence teacher motivations. Based on the 

study findings, recommendations were made for the management; to ensure that the 

students from Capricorn TVET college are appropriately monitored to ensure that they 

finish all work set by the end of each lesson, and to ensure that lectures at Capricorn 

TVET College, properly assist students to learn a lot in all their lessons. The school 

management was further encouraged to ensure that the students be given appropriate 

platforms to plan for the classes and to ensure that lectures assist the slower learners to 

easily catch up on their studies. Lastly, it was recommended for the students to be 

provided with appropriate time slots to enquire about their challenges and for the lectures 

to inspire students by clearly explaining things. 
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CHAPTER 1: STUDY CONTEXTUAL BACKGROUND 

1.1 INTRODUCTION 

This chapter briefly presents the background of the study, citing the rationale for and 

purpose of the study as well as stating the research questions. It further exhaustively 

discusses the statement of the problem in the context of quality performance outcomes for 

national certificate vocational (NCV) in South Africa. Finally, this chapter deliberates the 

significance of the study and outlines the methodological underpinnings of the study. 

1.2 BACKGROUND OF THE STUDY 

Performance is a regular measurement of results and outcomes which creates reliable data 

on the efficiency and effectiveness of teaching and learning programs. It shows how well 

activity has been achieved or performed. Performance is the completion of a job or task with 

the application of skills, knowledge, and abilities. Most Technical and Vocational Education 

Training (TVET) Colleges around South Africa experience a challenge on the output rate of 

students in level 04 National Certificate Vocational on both Engineering and business 

studies.  

Poor performance in terms of Level 4’s candidates is continuously going up from time to 

time amongst TVET students in Limpopo’s Capricorn TVET Seshego Campus. This poor 

performance in Level 4’s students at TVET Colleges is a serious concern to educationists, 

organizations, government and the impact it has on the economy and subsequent job 

creation at large. This problem arises from factors that include amongst others; the absence 

of incentives, absenteeism on both students and lecturers as well as motivation on lectures 

to boost their effectiveness and efficiency to bring about excellence and improve students’ 

performance. As a result, poor performance in Level 4’s students is continuously going up 

in many TVET Colleges in South Africa (Dougherty and Lombardi, 2016:326). 

The increase of poor performance and failure rate in Level 4’s students at TVET Colleges 

can lead to a big loss for individual students who aim to continue and further their studies 

with other institutions of higher learning such as universities to pursue their career, as all of 

that it is likely to be compromised as a result of students’ level 4’s poor performance, and 
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this may ultimately affect the socio-economic growth which its aim is to have professionals 

in different technical fields such as electricians, plumbers, building, boilermakers, and 

construction to attain their technological developmental targets or goals in the study. As 

technology is one of the main keys to socio-economic development in a gradually 

interconnected global world, it is, therefore, crucial to empower TVET students to embrace 

technology as an important tool for fast-tracking the socio-economic development of the 

country. Technology education is crucial to national development in different perspectives, 

such as the use and application of skills, knowledge, modern tools, and materials of 

technology that add value to human life globally.  

1.3 PROBLEM STATEMENT 

NCV program is a relatively new program, which was implemented for the first time in 2007. 

There is very little and limited research done in the area so far, and therefore it is still 

developing. This is evident from the performance of the NCV Level 4 students of Capricorn 

TVET Colleges Seshego campus between 2016 and 2018 (as accessed from Department 

of Higher Education and Training (DHET) data based on 25 November 2019); also displayed 

in Table 1. The average performance of the four departments in Capricorn TVET Seshego 

campus for the years 2016; 2017 and 2018 is 25%; 3.9% and 34.6% respectively, which is 

poor. 

Table 1.1: Level 4 pass rates between 2016 and 2018                         

Classification of 

Programmes 

PERCENTAGE        

PASS   2016 

PERCENTAGE        

PASS   2017 

PERCENTAGE        

PASS   2018 

Electrical 

Infrastructure and 

Construction 

       29%         30% 

 

 

23% 
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Civil engineering 

and Building 

Construction 

       26%         29% 28% 

Engineering 

Related Design 

       23%          31% 29% 

Process Plant 

Operation 

       45%          47% 46% 

From Table 1.1 above, it is evident that performance in level 4 students is a cause for 

concern in the NCV program. Poor performance of students at Level 4 leads to dropout, 

especially in the engineering programs since they are doing seven subjects to complete the 

qualification. This means that these students cannot graduate since it is expected of them 

to pass all seven subjects to complete the qualification. It is based on this background that 

I was inspired and decided to conduct this study. This study investigated the aspects or 

factors that can be linked to students in NCV Level 4’s poor performance. The factors include 

what students attributed to their poor performance and lectures’ views on the performance 

of their students. 

The importance of qualified and motivated lectures in providing quality teaching cannot be 

over-emphasized. Some sub-questions will guide me to focus on the main research 

questions that will change the concepts of poor performance by level 4 students, which are 

as follows: 

▪ How is the level 4 students’ performance after the implementation of the financial 

incentive (NSFAS)?  

▪ What are the attributes of a good lecture? 

▪ What recommendations can be made for improving level 4’students’ performance at 

TVET colleges?  

▪ What are the working conditions at TVET colleges and their influences on teaching 

and learning activities? 

▪ What should be done to promote the engagement of both level 4’s students and 

lecturers in improving teaching and learning? 
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▪ What are the challenges faced by level 4’student in the TVET colleges? 

Problems or challenges facing the National Certificate Vocational (NCV)’s Engineering 

Programme in the Capricorn TVET college Seshego campus: In the Republic of South 

Africa, the Further Education and Training Act was passed in 1998 and as a result, colleges 

of Further Education and Training (FET) became the core targets for intensive policy reform 

after the end of apartheid in 1994. In the years that followed the National Certificate 

Vocational (NCV) programs were introduced in 2007 at public FET colleges (now known as 

Technical, Vocational Education and Training colleges, TVET) in South Africa. The core 

rationale for coming up with the proposed National Certificate Vocational (NCV) program 

was a direct response to the perceived scarce and shortage of occupational skills within the 

South African labor sector, of which artisanship was found to be central.  

The NCV Engineering is a three-year program offered at Levels 2, 3, and 4 of the South 

African National Qualifications Framework (NQF). This paper focuses on the NCV Level 4, 

which is equivalent to Grade 12 of South Africa’s school-leaving grade. This NCV program 

was designed to offer both practical and theory experience in different (Engineering) 

vocational fields. The South African government is concerned regarding the relationship 

between education and preparation for work and views the FET band as a way for bridging 

this perceived gap (Dougherty and Lombardi, 2016, p. 326). SAQA in South Africa is a 

statutory body regulated in terms of the National Qualifications Framework Act (Act No. 67 

of 2008) and it aims to advance the objectives, and oversee the application or 

implementation of, the South African National Qualifications Framework (NQF) which is a 

set of guidelines and principles by which records of students or learner-achievement are 

registered to able national recognition of attained knowledge and skills, thereby ensuring an 

integrated system that inspires lifelong learning (SAQA, 2015). TVET courses are 

occupational by nature, meaning that the learners receive practical training and education 

as a key component of the academic learning function, with a view towards a specific range 

of employment possibilities, jobs, and promotion. This is following Powell’s (2012, pp. 643-

653) approaches to broaden the arguments of vocational training and education, especially 

considering the necessity for eradicating poverty in South Africa.  
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1.4 PURPOSE OF THE STUDY 

I realized that there are aspects that contribute towards the National Certificate Vocational 

(NCV) Level 4 students’ poor performance, which need to be taken into consideration. I 

decided to analyze some of these factors. There is a limited number of studies conducted 

in this area, which means there is little literature on NCV performance in general. This, 

however, inspired me to conduct this research study to attempt to fill this gap. The main 

purpose of this study is to determine the causes of poor performance of level 4’s students 

in the TVET colleges and describe what might be done to boost the quality of learning and 

teaching. The following objectives undergird my purpose statement. 

▪ Determine strategies for improving student performance at TVET colleges. 

▪ Describe the process of teaching and learning at TVET colleges. 

▪ Analyze how TVET college lectures use a set of strategies to improve curriculum 

delivery. 

▪ Explain the factors that influence teacher motivation at TVET colleges. 

▪ Critically examine lectures motivation and student performance in the TVET colleges. 

1.5 RATIONALE OF THE STUDY 

National Certificate Vocational (NCV) is offered based on three levels (L2- L4) of the national 

qualification’s framework. These programs are open to students who have attained grade 

nine. The NCV at level 2 is equivalent to the Grade 10, whilst both level 3 and Level 4 are 

equivalent to Grade 11 and National Senior Certificate respectively. The NCV was 

introduced in the year 2007. TVET colleges ought to play a critical role in addressing 

challenges of a chronic deficiency in technical knowledge and skills, the issues of high youth 

unemployment whilst closing the gap of access to post-school education.  

NCV allows learners to master and access knowledge, skills, attitude, and values for lifelong 

learning; to continue horizontal training and education; to go into higher education, and to 

follow employment and self-employment opportunities. Technical and vocational colleges 

help teach learners the skills to earn good salaries or money in relative opportunities exist 
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for graduates of technical and vocational-technical schools, however, some doors remain 

closed to students who cannot follow their bachelor's degree due to dropout.  

Nationally, students who go to vocational high schools are most likely to be coming 

from families with poor backgrounds than students who go to traditional high schools. They 

are concerned that vocational education is being used to segregate or discriminate against 

low-income students and put them on a track that is less likely to end or result in a college 

education. 

As level 4’s students to complete a qualification, the student must pass all seven subjects 

per level from level 02 to level 04 (21 subjects), then if the student failed one subject from 

the lower level that subject cannot be enrolled in the higher level. As a result, the student is 

expected to enroll in the subject failed at a lower level for the coming academic year, which 

leads to many students failing to complete their qualification on stipulated time, such results 

in dropping out of students without qualifying. 

I saw the need to analyze the factors affecting the overall performance of NCV level 4’s 

candidates in Capricorn TVET college Seshego campus. I saw the literature gap and 

decided to conduct the study to analyze and provide information on what are the factors 

influencing the poor performance of Level 4’s students in Capricorn TVET College Seshego 

Campus at Polokwane municipality in Capricorn District, also to give out recommendations 

on what are the possible solutions to overcome that.  

1.6 PHILOSOPHICAL OVERVIEW 

Partington (2002) identifies the research orientation and direction as being linked to our 

philosophical leanings, with philosophy being defined as that which is concerned with the 

rigorous establishment, regulation, and development of the methods of knowledge creation 

in all areas of intellectual endeavour. Hughes and Sharrock (1990) maintain that philosophy 

is concerned with questions and conclusions and relates to the nature of evidence and from 

this, the nature of the world and how we know some things and believe others. It also 

involves how we know if certain things are true or false, what assumptions can be made 

legitimately from different kinds of experiences and what sort of things make up the world. 
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Furthermore, according to Easterby-Smith, Thorpe, and Jackson (2008), there is the need 

to seriously consider philosophical issues in the light of historical controversies concerning 

relationships between theory and data. In this sense, identifying the philosophical approach 

of this research, as well as the researcher, is crucial because it helps to make the design of 

the research and its questions clear. This distinction also comes through the evaluation of 

the relevant data as well as its methods of collection and interpretation. Furthermore, 

identifying the philosophical approach for this study helps the researcher to decide between 

the different options for the research designs and to overcome personal limitations regarding 

the creation and modification of research designs (Easterby-Smith et. al., 2008). In 

identifying the philosophical approach, it is necessary to consider foundational aspects of 

philosophy, such as epistemology and ontology. 

1.6.1 Epistemology and Ontology 

Epistemology is the branch of philosophy concerned with theories relating to the ‘why’ and 

‘how’ of knowledge, which includes the study and acceptance of what is valid knowledge 

(Collis and Hussey, 2003). On the other hand, ontology is concerned with how we study and 

what assumptions we make about the nature of existence. Ontology is further concerned 

about whether we consider the world to be subjective and thereby socially, or reflectively, 

interpreted, or whether we consider the world to be objective and external (Collis and 

Hussey, 1997; Stokes, 2011). The range of ontological and epistemological philosophies 

extend in a broad spectrum, starting from the interpretive/subjective/involved or 

phenomenological on the one hand and the positivist/objective/detached on the other. Being 

‘involved’ in the research relates to the level of subjectivism and how much the researcher 

is engaged in the research, whereas being ‘detached’ relates to the level of objectivism and 

how little the researcher is directly engaged in the research (Collis and Hussey, 1997). For 

this research study, being ‘involved’ or ‘detached’ is determined by the methods used in 

different aspects of the work. The two extremes of interpretivism and positivism will now be 

considered further. 
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1.7  PERFORMANCE FRAMEWORK 

The performance and quality framework are the tools for reporting outcomes and results 

publicly. This is supported by internal controls or systems to identify and monitor how 

students' performance contributes to the outputs of the entire institution. It involves the 

council understanding and acting on performance issues at each level of the institution, from 

students, lecturers, management through to the institution itself. Performance through a 

planning framework ensures that individuals, teams, and the overall institution know what 

they should be doing, how they should be doing it, and take responsibility for what they 

achieve. Below finds the structure of the performance framework and its analysis (Figure 

2.1). 

                Figure 1.1: Performance Framework                              

 

Stage 1 -Performance foundation 

Providing the stakeholders with challenging and meaningful yet attainable goals is critical to 

generating a high-performing institution. It is not appealing to show up to work and not 

understand or know what you are expected to do or why it is important. Targets give all 
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affected stakeholders a sense of clarity, purpose, and strategic direction. Moreover, targets 

or goals offer the basis for providing effective feedback and making correct decisions.  

 Stage 2-Operation capacity  

The creation of work-integrated learning placements, curriculum, and infrastructural 

development, that promote effective teaching and learning must be achieved. Lectures and 

administrative capacity must be improved to deliver programs. Capacity-building course for 

college staff is required and lecturing staff must be willing to participate in developing 

programs for delivering quality teaching and learning. Lectures must undergo professional 

development. 

Stage 3-Employee capacity  

Training and support for lectures, as these staffs are responsible for efficient and effective 

planning and implementation of WIL, which is a cornerstone for (TVET), the necessity for 

employee development through formal qualifications in the TVET sector is documented 

(RSA, 2013; Refereed Proceedings of the 3rd International Research Symposium on 

Cooperative and Work-Integrated Education,  Cosser, 2010; Wessels, 2005) WIL programs 

(Baldwin and Rosier, 2017), needs high qualified lecturers or teachers to enhance the quality 

of learning and teaching (Cosser, 2010). The key recommendations of the deliberations 

included strengthening the evidence base for TVET teacher training through studies, 

knowledge sharing, and deeper collaborations between all stakeholders.  

Stage 4-Business model 

One of the key purposes of Technical and Vocational Education and Training (TVET) is the 

preparation of the youth for jobs. This takes the form of developing and learning work-related 

knowledge, skills, and scientific principles. Work refers to both self-employment and formal 

employment. To support self-employment, entrepreneurship courses are also offered in the 

TVET curriculum. This serves as the transformation and social reproduction of vocational 

and occupational practices. TVET enables economic growth by growing the productivity of 

employees. TVET colleges, the same way with other educational institutions also enable 
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socio-economic development in respect of enhancing the capacity of people to implement 

socially worthwhile practices. Knowledge is dependent on the global economy, and it is 

characterized by rapid changes or development in technology and other modes of work. 

Mostly, employees find themselves declared redundant and jobless. Nowadays more than 

ever, TVET has the duty of re-skilling such employees to enable them to grasp and get back 

to work, apart from offering job-related education.  

Stage 5-Financial health 

TVET college aspects such as poor teaching or lecturing methods, poorly equipped libraries, 

dilapidated infrastructural facilities, laboratories, workshops, and poor provision of TVET 

instructional materials as well as unconducive school environment are amongst some of the 

challenges to the implementation of the TVET curriculum. These findings are following Moja 

(2000), Olumese (2002), Efajemue (2011), NBTE (2011), and Nwokomah (2005). Miheso 

(2002) indicates that exposure by both teacher and students to a variety of textbooks leads 

to better performance to alleviate the challenges of an improved financial model which fills 

the gaps and improves education quality. Effective expansion of TVET colleges due to 

constant real resources promotes performance. 

1.8. MAIN RESEARCH QUESTION 

The main research question which guided this study is:    

What are students and lecturers’ ascriptions of poor performance outcomes of NCV Level 

4‘s program at Capricorn TVET college at Seshego campus in Limpopo? 

1.8.1. Sub-questions 

The key research questions were steered by the following sub-questions: 

▪ What are the strategies for improving learner performance at TVET colleges? 

▪ What is the process of teaching and learning at TVET colleges? 

▪ How do TVET college lectures use a set of strategies to improve curriculum delivery? 

▪ What are the factors that influence teacher motivation at TVET colleges? 



 

11 | P a g e  

 

▪ Critically examine lecturers’ motivation and student performance in the TVET 

colleges? 

 

1.8.2. Objectives of the research  

Considering the above research question, the objectives of this research study are: 

▪ Determine strategies for improving student performance at TVET colleges. 

▪ Describe the process of teaching and learning at TVET colleges. 

▪ Analyze how TVET college lectures use a set of strategies to improve curriculum 

delivery. 

▪ Explain the factors that influence teacher motivation at TVET colleges. 

▪ critically examine lecturer motivation and student performance in the TVET colleges. 

 

1.8.3. The primary objective of the study 

The primary objective of the study is to analyze the views and experiences of participants 

and describe how quality performance outcomes of the NCV facilitation program can be 

achieved at TVET colleges. 

1.8.4. Research hypothesis 

Poor performance for level 4 student NCV certificate is caused by poorly trained TVET 

lecturers which results in student dropout. The foundation of the NCV was to generate solid 

learning basics as well as preparing for vocational life, which amongst others, includes 

allowing students to master and access knowledge, skills, attitudes, and values for lifelong 

learning; to continue horizontal training and education; to go in higher education and to 

follow employment and self-employment opportunities.  

1.9. SIGNIFICANCE OF THE STUDY 

Lecturers cannot perform in a vacuum. Several aspects or factors impact their 

performance. Identifying these aspects or factors may assist boost institution’s 

performance and results. Lecturers should be qualified to perform their jobs so to fulfill 
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expectations. The finest fit for a job is identified by knowledge, skills, and attitude towards 

the task. For example, if a worker is in the wrong job for any of these reasons, results will 

be badly affected. When each and everyone understands the targets and expected 

outcomes, it is simple to take steps to get there whilst measuring the performance along 

the way. The institution without clear targets and goals is mostly to spend more time on 

jobs that are not important towards its predetermined objectives. Lecturers must be 

provided with relevant tools and equipment to execute practical tasks and ISAT as a 

curriculum need. 

Lecturers need to be supported and motivated to improve the morale and positive culture 

of the institution. Poor morale may exist if there is material whining, complaining and 

employees are not eager to work. On a positive note, the workplace is thrilled by a sense 

of purpose and teams that openly want to collaborate and work together.  Simply, because 

a happy employee is always productive. 

1.10. CHAPTER SUMMARY AND CONCLUSION 

In this chapter, the background to the problem of the TVET students’ performance at 

Seshego TVET College has been given. The purpose of this study as well as its significance 

and its structure have also been outlined. The rationale of this study and research questions 

were also presented in this same chapter.  

In the next chapter, the literature review on the context of quality performance outcomes for 

national certificate vocational (NCV) in South Africa will be discussed. 
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CHAPTER 2: LITERATURE REVIEW 

2.1 INTRODUCTION   

According to Nigerian Study by Esene (2011), National Certificate Vocational (NCV) is a 

study option for students with practical skills. An NCV allows learners or students to attain 

career-specific skills. Baden and Radile (2018) assert that NCV offers students work-ready 

skills. In South Africa, Umalusi (2007:4) defines National Certificate (Vocational) as a 

certificate awarded as a final exit qualification at the end of Levels 2 to 4 on the NQF to 

candidates who have complied with national education policy on the National Certificate 

(Vocational). According to the guidelines, the purpose of the National Certificate (Vocational) 

was to enable students to acquire the necessary knowledge, practical skills, applied 

competence, and understanding required for employment (Umalusi, 2007:09) 

I realized that there are aspects that contribute towards the NCV level 4’ students’ poor 

performance, which need to be taken into consideration. In this chapter, I analyzed literature 

that sheds light on the understanding of issues related to the career advancement of 

students who undertook studies in Vocational Education and Training Programmes in the 

field of engineering. This study intended to ascertain whether the programs are effective or 

not. However, care will be taken about generalizing from a specific context. Furthermore, 

this study aimed at determining whether the program addressed questions intended to 

determine aspects of the program that proved to be functional and effective and those that 

proved to be ineffective to provide advice as to what improvements were required. The other 

aim of this chapter was to study the vocational education and training programs and models 

of other countries to see what was functional and productive to be able to borrow and select 

wisely. The NC (V) program was the result of the 29 processes of evolution in South African 

technical and vocational education and training over many years of practice. These 

practices were influenced by several factors including, in the main, economic technological 

demands on a national and international level. 

The literature reviewed, covered opinions, views and experiences as expressed by authors 

who wrote authoritatively about colleges/institutions which specialize in vocational education 

and training programs. Creswell (2008: 116) argues that a literature review is a written 
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summary of articles, books, and other documents that describes the past and current state 

of knowledge about a topic, and organizes literature into topics, and documents that are 

needed for a proposed study.  

I decided to analyze what could be the reasons for level 4 NCV's poor performance in 

Limpopo, South Africa. There are a limited number of studies conducted in this area, which 

means there is little literature on NCV performance in general. However, NCV's poor 

performance inspired me to conduct this research study to generate knowledge that could 

be added to an existing one. The main purpose of this study was to understand the causes 

of poor performance of level 4’s students in the TVET colleges and describe what may be 

done to improve the quality of learning and teaching. 

2.2  TECHNICAL AND VOCATIONAL EDUCATION TRAINING (TVET) SECTOR IN 

SOUTH AFRICA 

The TVET College sector in South Africa has strong historical roots that can be traced as 

far back as the 1800s. A thesis by Sooklal (2005:18-19) outlined in-depth the historical 

analysis of the origins and establishment of the technical college sector in South Africa from 

1867 to 1994. The importance of the FET colleges can be attributed to their role in providing 

people with skills and employment prospects that are not attainable in any other education 

sector. There was a rapid growth of technical colleges during the 19th and 20th centuries 

that was accompanied by increasingly formalized apprenticeship training in response to the 

rapidly growing needs of South Africa’s mining industry, as well as the railways and other 

industries emerging at the time. In 1995, South Africa pioneered the South African National 

Qualifications Framework to promote the value of different qualifications that can be 

recognized by the students, employers, and other stakeholders.  

The purpose of this Framework was in principle to facilitate lifelong learning, improve 

transitions of TVET programs, and improve access to higher-level education. The FET 

College system is now known as the TVET system designed to create opportunities for youth 

and adults to acquire skills, knowledge, and values for employment and employability. This 

implied that the TVET curriculum particularly the NC (V) curriculum should address the 
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needs of the students, industry, and community to meet the economic skills demand of the 

country. Rasool and Mahembe (2014:8) emphasize this point by indicating that the technical 

vocational education and training; 30 (TVET) discourse in South Africa was inextricably 

intertwined within a distinctive set of major policies issued by the post-apartheid government, 

since the advent of democracy in 1994, which envisioned the future state of the country. 

The promulgation of the Further Education and Training Colleges Act, No. 16 of 2006, 

envisaged a considerably broad role for TVET Colleges, which included enabling students 

to acquire the necessary knowledge; practical skills, and applied vocational and 

occupational competence; and providing students with the necessary attributes required for 

employment, entry to a particular vocation, occupation or trade, or entry into a higher 

education institution.  

Although according to the Green Paper (2012:21); “the vision for the public FET colleges is 

one of the vibrant institutions that offer vocational and occupational qualifications, mainly to 

young people (16 to 24 years old) this has not been realized”. From the historical analysis 

of the Technical Colleges, FET Colleges to the current TVET Colleges there was a 

consensus that the sector was not meeting the needs of the economy and society (NPC, 

2012:50). The National Planning Commission (NPC) candidly asserts that the Further 

Education and Training (FET) sector was not effective, it was too small, and its quality output 

was poor. According to The Green Paper (DHET,2012), “although many advances and gains 

had been made since 1994, the sector continues to produce and reproduce gender, class, 

racial and other inequalities regarding access to educational opportunities and success”. In 

conclusion, I argue that at the center of this policy were changes; curriculum review was not 

adequately consulted by all stakeholders. In chapter 5 of this study a recommendation on 

how the Community of Practice can be used to promote a coordinated and integrated 

curriculum review process. 

The real challenge that faced the TVET system in South Africa was to provide access to 

high-quality technical vocational education for all, without losing sight of the TVET’s special 

relationship with the world of work (McGrath, 2012:627). To achieve this, the theoretical 

grounding of the SA TVET policy needs to shift from the human capital approach and 

broadened to include human capability and sustainable development approaches. The 
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public “Further Education and Training” (FET) College sector was transferred to the newly 

established Department of Higher Education and Training in terms of the 31 Presidential 

proclamations of May 2009. Gewer (2010: 7) described this move as the repositioning of the 

college to contribute to the development of an effective skills base for advancing the South 

African economy. The Preamble of the FET Act (2006:1) declared that when it comes to 

training and skills development, two key concerns for the Further Education and Training 

(FET) Colleges Act of 2006 are “to restructure and transform programs and colleges to 

respond better to the human resources, economic and development needs of the Republic, 

and to provide optimal opportunities for learning, the creation of knowledge and the 

development of intermediate to high-level skills in keeping with international standards of 

academic and technical quality” (FET Act, 2006:1). 

2.3.  STRATEGIES FOR IMPROVING STUDENTS AND LECTURER-PERFORMANCE 

AT TVET COLLEGES 

Kudabo (2012:02) asserts that TVET systems are designed to create opportunities for youth 

and adults to acquire skills, knowledge, and values for employment. The author further 

argued that the TVET curriculum must further address the needs of the students, industry, 

and community with the main objective of meeting the economic needs of skills. The 

followings are amongst strategies that can be used to improve the curriculum delivery: 

2.3.1. Training 

According to Kudabo (2012:11), educators of TVET should be provided with opportunities 

to go for training to improve their skills. The study further argues that students should be 

given qualitative training that involves practices. 

2.3.2. Encouragement 

Both students and staff should be encouraged (Kudabo, 2012:11). This form of 

encouragement can be through incentives such as free financial support for high 

performances and money. The author argues that words of encouragement can go a long 
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way to make students/teachers willing to go the extra mile and provide their best.  Moreover, 

encouragement can be an informed award of any kind. 

2.3.3. Campaign 

It is an act of selling ideas to the people so that they can follow you (UNESCO, 2016:10).  

This is very important for students from time to time so that their attention is drawn to the 

benefits that exist in the course 

2.3.4. Networking 

No profession or discipline can be in isolation or has been in isolation (UNESCO, 2016:9). 

Networking is very important for productivity. Kudabo (2012:11) asserts that the application 

of technical drawing to another field will go a long way to boost the interests of students in 

the subject or course, mostly when they could identify the area of application and usefulness. 

2.3.5. Harmonization 

According to Kudabo (2012:12) “harmonization should exist between the technical drawing 

practices and other technical courses”. The author argues that technical courses must be 

harmonized with TVET courses to bridge the gap between a certificate qualification and a 

vocation factor of technical education. 

2.3.6. Interests 

The reports by UNESCO (2016:11) assert that the interest of the students in the technical 

drawing must be enhanced through the production of a model of what, students are to draw 

and through any sort of method. 

2.3.7. Charisma 

The lecturers of TVET colleges must be charismatic in their lecturing methods. In brief, a 

studio must be furnished with lively equipment. Collaboration and teamwork must always be 

encouraged (UNESCO, 2016:10).  
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2.3.8. Attitude development 

The students and lecturers need to develop the right attitude to technical drawing. This can 

be developed by generating a conducive environment and application of what is been done 

in the class to real-life (Kudabo, 2012:11). 

2.3.9. Instruments 

Kudabo (2012:12) asserts that enough drawing instruments must be made available and at 

affordable costs to the students. They must be lectured about the use of these instruments. 

2.3.10. Accreditation 

Accreditation is an assessment of college or qualification or course to ascertain whether the 

objective of the course/institution is attained or not. As found by Kudabo (2012:12) “the 

contents, mode of teaching, quality of teaching of technical drawing courses must be 

accessed through a constituted body such as the National Board for Technical Education 

(NBTE) in Nigeria”. The author further asserts that this must be thoroughly done in good 

faith without deception and judgment must be made accordingly to arrest the abnormalities 

that may affect the performance of learners or students’ performance in the respective 

module or course. 

2.4.   THE PROCESS OF TEACHING AND LEARNING AT TVET COLLEGE 

The popularity of using social networking sites (SNSs) as an educational tool is increasing 

every day (Baden and Radile, 2018:17). Many educators are now trying to integrate these 

online teaching platforms that were provided by commercial services such as Google, 

LinkedIn, and Facebook into the learning environment. Despite the importance of SNSs, a 

lot of constraints seem to hinder its effective use for collaborative learning in Nigeria by 

TVET lecturers. Baden and Radile (2018:18) call for continuous professional development 

(CPD) of TVET lecturers particularly to enable them to acquire the needed soft skills required 

for effective utilization of SNSs in their teaching practices. 
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In South Africa the challenges facing the post-school vocational education system are 

daunting (Department of Higher Education and Training, 2015). There is a lack of 

coherence, resulting in the fragmentation of the system. Training needs assessment study 

commissioned in 2014 revealed several major academic challenges facing college 

leadership. The most pressing issues were poor leadership and management skills and 

challenges facing lecturers in various aspects of teaching and learning, amongst which were 

blatant shortcomings in their capabilities to meet the competencies required for effective 

lecturing. This realization led us to hypothesize that ineffective and fragmented leadership 

and management practices may be to blame for this situation. I wondered whether an 

integrated and focused leadership model aimed at distributing ownership for student 

achievement should be implemented to produce better results. The findings by the 

Department of Higher Education and Training (2015) recommended for awareness to 

consider collaboration and the distribution of powers and capabilities to bring about a shared 

leadership vision in the quest for challenging poor performance at the institutional level in a 

sector that is in dire need of positive outcomes.  

A 2009 audit of the TVET Colleges in the Eastern Cape found that only 38% of lecturers ‘are 

confident in their abilities to fully impart practical skills to students and that 34% were in 

urgent need of a ‘practical up-skilling intervention’ (ECCSEC-JIPSA, 2009). These 

percentages are indicative of a wider crisis in the sector around the capacity of the staff in 

colleges to teach their subjects, and specifically the practical components of the curriculum. 

Michael Young (2006) outlines several models of teacher education for the College sector 

based on international practice. His preferred option is a model that sees professional 

development as being the joint responsibility of Colleges and universities in partnerships 

that address the issue of specialist vocational pedagogy and curriculum knowledge. Such 

partnerships require complex relations between specialists in the appropriate disciplines, 

professional bodies, and curriculum specialists to avoid the dangers of generic training. 

Currently, South Africa has not developed this capacity. 

According to Papier (2010:04), one of the reasons for the lack of offerings of dedicated 

programs is that until relatively recently there was no policy on what form of educational 

training is required for college lecturers. The now-gazetted framework for new qualifications 
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envisages that all lecturers will progressively improve their qualifications up to graduate 

equivalence (RSA, 2013). It requires that all lecturers become qualified educators and not 

just have relevant work-oriented qualifications. The implications for lecturers are that they 

will need to engage in substantial study, beginning with a short Vocational Educators 

Orientation Programme (VEOP) and then progressively improving their qualifications. Two 

potential consequences emerge. Firstly, there is a risk that Colleges may decrease their 

connections to the world of work through the increasing focus on education over work-based 

qualifications. Currently, the identities of many lecturers are centered primarily on their 

subject disciplines or professions. For example, many of the lecturers interviewed in the 

engineering field saw themselves as artisans and engineers before they saw themselves as 

teachers. These identities may shift as they are involved in study programs. Secondly, 

lecturers who do not wish to become ‘teachers may leave the Colleges and increase the 

flow of skills out of the Colleges. In a more positive vein, many of the challenges related to 

the curriculum change and student transformation already discussed, are primarily 

educational challenges that could be addressed through better teaching and educational 

understanding. 

Potentially the poor student throughput and pass rates and challenges lecturers reported in 

their experiences of classroom and workshop interactions could be improved through more 

effective teaching and learning processes. Nowadays, technology application and 

integration have become a necessity in teaching and learning processes that demanded 

high technological knowledge. This study aims to assess the level of competency among 

TVET instructors by evaluating their professional knowledge based on the TPACK model. A 

mixed-method study on 300 TVET instructors in Malaysia was carried out to identify the 

level of TPACK and the factors influencing their knowledge.  

2.5. NATIONAL CERTIFICATE VOCATIONAL (NCV) OF SOUTH AFRICA  

Umalusi (2007:4) defines National Certificate (Vocational) as a certificate awarded as a final 

exit qualification at the end of Levels 2 to 4 on the NQF to candidates who have complied 

with national education policy on the National Certificate (Vocational) as published in the 

Government Gazette, No. 28677 of 29 March 2006, and amended as amended in the 
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Government Gazette No. 30287, of 12 September 2007. The impact of the NC (V) on career 

opportunities was embedded in the purpose of this program as captured by the Guidelines 

and Directives for Certification by Umalusi (2007:9). According to the guidelines, the purpose 

of the National Certificate (Vocational) was to enable students to acquire the necessary 

knowledge, practical skills, applied competence, and understanding required for 

employment: 

a) At an elementary level of a particular occupation or trade or class of occupation or 

trades in the case of Level 2 qualifications. 

b) At an intermediate level of a particular occupation or trade, or class of occupations or 

trades in the case of Level 3 qualifications. 

The study surveyed students who passed an exit level 4 to determine whether the purpose 

of the NC (V) programs had been achieved. Each of the qualifications on Levels 2, 3, and 4 

on the NQF had a minimum total of 130 credits as per the policy of Umalusi (2007:4). The 

qualification consists of two components, namely, the fundamental component, which 

formed the basis of all other learning and was, therefore, a compulsory 32 component, and 

the vocational component, which defined the specialization of the qualification. Levels 2, 3, 

and 4 qualifications on the NQF are all structured as follows: 

a) Fundamental component, 50 credits; Language, 20 credits; Mathematics or 

Mathematical Literacy, 20 credits; and Life Orientation, 10 credits to comply with 

the entrance requirements of higher education institutions. 

  

b) Vocational component, 80 credits; and 20 credits for each vocational subject to 

ensure the understanding of the graduates in all four vocational subjects. 

The duration and entrance requirements for each NC (V) qualification level are a minimum 

of one year of full-time learning and a maximum of three years. Entrance requirements for 

NC (V) Level 2 are Grade 9; or ABET Level 4 / NQF Level 1; or any recognized NQF Level 

1 qualification; or approved bridging program equivalent to NQF Level 1; or Recognition of 

Prior Learning Assessment program, which meets the basic requirements for access to NQF 
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Level 2. This entrance requirement accommodates students from general schools, technical 

schools, unemployed youth, and youth or adults with informal knowledge or experience that 

can be credited through the formal assessment process. The South African occupational 

and vocational education is a diverse system, unlike in other countries whereby there is a 

single system called Technical and Vocational Educational Training (TVET). The Further 

Education and Training colleges were traditionally designed to collaborate with industry by 

offering only theoretical knowledge to students particularly in the engineering field, which 

industry and colleges formed partnerships that allowed workers or apprentices to attend 

classes for about three months and then be at a workplace for nine months in a year until 

the apprentice qualified as an artisan in a chosen field. In the 1980s the industry training 

boards (NITBs) were established, which sought to close the gap between theory and 

practice by coordinating training within the industry with common chain value or products. 

The advent of the South African democracy ushered in the transformation of the training 

boards into Sector Education and Training Authorities (SETAs) 33 to be responsible for 

occupational training in the form of skills development. The HSRC 12th report of 2009 on 

the Centre for poverty, employment, and growth stated that these levels are integrated with 

the NQF, as stipulated by the South African Qualifications Authority (SAQA) Act, No 58 of 

1995. 

After the 2009 national elections, skills development, and higher and further education were 

drawn together under the purview of the new national Department of Higher Education and 

Training (DHET). This arrangement enhanced the prospects of the students undertaking the 

NC (V) program as the SETAs, Industry, and Colleges are managed and coordinated under 

one department. The article reports on espousing the virtues of SA’s vocational training 

option indicated that the national certificates were designed in consultation with business 

and industry, owing to the critical skills shortage and students exiting matriculation not 

having practical skills, and having to be trained to enter the workplace. In addition, it allows 

students more flexibility for future career choices 

(http://www.engineeringnews.co.za/article/false-bay-college). Regulation 8(1) of the 

National Standards Bodies Regulations of 1998, states, “Accordingly, the NC (V) Level 4 

intends to enable students to acquire the necessary knowledge, practical skills, applied 
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competence and understanding required for employment at an elementary level of a 

particular occupation or trade, or class of occupations or trades. It provides learning 

experiences in situations contextually relevant to the area in which the program was 

situated. The NC (V) Level 4 offered programs in the form of subjects that consist of 

academic knowledge and theory integrated with the particular skills and values specific to 

each vocational area”. 

2.6. HOW TVET COLLEGES LECTURES MAY USE A SET OF STRATEGIES TO 

IMPROVE CURRICULUM DELIVERY 

According to the South African Qualifications Authority (SAQA), the National Qualification 

Framework (NQF) is a framework that sets the boundaries, principles, and guidelines, which 

provide a vision, a philosophical base, and an organizational structure, for the construction 

of qualifications system (SAQA, 2012). Detailed development and implementation were 

carried out within these boundaries. All education and training in South Africa fit within this 

framework. It is a national resource, which represents an effort at integrating education and 

training into a unified structure offering recognized qualifications. South Africa's National 

Qualifications Framework (NQF) recognizes three broad bands of education: General 

Education and Training, Further Education and Training, and Higher Education and Training 

which is consists of 10 levels, as represented by the National Qualification Framework of 

SA (by SAQA). 

There have been three major drivers of the curriculum change process in colleges. Firstly, 

by locking the new Colleges into the NQF Levels 2, 3, and 4, a significant part of the work 

of the former Technical Colleges became ultra vires. This was because the Colleges offered 

the old National Technical Education (NATED)’s 550 curriculums which progressed from 

N1-N6, with the top levels at NQF Level 5. Technically this NQF level was in the Higher 

Education band and was thus the domain of universities and universities of technology. The 

reality was that Higher Education had little interest in offering courses at these levels and so 

for some time the status quo remained. However, the NATED curriculum needed significant 

revision since it was essentially twenty to thirty years old. This constituted the second 

pressure for curriculum change. 
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The third pressure on the curriculum was driven by the vision that the senior management 

in the national Department of Education at the time had for the Colleges. Given that the 

Colleges were now formally a parallel stream to the last three years of high school, the 

Department of Education felt that the primary mandate of the Colleges was to provide 

general vocational training for post-Grade 9 learners. A three-year full-time program, the 

National Certificate: Vocational (NCV) was designed at NQF Levels 2, 3, and 4, to cater to 

these needs. At Level 4, this certificate was deemed to be the vocational equivalent of the 

National Senior Certificate or matric. The NCV curriculum was promulgated after a relatively 

short development and consultation period in 2006 and was implemented in January 2007. 

At the same time Colleges were told to phase out the old NATED subjects. The NCV 

curriculum includes three compulsory elements which mirror the school curriculum, namely 

Mathematics or Mathematical Literacy, Communication, and Life Skills. In addition, the 

students then specialize in one of several streams including Civil Engineering, Electrical 

Engineering, Mechatronics, Engineering, Marketing, Finance, Management, Office 

Administration, Tourism, Information Technology, Hospitality, Agriculture, Safety in Society, 

and Education and Development. The nature of the knowledge underpinning the new 

curriculum has changed given both the introduction of new fields of study and the 

progression of the various disciplines. While the updating of the knowledge base is critical 

for the delivery of education and training of quality, there is additional pressure on the 

lecturers to update their knowledge. Most research shows how crucial the educators’ 

capacity to work with the knowledge requirements of a curriculum is, for successful 

implementation. It is unclear whether the lecturers in the Colleges were adequately 

equipped for the curriculum reforms; further research is required in this regard. While there 

were widely divergent responses to the curriculum changes, there was widespread concern 

amongst the lectures with whom s interacted, that the NCV was not sufficiently flexible to 

cater for the traditional College student. Already in 2005, the South African College 

Principals Organisation (SACPO) issued a statement commenting on the proposed new 

curriculum (at that stage referred to as the Further Education and Training Certificate 

[FETC]: Vocational). 
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In the statement SACPO pointed out that a three-year full-time program did not take 

seriously the urgency with which the country needed to deal with its skills crisis: Regarding 

the purpose of the proposed policy, it is SACPO’s perception that the document does not 

make specifically clear how the dire skills shortages in the fields of science, engineering and 

technology are going to be fore-grounded. The National Skills Development Strategy 

requires the providers of education and training such as FET Colleges to address these 

shortages by offering relevant, effective, and efficient education and training as a matter of 

urgency. If FET Colleges are going to be incentivized through recapitalization and other 

means, to focus their learning program provision towards the FETC (vocational) – three-

year qualification – SACPO believes that “occupational” training will suffer greatly and 

therefore limit the public providers, such as FET Colleges’, contribution towards shrinking 

the skills shortages in South Africa over the short term. Students will “qualify” at NQF Level 

4 without having attained the level of skill that would make them immediately employable 

e.g., licensed electrician (SACPO 2005). 

At the heart of SACPO’s concern lay the tension between colleges that were responsive to 

labour market needs by offering flexible courses that enabled employers to release staff for 

short blocks of time, versus the education departments’ vision of colleges as being primarily 

vocational and technical high schools. The structure of the NATED program used a trimester 

system that allowed students to move between college and work in a three-month cycle. 

Employers generally viewed this arrangement as being preferable in that they would have 

the benefit of the apprentice for blocks of time while the NCV student would effectively only 

be employable upon graduation. The SACPO statement also highlighted what became an 

increasing source of tension between Colleges and the Department.  

Colleges were told that their funding stream and recapitalization budgets would be linked to 

the enrolment of students on the NCV only. However, as many as 50% of students in the 

Colleges were not in the NCV program, and there was thus grave concern that the Colleges 

would not be financially viable. Indeed, as it developed, it became increasingly clear that the 

funding subsidy for NCV students was insufficient and Colleges that did focus entirely on 

NCV provision were placed at risk financially. Colleges that continued to enroll students into 

the old N-courses and those that offered separately funded skills courses through 
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partnerships with industry, government, or the SETAs, were better able to manage the 

resources and deal with staffing needs more flexibly. In some Colleges, the bulk of the 

students was not enrolled for the NCV. After the Colleges were transferred to the new DHET, 

there was an about-turn concerning the NATED programs, and the minister announced that 

these programs would be retained and would receive subsidies while all the offerings were 

reviewed. This was due to the strong preference from industry for the NATED curriculum 

and a general distrust of the NCV. However, this decision was largely reactive and triggered 

further reviews of both the NCV and NATED curricula. The confusion over the nature of what 

Colleges should be offering had an obvious impact on the staff. In some Colleges, senior 

managers were openly dismissive of the new NCV, and this hostility was tangible amongst 

staff. Lecturers’ identities were to some extent shaped by the programs they were working 

on, and distinct categories of staff began developing in the Colleges. New lecturers were 

employed to offer the fundamental subjects such as Communication, Life Skills, 

Mathematical Literacy, and Mathematics. These lecturers often had different backgrounds, 

coming from the world of education rather than from the workplace, and often had degree-

level qualifications. These patterns changed the nature of the workforce in the Colleges. In 

all, the curriculum reforms and pressures had a significant impact on the lecturers and 

changed how many were expected to work. But the curriculum reform also changed the 

students.  

The curriculum of Technical and Vocational Education Training (TVET) is designed based 

on a job title and plays an important role in producing skilled and semi-skilled manpower. 

Therefore, the effectiveness and the quality of the TVET system should be given priority to 

ensure the production of human capital full fills the requirement of the job market and 

industries. Alexander (2008) found that most improvement agendas related to training 

effectiveness and its quality did not emphasize education processes such as teaching and 

learning. A study done by Faruque (2010) found that among the causes of poor TVET 

system is its low quality of instructors, limited professional development program to improve 

content knowledge and pedagogical techniques as well as no control done over the quality 

of expertise. UNESCO-UNEVOC reported a similar problem found in the Malaysian TVET 

system where pedagogical aspects were not emphasized in the training of novice instructors 
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(Ehlers, 2010). To improve the quality of instructors, improvement to the professional 

development program is necessary by evaluating the current performance of TVET 

instructors. 

Although, much research had identified various types of competencies required by technical 

instructors, less was done to evaluate the performance of these competencies (Wan 

Nooraini, Wan Kamaruddin, and Mohammed Sani Ibrahim, 2010). Koehler, Shin, and Mishra 

(2012) stated that assessment on instructor performance specifically their professional 

knowledge has not been fully analyzed. Hence, this study was performed to fill in the gap 

by measuring the level and identifying the factors influencing the professional knowledge 

gained among TVET instructors. 

2.7. A PERSPECTIVE ON THE NEWLY INTRODUCED PROGRAMME 

The public TVET Colleges have been offering an exciting, modern, and relevant program of 

study in vocational programs (Department of Higher Education and Training, 2015). The 

vocational programs were the eleven high skills, high quality, and high knowledge programs 

that were introduced at FET Colleges in 2007. The programs were intended to directly 

respond to the priority skills demands of the modern economy. The National Certificate 

qualification is a full-year program at each of the NQF levels of study. A student is issued 

with a certificate on successful completion of each level of study. As indicated by the 

Department of Higher Education and Training (2015), the list below represents the eleven 

initial programs launched in 2007: 

i. National Certificate - Office Administration  

ii. National Certificate – Marketing 

iii. National Certificate - Finance, Economics & Accounting  

iv. National Certificate – Management 

v. National Certificate - Building & Civil Engineering Construction 

vi. National Certificate - Engineering & Related Designs 

vii. National Certificate - Electrical Infrastructure & Construction 

viii. National Certificate - Information Technology & Computer Science 
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ix. National Certificate - Primary Agriculture 

x. National Certificate - Hospitality  

xi. National Certificate – Tourism 

The aim was to analyze the first, second, and third cohorts of graduates of the NC (V) 

programs with the purpose to assess the impact made by the qualification on the career of 

the graduates. 

2.8. FACTORS THAT INFLUENCE LECTURERS MOTIVATION AT TVET COLLEGES 

Technological knowledge is an important competency required by every TVET instructor to 

produce alternative instructional methods. Thus, nowadays, technological knowledge is no 

longer seen as a tool used to facilitate teaching and learning processes but has become a 

necessity and compulsory knowledge every instructor must have (Mishra and Koehler, 

2006, 2008; Sahin, 2011). Unfortunately, King and Wang (2008) reported that instructors 

were lacking technological knowledge had led to an ineffective teaching and learning 

process besides failing to interconnect the whole learning process. Therefore, it is important 

to know the root causes of low technology integration in the teaching and learning process. 

Professional knowledge is specialized knowledge required to perform a specific type of job 

(Clarke and Hollingsworth, 2002). Just like any other profession, TVET instructors need a 

set of specific professional knowledge which includes knowledge of concepts, theories 

behind each practical application as well as a method to expand those pieces of knowledge 

to create a new one (Muttaqin, 2007). Professional knowledge distinguishes the knowledge 

required by a TVET instructor to an engineer (Ben-Peretz, 2011; Shulman, 1986; Thornberg, 

2008) and is used as a basis for the action taken and referred to when making a decision 

(Clarke and Hollingsworth, 2002). 

Literature on professional knowledge is broad, diverse, and was studied from various 

perspectives (Ohi, 2007). The nearest model that fits the teaching profession of TVET 

instructors is the professional knowledge framework proposed by Mishra and Koehler (2006) 

on the Technological Pedagogical Content Knowledge (TPACK). TPACK framework 

emphasizes technological knowledge and technology integration in the whole process of 
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teaching and learning. It is also an expansion to the Pedagogical Content Knowledge (PCK) 

model by Shulman (1987). According to Mishra and Koehler (2006), to integrate technology 

effectively, an instructor must be fluent in all seven dimensions of professional knowledge 

namely, the Pedagogical Knowledge (PK), Content Knowledge (CK), Technological 

Knowledge (TK), Pedagogical Content Knowledge (PCK), Technological Pedagogical 

Knowledge (TPK), Technological Content Knowledge (TCK) and Technological 

Pedagogical Content Knowledge (TPACK). TPACK model was selected as a basis for TVET 

instructor professional knowledge since the TVET curriculum involves a lot of high-tech 

machines and technical equipment (Guthrie, Harris, Simons and Karmel, 2009; Muttaqin, 

2007) particularly in practical training that requires high technological knowledge.  

The teaching and learning orientation uses a lot of hands-on application, emphasizes 

building experience, and promotes collaboration. Besides, the TPACK model also has been 

identified as an agent of multi-disciplinary integration which currently are taken at separate 

entities by most instructors (Francis, 2010). Covey (2011) mentioned that to solve the most 

difficult problems or to come up with an effective solution, one should be able to synergize 

all the options or choices available and come up with a hybrid solution known as the third 

alternative. Several variations of findings had been reported on the level of professional 

knowledge gained. Shaharom and Salwah (2010) found that new Physic teachers had 

moderate PCK while the study by Yeo and Siti Sara (2010) stated that student teachers had 

high Pedagogical Knowledge. Female teachers were found to have higher Pedagogical 

Knowledge (PK), but lower technical knowledge (TK) as compared to male teachers (Low, 

1999; Shaharom and Faridah, 2010). Therefore, a study is needed to assess and capture 

the performance of TVET instructors so that an improvement to the TVET system quality 

could be done. 
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2.9. CRITICAL ANALYSIS AND EXAMINATION OF LECTURERS MOTIVATION AND 

STUDENT’S PERFORMANCE AT TVET COLLEGES 

2.9.1 Attitude and motivation of students  

Motivation to learn is one of “the most powerful factors affecting attitude to education, 

lecturers and the author of a classic study of successful language learning (Naiman et al., 

1978) concluded that the most successful students are not necessarily those to whom a 

language comes very easily; they are those who display certain typical characteristics, most 

of them associated with motivation: positive task orientation, ego involvement, need for 

achievement, high aspirations, goal orientation, perseverance, tolerance of ambiguity”. As 

a result, from this information, the underlying motivation and good attitude to study the 

language are mainly influential. 

Students must know what they need or must learn the new skill as the best motivation comes 

from within. To use motivation as a driver, goals will be a destination. Targets or goals may 

enhance inspiration to learn and assist set clear expectations. Such as what is to be 

attained? By what time? What would be the service or product? What is required to get 

there? Since students expect themselves to prosper, not only set targets but track them. 

Tracking status or progress will assist to visualize achievement and it will increase 

motivation, mostly during the struggle. This will also help to develop another vital ingredient 

of a positive attitude to learning. 

2.9.2 Increasing the level of achievement for students  

Research shows that school-level factors (for example size, resources, and culture) may 

have a huge impact on the performance (Mbugua et al., 2012; Sa’ad, Adamu, and Sadiq, 

2014; Howie, 2003). 

Students should be assessed regularly during the learning process and again, after the 

learning process by summative and formative and assessment, constant feedback must be 

provided to all stakeholders after each assessment, the question paper must be up to 

standard and relevant according to the learning outcomes and subject outcome of that levels 
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as well as the instructions on the question paper must be clear, unambiguous, and easy to 

interpret. The feedback loop concept should be utilized during students and lecturers 

simultaneously gathering as well as analyzing the student learning information to evaluate 

where students are and where they require an educational support improvement. Lectures 

must self-assess how well they always perform their duties to ensure constant recognition 

of students’ strength and create a climate of mutual respect. The lecturer must establish a 

culture of evidence and justification in their classrooms. And, again lecturers must take steps 

to ensure that all students are always engaged in the academic content as much as possible. 

2.9.3 Lack of teaching and learning resources  

Shortage of teaching or learning material has also been noted as one of contributing factors 

towards poor performance in level 4’ subjects (Miheso, 2002; Mbugua, Kibet, Muthaa and 

Nkonke, 2012; Sa’ad, Adamu and Sadiq, 2014; Tshabalala and Ncube, 2016). According to 

studies that were conducted in Kenya, Nigeria, and Zimbabwe respectively by Miheso 

(2002) indicates that exposure by both teacher and students to a variety of textbooks lead 

to better performance in other subjects. Sa’ad, Adamu, and Sadiq (2014) argue that 

overcrowded classes and a shortage of qualified teachers also contribute towards poor 

performance in other subjects. A lack of resources, including the provision of appropriate 

textbooks, could have a real impact on students’ education. 

According to Yusuf and Soyemi (2012), insufficient funding is one of the challenges for 

implementing curriculums in TVET institutions. In addition, Okoroafor (2010), found that 

some of the challenges for implementing the TVET curriculum include inadequate 

infrastructure, lack of sponsorship, lack of rewards for excellence, and inadequate timing. 

Furthermore, Nwogu and Nwanoruo (2011), Odu (2011), and Okebukola (2012) argue that 

the problems of TVET are more, and amongst others includes inadequate material 

resources and human capital in terms of quantity and quality. 

 2.9.4 Lecturers views on students’ performance  

Lecturers’ perceptions of students are a contributing factor to achievement (Tsanwani et al., 

2014). Lecturers’ causal attributions have a latent influence on students’ attributions through 
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their (teachers) actions (Baştűrk, 2016). Lecturers should be careful about the way they 

describe the performance of their students. 

Technical Vocational Education and Training (TVET) in the Republic of South Africa has 

undergone major structural, institutional, and curricular changes over the recent last 

fourteen (14) years. Many findings revealed a lack of compatibility between student type, 

curricula reforms, and lectures’ adaptability to the reform. Moreover, this research revealed 

unintended consequences of educational changes and the existence of tensions between 

perceptions, experience, and vision of students and lecturers with the national vision of skills 

development for the republic’s economic paybacks. 

2.10.   CHAPTER SUMMARY AND CONCLUSION 

In this chapter, I discussed relevant available literature on the quality performance for 

National Certificate Vocational (NCV) in TVET colleges. TVET and NCV were fully and 

extremely analyzed and followed up by discussions on strategies for improving student 

performances at TVET colleges as while as the processes of teaching and learning at TVET 

colleges. Additionally, this chapter evaluated how TVET college lectures use a set of 

strategies to improve Curriculum delivery and explained the factors that influence teacher 

motivations at TVET colleges. Finally, this chapter critically analyzed lecture motivations and 

student performances in the TVET colleges. The next section presents the study findings. 
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CHAPTER 3: RESEARCH DESIGN AND METHODOLOGY 

3.1. INTRODUCTION 

Chapter 1 of this study outlined the way under which this research study was conducted, 

while chapter 2 outlined the literature review which was conducted. This chapter deliberates 

the research philosophy, the research design, and the research strategies. It further explains 

the target population, sampling method utilized, the sample size, rationale regarding the 

choices of both the participants and the research site. This was followed by deliberations on 

the research instrument, analysis of data methods used, and validity and reliability of this 

research study. The quality measures of conducting this study were considered throughout 

the study and ethical considerations which were upheld are also discussed in this chapter. 

Briefly, owing to the nature of the stated research questions, this qualitative study was 

located within the interpretive/constructivist paradigm. 

3.2. THE RESEARCH PHILOSOPHY 

The study by Zukouskas, Vveinhard, and Andriukaitiene (2018:123) argues that the most 

important part of research methodology is research philosophy. Igwenagu (2016:06) asserts 

that “research methodology can be defined as a set of systematic techniques utilized in the 

research study”. According to Almalki (2016:290), the research methodology is a guide 

relating to how research is conducted. Three key research paradigms are quantitative, 

mixed methods, and qualitative approaches. 

According to Almalki (2016) “quantitative research is a methodical empirical investigation of 

the observable phenomena via statistical, mathematical, computational techniques”. The 

most important goal of quantitative research is to enhance and employ theories, 

mathematical models, and hypotheses concerning the phenomena. Quantitative research 

is used to quantify the problem by producing numerical data which may be transformed into 

usable statistics. Additionally, it can be used to quantify attitude, behavior, opinion, and other 

distinct variables and oversimplify the conclusion from a greater population sample. 
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Secondly, the other research paradigm is mixed methods research. Bacon-Shone (2015) 

asserts “mixed methods research as an empirical research that encompasses collecting, 

analyzing, and integration of both quantitative and qualitative data”. Lastly, the third and final 

research methodology is the qualitative research approach. According to Bacon-Shone 

(2015), qualitative research can be a systematic technique of observation to get 

nonnumerical data. Adhikari (2018) asserts that the qualitative research method may refer 

“to the meanings of concepts; metaphors, definitions; symbols; descriptions and features of 

things and not to their measures”. Moreover, Adhikari (2018) asserts that both qualitative 

and quantitative research methods vary principally in; the kind of data collection instruments 

they use, their analytical objectives, the kind of data they offer, and the degree of flexibility 

built in the study design. The Table below 3.1, illustrates some of the differences between 

qualitative and quantitative research approaches: 

Table 3.1: Differences between quantitative and qualitative research approaches 

 

Authored by Adhikari (2018) 
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In this study, I used qualitative because the key aim of this research study was to analyze 

the quality of performance outcomes for national certificate vocational at Capricorn Seshego 

TVET College in Limpopo Province. In the short term, the key objective of this research is 

not to investigate the effects but rather to analyze and subsequently describe quality 

performance outcomes. In this study, a qualitative approach was conducted based on the 

interview questions by allowing for numerical analysis and treatment of structured data 

collected from the campuses within Capricorn TVET colleges in Limpopo Province. The 

qualitative approach enabled this study to analyze the effects of the quality of performance 

outcomes for national certificate vocational. 

3.3. THE RESEARCH DESIGN 

Akhtar (2016:67) asserts that “research design may refer to a framework of methods and 

techniques carefully chosen by a researcher to combine various components of the research 

rationally so that a research problem is effectively and efficiently handled”. The research 

design provides understanding concerning how to perform or conduct research using a 

specific methodology. Several research designs which the researcher may well use in 

conducting the research are “exploratory”, “explanatory”, “descriptive”, “Case Study” and 

“experimental”. 

The study by Akhtar (2016:75) indicates exploratory research as interim research to explain 

the precise nature of the problem planned to be resolved. “Exploratory research is utilized 

to safeguard that additional research is considered during an experiment stage as well as 

determining the research priorities and collecting data which can be difficult to take note of 

without exploratory research” (Akhtar, 2016:75). Explanatory research is research 

conducted in respect of the problems which in the past were not well examined or 

researched; generates operational meanings; and offers a better-researched model 

(Adhikari, 2018). Akhtar (2016:75) indicates that “experimental research is the study that 

strictly adheres to a scientific research design”. On the other hand, Akhtar (2016:74) asserts 

descriptive research to be a research method that describes physiognomies of the 

population that is examined or researched. Furthermore, Akhtar (2016:74) indicates that “a 
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descriptive research emphasis greater on a ‘what’, of a research subject rather than a ‘why’ 

of a research subject”. 

In this study, the research design was done based on descriptive research because the key 

aim of this study was to analyze the quality of performance outcomes for national certificate 

vocational at Capricorn Seshego TVET College in Limpopo Province. This same study was 

highly concentrated on the “what” hence it was conducted based on a descriptive research 

design 

3.4. THE RESEARCH STRATEGIES 

As stated above, the research design of this research study was conducted through a 

descriptive research design. Hale (2018) found the three types of descriptive research 

design to be a “survey”, “case study” and “observational”. Whereas the study by Adhikari 

(2018) asserts that the “case study approach is particularly useful when there is a need for 

an in-depth examination of people or groups of people, or a phenomenon of interest, in a 

natural, real-life context”. Furthermore, on the case study, Hale (2018) indicates that it may 

include a detailed study of people or just a person whilst with an observational method 

(which is sometimes called field observation) human and animal behaviours are thoroughly 

observed. On the other hand, Hale (2018) indicates that in a survey method research, 

participants or respondents answer and respond to questions “administered through 

interviews or questionnaires; and after the participants responded to the questions, the 

researcher characterizes the responses provided by them”. 

In this study. I chose the case study research design because the key aim of my study was 

to analyze the quality of performance outcomes for national certificate vocational at 

Capricorn Seshego TVET College in Limpopo Province. In simple terms, given the nature 

of my research, which involved collecting information through face-to-face interactions with 

participants, I found the case study to be the relevant one as it allowed me as a “qualitative 

researcher, to gather high level and detailed data which combined both objective and 

subjective information, thus enabling an in-depth understanding of the data” (Adhikari, 

2018). The case study was both appropriate and relevant for this study. 
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3.5. TARGET POPULATION 

Alvi (2016:11) asserts that “the target population is all participants found to meet a condition 

specified for a research investigation”. A population is a complete group of potential 

participants or respondents to whom the researcher of the study wants to offer the findings 

of the conducted study. In this study, a target population would be 47 lecturers who 

specialize in different programs, 475 students at Capricorn TVET College, at Seshego.  The 

combined 522 of the target population illustrated in table 3.2 below, represent 100% of 

lecturers (47) and 100% registered level 4 students (475) as of 28 February 2021. 

Table 3.2 Summary of headcounts as of February 2021 

Name of department/section Number 
of level 4 
students 

Number of 
NCV 
lecturers 

Electrical Infrastructure and Construction 150 18 

Civil engineering and Building Construction 125 12 

Engineering Related Design 125 12 

Process Plant Operation  75 5 

Total Population (Students & Lecturers) 522 

Table based on the data from Capricorn TVET College 

3.6. SAMPLING 

Alvi (2016:11) asserts that “sample can refer to the group of a smaller number of 

respondents chosen from the population for investigation purpose. Sampling is a process 

by which the sample is pulled out from the population”. Moreover, Sarstedt, Bengart, 

Shaltoni, and Lehmann (2017:02) found that “sampling strategy is a plan set to ensure that 

the sample used in the research represents the population from where the researcher drew 

his or her sample”. Masoga (2013:51) indicates that “there may be challenges met when it 

is not possible to survey the entire population and states that sample surveys are 

alternatively valid through the following circumstances”: When it is unlikely to survey the full 

population; when the researcher encounters budgets constraints to survey the complete 
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population; and when the researcher composed all data but quickly requires the outcomes 

of the research study. 

Masoga (2013:51) indicates that the main broad classes of sample designs may be 

probability and non-probability sampling. “Probability sampling may be defined as a 

sampling technique, under which, a sample from the large population is chosen using a 

method following the theory of probability” (Sarstedt et al., 2017:02). Moreover, a probability 

sampling design is most important as it avoids bias as entirely respondents or participants 

from the population have a chance to be selected. However, on the other hand, “non-

probability sampling design can be defined as a sampling technique, by which, members 

are chosen based on non-random methods” (Masoga, 2013:53). Non-probability sampling 

design is less likely than a probability sampling design to provide or offer a representative 

sample. In simple terms, the prospects of bias in “non-probability sampling” design are quite 

high as opposed to “probability sampling design”. Sarstedt et al. (2017:02) assert that “the 

followings are 4 main methods of probability sampling: 

i. Simple random: It is a method whereby every population element has an equal 

chance of being selected into the sample. 

ii. Systematic: it is a method that chooses an element of the population at the beginning 

with a random start and following the sample fraction choose every kth element. 

iii. Stratified: it is a method that divides the whole population into sub-groups and then 

makes use of simple random on each sub-population; and 

iv. Cluster: Through this method, the entire population is divided into internally 

heterogeneous sub-populations.” 

Additionally, Masoga (2013:53) argues that “the main types of non-probability sampling are 

as follows: 

i. Accidental sampling: this method is a convenient kind of sampling as members of the 

population who are available for research purposes can become respondents. 

ii. Haphazard sampling: in this method, samples are cheap and quick, which includes 

things such as interviews with individuals on the streets. 
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iii. Snowball sampling: it is based on the analogy of a snowball that begins small but 

becomes bigger as it rolls and picks up additional snow. 

iv. Purposive sampling: it is used when the researchers rely on their experiences of 

previous research findings to deliberately find units of analysis, in such a way a 

sample they achieve may be considered as being representative of the respective 

population.”    

The above-cited discussions are justification for selecting the sampling method employed in 

this study, rather than surveying the whole population of interest. In this study, the purposive 

sampling design was used. There are four (4) programs or departments which this study 

focused on, at Capricorn TVET College, and the sample size of this research comprised of 

lecturers and students. It was purposefully selected to analyze the effects of the quality of 

performance outcomes for national certificate vocational. The sample of this study 

comprises of 40 participants, which are made of twenty (20) females and twenty (20) males. 

I initially intended to sample 60 participants. However, I learned during the data collection 

phase that some students and lecturers were not interested in partaking in this study. I ended 

up with a total of 40 participants who indicated their willingness to participate in the semi-

structured, face-to-face interviews. Participants were either lecturers or students based at 

the targeted: electrical infrastructure and construction; civil engineering and building 

construction; engineering-related design; and process plant operation. Masoga (2013:53) 

asserts that “using a small sample was sufficient to present the complexity of the information 

provided by the participants”. 

Table 3.3: Unity of Analysis 

Participants 
per faculties 

Electrical 
Infrastructure and 
Construction 

Civil engineering 
and Building 
Construction 

Engineering 
Related Design 

Process 
Plant 
Operation 

Lectures 1 1 1 1 

Students 9 9 9 9 

Total 
Interviewees 

10 10 10 10 
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The four focus group interviews comprised both students and lecturers from the targeted 

faculties. There were 10 participants in each focus group 

3.6.1 Selection criteria 

I utilized the following selection criteria for the participants. The participants had to be either 

lecturers or students in the faculties of electrical infrastructure and construction; civil 

engineering and building construction; engineering-related design; and process plant 

operation. The participants are active students or lecturers in the targeted faculties as of 28 

February 2021. These participants are either students or lecturers for NCV level 4’s in the 

respective faculties. 

3.6.2 Positioning myself in the study – critical reflection 

Almalki (2016) asserts that “qualitative research study is affected by whether the researcher 

is part of the research study and shares the participants’ experiences”. My position as a 

lecturer in the TVET college that was in the process of transforming and the participant’ of 

this particular study posed a challenge but was beneficial to the study. I had been lecturing 

at TVET for over 5 years and, thus, it was possible that my personal experiences, beliefs, 

and knowledge may have hindered the process of co-constructing meanings or it might have 

led to biases. As found by Masoga (2013:54) “my handling and presentation of the data may 

have been better if I had been an outsider, as I may not have considered the complex 

meanings and contribution to the understanding both of my research topic and of the 

process involved in the creation of the new knowledge that was emerging”. Nevertheless, I 

need to highlight that I was unfamiliar with certain experiences under this study. Being 

unfamiliar with the respective participant’s experiences assisted me to approach the 

researched topic from a different and fresh viewpoint, whilst posing new questions. 

Moreover, I should emphasize that my experience of studying the unfamiliar had its 

advantages and disadvantages. 

The advantages that I enjoyed included my familiarity with the sampled TVET college, while 

the sampled participants did not view me as an outsider. I am of the view that being an 

insider helped and developed the quality of this study as my experience and knowledge in 
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the sampled faculties within Capricorn TVET College helped me in developing proper 

questions which were of significance to the investigated topic (Shai, 2017:50). Moreover, 

the process of recruiting the sampled participants was not as difficult as it may otherwise 

have been, because as an “insider”, I had complete access to invite the participants to be 

part of my study. Nevertheless, I was very careful and cognizant of the impact my position 

may have on this study. Most importantly, I focused on the following factors, namely, “self-

knowledge and sensitivity and creating relevant knowledge, while I carefully monitored 

myself to find a balance between the personal and seeking information as an outsider” 

(Masoga, 2013:55). 

3.7. DATA COLLECTION METHODS 

Data collection “refers to how the data required to answer the research question(s) is 

gathered” (Shai, 2017:50). In this section, I deliberate the actual collection process and the 

steps covering the process. 

 

3.7.1. Seeking consent 

 

The first step in gathering the requisite data involved requesting permission from the relevant 

authority of the participating TVET college and the intended participants (Trigueros and 

Sandoval, 2017:01). Thus, letters requesting such permission were sent to the Faculty of 

Education Ethics Committee. As soon as the permission had been granted, I organized 

meetings with the participants on different dates. At these arranged meetings the purpose 

of the study was described, and I then obtained the consent of those who volunteered to 

participate in this study. Discussion on the ethical procedures undertaken is in section 3.13 

of this chapter. 

 

3.7.2. Face-to-face semi-structured interviews 

 

The main source of the needed data was semi-structured, in-depth interviews which I 

conducted (Masoga, 2013:56). “The semi-structured, face-to-face interviews are preferred 

by many researchers as they are not following any particular order of questioning whilst the 
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questions may be adapted, and supplementary questions asked to probe and explain the 

participants’ responses” (Fraser, Fahlman, Arscott and Guillot, 2018,262). The interview 

schedule recapped me of the main themes that I ought to cover through the interviews. 

Heale and Twycross (2015:67) concur that “face-to-face interviews enable the researcher to 

develop a relationship with the participants, they yield the highest response rates of the 

percentages of people agreeing to participate and enable the researcher to gain participants’ 

cooperation and encourage them to respond honestly”. The face-to-face interviews assisted 

me to clarify ambiguous answers as well as to seek follow-up information. Significantly, the 

face-to-face and semi-structured interviews assisted to create a relationship with the 

respondents. 

 

Face-to-face and semi-structured interviews were suitable for gathering the requisite data 

as they offered opportunities for personal and direct verbal encounters between me, as the 

researcher, and the respondents of this study (Fraser et al., 2018:62). As the investigator, I 

had the opportunity to observe visual clues, such as body language and levels of discomfort 

and comfort. It enabled me to have full control of the interview process. The participants who 

were interviewed included students and lecturers from the targeted faculties. At the time of 

this study, all participants were fully active in their respective schools or faculties as either 

students or lecturers. The interviews were conducted at a time and place convenient to the 

participants with the interviews being conducted after or before their respective classes so 

that they are not interfering with their studies. 

 

Averagely, interviews took between 45 to 60 minutes. The longest interview took 60 minutes 

(1 hour). In some instances, the partakers seemed not to be willing to partake in the 

interview. Furthermore, I noticed that some of the partakers were fearful and hesitant about 

voicing their honest opinions as they felt that I was seeking information on behalf of the 

management of Capricorn TVET College. As a researcher, I managed such situations by 

“explaining the purpose of the research and assuring the participants of the confidentiality 

and anonymity of the data” (Masoga, 2013:56) 

 

As the investigator, I formulated a set of predetermined, open-ended questions and I made 

use of the interview schedule as my guide during the interviews with the respondents. 
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Regardless of the in-depth information that the interviews offered for the study, I bore in my 

mind caution that interviews might result in unreliable and biased information because as 

the researcher, I could have prejudiced the respondents to give answers I wanted to hear. 

To avoid this, I encouraged all the respondents “to feel free, to share relevant information 

and to be sincere in doing so by assuring them that all the information was confidential and 

would be used for research purposes only” (Heale and Twycross, 2015: p. 67). Moreover, 

as the investigator, I only asked questions that were contained in the interview schedule, 

and I further used probing for clarification and depth. Through the permission of the 

respondents, I audio-recorded the interviews and took notes throughout the interviews. 

Fraser et al. (2018: p. 62) concurred with the taking of notes by saying that “taping recording 

and capturing non-verbal clues are extremely important data gathering techniques for a 

qualitative study”. 

 

3.7.3. Document analysis 

 

I analyzed documents related to this study as an extra source of data for the research. The 

purpose of the document analysis was to substantiate the information from the interviews. 

Heale and Twycross (201567) assert that document analysis is “a qualitative method which 

is used to collect data by analyzing written materials that contain information relevant to the 

research topic”. Document analysis remains an imperative source of evidence and I carefully 

chose it because of the informative value of the method. The process of document analysis 

aided me as the researcher, to reveal themes important to this study, whilst it further helped 

me to find evidence to compensate for the weaknesses of the interviews. 

 

Moreover, I analyzed several forms of written documents on the quality performance 

outcomes for national certificate vocational from TVET colleges with the main aim of 

shedding light on the critical ways to improve the performance of teaching and learning. The 

written data sources I used comprised of newspaper articles, published and unpublished 

documents, and policies (Fraser et al., 2018:62), that linked to the improvement of quality 

performances by national certificate vocational students at TVET colleges. The exploration 
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of the gathered documents helped me as a researcher, with background information both 

on the national certificate vocational and the performance of respective students. 

 
Documents can be a very important source of data in interpretative case study research. 

Shai (2017: p. 50) caution on the gaps that can arise when documents are analyzed, for 

example, as a poor organization and biased, misinterpretation of information and selective 

interpretation by the researcher. I addressed these weaknesses in this study by using 

documents applicable to the researched topic. This process comprised the evaluation of the 

quality of the documents to determine the credibility, authenticity, representativeness, 

accuracy, and meaning of the documents being studied. Furthermore, I used a critical eye 

to establish the meanings of the documents; the relevance of documents to the research 

problem and purpose, and their contribution to the issues being analyzed. As indicated by 

Trigueros and Sandoval (2017: p. 2) “a clear and planned method of analyzing the relevant 

documents minimizes the issues and challenges that may be encountered”. 

 

Furthermore, I made use of the field notes and a reflective diary throughout the process of 

data collection to write reflections that captured the meanings of the interview discussions. 

 

3.7.3.1. Field notes 
 
Writing the field notes throughout the research process was important and it helped me to 

excel with the interviews. Through the data collection process, I wrote down some notes 

during each interview I held with the respondents. These notes of our discussions assisted 

me to clarify grey areas. Furthermore, they stirred new thoughts during the data collection 

and data analysis as well as during the presentation and interpretation of the findings. 

Additionally, I documented the confusions and frustrations I encountered in the field (Heale 

and Twycross, 2015:67). With the permission of the respondents, I audio-recorded the 

interviews in case I missed something in my notes. 

 

After each interview, I e-mailed the interview transcripts to the participant for authentication. 

I have also made use of the feedback material to confirm and expand the interpretation of 

the data during the analysis process ((Fraser et al., 2018:62). I recorded the respondents’ 
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keywords; phrases and statements verbatim to permit their respective sounds or voices to 

be heard. These field notes assisted me to develop new questions, if any were considered 

necessary, after the questions in the interview schedule had been asked and recorded. 

3.7.3.2. Reflective diary 

Masoga (2013:56) suggested that “the researcher keep a reflection diary to write down 

thoughts and reflections on the research experience”. I kept a reflective diary from the 

beginning of my research journey and a key plan was to utilize it during the data collection 

and data analysis processes. Nevertheless, the thoughts and reflections that I documented 

in this diary were not analyzed. The main aim of this diary was to assist me to endlessly 

check if I were doing the right thing during the research, both ethically and methodologically 

and ethically. 

3.7.3.3 Data collection instruments 

 

I conducted face-to-face and semi-structured interviews in this study. Heale and Twycross 

(2015, p. 67) assert that document analysis is “a qualitative method which is used to collect 

data by analyzing written materials that contain information relevant to the research topic”. 

Document analysis remains an imperative source of evidence and I carefully chose it 

because of the informative value of the method. The process of document analysis aided 

me as the researcher, to reveal themes important to this study, whilst it further helped me to 

find evidence to compensate for the weaknesses of the interviews. The interviews were 

conducted at a time and place convenient to the participants with the interviews being 

conducted either after or before their respective classes so that they are not interfering with 

their studies. Averagely, interviews took between 45 to 60 minutes. The longest interview 

took 60 minutes (1 hour). In this study, both recorder and diary were used to collect and 

record the data. 

3.8. PILOT STUDY 

Fraser, Fahlman, Arscott, and Guillot (2018:261) defined a pilot study “as a trial run or a mini 

version of a full-scale study done in the preparation of a final or complete study”. According 
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to Fraser et al. (2018:261), the pilot studies are specific pre-testing of research instruments 

such as questionnaires or interview schedules. Fraser et al. (2018:261) assert that “the 

purposes of the pilot study are. 

i. To check the approaches to be used. 

ii. To obtain data on which the actual sample size will be based. 

iii. To check whether you have selected the finest methods to measure dependent 

variables. 

iv. To ensure that the methods to be used in the study are feasible. 

v. To check whether the independent variable of the study is manipulated accurately. 

vi. To check whether the test and or measure are appropriate; and 

vii. To check whether the participants in the study fully understand the directions as well 

as what they are expected to do.” 

A pilot study assisted the researcher to refine a research instrument; to ensure that 

respondents are not encountering problems in responding to the questions, to ensure that 

there are no issues in respect of weighing the validity of the respective questions. 

Furthermore, a pilot study assists in capturing the data; and to check the research methods, 

and ultimately ensuring that there are feasible for this research. In respect of this study, a 

pilot study was conducted from 10 participants (students and lecturers) from Capricorn 

TVET College to ensure and verify whether the targeted participants understood the set 

questions. Most importantly, respondents of the pilot study were offered chances to add any 

ideas before the final questions were circulated to the sampled respondents. The feedback 

from the pilot study conducted for this research was used to effect corrections and 

adjustments to the research instrument. Nevertheless, the entire selected 10 participants 

who partaken in the pilot study of this research; praised the set questions as being very 

fruitful, clear, and straightforward. Participants of this research’s pilot study only suggested 

simplicity regarding the language used on the questions for them to be easily understood. 

The pilot study’s participants suggested that instead of using “criticized publicly” 

terminology, the word must be paraphrased to read as “criticized in front of the class”. 

Recommended changes were actioned. 
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3.9. DATA ANALYSIS 

According to Shai (2017:50) “data analysis is a process in which the researcher makes 

sense of the data which has been collected”. The key aim of the data analysis is to reduce 

the composed data into smaller themes. As stated by Shai (2017:50), the identification of 

themes is the most vital task in qualitative research data analysis. Kumar and Yale 

(2016:1644) describe them as “umbrellas” under which the researcher categorizes 

information before, during, and after the data collection. This study made use of ongoing 

and inductive data analysis with the data being analyzed during the collection process to 

make sense of the raw data to develop the themes and concepts developing from it. As 

indicated by Fraser et al. (2016:262), “the essence of inductive analysis in qualitative data 

is to make room for findings to emerge from the significant themes inherent in the raw data 

codes”. In this study, I used both the research questions and the concepts from the 

conceptual framework underpinning the study. 

Figure 3.1: Data analyses Plan 

 

Figure 3.1: Study Plan for Qualitative Data Analysis, adapted from Bloomberg and 

Volpe (2016) Road Map for the Process of Qualitative Analysis: An Outline (p. 195). 

Analysis Creswell (2013) considers “validation in qualitative research as a process 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

Review and explore qualitative data (structured face to face (f2f), observations 

to identify bid ideas about poor performance outcomes of NCV Level 4‘s 

programme at Capricorn TVET college at Seshego campus in Limpopo 

Re-read and examine data, code data, place coded data in 

categories 

Memo/Journal, 

diary notes 
Data summary Tables Inter -Rater 

Reliability 

Revise Coding scheme; Add, 

Eliminate, and/or Collapse codes 

Report Findings 

Step 1 

Step 2 



 

48 | P a g e  

 

where researchers assess the accuracy of the investigation if it closely describes the 

participants” 

 

Creswell (2013) considers “validation in qualitative research as a process where 

researchers assess the accuracy of the investigation if it closely describes the participants’ 

perceptions”. Validation strategies are used to make sure researchers use systemic 

procedures depending on the qualitative approach used (Creswell, 2015; 2013). “Often, the 

most rigorous qualitative research uses triangulation of multiple methods and sources to 

shed light on a theme or perspective” (Merriam and Tisdell, 2016; Creswell, 2015; 2013). 

Bloomberg and Volpe (2016) describe how surveys, interviews, observations, focus groups, 

critical incidents, and document reviews are a means to accomplish triangulation. This study 

used surveys, interviews, observations, and an extensive artifact review for its analysis. 

In this study, I used the thematic data analysis procedure. According to Kumar and Yale 

(2016:1644) “thematic data analysis is an advantageous way of organizing and analyzing 

the information collected in the research. This is a data analysis approach that comprises 

the creation and application of codes to data”. Kumar and Yale (2016:1644) assert that 

coding in the research context refers “to the process of marking different categories of data 

with symbols, descriptive words or unique identifying names”. In this research, the data 

gathered from the interview transcripts, policy documents, field notes, and recorded audios 

were properly analyzed. I analyzed the data through the following six major phases: 

“familiarity with the data”, “generation of codes”, “searching for themes among the codes”, 

“reviewing the themes”, “defining and naming the themes” and “producing the final report”. 

 
In this study, the data were analyzed in the following manner. I recorded the interviews 

verbatim and played or listened to the recordings repeatedly for clarity and familiarity to aid 

me to derive the best understanding possible from the collected data. After that, I coded the 

data by looking for specific words from which themes were identified (Fraser et al., 

2016:262). Immediately after the coding, I combined the codes to form groups, which I then 

sorted into themes, and sub-themes that aligned with this study’s research questions. These 
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themes were formed from very careful scrutiny of the data about the themes that would 

emerge inductively from the literature review of this study 

 
I deemed an inductive thematic analysis to be proper and suitable for this study because 

the study intended to reveal answers from the data which had been composed, simply to 

highly understand and deliberate the topic of this research.  My analysis of the data 

encompassed “working with data, organizing it, breaking it into meaningful units, 

synthesizing it and searching for patterns, discovering what is important and what is learned 

and deciding what to tell others” (Kumar and Yale, 2016:1644). Moreover, it is imperative to 

highlight that the data analysis, as well as interpretation exercise, was an ongoing process 

that was interwoven with the data collection process. As highlighted earlier on, I conducted 

the interim data analysis and interpretation during a review of the data every time I returned 

from the fieldwork. 

 
The data analysis process assisted me as the investigator of this study to check whether 

the data I was gathering was proper (Fraser et al., 2016:262). Most importantly, I must 

indicate that an extensive analysis of data was assumed after I had done most of the data 

collection. To be on par with the data I immersed myself in the data by reading through every 

text line by line. It highly helped me come to an in-depth understanding of the data. It is 

imperative to narrate the findings by making use of the existing theories to check and 

determine whether they stand to be true or false. 

3.10. VALIDITY AND RELIABILITY 

Masoga (2013:54) define reliability as “something to do with the precession and accuracy of 

a measurement procedure that a study is using. The reliability of instruments that yield 

quantitative data may be an appropriate measure criterion for evaluating its adequacy or 

quality. It is established when a first test as well with a re-test gather the same results when 

the same participants are given the scores under similar conditions”. Heale and Twycross 

(2015:66) assert that validity may be an extent, to which, a concept is accurately measured 

in the quantitative research study. Validity relates to the uniformity of a measure. 

Furthermore, the study by Masoga (2013:54) indicates that the respondents partaking in an 
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instrument meant to measure motivation must always or almost have the same answers 

each time the tests are done and retested. 

In this study, the questionnaires were made relatively easy to follow and understood. The 

code of ethics was appropriately applied. It was ensured that there is informed consent from 

all the participants throughout the study. The beginning of each questionnaire explained the 

objectives of the study. The participants were openly assured and informed that their 

participation is voluntary, their responses would be treated with confidentiality, and that each 

participant had the right to withdraw or end their participation at any time without any need 

to provide their reasons. Assigning fictitious numbers or names in the transcription of the 

survey-maintained anonymity of respondents. 

3.11. LIMITATIONS OF THE RESEARCH 

This study was conducted based on lecturers and students from Capricorn TVET College at 

Seshego. This study’s target population was based on all lecturers and students from all 

programs or courses at Capricorn TVET College, irrespective of their race, belief, age, 

gender, and so on. However, due to limited time, at the disposal to realize the planned goals 

and objectives of this study, this study cannot claim to have found or even to have revealed 

all the problems that hinder the efficient and effective quality of performance outcomes for 

national certificate vocational. It would be practically impossible because problems are not 

static, but dynamic and contextual. Some of the respective respondents may not have 

understood the asked questions while some of them may have provided the answers that 

were favorable so that they are not ruining their reputation and these participants may have 

tried to rate the high quality of performance outcomes for national certificate vocational. 

3.12 ELIMINATION OF BIAS 

This study was performed with a curiosity and inclusively to reduce bias. Kumar and Yale 

(2016:1644) assert that bias “is any tendency that avoids unprejudiced consideration of a 

question”. Bias in the research occurs when a systematic blunder is introduced into sampling 

by choosing and encouraging one outcome over the other outcomes. The study by Kumar 

and Yale (2016:1644) further indicates that bias may occur at any phase of research; 
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including the gathering of data or with the study design, and in the process of data analysis 

and publication. 

In this research, a sampling bias was minimized by randomly picking samples, and by not 

including or accounting for the participants who withdrew from this research as well as those 

that are not based at Capricorn TVET College. Furthermore, a random selection of 

participants was only done from students and lecturers without any form of discrimination 

based on race, age, gender, and so on. A questionnaire survey was conducted on the 

demographic questions to profile the physiognomies of the participants. In addition, a cover 

letter was distributed to the respondents to encourage and induct them to honestly answer 

the questions. The circulated covering letter drew the aim as well as benefits of this study. 

Moreover, it explained that participation in this study is voluntary. 

3.13 ETHICAL CONSIDERATIONS 

The University of South Africa examined all aspects of the research in ethical considerations 

to ensure that participants have given informed consent, to ensure no harm comes to 

participants, to ensure confidentiality and anonymity, and to ensure that permission is 

obtained. Importantly, in avoidance of personal bias and to add credibility and validity, this 

study was conducted with minimal interventions. Access for the collection of data in this 

study was accomplished by asking an approval to conduct this study from the Campus 

Principal of the targeted TVET college, by explaining the purpose of this research. A cover 

letter and permission letter(s) from Capricorn TVET College were addressed to all 

participants, assuring them (respondents) that the data gathered will be treated with 

confidentiality, and the data will only be used solely for this academic research. Anonymous 

questionnaires were created to hide the identities of respondents so that others cannot 

recognize them. 

The whole data gathered from the respondents remains confidential. The researcher 

received voluntary consent from every respondent of this research. Importantly, respondents 

of the study were informed that participation in this survey was not compulsory and that each 

of them is openly free to withdraw from the study with no repercussions. This study displayed 
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gratitude to the people who participated in it. The aim of these ethics in this research study 

was mainly to ensure that no individual suffers adverse reputations from the conducted 

research activities. All sources that were used in this study are acknowledged and 

recognized. 

3.14 POPIA FOR RESEARCHERS 

The Protection of Personal Information Act 4 of 2018 (POPIA) applies to research activities 

that involve identifiable personal information of individuals or organizations. Considering the 

impact that research has on participants’ right to privacy is not just a POPIA obligation, it is 

also an integral part of research ethics. Pre, during, and post research study, I de-identified 

the participants (juristic and natural persons) by masking their identity where I could, I 

collected as little as possible, remained transparent, and kept participants' information safe 

and secure by encryption.  

3.15 CHAPTER SUMMARY AND CONCLUSION 

This same chapter discussed the approach to the empirical study, to analyze the effects of 

the quality of performance outcomes for national certificate vocational. Elements of this 

chapter comprised the research design; research instrument; research philosophy; sampling 

and target population and pilot study. In addition, this very same chapter encompassed the 

data collection methods; elimination of bias; limitations of research; data analysis; reliability 

and validity; and ethical considerations. In the next chapter 5, this study deals with the 

analysis of the data composed. 
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CHAPTER 4: DATA ANALYSIS, INTERPRETATION, AND PRESENTATION 

4.1  INTRODUCTION 

The preceding chapter dealt with the research design and methodology employed in this 

research study. In this chapter, I discuss and outline the findings of the study. Consequently, 

data produced through observations, semi-structured interviews, and document reviews 

were scrutinized. From this study, the data which was gathered (particularly from interviews) 

were transcribed and analyzed through phenomenological steps as asserted by Giorgi, 

Fisher, and Murray (1975).  Particularly, that was done to identify any hidden meanings the 

respondents were inferring to. These phenomenological steps that were used were drawn 

from the study by Giorgi et al (1975): “First, the data should be read to obtain the overall 

sense of the phenomenon of interest. Second, the researcher must make sense of the 

phenomenon that is being studied. Third, to make sense of the data, the entire transcript 

must be read. Fourth, the transcript of the data collected must be thoroughly read to identify 

hidden meaning that depicts different aspects of the phenomenon being studied. Fifth, the 

researcher must identify and make unambiguous the importance of aspects of the 

phenomenon being studied. Sixth, the general structure of the phenomenon studied must 

be formulated and articulated”. 

This study aimed to elicit the ascriptions of stakeholders such as students and lecturers on 

the poor performance outcomes of NCV Level 4‘s candidates at Capricorn TVET college 

Seshego campus in Limpopo. In brief, to analyze the quality performance outcomes of NCV 

at Capricorn TVET college and to identify the initiatives and measures that can be taken to 

improve performance.  
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The findings as well with the presentation of data, in this chapter, focused on the research 

question/s as outlined in chapter one (1): 

▪ What are the strategies for improving student performance at TVET colleges? 

▪ What is the process of teaching and learning at TVET colleges? 

▪ How do TVET college lecturers use a set of strategies to improve curriculum delivery? 

▪ Explain the factors that influence teacher motivation at TVET colleges? 

▪ Critically examine lecturer motivation and student performance in the TVET colleges? 

4.2 STRATEGIES FOR IMPROVING STUDENT PERFORMANCE AT TVET COLLEGES. 

4.2.1 Monitoring of students and expectations to finish all work set by the end of the 

lessons. 

The view held by all the respondents of this study is that the students are not appropriately 

monitored to ensure that they finish all work set by the end of the lessons. All students’ 

participants pointed out that they sometimes experience uncooperativeness within their 

respective departments.  

All students’ participants from the schools of Electrical Infrastructure and Construction; Civil 

Engineering and Building Construction; Engineering Related Design; and Process Plant 

Operations (except for one student from Engineering Related Design and another one 

student from Process Plant and Operations) said: 

As students, in the classes, we are not given enough time to ask more questions, 

so that we understand the themes by heart. We sometimes end up cramming 

and, in our view, this can be corrected by ensuring that lecturers allocate more 

time for clarity-seeking sessions. 

One student participant from the school of Process Plant Operation in full support of the 

views raised by the other students’ participants of this study said: 

I am a first learner but I think enough time is not provided to learners to fully 

understand the taught sections in the class. As students sometimes we take the 
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initiative to work as groups after the classes because we don’t get enough 

timeslots to consult with lectures during the sessions. 

On the other hand, one student participant from the school of Engineering Related 

Design, in support of the views raised by the other learners’ participants of this study 

said: 

Even though, I perform well with my courses, in my view, students are not 

appropriately monitored to make sure that they finish all work set by the end of 

all lessons. Our lectures seem to think that our level of understanding is the same 

and once they (lecturers) notice that the so-called top-performing learners 

understand the taught topics, they (lecturers) assume that every learner 

understood and then close the lessons. I think lecturers need to be 

accommodative of all students in the classes.  

Moreover, lecturers mentioned that they sometimes ensure that students are closely 

monitored to make sure that all expected study deliverables are attained by the end of the 

lessons but on most occasions, they fail to achieve the intended results due to limited 

timelines assigned to the subjects by the school.  

In brief, all lecturers’ participants from this study corroborated the statements made by 

students’ respondents of this research and said:  

We always try to work hard and continuously monitor our students to ensure that 

they all understand and master the subjects being taught, however, due to limited 

time assigned per subjects, some of our learners who are not quick to understand 

the subjects are left behind. If extra time can be allocated for the sessions, it 

would highly assist us as lectures to get everyone on par. After each session we 

would have all learners happy and fully understanding the addressed sections.  

The literature confirms this finding as according to Mbugua et al. (2012), the school-level 

factors such as ways of teaching, resources of educating have a huge impact on 

performance. Moreover, Sa’ad et al. (2014) assert that students should be assessed 
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regularly during the learning process to ensure that subjects are well understood. It is 

concluded that the students from Capricorn TVET college are not appropriately monitored 

to ensure that they finish all work set by the end of each lesson. Appropriately monitoring 

students throughout the classes and allowing enough questions asking sessions would 

assist in getting them (students) to understand and master the addressed sections of their 

studies. 

4.2.2 Lecturers help students to learn a lot in every lesson. 

The views held by all the participants of this study is that the students may not be 

appropriately helped by their respective lecturers to learn a lot in every lesson. All students’ 

participants pointed out that they seem not to get full support from their lecturers in terms of 

difficulties experienced during the sessions.  

All students’ participants from the schools of Electrical Infrastructure and Construction; Civil 

Engineering and Building Construction; Engineering Related Design; and Process Plant 

Operations (except for one student from Engineering Related Design and another one 

student from Process Plant and Operations) said: 

Lectures in our classes are quick when they deal with the important sections, and 

this results in us failing tests and exams because of not fully understanding the 

key topics that are relevant. Our lecturers must improve their ways of teaching 

and take it amongst themselves to ensure that each student from their classes 

understands concepts before concluding on starting with new chapters.  This 

would highly assist us to do well with our subjects. 

Moreover, in full support of the gathered views by other students’ participants of this 

study, one student participant from the school of Engineering Related Design said: 

The methods of teaching used by our lectures cater the top-performing learners 

and our lecturers seem to believe that our level of understanding is the same so, 

once they notice that the so-called high-performing learners understood the 

discussed topics, they leave others behind without being accommodative of our 
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level of thinking. They don’t necessarily ensure that all students master the 

discussed topics before they move to new sections. 

Whilst, on the other hand, one student participant from the school of Process Plant and 

Operations corroborated the views of other students’ participants of this same research 

study and said: 

Even though I always do well with my subject, however, I think our lecturers 

during the classes, are not accommodative of students that are slower in 

understanding the topics. There is no poor understanding person in life, 

sometimes our lecturers need to energize themselves to meet the so-called 

underperforming learners half-way. The lectures need to improve in explaining 

the topics clear. 

Furthermore, all lecturers participants mentioned that as much as they try by all means to 

have all students fully master their courses, they, however, have issues in respect of the 

resources and timelines (limited time to conduct classes) given to them and they believe 

that if the school can equip them with enough resources such as enough print out of 

subjects’ slides, the introduction of mock tests, and enough allocation of classes’ timeslots, 

it would assist them in getting all students on par. They all allude to the fact that with the 

current resources assigned to them as lecturers, they likely fail to get all students to master 

their subjects.  

All lecturers’ participants in this research corroborated the views of their students’ 

participants and said:  

If we can be provided with adequate resources and enough timeslot per session, 

then we can assist all learners to master their subjects, but we are trying to get 

all learners master the subjects. We somehow agree that our current lecturing 

tools are not enough to help us get all learners master the respective subjects.  

From the literature review, this finding is confirmed by Kudabo (2012:02), who asserts that 

TVET systems are designed to create opportunities for youth and adults to acquire skills, 
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knowledge, and values for employment. The author further argued that the TVET curriculum 

must further address the needs of the students, industry, and community with the main 

objective of meeting the economic needs of skills. It is concluded that lectures at Capricorn 

TVET College are not properly assisting students to learn a lot in all the conducted lessons. 

Lecturing methods must be improved to meet the understanding level of students during 

sessions. This would highly assist students to perform well in their tests and exams.  

4.2.3 Lecturers are quick to praise excellent performance by students.  

The view held by all the respondents of this study is that lecturers are quick to praise and 

say something nice when students do well. All students’ participants pointed out that they 

always receive praise from their lecturers when they performed well with their tests and 

exams. This was further confirmed by all lecturer’s participants in this study that they always 

acknowledge the excellent performance of their students as a motivational tool to keep up 

the good work.  

The entire students’ participants from the schools of Electrical Infrastructure and 

Construction; Civil Engineering and Building Construction; Engineering Related Design; and 

Process Plant Operations said:  

We always receive praise from our lectures when we did well with our tests and 

exams. This highly motivate us, by knowing that we are valued by our respective 

lectures. It is very important that our excellent performances are acknowledged 

by the school to keep us determined and committed to our courses. 

On the other hand, in support of the students’ participants of this research, all lecturers’ 

participants said:  

We acknowledge high performance by our students, so to motivate them do even 

much better in the upcoming tests and exams. We normally praise high- 

performing learners in public as to motivate their fellow students to pull up their 

socks and do well in their schoolwork.   
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The literature confirms this finding as according to Kudabo, (2012:11) both students and 

staff should be encouraged. This form of encouragement can be through incentives such as 

free financial support for high performances and money. Kudabo, (2012:11) argues that 

words of encouragement can go a long way to make students and or teachers willing to go 

the extra mile and provide their best. From this finding, it is confirmed that lecturers at 

Capricorn TVET College are doing well in terms of acknowledging good performance by 

students. This motivates students to always do well and excellently pass their courses. 

4.3 PROCESS OF TEACHING AND LEARNING AT TVET COLLEGES. 

4.3.1 Students are allowed to plan for the classes. 

The view held by all the respondents of this study is that the students are not given the 

platform to plan for the classes. All students’ participants pointed out that they are not 

allowed, nor given the platform to plan for the classes. They don’t have any platform to 

recommend sections, that they may be wishing to be lectured on. According to all the 

respective students, this makes it difficult for them to have revision classes for the chapters 

or sections that they did not understand well. This was further confirmed by all lecturer’s 

participants in this study, who conceded that they conduct the classes based on the 

approved timetables, and due to limited assigned timelines, they do not allow students to 

make them deviate from the approved timetables by the respective schools.  

All the students’ participants from the schools of Electrical Infrastructure and Construction; 

Civil Engineering and Building Construction; Engineering Related Design; and Process 

Plant Operations said: 

We are not allowed to plan for the classes. Our view is that, had we been given 

time to sometimes plan for the classes, this would assist us to master the themes 

that we did not understand well in the already passed sessions. This simply 

because as students we would request lecturers to revisit topics that we did not 

understand well. 
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Moreover, all lecturers’ participants of this study corroborated the statements made by 

students’ respondents and said:  

We rely on the approved timetables when we conduct the classes, and we are 

given limited timelines. We are expected to comply with these approved 

timetables, and we don’t allow our learners to make us deviate from the approved 

process flow.  

From the literature review, the finding by UNESCO reports indicated that a lecture of TVET 

must be charismatic in their lecturing methods (UNESCO, 2016:10). The UNESCO reports 

assert that collaboration and teamwork must always be encouraged. It is concluded that 

students from Capricorn TVET college are not given the platform to plan for the classes and 

this is likely to cause them (students) not to fully understand and master the sections that 

they did not understand well in the previous sessions. 

4.3.2 Criticism of poor-performing students in front of the classes. 

The views held by all the respondents of this study is that students are not criticized in public 

for poor performance but rather, are criticized privately for poor performance whilst praised 

in public for excellent outcomes.  All students’ participants pointed out that they always 

receive praise from their respective lecturers when they performed well in their tests and 

exams and mentioned that their lecturers privately criticize them for poor performance. This 

was further confirmed by all lecturer’s participants in this study that they do not criticize their 

students in public, they conduct one-on-one sessions to address them in respect of poor 

performance.  

All the students’ participants from the schools of Electrical Infrastructure and Construction; 

Civil Engineering and Building Construction; Engineering Related Design; and Process 

Plant Operations (except for one student from Engineering Related Design and another 

one student from Process Plant and Operations) said: 

We don’t get criticized in public for poor performance and our lecturers privately 

criticize us for poor performance. However, we always receive public praise from 
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our lectures when we did well with our tests and exams. Lecturers are doing well 

by not embarrassing us in public but only calling us to their offices to privately 

address our inadequate performances. 

Moreover, a single student participant from the school of Process Plant and Operations; 

and another one student from the school of Engineering Related Design, both in full 

support of the views raised by their counterparts’ leaners’ respondents of this study 

said: 

We are top-performing learners in our classes, and we always get acknowledged 

and praised for our excellent performance, but we have never faced with a 

situation whereby we are criticized in front of our respective classes for the poor 

performance but however our lecturers normally call us into in their offices to 

address our poor performances and help. We think our lecturers are correctly 

handling poor performances by the students because they (lecturers) do not 

criticize us in public but rather criticize us privately. 

Whilst, on the other hand, all lecturers’ participants of this study corroborated the interesting 

views mentioned by their students and said:  

We are not allowed at all to criticize learners in public by the school. And, over 

and above that, our ethics do not allow us to embarrass our learners in public. 

We conduct one-on-one sessions to criticize them for poor performance.  

From the literature review, Kudabo (2012:11) asserts that the students and lecturers need 

to develop the right attitude to studies. This can be developed by generating a conducive 

environment and application of what is been done in the class to real-life (Kudabo, 2012:11). 

It is therefore concluded from this finding that lecturers at Capricorn TVET College are doing 

well in terms of not criticizing learners in public for poor performance as this would likely 

make them feel not valued, feel embarrassed, and to feel discriminated against.  
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4.3.3 Lecturers’ promotion of teamwork amongst the students. 

The views held by all the participants of this study is that the lecturers from Capricorn TVET 

college appropriately promote teamwork amongst the students. All students’ participants 

pointed out that their lecturers always encourage the students to work as groups and the 

students also mentioned that at Capricorn TVET college, they (students) are also assigned 

group assignments that require them to either submit as a group or even make presentations 

as a team. This is the promotion of teamwork at its best and it highly assists them in their 

studies, whilst developing them to be the better workforce because, in these days, teamwork 

is encouraged. The reason is, these days, businesses are performance-driven so 

companies or firms target candidates who are team players so that quality and quantity 

results are attained within the prescribed timeframes.  

All the students’ participants from the schools of Electrical Infrastructure and Construction; 

Civil Engineering and Building Construction; Engineering Related Design; and Process 

Plant Operations said: 

Our lecturers are the promoters of group work. In classes, we are sometimes 

asked to analyze or even discuss topics as a team. Again, our lecturers 

sometimes issue group assignment that requires us to work as a team. Through 

these forms of group assignment, we are sometimes required to make physical 

presentations as a group or sometimes we are required to make written 

submissions. In our view, this highly trains our mindset to be team players 

because employers are on the lookout for team players candidates so that they 

become productive. Unity is the power, if people work as a group, they tend to 

deliver excellent results within time. This assists firms to gain a competitive 

advantage in their sectors. Unlike an environment whereby people work in silos.  

In addition, all lecturers’ participants corroborated the statements or views of the students’ 

participants by mentioning that they are required by the school to promote teamwork and 

that they always promote group work amongst students so that they can help each other in 
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terms of coursework and perform extremely well in their tests and exams. This also develops 

them to be ready for jobs because teamwork is the key to the success of organizations. 

In brief, to support the students’ respondents’ views, all the lecturers’ participants of this 

study said:  

We are the promoters of group work amongst our students. For example, we 

always provide group assignments, and, on this assignment, it is compulsory for 

them to work as a group and submit as a group. The marks get allocated to the 

students as a group and on these kinds of group assignments, we don’t accept 

individual submissions, as a result, individual submissions are disqualified. 

Again, in promotion of teamwork amongst our students, we also require them 

(students) to do projects which are presented as group. By doing this we inspire 

and develop our students to be team players because at work environment, 

working as team is a very fundamental tool that assists the companies to 

appropriately coordinate its processes, and this help business to achieve their 

annual and strategic objectives. 

From the literature review, this finding is confirmed by UNESCO (2016:9) reports which 

found that no profession or discipline can be in isolation or has been in isolation. According 

to UNESCO (2016:9), networking is very important for productivity. Collaboration and 

teamwork must always be encouraged. As found by Kudabo (2012:11), the students and 

lecturers need to develop the right attitude to technical drawing. This can be developed by 

generating a conducive environment and application of what is been done in the class to 

real-life (Kudabo, 2012:11). It is concluded that lecturers at Capricorn TVET college promote 

teamwork amongst students. These lecturers need to keep up the good work because by 

promoting teamwork amongst students, they prepare them for employment. These days, 

more than ever, businesses only appoint team players. 
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4.4 SET OF STRATEGIES USED BY TVET COLLEGE LECTURERS TO IMPROVE 

PERFORMANCE.  

4.4.1 Lecturers’ assistance to the slower students to nicely catch up. 

The views held by all the participants of this study is that the slower learners are not 

adequately assisted by the lecturers to nicely catch up on their course work. All students’ 

participants pointed out that their lecturers seem not to consider the so-called slower 

learners and that in most cases, once the lecturers notice that the so-called top performers 

in the classes are on the same page with them on the subject taught, they (lecturers) tend 

to end the respective classes and assume that all other students are on the same page with 

them. This highly contributes towards the huge failure rate because all students are not 

treated fairly and the lecturers conclude the classes once they see fewer students 

understanding the addressed topics of the course topics or chapters.  

All the students’ participants from the schools of Electrical Infrastructure and Construction; 

Civil Engineering and Building Construction; Engineering Related Design; and Process 

Plant Operations (except for one student from Engineering Related Design and another 

one student from Process Plant and Operations) said: 

Our lectures are quick when they deal with the important sections, and this results 

in us failing tests and exams because of not fully understanding the key topics 

that are relevant. When they notice that one or fewer students are in par with the 

discussed topics, they (lectures) assume that everyone is covered and then move 

on to the next sections without catering all the learners.  

On the other hand, one student participant from the school of Engineering Related 

Design supported the views of fellow students’ participants of this same study by saying: 

Even though I perform well with my courses, I think the methods of teaching used 

by our lecturers cater to the top-performing learners and our lectures seem to 

believe that our level of understanding is the same, so once they (lecturers) notice 
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that the so-called top-performing learners understood the discussed topics, they 

leave others behind without being accommodative of our level of thinking.  

Moreover, in support of the views raised by the students’ respondents of this research, 

another student participant from the school of Process Plant and Operations said: 

I personally do well with my subjects, however, in my view, our lecturers are not 

accommodative of students that are apparently slow in easily understanding the 

topics. My submission is that lecturers must always energize themselves to meet 

the so-called underperforming learners’ half-way in terms of imparting 

knowledge.  

Additionally, all lecturers’ participants corroborated the statements or views of the students’ 

participants by mentioning that as much as they try to have all students master the courses, 

they occasionally have issues regarding the inadequate resources and timelines (limited 

time to conduct classes) assigned to lecturers by the college. According to these lecturers’ 

participants, if the college can equip them with enough resources such as sufficient print out 

of subjects’ slides, the introduction of mock tests, and enough allocation of classes’ timeslots 

then it would assist in getting all students on par in terms of the addressed topics. They all 

allude to the fact that with the current resources assigned to them as lecturers, they fail to 

completely get all the students to master the addressed sections during the class sessions.  

In support of the students’ respondents’ views, all the lecturers’ participants of this study 

said:  

If we can be provided with adequate resources and support, then we will easily 

assist all learners (irrespective of their thinking level) to master their subjects. We 

are trying to get all learners master the subject. But however, we do agree that 

our current lecturing tools are not adequate to help us get all learners master their 

respective subjects. The slower learners are sometimes left behind.  

In the literature review, this finding is confirmed by Kudabo (2012:12), who found that 

enough instruments must be made available and at affordable costs to the students. 
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Students must be lectured about the use of these instruments. It is concluded that lecturers 

at Capricorn TVET college appear not to assist the slower learners to easily catch up on 

their studies. Lecturers during sessions must become more accommodative of all students 

irrespective of their thinking level. This would improve the performance of students and 

schools and further contribute towards building the economy of the country by providing a 

capable workforce.  

4.4.2 Students slots to enquire about challenges. 

The views held by the participants of this study is that the students are not afforded adequate 

time slots by the lecturers to enquire about the course’s challenges. All students’ participants 

pointed out that they occasionally face uncooperativeness from the schools. According to 

the students’ participants, lecturers tend to always rush and finish teaching, without 

providing them with adequate time to consult about the challenges they are facing. 

All the students’ participants from the schools of Electrical Infrastructure and Construction; 

Civil Engineering and Building Construction; Engineering Related Design; and Process 

Plant Operations (except for one student from Engineering Related Design and another 

one student from Process Plant and Operations) said: 

As students, in the classes, we are not given enough time to ask more questions 

about our course challenges so that we can appropriately understand the taught 

sections. We sometimes end up cramming and, in our view, this can be corrected 

by ensuring that lecturers allocate more time for questions sessions. 

On the other hand, another single student participant from the school of Process Plant 

Operation, in full support of the views raised by the students’ respondents of this study 

said: 

Even though I am a first learner, however, I think enough time is not provided to 

learners to fully understand the taught sections in the classes. This simply 

because as students, we are not afforded time slots by our lectures to enquire 

about the course challenges. 
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Whilst, in support of the other views raised by fellow students, one student participant 

from the school of Engineering Related Design said: 

Beside the fact that I do well with my studies, I don’t think we are being offered 

sufficient times by our educators to understand the topics that are taught. I am 

saying this because I somehow believe that the hours assigned to the respective 

sessions are not enough to allow us to properly seek clarities from our lectures 

as sometimes from the observations of these poor lectures, I can see that they 

are willing to help but they avoid risking other planned classes under their 

umbrellas.  

Additionally, lecturers’ participants mentioned that as much as they wish to afford students 

enough time slots to enquire, they are bound to comply with the approved timelines of the 

school so that they don’t find themselves not complying with the approved timetables. They 

conceded that based on the limited timelines assigned per the subjects, they sometimes fail 

to afford students enough time slots to address their coursework challenges. 

In brief, all participants employed as a lecturer at Capricorn TVET college corroborated the 

views of the students’ participants in this same research study and said:  

Unfortunately, we work according to the approved timetables, and we do offer 

question sessions if there is time available but, in most cases, due to limited 

timelines assigned to our courses, we sometimes not offering these sessions. If 

we can be allocated more time per session, then we would better offer 

appropriate clarity seeking sessions. However, we always adhere to the 

approved timetables and wishes for the school to relook at how the timetables 

are structured and maybe come up with the initiative to introduce either extra 

classes or assign more times per classes so that some of our learners are not 

left behind in terms of the deliverables or expectations. This will highly improve 

the performance of our learners and make our school better or competitive as 

compared to other colleges in the sector. 
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From the literature review, Mbugua et al. (2012) assert that the school-level factors such as 

ways of teaching, resources of educating have a huge impact on the performance of 

students. In addition, the study by Sa’ad et al. (2014) argues that students should be 

assessed regularly during the learning process to ensure that the subjects are well 

understood. It is concluded that students at Capricorn TVET college are not provided with 

appropriate time slots to enquire about the challenges they experience in their courses. It 

very imperative for the students to be afforded adequate time slots for clarity-seeking 

sessions so that they completely understand the taught subjects to position themselves 

better for tests and exams.  

4.5 FACTORS THAT INFLUENCE TEACHER MOTIVATION AT TVET COLLEGES. 

4.5.1 Lectures are recognized for the excellent performance of their students. 

The views held by all the participants of this study is that the lecturers are recognized for the 

excellent performance of their respective students. All students’ participants pointed out that 

their schools normally hold award ceremonies for high-performing students and in these 

same awards, the school issue awards to performing lecturers. They view this as a powerful 

tool that motivates both students and lecturers to always provide their best.  

All the students’ participants from the schools of Electrical Infrastructure and Construction; 

Civil Engineering and Building Construction; Engineering Related Design; and Process 

Plant Operations (except for one student from Civil Engineering and Building Construction) 

said: 

Our college always hold year end awards ceremonies and amongst some of the 

awarded candidates, are lectures for the outstanding performance of their 

students. In our view, the school, through these awards, motivate both lectures 

and us to always provide our best. It is very crucial for schools or colleges to 

acknowledge the best performance.  
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On the other hand, one student participant from the school of Civil Engineering and 

Building Construction supported the views of the fellow students’ participants of this 

study by saying: 

Apart from the fact that we don’t know if the school offers performance bonuses 

to the lectures, in my observation, lectures who always receive high-performance 

awards appear to be well of, as compared to those that are not granted the high-

performance awards. For example, these high-performing lecturers, drive nice 

expensive cars, they stay at expensive places, and they wear expensive clothes 

so, in my view, the school recognizes high-performing lecturers.  

Moreover, all lecturers’ participants corroborated the statements or views of the students’ 

participants of this research by mentioning that even though the country is experiencing the 

challenges caused by Covid-19 to the economy which amongst others led to some of the 

salary benefits being capped to assist the country to recover its economic growth, they very 

appreciate of the benefits offered to them in the form of performance bonuses and salary 

increases. The college recognizes high performance by them (lectures), and this is very 

motivating, and it inspires them to always perform well, knowing that their employer values 

them.  

In short, to support the views by all the students’ respondents of this research, all the 

lecturers’ participants said:  

The college provide us with performance bonuses and further awards us 

certificates for excellent performance. Even though some of our salaries are 

capped for this financial periods due to covid-19 implications, we acknowledge 

the fact that our own country is in need of financial support to recover from the 

negative implications of both Covid-19 and the recent protest looting (that our 

country faced in mid-June 2021), our view is that we have to collectively assist 

the country with its economic recovery plan so that our next generation would 

enjoy the benefits being enjoyed by the current generation and for our country to 

be sustainable. Our view as human beings we need not to be selfish but rather 
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be supportive to our country to gain its competitive advantage and saves the lives 

for all South Africans. United we stands and God bless South African.  

From the literature, this finding is confirmed, as according to Kudabo (2012:11), both 

students and staff should be encouraged. This form of encouragement can be through 

incentives such as free financial support for high performances and money to lecturers and 

students (Kudabo, 2012:11).  Baştűrk (2016) argues that words of encouragement can go a 

long way to make students and or lecturers willing to go the extra mile and provide their 

best.  Moreover, encouragement can be an informed award of any kind. It is concluded that 

lecturers at Capricorn TVET college are recognized for the excellent performance of their 

students. The college is praised for its work in acknowledging best performance as this is a 

motivational tool for these lecturers to always provide their best because they know that the 

school values them. The school needs to be the promoter of high performance and 

contribute towards the maximation of the workforce to assist the economic recovery plans 

and make the country sustainable through the provisions of a capable workforce. 

4.5.2 Lecturers are inspired to explain things clearly. 

The views held by all the respondents of this study is that the lecturers appear not to be 

inspired to clearly explain things. All students’ participants pointed out that lecturers during 

classes appear not to explain themes more clearly because of the timeslots provided by the 

approved timetables of the school. They highlighted that they do not get enough clarity-

seeking sessions as lecturers sometimes leave immediately after sessions to go lecture in 

other committed classes.  

All students’ participants from the schools of Electrical Infrastructure and Construction; Civil 

Engineering and Building Construction; Engineering Related Design; and Process Plant 

Operations (except for one student from Engineering Related Design and another one 

student from Process Plant and Operations) said: 

Students are not given enough time to ask more questions about the taught 

sections and when we try to address these matters with our lectures, they mostly 

indicate that they have got limited timelines as per the approved timetables and 
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it is not like they don’t wish to have extra sessions but however, they try not to 

risk missing other committed classes as outlined in the approved timetable by the 

school. In our view, the current timetable systems set both students and lecturers 

for failure. As the results, lecturers are not inspired to explain subjects in a clear 

manner as they are not provided with sufficient timeslots 

One student participant from the school of Process Plant Operation in full support of the 

views raised by the other students’ participants of this study said: 

Honestly speaking, I am a first learner, however, I think enough time is not 

provided to lecturers to explain subjects in a clearer manner. Lecturers appears 

to have limited time for each class and are mostly overloaded whereby even 

when we visit them for one-on-one sessions in their offices, one can see the 

volume of their work because sometimes must they rush to commence lecturing 

in other classes.  

On the other hand, one student participant from the school of Engineering Related 

Design, in support of the views raised by the other students’ participants of this study 

said: 

I perform well with my courses, in my view, lectures are not inspired to provide 

their best. I have noticed in some of our classes, lectures sometimes when they 

notice that the so-called high performing learners understood the addressed 

sections, they simply assume that everyone is on par. Through my observations, 

I noticed that the contributory factor for this, is simply because our lectures are 

assigned limited time to conduct classes. Based on this, in my opinion, lectures 

are not inspired to explain things clear.  

Additionally, lecturers mentioned that as much as they try to explain sections and chapters 

clearly, they are sometimes disadvantaged by the limited times provided by the approved 

timetables which they must always comply with and avoid being seen as if they are not 

working according to the instructions given by their employer. They highlighted that if the 

school can relook in their timetables and try to assign adequate timeslot per class, this will 



 

72 | P a g e  

 

highly assist them to provide their best and explain subjects more clearly. Most importantly, 

students will do well and pass their subjects well.  

In short, all lecturers’ participants from this study corroborated the statements made by 

students’ respondents and said:  

We always try to work hard and continuously try to explain subjects and chapters 

to our learners in a clear manner. However, due to limited time assigned to us 

per class, some of our students who are not quick to understand the things are 

left behind. It really pains us as lectures and our view is that, if extra time can be 

allocated per class, it would highly assist us as lectures to get everyone on par. 

And, after every conducted class each learner would understand the important 

sections and pass both tests and exams with high colours.  

The literature confirms this finding as Okoroafor (2010) found that some of the challenges 

for implementing the TVET curriculum include inadequate infrastructure, lack of 

sponsorship, lack of rewards for excellence, and inadequate timing. Furthermore, Nwogu 

and Nwanoruo (2011), Odu (2011), and Okebukola (2012) argue that the problems of TVET 

are more, and amongst others includes inadequate material resources and human capital 

in terms of quantity and quality. It is concluded that lecturers at Capricorn TVET college are 

not inspired to explain things to the students in a clear manner. If the college can relook in 

their timetables and try to assign adequate timeslot per class, this would highly assist them 

(lecturers) to provide their best and explain subjects more clearly. Most importantly, through 

the allocation of adequate timeslot on timetables, students will understand subjects or 

chapters better and do well in their year-end exams.  

4.6  CHAPTER SUMMARY AND CONCLUSION 

The quality performance outcomes for national certificate vocational depends on many 

contributory factors. This chapter outlines the findings that emerged from the data gathered 

from the interviews and from the relevant documents that were considered significant to the 

purpose of this research. I interpreted the findings; conclusions were drawn to answer the 

research questions. From the gathered findings, it is evident that there is a huge need for 
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appropriate strategies that can accelerate and improve the performance of the students and 

lecturers at Capricorn TVET College. 

The next chapter presents the findings, recommendations, and conclusions. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

74 | P a g e  

 

CHAPTER 5: SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

5.1. INTRODUCTION 

This chapter presented the findings from the interviews which I conducted with the lecturers 

and students and from the document analysis. It provides a brief debate of the data analysis 

and the understandings obtained from the literature review about the research question/s. 

The findings from the empirical research which I conducted, assisted to realize answers to 

the research questions on the context of quality performance outcomes for national 

certificate vocational (NCV) in South Africa. Moreover, this chapter concludes with 

recommendations for further research on similar topics. 

The main purpose of this chapter is to highpoint the findings which were informed in chapter 

four and to present these findings by the interview questions which were aligned with the 

secondary research question/s, which supported the primary research question/s: “What are 

the students and lecturers’ ascriptions of poor performance outcomes of NCV level 4s 

program at Capricorn TVET college at Seshego campus in Limpopo?” This question was 

important as it drew answers related to the aim of this research study, namely, to explore 

the context of quality performance outcomes for NCV.  

5.2. ANALYTIC SUMMARY OF KEY FINDINGS 

The main objective of this study was to explore the context of quality performance outcomes 

for national certificate vocational (NCV) in South Africa. In chapter four of this study, I 

detailed the experiences of lecturers and students about the research topic. This chapter 

compared the discussions and the findings from the recent available literature on the 

research topic. Moreover, based on what arose from the conceptual framework that 

underpinned this study; I present recommendations about the context of quality performance 

outcomes for NCV in South Africa. 

A component of the summary of the findings is to provide a discussion for each of the 

findings, using anchor verbiage that justifies rather than distorts the intent of the findings. 
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Some of the more common and consistent gaps, issues, and opportunities for improving 

poor performance outcomes of NCV Level 4‘s program come from the following areas:  

• Strategies for improving student performance at TVET colleges. 

• Process of teaching and learning at TVET colleges. 

• Set of strategies used by TVET college lecturers to improve performance 

• Factors that influence teacher motivation at TVET colleges 

5.2.1. Theme 1: Strategies for improving student performance at TVET colleges 

5.2.1.1 Monitoring of students and expectations to finish all work set by the end of 

the lessons. 

The view held by all the respondents of this study is that the students are not appropriately 

monitored to ensure that they finish all work set by the end of the lessons. All students’ 

participants pointed out that, 

 “they sometimes experience uncooperativeness within their respective departments”. This 

finding was further corroborated by all lecturers participants who confirmed that “due to 

limited time assigned per subjects, some of their students who are not quick to understand 

topics, are likely to be left behind”.  

The literature confirms this finding as according to Mbugua et al. (2012), “the school-level 

factors such as ways of teaching, resources of educating have a huge impact on 

performance”. Moreover, Sa’ad et al. (2014) assert that students should be assessed 

regularly during the learning process to ensure that subjects are well understood.  

5.2.1.2 Lecturers help students to learn a lot in every lesson.  

The views held by all the participants of this study is that the students may not be 

appropriately helped by their respective lecturers to learn a lot in every lesson. All students’ 

participants pointed out that “they seem not to get full support from their lecturers in terms 

of difficulties experienced during the sessions”  Furthermore, all lecturers participants 

mentioned that “as much as they try by all means to have all students fully master their 
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courses, they, however, have issues in respect of the resources and timelines (limited time 

to conduct classes) given to them and they believe that if the school can equip them with 

enough resources such as enough print out of subjects’ slides, the introduction of mock 

tests,  and enough allocation of classes’ timeslots, it would assist them in getting all students 

on par. They all allude to the fact that with the current resources assigned to them as 

lecturers, they likely fail to get all learners master their subjects”. From the literature review, 

this finding is confirmed by Kudabo (2012:02), who asserts that TVET systems are designed 

to create opportunities for youth and adults to acquire skills, knowledge, and values for 

employment. The author further argued that the TVET curriculum must further address the 

needs of the students, industry, and community with the main objective of meeting the 

economic needs of skills. 

5.2.1.3 Lecturers are quick to praise excellent performance by students 

The view held by all the respondents of this study is that lectures are quick to praise and 

say something nice when students do well. All students’ participants pointed out that “they 

always receive praise from their lecturers when they performed well with their tests and 

exams”. On the other hand, in support of the students’ participants of this research, all 

lecturers’ participants mentioned that “they acknowledge high performance by their 

students, so to motivate them to do even much better in the upcoming tests and exams. 

They normally praise high performing learners in public as to motivate their fellow students 

to pull up their socks and do well in their schoolwork”. The literature confirms this finding as 

according to Kudabo, (2012:11) both students and staff should be encouraged. This form of 

encouragement can be through incentives such as free financial support for high 

performances and money. Kudabo, (2012:11) argues that words of encouragement can go 

a long way to make students and or teachers willing to go the extra mile and provide their 

best. 
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5.2.2. Theme 2: Process of teaching and learning at TVET colleges. 

5.2.2.1 Students are allowed to plan for the classes. 

The view held by all the respondents of this study is that the students are not given the 

platform to plan for the classes. All students’ participants pointed out that, 

 “they are not allowed, neither given the platform to plan for the classes. They don’t have 

any platform to recommend sections, that they may be wishing to be lectured on”. According 

to all the respective students, “this makes it difficult for them to have revision classes for the 

chapters or sections that they did not understand well”. This was further confirmed by all 

lecturer’s participants in this study, who conceded that “they conduct the classes based on 

the approved timetables and due to limited assigned timelines, they do not allow students 

to deviate from the approved timetables by their respective schools”. From the literature 

review, the finding by UNESCO reports indicated that a lecturer of TVET must be charismatic 

in his or her lecturing methods (UNESCO, 2016:10). The UNESCO reports assert that 

collaboration and teamwork must always be encouraged. 

5.2.2.2 Criticism of poor-performing students in front of the classes.  

The views held by all the respondents of this study is that students are not criticized in public 

for poor performance but rather, are criticized privately for poor performance whilst praised 

in public for excellent outcomes. All students’ participants pointed out that, “they always 

receive praise from their respective lecturers when they performed well with their tests and 

exams and that their lecturers privately criticize them for poor performance”. This was further 

confirmed by all lecturer’s participants in this study that “they do not criticize their students 

in public, and that they conduct a one-on-one session to address them in respect of poor 

performance”. From the literature review, Kudabo (2012:11) asserts that the students and 

lecturers need to develop the right attitude to studies. This can be developed by generating 

a conducive environment and application of what is been done in the class to real-life 

(Kudabo, 2012:11). 

 



 

78 | P a g e  

 

5.2.2.3 Lectures’ promotion of teamwork amongst the students.  

The views held by all the participants of this study is that the lecturers from Capricorn TVET 

college appropriately promote teamwork amongst the students. All students’ participants 

pointed out that “their lecturers always encourage the students to work as groups and the 

students also mentioned that at Capricorn TVET college, they (students) are also assigned 

group assignments that require them to either submit as a group or even make presentations 

as a team. This is the promotion of teamwork at its best and it highly assists them in their 

studies, whilst developing them to be the better workforce because, in these days, teamwork 

is encouraged. The reason being, these days, businesses are performance-driven so 

companies or firms target candidates who are team players so that quality and quantity 

results are attained within the prescribed timeframes”. In addition, all lecturers’ participants 

corroborated the statements or views of the students’ participants by mentioning that “they 

are required by the school to promote teamwork and that they always promote group work 

amongst students so that they can help each other in terms of their course work and perform 

extremely well in their tests and exams. This also develops them to be ready for jobs 

because teamwork is the key to the success of organizations”. From the literature review, 

this finding is confirmed by UNESCO (2016:9) reports which found that no profession or 

discipline can be in isolation or has been in isolation. According to UNESCO (2016:9), 

networking is very important for productivity. Collaboration and teamwork must always be 

encouraged. As found by Kudabo (2012:11), the students and lecturers need to develop the 

right attitude to technical drawing. This can be developed by generating a conducive 

environment and application of what is been done in the class to real-life (Kudabo, 2012:11). 

5.2.3. Theme 3: Set of strategies used by TVET college lecturers to improve 

performance. 

5.2.3.1 Lecturers’ assistance to the slower learners to catch up.  

The views held by all the participants of this study is that the slower learners are not 

adequately assisted by the lecturers to catch up on their course work. All students’ 

participants pointed out that “their lecturers seem not to consider the so-called slower 
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learners and that in most cases, once the lecturers notice that the so-called top performers 

in the classes are on the same page with them on the subject taught, they (lecturers) tend 

to end the respective classes and assume that all other students are on the same page with 

them. This highly contributes towards the huge failure rate because all students are not 

treated fairly and the lecturers conclude the classes once they see fewer students 

understanding the addressed topics of the course topics or chapters”.  All lectures’ 

participants corroborated the statements or views of the students’ participants by mentioning 

that “as much as they try to have all students master the courses, they occasionally have 

issues regarding the inadequate resources and timelines (limited time to conduct classes) 

assigned to lecturers by the college”. Moreover, these lecturers’ participants mention that “if 

the college can equip them with enough resources such as sufficient print out of subjects’ 

slides, the introduction of mock tests, and enough allocation of classes’ timeslots then it 

would assist in getting all students on par in terms of the addressed topics”. They all allude 

to the fact that with the current resources assigned to them as lecturers, they fail to 

completely get all the students to master the addressed sections during the class sessions. 

In the literature review, this finding is confirmed by Kudabo (2012:12), who found that 

enough instruments must be made available and at affordable costs to the students. 

Students must be lectured about the use of these instruments. It is concluded that lecturers 

at Capricorn TVET college appear not to assist the slower learners to easily catch up on 

their studies. Lecturers during sessions must become more accommodative of all students 

irrespective of their thinking level. 

5.2.3.2 Students slots to enquire about challenges.  

The views held by the participants of this study is that the students are not afforded adequate 

time slots by the lecturers to enquire about the course’s challenges. All students’ participants 

pointed out that “they occasionally face uncooperativeness from the schools”. According to 

the students’ participants, “lecturers tend to always rush and finish teaching, without 

providing them with adequate time to consult about the challenges they are facing”. In 

support of the students’ participants, lecturers mentioned that “as much as they wish to 

afford students enough time slots to enquire, they are bound to comply with the approved 
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timelines of the school so that they don’t find themselves not complying with the approved 

timetables”.  

They conceded that based on the limited timelines assigned per the subjects, “they 

sometimes fail to afford students enough time slots to address their course work challenges”. 

From the literature review, Mbugua et al. (2012) assert that the school-level factors such as 

ways of teaching, resources of educating have a huge impact on the performance of 

students. In addition, the study by Sa’ad et al. (2014) argues that students should be 

assessed regularly during the learning process to ensure that subjects are well understood. 

5.2.4. Theme 4: Factors that influence teacher motivation at TVET colleges. 

5.2.4.1 Lecturers are recognized for the excellent performance of their students.  

The views held by all the participants of this study is that the lecturers are recognized for the 

excellent performance of their respective students.  All students’ participants pointed out 

that, 

 “their schools normally hold the award ceremonies for high performing learners and in these 

same awards, the school issue out awards to performing lectures. They view this as a 

powerful tool that motivates both students and lecturers to always provide their best”.  

Moreover, all lecturers’ participants corroborated the statements or views of the students’ 

participants of this research by mentioning that, 

 “even though the country is experiencing the challenges caused by Covid-19 to the 

economy which amongst others led to some of the salary benefits capped to assist the 

country to recover its economic growth, they very appreciate of the benefits offered to them 

in the form of performance bonuses and salary increases. The college recognizes high 

performance by them (lecturers), and this is very motivating, and it inspires them to always 

perform well, knowing that their employer values them”.  

From the literature, this finding is confirmed, as according to Kudabo (2012:11), both 

students and staff should be encouraged. This form of encouragement can be through 
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incentives such as free financial support for high performances and money to lecturers and 

students (Kudabo, 2012:11). Baştűrk (2016) argues that words of encouragement can go a 

long way to make students and or lecturers willing to go the extra mile and provide their 

best. Moreover, encouragement can be an informed award of any kind 

5.2.4.2 Lecturers are inspired to explain things clearly.  

The views held by all the respondents of this study is that the lectures appear not to be 

inspired to clearly explain things. All students’ participants pointed out that “lecturers during 

classes appear not to explain themes more clearly because of the timeslots provided by the 

approved timetables of the school”. They highlighted that “they do not get enough clarity 

seeking sessions as lecturers sometimes leave immediately after sessions to go lecture in 

other committed classes”. Additionally, lecturers mentioned that “as much as they try by all 

means to explain sections and chapters clearly, they are sometimes disadvantaged by the 

limited times provided by the approved timetables which they have to comply with them at 

all times and avoid being seen as if they are not working according to the instructions given 

by the employer”.  

They highlighted that, 

 “if the school can relook in their timetables and try to assign adequate timeslot per class, 

this will highly assist them to provide their best and explain subjects more clearly. Most 

importantly, students will do well and pass their subjects well”.  

The literature confirms this finding as Okoroafor (2010) found that some of the challenges 

for implementing the TVET curriculum include inadequate infrastructure, lack of 

sponsorship, lack of rewards for excellence, and inadequate timing. Furthermore, Nwogu 

and Nwanoruo (2011), Odu (2011), and Okebukola (2012) argues that the problems of TVET 

are more, and amongst others includes inadequate material resources and human capital 

in terms of quantity and quality 
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5.3. CONCLUSION 

The main purpose of this study was to “explore the context of quality performance outcomes 

for national certificate vocational (NCV) in South Africa”. I performed interviews with the 

respondents to analyze their experiences of participation in their respective roles and 

contributions to the TVET college. 

In the college environment, various strategies and processes of teaching and learning are 

used to promote quality performance outcomes of National Certificate Vocational at 

respective colleges. Colleges must have appropriate strategies to fulfill their strategic 

objectives and minimize unwanted barriers to excel with the curriculums. It is very key for 

proper processes to be implemented to gain competitive advantages in the market. 

5.4. RECOMMENDATIONS 

• The management of the college is recommended to ensure that the students from 

Capricorn TVET college are appropriately monitored to ensure that they finish all work 

set by the end of each lesson. Appropriately monitoring students throughout the 

classes and allowing enough questions asking sessions would assist in getting them 

(students) to understand and master the addressed sections of their studies. 

• The management of the college is encouraged to ensure that lecturers at Capricorn 

TVET College, properly assist students to learn a lot in all their lessons. Lecturing 

methods must be improved to meet the understanding level of students during 

sessions. This would highly assist students to perform well in their tests and exams.  

• The lecturers at Capricorn TVET College are recommended to keep up the good work 

of acknowledging good performance by students. This motivates students to always 

do well and excellently pass their courses. 

• The management of the college is recommended to ensure that students from 

Capricorn TVET college are given an appropriate platform to plan for the classes and 

this would assist them to fully understand and master the sections that they did not 

understand well in the previous sessions. 
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• The lecturers at Capricorn TVET college are encouraged to keep up the good work 

of not criticizing students in public for poor performance. Praising them in public and 

only criticizing privately makes them feel valued and not discriminated against. 

• The lecturers at Capricorn TVET college are recommended to keep up the excellent 

work of promoting teamwork amongst students. These days, more than ever, 

businesses only appoint team players. 

• The management of the college is recommended to ensure that lecturers at Capricorn 

TVET college assist the slower learners to easily catch up on their studies. Lecturers 

during sessions must become more accommodative of all students irrespective of 

their thinking level. 

• The management of the college is encouraged to provide students with appropriate 

time slots to enquire about the challenges they experience in their courses. It very 

imperative for the students to be afforded adequate time slots for clarity-seeking 

sessions so that they completely understand the taught subjects to position 

themselves better for tests and exams. 

• It is encouraged for the lecturers at Capricorn TVET college to keep up the excellent 

work of recognizing good performance by their students. The school needs to be the 

promoter of high performance and contribute towards the maximation of the 

workforce to assist the economic recovery plans and make the country sustainable 

through the provisions of a capable workforce. 

 

• It is recommended that the management of Capricorn TVET college ensure that 

lecturers inspire their students by explaining things more clearly. If the college can 

relook in their timetables and try to assign adequate timeslot per class, this would 

highly assist them (lecturers) to provide their best and explain subjects more clearly. 

Most importantly, through the allocation of adequate timeslot on timetables, students 

will understand subjects or chapters better and do well in their year-end exams. 
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5.5. FURTHER RESEARCH 

In the light of the limitations of the study detailed in chapter three, future research is 

recommended to incorporate the following: 

a) A mixed methodology such as questionnaires and interviews as the data collection 

instruments. The interviews will help probe for a deeper understanding of the 

responses gathered through the questionnaires.  

b) This study sampled only targeted schools (lecturers and students) from Capricorn 

TVET College. In the future, the scope of the sample should be enlarged to include 

all TVET colleges in Limpopo Province. 

c)  From this study, the data analysis was only done descriptively. Inferential analysis 

such as hypothesis testing will add more value to the analysis data. 

5.6. SUMMARY AND OVERALL CONCLUSIONS 

The purpose of the study was to explore quality performance outcomes of National 

Certificate Vocational at Capricorn Seshego Technical and Vocational (TVET) college in 

Limpopo Province focused on its electrical infrastructure and construction; civil engineering 

and building construction; engineering-related design; and process plant operation schools. 

The aspects that hinder the context of quality performance outcomes for national certificate 

vocational (NCV) in South Africa were discussed in chapter 4 of this study. Most importantly, 

recommendations to the solutions of the problems stated in chapter one have been briefly 

outlined in this chapter. Finally, the objectives of the study were achieved. 
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APPENDIX E: RESEARCH INTERVIEW QUESTIONS 

 

Research Interview Questions 

Title: Exploring Quality Performance Outcomes of National Certificate Vocational at Capricorn 

Seshego Technical and Vocational Education and Training (TVET) College, Limpopo Province. 

The study aims address the primary question: What are the ascriptions of stakeholders such as 

students and lecturers on the poor performance outcomes of NCV Level 4‘s candidates at Capricorn 

TVET college Seshego campus in Limpopo? 

Therefore, the interview questions are as per below derived from research questions: 

 

Research Question Interview Question 

1. What are the strategies for 

improving learners and 

lectures performance at 

TVET colleges? 

1.1. Are students monitored and expected to finish all work set 

by the end of the lesson? And why? 

1.2. How are lectures helping students to learn a lot in every 

lesson? 

1.3. Do you think lectures are quick to say something nice when 

student do well?  

2. What are the process of 

teaching and learning at 

TVET Colleges? 

2.1. In your view, are the students sometimes allowed to plan 

for the class? And why? 

2.2.  Do you think is appropriate to criticize students in front of 

the class for poor performance? And why? 

2.3. Are lectures promoting teamwork amongst the students?  

3. How TVET College 

lectures use a set of strategies 

to improve performance 

3.1. Are lectures assisting the slower learners to catch up in a 

nice way? And why? 

3.2. Do you think students are afforded time slot by lectures to 

enquire about course challenges? Why? 

4.1. In your view, are lectures recognized for excellent 

performance by their students? And why? 
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4. Factors that influence 

teacher motivation at TVET 

colleges 

 

 

4.2. Are lectures inspired to explain things clearly? Why? 

 

Highly appreciated for your kind participation and, GOD BLESS 

 


