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Summary 

The purpose of this study was to explore the career decision making of grade 12 learners at a 

rural high school in Limpopo.  

The world of work has changed and there is a need for young people entering this world of work 

to be well matched and have the necessary skills to cope with the challenges it brings. Informed 

career decision-making is therefore essential.  

The study was exploratory and qualitative in nature, conducted within an interpretive paradigm. 

A purposeful sample consisting of 18 grade 12 learners at a rural high school in Limpopo was 

utilised. Semi-structured interviews were conducted and data were analysed using the thematic 

analysis.  

The study findings identified the factors considered by the learners under study in career 

decision-making as well as the challenges they face, when making career related decisions. 

The results were integrated with literature and theory and finally recommendations to aid the 

learners’ in their career decision-making. Recommendations for future research were also made.   
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Chapter One: Scientific Orientation To The Study 

1.1 Introduction 

The recent world of work looks completely different from that of the past (Quinn, 2018). New 

careers have emerged, offering workers new livelihood opportunities they may never have 

imagined in the past (Irons & Wise, 2015; Karsiel, 2017). People entering this new world of 

work need to be technically proficient and able to embrace change, move from assignment to 

assignment, constantly learn new skills and be able to apply them in a variety of scenarios 

(Sidler, 2016). Due to this fast paced and constantly changing environment, young people are 

encouraged to start thinking about their careers and to engage in tasks that facilitate informed 

career decision-making during their early years of school (Hummel, Boyle, Einarsdóttir, 

Pétursdóttir & Graur, 2017; Lane, 2013; McDonnel, 2017; Wondoh, 2012). Informed career 

decision-making should entail continuous self-exploration and the gathering of necessary career-

related information (Curry & Milson, 2013; Dabula & Makura, 2013; Neale-McFall & Owens, 

2016). 

In South Africa, it is estimated that the unemployment rate for the youth younger than 25 years, 

is at a high of 67.4% (Matseba, 2018). However, recruitment specialists are desperate for 

solutions, as vacancies remain unfilled due to the scarcity of suitable candidates for occupations 

in high demand careers such as physicists, agricultural scientists, production engineers and 

boilermakers amongst others (Mahlakoana, 2018). The biggest contributing factors to this 
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challenge are the evolving nature of the labour market and mismatches between the skills needed 

in the labour market and those available in the country (Graham & De Lannoy, 2017). 

Additionally, lack of career guidance and informed career decision-making amongst most South 

African youth contribute to the current skills mismatch in the country (Edayi, 2015; Macupe, 

2014). Most young people are not exposed to a wide range of career information during the 

process of career decision-making (Miles, 2015; Raleigh, 2016).  

The lack of career information and guidance is even more evident in South African rural areas 

(Maila & Ross, 2018). Every year, a large number of young people complete their grade 12 

without a clear direction of how they will access employment or further their studies at higher 

learning institutions (Fraser, 2018). Those graduating from higher learning institutions also seem 

misinformed about the skills needed in the job market and, as a result, they have educational 

profiles that are inconsistent with the skills needed in the country and in business requirements 

(Robertson & El-Agamy, 2017).  

In light of this, the focus of this study was to gain an understanding of how grade 12 learners at a 

rural high school, based in Limpopo, make career-based decisions.  

In this chapter, I provide the background of the topic and its relevance in today’s modern world 

of work. I also provide a description of the problem statement, which leads to the topic under 

study: career decision-making of grade 12 learners at a rural high school in Limpopo. I explain 

the research aims underpinning this study followed by my evolving interest in the topic of career 
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decision-making. I follow this discussion with the research aims underpinning the study. A 

discussion on the ethical considerations that ensured the quality and objectivity of this study 

follows the above.  

I then highlight the research paradigms that guided the study, their importance and impact on the 

study and the results obtained. The paradigms included the ontological and epistemological 

perspectives that I identified with during the study. The discussion is followed by an indication 

of research design, defining the methods used to collect and analyse data. Lastly, I provide an 

overview of the dissertation layout, followed by the overall summary and conclusion of the 

chapter.  

1.2 Background to the study 

The importance of an individual’s career decision is extensive in today’s knowledge-based 

economy, as there is an increased demand for people with the right skills in the right jobs 

(Weiten, Dunn, & Hammer, 2016; Zaidi & Iqbal, 2012). However, South Africa has a huge 

mismatch of the skills demanded by the economy and those available in the job market (Nong, 

2016). According to Meilhone (2016), lack of access to career guidance and information during 

career decision-making can be indicated as one of the many reasons for the skills mismatch in 

the country. Most young people continue to choose careers, even though the prospects of 

employment in those careers are not good (Singh, 2016).  
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Studies indicate that most young people in South Africa are not exposed to comprehensive career 

guidance and information (Albein & Naidoo, 2017; Miles, 2015; Robinson & Diale, 2017). The 

country has a history of fragmentation in terms of thinking about, organising and providing 

career and labour related information to young people (Nong, 2016). Lack of career information 

in this regard is likely to make career decision-making a challenge for most (Carelse, 2017; 

Olaminde & Olawaiye, 2013).  

In many South African rural areas, the lack of career guidance and information available to 

learners is still evident (Mathibedi, 2016). The trend in many of the schools based in these rural 

areas is to utilise teachers who are not properly trained to provide career guidance and 

information as part of the life orientation (LO) subject (Miles, 2015).  

LO was introduced to the South African curriculum in 1997 as an attempt to meet the challenges 

inherited from the apartheid education system (Francis, 2014; van der Kuil, 2018). The subject is 

mainly concerned with orienting the learner with the self and the environment. LO includes acts 

of responsible citizenship, a healthy and productive life, social engagement, recreation and 

physical activity and career choices that attempt to equip learners with a meaningful successful 

living in rapidly changing environments (Okpokodu, 2012; Gama, 2015). In an effort to support 

learners in career decision-making, LO teachers also provide career guidance to learners 

(Modiba, 2017; Nhlapo, 2013; Sathekge, 2014). However, it has been found that most of the 

learners, particularly those based in rural areas, still complete grade 12 with limited knowledge 
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about careers (Carelse, 2017). Essentially, most of these learners experience anxiety and 

confusion during career decision-making due to limited career knowledge and guidance (Dabula 

& Makura, 2013; Steblon & Diamond, 2016). Ultimately, the confidence of many of these 

learners to make informed career decisions is affected (Pesch, 2014).  

Limpopo province is an example of a predominantly rural area and one of the poorest provinces 

in South Africa (Brebbi, 2012; Tamayo et al., 2016). Some of the challenges experienced in this 

province include high illiteracy rates, chronic poverty and unemployment (Brown & White, 

2013; Kalina & Rogan, 2017; Nefale, 2016; Rakoma & Schulze, 2017).The province has 

approximately 4 239 schools scattered across its five districts, namely Capricorn, Waterberg, 

Mopani, Vhembe and Greater Sekhukhune (Matlala, Nolte, & Temane, 2014; Paterson, 2016). 

The challenges faced by some of these schools include lack of functional access to school 

libraries and qualified teachers, as well as lack of access to electronic equipment such as 

computers and access to the Internet (Gina, 2015; Mojapelo & Fourie, 2014). In some parts of 

these rural areas, young people are seen heading up households and trying to find a way out of 

poverty (Carelse, 2017).  

Most of the schools based in these rural areas are unable to adequately guide and educate 

learners during career decision-making (du Plessis, 2014; Du Toit & Van Zyl, 2012; Maila & 

Ross, 2018; van de Venter, 2006; Prinsloo, 2007). While some of the learners drop out of school 

early to seek work and financially provide for themselves and their families, others hope that 
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education and securing good jobs could be a way out of these circumstances (Demeranville, 

2016). There is, therefore, a need to understand how learners based in these rural areas, 

particularly those that are about to enter the job market (grade 12) make career-related decisions.   

The following section provides a detailed account of how I identified the problem statement that 

led to the topic under study.  

1.3 Problem statement 

Career selection and progression is a major challenge for most young people and the rural youth 

is not an exception. In fact, career-related challenges are magnified in poverty-stricken areas 

(Joshi & Bakshi, 2016). The barriers of poverty, lack of role models, lack of qualified career 

counsellors, high unemployment rates and dropping out of high school, are amongst some of the 

common factors hindering the career development of young people in rural areas (Dodge & 

Welderufael, 2014; Miles, 2015). 

Some research indicates that career education is not given the necessary attention, yet remains a 

neglected right for many of the learners in South African rural areas (Miles, 2015; Nong, 2016). 

Access to interventions aimed at preparing rural learners for the world of work is also limited 

(Basye, 2014). Majority of these learners lack the knowledge about themselves and different 

career options (Woasey, 2015). Tebele, Nel, & Dlamini (2015) highlight the significant career 

awareness and support needs that exist among rural learners during career decision-making. 
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Migunde, Othuon and Mbagaya (2015) indicated that most learners in rural areas report lower 

levels of career maturity. Dodge and Welderufael (2014) highlight that the context of rural areas 

causes most young people to witness more failure and success in career activeness. As a result, 

the young person’s ability to make informed career decisions may be affected, leading to 

confusion in career decision-making (Barendse, 2015; Dodge & Welderufael, 2014; Woasey, 

2015). 

In light of the above discussed, I formulated my research question as follows: 

How do grade 12 learners at a rural high school in Limpopo make career decisions?  

I believe it is necessary to understand how learners in rural high schools make career decisions. 

Career choice and securing employment play significant roles in the lives of most of these young 

people, therefore, great care needs to be taken to ensure the right career decisions are made 

(Weiten et al., 2016; Wondoh, 2012). The information obtained from this study could provide 

useful insights on how to best assist these learners in their transition from high school to their 

career lives. In order to understand how grade 12 learners at a rural high school make career 

decisions, I focused on the general and specific aims as detailed in the following section. 

1.4 Research objectives 

In light of the above discussion, the general and specific research aims are formulated in this 

section.  
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1.4.1 General aim. 

The general aim of this study was to explore and understand the career decision-making of grade 

12 learners at a rural high school in order to gain insights to provide recommendations of how 

they can best be assisted in career decision-making.  

1.4.2 Specific aims. 

The specific aims for the literature were to: 

Specific aim 1:  Explore the contemporary world of work to gain an understanding of how 

the career concept is contextualised. 

Specific aim 2:  Conceptualise career decision-making from a theoretical perspective. 

Specific aim 3:   Integrate theories of career decision-making from a theoretical 

perspective. 

The specific aims relating to the empirical study were to:  

Specific aim 1:   Explore the factors considered by grade 12 learners in the study sample 

when making career decisions. 

Specific aim 2:   Explore the challenges faced by grade 12 learners in the study sample 

during career decision-making. 
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Specific aim 3:   Integrate the results and provide recommendations.   

1.5 My evolving interest in the study  

In my role as talent officer at a mining company based in Limpopo, I engaged with the grade 12 

learners from rural high schools in the surrounding communities, during the company’s bursary 

recruitment drive. The learners request bursaries from the local mining companies in order to 

further their studies at higher learning institutions.  Most of the bursary applicants seemed to 

request financial assistance to pursue either engineering related studies or mining-related specific 

studies. However, the interesting point noted was that in most cases, many of these applicants 

had very limited knowledge about their intended study fields. In some cases, those that were 

offered these bursaries opted to change the initial registered study or drop out. Lack of 

information related to career choice, lack of planning and thinking about their careers were some 

of the challenges leading to the need to change a study field or eventually drop out. The decision 

to drop out or change a study field by a learner who has been offered a bursary programme 

would imply a financial loss for the bursary sponsor, in this case, the mining company.  

The specific aims underpinning this study will provide guidance in seeking information that 

could help understand how the grade 12 learners at a rural high school make career decisions. 

The ultimate aim is to provide recommendations to consider and assist the grade 12 learners at 

the rural school under study to make informed career decisions. I also envisage that the findings 

of the current study may inform further studies culminating into a framework or strategy to assist 



 10 

 

 

 

 

grade 12 learners generally at rural schools in making more informed career decisions in grade 

10.   

I am cognizant of and fully acknowledge that my preconceived notions around the topic might 

have influenced, consciously and subconsciously, the study. By employing research paradigms 

and approaches, I intended to make these preconceived notions explicit. Therefore, I attempted to 

conduct this study in an ethical and objective manner, which implied limiting my own opinions 

about the topic and personal impact on the outcomes of the results. I applied measures that 

ensured the quality of the results and remained an objective researcher throughout the study.  

1.6 Scientific orientation to the study 

The overall approach, the worldviews, perspectives and paradigms I adopted in this study, 

determined the scientific approach to the study. A paradigm is an approach to thinking about and 

conducting a research study (Johnson & Christensen, 2010; Munar & Jamal, 2016; Shannon-

Baker, 2016). A paradigm provided direction on the methods used in this study to collect 

trustworthy and legitimate data (Poltridge & Phakiti, 2015). The following section provides a 

brief description of the disciplinary relationship, the underlying psychological perspectives and 

research paradigms as scientific boundaries defining this research study.  

1.6.1 Disciplinary relationship. 

I conducted this study within the discipline of Industrial and Organisational Psychology.  
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1.6.1.1 Industrial and Organisational Psychology (I-O Psychology): 

The field of industrial and organisational psychology (I-O Psychology) refers to the application 

of psychological principles, theory and research to the work setting (Landy & Conte, 2010; 

Riggio, 2017).  

In general, the goals of I-O psychology are to better understand and optimise the effectiveness, 

health, and well-being of both individuals and organisations (Rogelberg, 2017). I-O 

psychologists perform a wide variety of tasks, including studying worker attitudes and 

behaviour, evaluating companies and conducting leadership training, amongst others (Cherry, 

2018). I-O psychologists are also at the forefront of professionals who are constantly researching 

and providing the huge demand for information leading to a greater understanding of the world 

of work (Riggio, 2015). 

Career interest and choice is also a long established area of research in the field of I-O 

psychology and is the focus of this study (Rogelberg, 2016). Research has been widely 

conducted in the field of industrial and organisational psychology, particularly in the field of 

career behaviour and development (Riggio, 2015; Screduer & Coetzee, 2010).  

The study of career decision-making of grade 12 learners at a rural high school will contribute to 

the body of knowledge and research within the field of I-O psychology, in the area of career 

choice. 
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The following section presents the underlying psychological paradigms guiding this study.  

1.6.2 Humanism as an underlying psychological paradigm in the study.  

Humanism explores what inspires people to act and behave in particular ways (Deacon & 

Macdonald, 2017). The central assumption of this paradigm is that people act with intentionality 

and values (Huitt, 2017). While the humanist paradigm accepts that our experiences influence 

our personalities and affect our decision-making abilities, it also suggests that individuals can 

reflect on these experiences and understand how they affect their current behaviour (Deacon & 

Macdonald, 2017). The central themes, which relate to the humanist paradigm, namely, freedom, 

responsibility and authenticity amongst others, were examined for their applicability in the career 

decision-making of grade 12 learners at a rural high school (Cohen, 2016).   

1.6.3 Hermeneutic phenomenology as the research paradigm.  

The hermeneutic paradigm holds that, in an attempt to understand a phenomenon, we should 

rather set aside our own understanding and allow new meanings to emerge (Gray, 2016). The 

new meanings can emerge if we rely more on the interpretation of what is being observed than 

on the explanation we already know (Gray, 2016). 

Before conducting this study, I had preconceived experiences and understanding of what career 

decision-making should entail. However, in this study, these preconceptions were set aside and I 

focused purely on the experiences of the grade 12 learners under study. The interpretations of the 
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study results formulated a new understanding of how grade 12 learners at a rural high school in 

Limpopo make career decisions.  

I relied mainly on the interpretive paradigm, which is concerned with understanding social 

conditions through the meaning individuals ascribe to their personal experiences (Krysik & Finn, 

2013; Thanh, 2015). The interpretive research paradigm is characterised by a need to understand 

the world as it is from a subjective point of view and seeks an explanation within the frame of 

reference of the participant rather than from the objective observer of the action (Ponelis, 2015). 

I focused on the grade 12 learners’ first-hand experience in making career decisions by 

understanding the meaning behind their actions, which is relevant for this study (Burton & 

Barlett, 2012; Munkvold & Bygstad, 2016).  

In light of the research paradigm, I provide a brief explanation of the ontological, 

epistemological and methodological perspectives surrounding the research paradigm.   

1.6.3.1 Ontological Perspective. 

Ontology is a philosophical system about the nature of existence, for which there is no right or 

wrong answer as people view topics differently (Vanson, 2014; Given, 2015; Hesse-Biber, 

2016). Ontology helps researchers recognise how certain they can be about the nature and 

existence of objects they are studying (Blackman & Moon, 2017). In qualitative research, three 

major ontological positions exist, namely positivism, interpretive and critical positions.  
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I found the interpretive perspective to be more relevant for this study, as it would help me to be 

more open to the meaning the grade 12 learners under study assign to career decision-making, as 

well as how their social interaction with the outer world affected the way they construct these 

career decisions. The interpretive perspective assumes that the social world is constantly being 

constructed through a group of interactions and thus, societal reality can be understood via the 

perspective of social actions enmeshed in meaning-like activities (Hesse-Biber, 2016).  

Having thought about the ontological perspective, I also realised that I need to consider the 

epistemology of this research study (Vanson, 2014; Blackman & Moon, 2017).  

1.6.3.2 Epistemological perspective.  

Epistemology is a branch of philosophy that deals with the origin, nature and limits of human 

knowledge that focuses on the relationships between the knower and the known (Klenke, 2016). 

The mission of epistemology is to clarify what the conception of knowledge involves, how it is 

applied and to explain why it has the features it does (Rescher, 2012; Martinich & Stroll, 2019). 

Epistemology can contribute depth and an authentic essence to a research study because it 

enables writing and thinking processes that infuse the researcher positionality throughout the 

research project, its design, implementation and analysis (Hook, 2015). Therefore, epistemology 

is important because it would influences how I would frame the research study in an attempt to 

discover knowledge (Blackman & Moon, 2017).  
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Although ontology and epistemology often overlap, epistemology is about the way we know 

things and ontology is about what things are (Renaud, 2018).In the current study, I translated 

epistemological and ontological perspectives into scientific methodologies. The methodological 

perspectives that were adopted when conducting the study are explained further in section 

1.6.3.3. 

1.6.3.3 Methodological Perspective. 

I approached the topic thinking about the relevant scientific methods to use in order to gain 

sufficient data that will address the research aims (Johnsen, 2016). Following the ontological, 

interpretive and epistemological perspective, I employed the idiographic methodological 

approach. The value of the idiographic description resides in its richness and depth; the more it 

aspires to reproduce the complexity of the phenomenon described, the better it satisfies its aim 

(Cabell et al., 2015).  

By using this approach, I was able to gain valuable and sufficient information to understand the 

career decision-making of the learners under study.  

1.7 Research design 

A research design is the process of building a structure or plan of how to collect and analyse 

evidence that will help in achieving the aims and goals of the study (Leavy, 2017).  
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A good research design encourages the researcher to carry out an appropriate analysis of data 

with confidence, saving time and resources during the research process (Skema, 2018). The 

design provides a solid platform for the entire research. Therefore, a clear research design is 

imperative and it will facilitate the research operation (Ahmed, Opoku, & Aziz, 2016).  

For the purposes of this study, I applied suitable methods to ensure the attainment of my research 

aims described in 1.4.2. The choice of the research design in this study depended largely on the 

nature of the research problem, the resources that were available, accessibility of subjects and 

research ethics (Suresh, 2014).  

In the following section, I discuss the research design, specifically the research approach and 

methodology, underpinning the current study. 

1.7.1 Research approach. 

A qualitative, exploratory research approach was followed. I chose this approach in line with the 

paradigms and aims of this study. A qualitative research approach is useful in revealing the 

meaning that informs the actions or outcomes that are typically measured by qualitative research 

approaches (Crossman, 2018). I believed that this approach would allow flexibility in conducting 

the study (O'Neill, 2015). In qualitative research, there are always new phenomena to learn 

about, new methods to invent and new forms of knowledge to create (Gaudet & Robert, 2018).  
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The exploratory approach that was used also supported the qualitative approach that implied that 

I was able to gain a deeper understanding and further clarification of the data obtained during the 

study (Bittner, 2015; Humbatov, 2015). The benefit of using an exploratory research approach is 

that it provides rich quality information that will help understand how grade 12 learners under 

study make career decisions, significantly reducing the level of bias in the study (Reiter, 2017).  

A qualitative, exploratory research approach allowed me to tap into the different experiences, 

views, perspectives, motivations and attitudes of participants that relate to their experience in 

career decision-making, through interactive communication (Jensen & Laurie, 2016; Schirmer, 

2014; Yin, 2015). I was able to explore, in detail, the experiences, circumstances and challenges 

of these rural learners in career decision-making as well as the reasons behind their career 

decisions (Bernd, 2017; Sarstedt & Mooi, 2014). 

1.7.2 Research method.  

The following section provides a detailed description of the research setting, the entrée and 

establishment of researcher roles, sampling and the way data were collected, recorded and 

analysed. This section further provides an elaboration of the strategies that were employed to 

ensure the quality of the data, how the ethical standard was maintained throughout the study and 

how the results were reported. 
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1.7.2.1 Research setting. 

This study was conducted at a high school based in a rural area within Limpopo province. The 

area is surrounded by mines and is about an hours’ drive from the capital city, Polokwane. The 

classrooms are dilapidated, with broken windows and furniture and the school does not have a 

proper water system. Additionally, the school does not have a library or internet facilities and has 

one life orientation teacher for all the grade 12 learners.  

1.7.2.2 Entrée and establishing researcher roles. 

In this study, I assumed the role of an interviewer, data capturer as well as an interpreter of the 

research results. Before conducting this study, I approached the Department of Education in the 

district to obtain permission to conduct the study in one of the schools and approval was granted 

(Appendix A). I applied for ethics clearance with the UNISA Ethics Committee, for which 

approval was granted (Appendix B).  Lastly, I visited the respective high school to request 

permission to conduct the research study. The principal granted me permission (Appendix C) 

after seeing the approval letter from the Department of Education district office.  

The school assigned the life orientation teacher to set up a meeting with all the available grade 

12 learners. In the meeting I presented a brief to the learners detailing my intention to conduct 

the study at their school. I explained the purpose of the study, the methods for data collection and 

analysis and how these results will be presented. I indicated that participation would be voluntary 
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and those that showed interest to participate voluntarily were handed consent forms (Appendix 

D). 

I explained the content of the consent forms to the learners and allowed them to take the consent 

forms home to discuss with their parents. The consent forms clearly stated the purpose of the 

research, how the data will be gathered from each participant and how confidentiality will be 

maintained. I also indicated the use of a voice-recording device in the consent forms. Contact 

details were also requested from the learners in order to arrange for the interviews.   

The agreed way of work was that the interviews would be conducted on Saturday mornings or 

during the week when they were not busy with their exams or classes. 

1.7.2.3 The self as the instrument.  

In all forms of qualitative research, the researcher is the primary instrument for data collection 

(Merriam & Tisdell, 2016). Conceptualising the researcher as a primary instrument of the 

research has significant implications throughout every stage of the research process in that the 

subjectivity, social location/identity, positionality and meaning-making of the researcher shapes 

the research methods and processes (Ravitch & Carl, 2016). During this process, the research 

work requires reflection on the part of researchers, both before and during the research process, 

as a way of providing context and understanding for readers (Sutton & Austin, 2015).  
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It was important for me to conduct a continuous assessment of my research work throughout the 

study as a new qualitative researcher (Hoover & Morrow, 2015). I examined and consciously 

acknowledged the assumptions and preconceptions I bring to the research that might shape the 

outcome (Wilkie, 2015). Turner (2016) refers to this process as reflexivity, which helps the 

researcher to provide a more effective and impartial analysis of the data collected in the study. 

Keeping a personal journal to record all my personal reflections throughout the process was a 

very useful method of going back to reflect on and assess myself.  

Building ethical relationships with participants during data collection was important, as I knew it 

had the potential to influence the research process (Korstjens & Moser, 2017). Building good 

relations and rapport with the participants allowed me to get the research participants to open up 

to me and share all their thoughts and opinions throughout the study (Koh, 2017). In building 

ethical relationships with the participants, I also considered the impact of empathy in my 

interactions with each individual. The ability to empathise with the research participants in the 

sample group is key to the role of the researcher as an instrument (Mathison, 2014).  

In the following section, I describe in detail the sampling for this study.  

1.7.2.4 Sampling. 

I collected information through purposive sampling using individual semi-structured interviews 

(Halkais & Komodromos, 2015). In purposive sampling, the aim is to select specific individuals 
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that will provide the desired information needed to address the research aims (Flick, 2017; 

Massaro & Garlatti, 2015). I purposely selected 12 learners at a rural high school close to the 

mine for which I worked, as most of the bursary applications the mine received were from that 

school.   

The prevailing concept for the sample size in the sampling was saturation (Malterud, Siersma & 

Guassora, 2015). Saturation is defined as the point after which new data collected will not shed 

further light on or greater understanding of the topic being investigated (Halkais & 

Komodromos, 2015). The more information the sample holds relevant to the actual study, the 

lower amount of participants is needed (Malterud et al., 2015). Although the stage at which 

saturation is reached will vary with each research study, saturation of themes in interview 

methods should start becoming visible once 15 to 18 interviews have been conducted (Given, 

2015).  

In the beginning, I anticipated a sample size comprising 24 grade 12 learners to undergo semi-

structured interviews. Due to challenges relating to time and availability of the learners, only 18 

grade 12 learners were interviewed. The learners were busy preparing for their preparatory 

exams and most were not always available. When I conducted the interview with the 15th 

participant, I started identifying repeating themes in the responses provided by the participants. I 

identified the types of responses and recording repetitions in the responses of the participants 

(Nascimento et al., 2018). I then decided to include the three (3) additional participants that were 
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available on the day to confirm the saturation (Given, 2015). The intention was not to generalise 

from the sample to a population, but to explain, describe and interpret the results obtained from 

the study (Maxwell, 2013; Palinkas et al., 2015). Therefore, I believed that this sample size was 

sufficient. 
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Table 1.1 

Research participants’ details 

Research Participant  Area of study Gender Age 

P1 

P2 

P3 

P4 

P5 

P6 

P7 

P8 

P9 

P10 

P11 

P12 

P13 

P14 

P15 

P16 

P17 

P18 

Tourism 

Tourism 

Tourism 

Tourism 

Tourism 

Tourism 

Science 

Science 

Science 

Commercial 

Commercial 

Science 

Science 

Science 

Science 

Science 

Science 

Science 

Male  

Male  

Male  

Male  

Male 

Male  

Male   

Female  

Female  

Male  

Female  

Male  

Male  

Female  

Female  

Female  

Female 

Male 

18 

20 

18 

20 

19 

20 

18 

18 

17 

19 

18 

18 

19 

20 

18 

18 

22 

18 
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Table 1.1 presents the biographical details of the research participants. The 18 grade 12 twelve 

learners from the three main subject study areas, Science, Commercial and Tourism were 

between the ages of 17 and 22 years. The sample had a bigger representation of male participants 

and it was interesting to note that most of the participants have mathematics and science as their 

main subjects. 

1.7.2.5 Data collection. 

I used semi-structured interviews as the method of data collection in the study. A semi-structured 

interview is a guided conversation in which only the topics are predetermined and new questions 

or insights arise because of discussion and visual analysis (De Satgé & Holloway, 2002; Doyle, 

2018; Edwards & Holland, 2013). 

The use of semi-structured interviews in this study was associated with phenomenological and 

interpretive paradigms. The phenomenological and interpretive paradigms held the ontology that 

recognised multiple perspectives regarding the research focus, an epistemological stance that was 

subjective in nature and a methodology predicated on qualitative principles (Edwards & Holland, 

2013; Thorne, 2016).  

Before commencing with the study, I approached the district’s department of education, 

requesting permission to conduct the research study at one of the schools within the area 

(Appendix A). The permission was granted and then I approached UNISA’s department of 
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Industrial and Organisational Psychology Ethics committee, for an ethics clearance application. 

The committee reviewed my application and an approval to conduct the study was granted 

(Appendix B). I then consulted with the principal of the respective school to indicate my 

intention to conduct the study and request for permission to conduct the study at the school. 

Following my meeting with the principal, she issued a letter indicating that the school is granting 

me the permission to conduct the study (Appendix C).  

I designed a consent form (Appendix D), that I will use to request permission from participants 

to take part in the study, indicating that a voice-recording device will be used during the 

interviews. The consent form accommodated learners that might be under aged, wherein their 

legal guardians or parents will be required to consent on their behalf.  

I also developed an initial semi-structured interview guide and conducted a pilot study. A pilot 

study is a small-scale study that is conducted before the main research study in order to ensure 

that the research instrument and procedures work as they are intended to (Loewen & Pionsky, 

2015). Seven grade 12 learners, purposively selected from the same research setting, were 

informed of the purpose of this study and their consent to partake in the study was requested. I 

then explained the objectives of the pilot study to the participants and provided the ethics 

guidelines prior to the commencement of the pilot study (Abdullah, 2017). All the participants 

were within the legal age (18 years and above) and, therefore, completed and signed the consent 

forms before participating in the pilot study.    
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The pilot study resulted in a few modifications being made to the interview questions to avoid 

ambiguity. The questions in the interview guide needed to be rephrased while others were 

eliminated, as there was no direct link to the objectives and aims of the study. The data obtained 

from the pilot study were not included in the study as it was purely for testing the questions in 

the interview guide. The interview guide was revised and finalised (Appendix E).  

Each semi-structured interview was set for 30 minutes per participant. The interviews were 

conducted in the language that was comfortable for the participant, which in this case were both 

English and Sepedi. Whenever a question was asked in English and the participant would show a 

sign of confusion or request the question to be asked in their home language, the same question 

would then be repeated in Sepedi, their home language. I always made sure that during the 

interviews, the following were always available, the interview guide, pen and paper, the 

recording device and a meeting room (Milton, 2007; Jamshed, 2014). A meeting room was 

always booked in advance with the school secretary and the principal. 

I applied the following actions prescribed by Milton (2007) and Jamshed (2014) to prepare and 

conduct each semi-structured interview:  

Step 1 – Preparation: This entailed studying the structure and content of the interview, going 

through the interview guide, and checking that the recording device is functioning.  
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Step 2 – Participant briefing: I introduced myself to the participant and highlighted the purpose 

of the interview, how the results will be used and I explained the measures taken to ensure 

confidentiality. Following that, I would then ask the participant to tell me about himself/herself 

to create rapport and reduce anxiety levels.  

Step 3 – Interview: I explained the use of a recording device during the interviews, that I will be 

making notes during the conversation and then confirmed if the participant is comfortable to go 

ahead. Each conversation with the participants was unique in that the interview followed from 

their introductions.  

Before commencing with any of the interviews, I had previously requested consent from learners 

during the initial briefing session. I explained what was written in the consent form and most 

learners took the consent form, completed them and then handed them back to the life orientation 

teacher. I did this to allow them time to discuss this with their families and for those under the 

age of 18 years to consult with their parents or guardians that needed to consent on their behalf.  

The steps were effective in assisting me throughout the data collection process. I knew how to be 

fully prepared before each semi-structured interview and in most instances, the research 

participants seemed to be comfortable during the interviews.   
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1.7.2.6 Recording of data. 

I anticipated that the nature of the data collection method would imply a detailed amount of data 

obtained in the study. An audio recording device was thus used as well as interview notes to 

record data during the semi-structured interviews (Silva, Healy, Harris & Van den Broeck 2014). 

The nature of the research question and data to be obtained in the study were not of sensitive 

nature therefore participants were willing to speak freely. I first requested consent from the 

participants and explained the reason for using the recording device. The use of a recording 

device and interview notes during the semi-structured interviews ensured that detailed data were 

collected. After each interview with the participant, I would examine the audio recording and the 

notes to make summary notes from the collected data (Rubin, 2011; Sutton & Austin, 2015).  

1.7.2.7 Data analysis and interpretation.  

I used thematic analysis to analyse data from the semi-structured interviews in order to draw out 

themes. Thematic analysis is the process of identifying patterns or themes within qualitative data 

(Maguire & Delahunt, 2017). Mortensen (2018) describes the following six steps researchers can 

adopt in the thematic analysis of data: 

1. Familiarising self with the research data  

2. Assigning preliminary codes to the data to describe the content  

3. Searching for patterns of themes in the codes across the different interviews   
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4. Reviewing of the themes  

5. Defining the themes  

6. Writing up 

I started the process by reading the texts several times as well as transcribing information from 

the digital voice recorder, listening to the audio recordings of 18 semi-structured interviews. I did 

this in order to become familiar with the research data. Rhodes (2017) highlights that it is crucial 

to first become familiar by checking the interview notes for accuracy and then re-reading the 

notes as you go along. The ability to generate ideas and make sense of data depends on the 

researcher’s familiarity with the research data (Vaismoradi et al., 2016).  

After becoming familiar with the data obtained from the 18 semi-structured interviews, I then 

created a preliminary list of all the ideas that are related to this data (Javadi & Zarea, 2016). I 

assigned colour codes to similar responses per topic, which helped to cluster data for further 

analysis (Rooney, 2014). A code is a descriptive construct designed by the researcher to capture 

the primary content of the essence of the data (Theron, 2015). Coding helped in reducing a 

considerable amount of data into small chunks of meaning (Maguire & Delahunt, 2017). I used a 

combination of deductive and inductive data coding. I coded each segment of data that was 

relevant to the aims of the study or that captured something interesting related to the research 

topic (Maguire & Delahunt, 2017). 
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The next step in the process entailed searching for themes in the codes. I reviewed and sorted all 

the codes so that groups of related codes formed either main themes or subthemes; some were 

discarded if not relevant (De Chesnay, 2014). I drew a map of codes and themes to help visualise 

the relationship between the different codes and themes as well as the level of the themes 

(Mortensen, 2018). I identified repetitive codes or codes sharing semantic meaning and clustered 

them together to form unique themes (Mtshelwane, Nel & Brink, 2016).  

Following generating themes from the data, I started a process of reviewing the generated 

themes. I checked the themes against the data to see if they explain the data and address the 

research aims (Lawton & Willard, 2015). Reviewing themes is an iterative and reflective process 

and involves asking questions about whether the themes tell a convincing and compelling story 

about the data (Mann, 2016). Redundant themes were discarded, such as those that did not fit the 

research question or did not appear to have the coherence of meaning (Choo, Ho, & Burton, 

2018). I repeated this task until I felt I had a set of themes that were coherent and distinctive 

(Mortensen, 2018).  

During the defining and naming stage, I defined, named and reviewed themes with clear 

definition, accompanied by a detailed analysis (Choo et al., 2018). Defining and naming of the 

themes was an ongoing analysis to refine the specifics of each theme and the overall story the 

analysis tells, generating clear definitions and names for each theme (Moriarty, 2015).  
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The write-up stage of data analysis involved weaving together the analytic narrative and data 

extracts and contextualising the analysis in relation to existing literature (Luke, Mcllveen, & 

Perera, 2016). Throughout the coding process, I made substantial notes of the key themes in 

order to aid my thought process for structuring the write up of data (Caufield & Hill, 2018). The 

initial report led to a detailed description of the results obtained in the study and this is presented 

in the form of a research article (Cassol et al., 2018).  

In the process of the data collection and analysis, I always strived for ensuring the quality of the 

results and the study in general. In the following section, I highlight the strategies that I 

employed to ensure quality in the research process.  

1.7.2.8 Strategies employed to ensure quality. 

The strategies employed to ensure quality in the research, all of which are described in detail 

below, included credibility, conformability and transferability.  

Credibility refers to the confidence that can be placed in the truth of the research findings 

(Korstjens & Moser, 2017). A qualitative researcher establishes rigour of the inquiry by adopting 

the following credibility strategies: prolonged and varied field experience, time sampling, 

reflexivity (field journal), triangulation, member checking, peer examination, interview 

technique, establishing the authority of the researcher ,structural coherence  and prolonged 

engagement with participants (Anney, 2014; Korstjens & Moser, 2018).   
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I had prolonged engagements with the research participants in order to gain their trust and build 

rapport (Hadi & Closs, 2018).  As I resided in the local area during the time of the research, I 

attempted to achieve this by developing long term relations with teachers and learners of the 

school. I familiarised myself with the culture and observed the lifestyle of the local learners.  

Prolonged engagements with participants help to minimise distortions and ensure the credibility 

of the data collected (Yuen-Tsang, 2018).  

Confirmability refers to the researcher’s degree of objectivity in data collection and reporting 

(Mabuza et al., 2014). In order to enable the readers of the research report to develop a thorough 

understanding of the chosen methods and their effectiveness, I provided a clear description of the 

research design and its implementation (the research design and its implementation must be 

described (Kalu & Bwalya, 2017). An audit trail tracing all the steps of the research process, 

which included data collection, analyses and interpretation, as well as recognition of possible 

instability of data were kept to ensure confirmability (Sarvimaki, 2017).  

Dependability refers to the stability of the research findings over time and under different 

circumstances (Korsjens & Moser, 2018). Dependability in this study is achieved by thoroughly 

documenting the context through which this research study has been undertaken  (Major & 

Savin-Baden, 2012; Moon, Brewer, Januchowski-Hartley, Adams & Blackman, 2016). I have 

done this by detailing explanations of how data was collected and analysed, ensuring that 
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ensuring that each interview recording was kept  as well as noting and applying any change in 

the interview questions that I might have actioned with any of the participants.  

Lastly, transferability in qualitative research refers to the extent to which the findings of one 

study can be applied to others (Gerber et al., 2016). I adequately provided detailed descriptions 

of the research context so that other researchers can make informed judgements when intending 

to focus on a similar research topic (Akaeze, 2016). 

In addition to ensuring quality in the process and outcome of the research process, adhering to 

ethical standards before, during and after the research process, was also an important 

consideration for me as the researcher. In the following section, I describe in detail the ethical 

considerations that were addressed in this study.  

1.7.2.9 Reporting. 

Qualitative research reports can include narrative descriptions, models, diagrams, tables, verbal 

and graphic communication (McNabb, 2017). I provide a report of the results obtained from the 

study in the form of a research article in Chapter 3. Reporting in this study entails providing the 

reader with a detailed description of the overall research process, which also includes the 

discussion of the research findings, mostly using narrative descriptions, diagrams and tables. The 

aim is to be as transparent as possible with the process and results of this study to ensure the 
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reader fully understands why this study was conducted and how the results can be beneficial to 

the career field of knowledge.  

1.8 Chapter layout 

The remaining chapters will be presented as follows:  

Chapter 2:   Literature Review 

In this chapter, career decision-making is discussed in detail, highlighting the relevant conceptual 

theories and models. 

Chapter 3: Research article  

Findings of the study in relation to career decision-making of the learners in the selected rural 

school are presented in the form of a research article. 

Chapter 4:  Conclusions, Limitations and Recommendations   

Conclusions based on the findings of the study, limitations experienced during the study and 

recommendations emanating from the findings are presented in this chapter.  

1.9 Summary 

This chapter introduced the study. The introduction aimed to bring the reader closer to the 

purpose of the study by providing the background and the main objectives of the study. I further 
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indicated my evolving interest in the study of career decision-making, particularly for learners in 

the rural areas. 

I discussed the research design and methods employed in the sampling, data collection, data 

analysis and interpretation. I also presented and explained in detail the strategies that were 

employed to ensure the quality of the findings and ethics considerations. The chapter concludes 

with an overview of the chapter layout of the dissertation.  

Chapter 2 presents the literature review of the topic on career decision-making of grade 12 

learners at a rural high school. I do this by focusing on addressing the theoretical aims that were 

mentioned earlier in this chapter.   
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Chapter Two: Literature Review and Theoretical Framework 

2.1 Introduction 

In chapter one, I provided the context through which the topic of career decision-making of 

grade 12 learners at a rural high school in Limpopo can be understood. The objective of chapter 

two is to collect and review the literature related to the topic under study. 

I start by providing an overview of the contemporary world of work and gain an understanding 

of how the career concept is viewed. I then conceptualise career decision-making from a 

theoretical perspective. I follow this by an integration of the discussion on the conceptualisation 

of career decision-making as well the career decision-making theories relevant to this study.  

The discussions are then followed by my overall summary to conclude this chapter.  

2.2 The contemporary world of work 

The world of work has changed over the years (Harrison, 2017; Molinsky, Davenport, Iyer, & 

Davidson, 2012; Parry, 2017). Istead (2017) describes this new world of work as driven, agile, 

collaborative, empowered and connected. The changing market conditions, the impact of 

technology, globalisation, new ways of working and the differing expectations of different 

generations in the workplace at once have contributed to a huge change in organisations across 

the world (Bednar, 2017; Istead, 2017). Automation, cognitive computing and crowds are 
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paradigm-shifting forces that have reshaped the workplace and will continue to do so in the near 

future (Schwartz, Collins, Stockton, Wagner, & Walsh, 2017). A fundamental consideration is 

how these changes disrupt and affect the world of work and long-standing traditions about the 

role human beings play in this world of work (Raphulu, 2018).  

There is a growing concern  that these technological developments will crush the careers of the 

millions who drive cars and trucks, analyse medical tests and data, perform middle management 

chores, dispense medicine, trade stocks and evaluate markets, fight on battlefields, perform 

government functions, and even replace those who program software (Rainie & Anderson, 

2017). Moreover, companies have downsized and outsourced to become more flexible, efficient 

and innovative, changing career expectations from job security to continuous learning and to 

remain marketable in the external labour market (Gerli, Bonesso, & Pizzi, 2015). 

The old structures of hierarchical organisations are almost gone; business is now leaner and more 

agile that through the technological advances are reducing the need for structure (Avery, 2015). 

As work changes, so does the nature of the relationship between the employee and the employer 

(Heerwagen, 2016). The employees’ attitudes towards work have changed, wishing for more 

freedom at work, freedom of choice and seeking jobs with a purpose that leads to the 

individualisation of working conditions (Boiler, 2016). Employees are no longer as dependent on 

the manager’s ideas of work and time-schedules, which makes it easier to achieve an optimal 

balance between work and free time (Musial, 2015). A job for life is no longer the norm and 
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individuals will most likely change jobs, even careers, several times over their lifetime (Polvere 

& Lim, 2015). 

The waves of technology, globalisation and new ways of working have created employment 

challenges that threaten the future and prosperity of young people (Bednar, 2017). Young people 

entering the new world of work need to prepare themselves for an environment that requires 

more energy in creative tasks and critical thinking (Wong & Moulton, 2017). These young 

people are also likely to experience challenges with the concept of career paths based upon 

progress by job title, as they think more in terms of a sequence of experiences and crave the 

responsibilities (Istead, 2017).  

In the following section, I focus on understanding how the career concept is viewed in the new 

world of work.  

2.2.1 The career concept in the contemporary world of work.  

The new world of work has shaken concept of career to its core, driving companies towards in-

learning experiences that allow employees to build skills quickly, easily and on their own terms 

(Schwartz, et al., 2017). 

A career is defined as a lifestyle concept in that it involves a sequence of work or leisure 

activities that one engages with throughout a lifetime (Pritchard & Grant, 2015). Careers are 
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unique to each person, dynamic and unfolding throughout life (Choo, 2014; De Vos, Dujardin, 

Gielens & Meyers, 2016; Pritchard & Grant, 2015).  

Careers in the new world of work have become more complex, require people who are more 

flexible and adopt a self-reflective approach to career commitment (Coetzee & Guns, 2012; 

Hyness & Hirsch, 2012; Jackson & Wilton, 2016). Traditional, orderly and hierarchical careers 

are increasingly losing ground to new career conceptualisations such as boundary-less and 

protean perspectives that capture the realities of the changing nature of work (Enache, Gonzalez, 

Castillo & Lordan, 2012; Torpy, 2017; Yaxley, 2017).  

Boundaryless careers are based on the assumption that work will encompass a variety of tasks 

(Evans, 2012; Nikandrou & Galanaki, 2016). The career consists of a person’s varied 

experiences in education, training and work in several organisations and changes in the 

organisation field (Loonen, 2016). In boundaryless careers, the person, not the organisation, is 

actively in charge of managing their own careers (Evans, 2012; Supeli & Creed, 2015). 

Emphasis is placed on the physical movement of the individual from one career to another but 

the specific type and cause of mobility are unclear (Claretha, 2016). The development of this 

type of career is a reflection of contemporary organisational environments that have become 

more and more uncertain (Reis & Baruch, 2013; Musial, 2015). Individuals pursuing this type of 

career in the contemporary world of work should be more adaptable and proactive in managing 

their own careers as a way to maintain personally meaningful values and goals, especially in 
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times of personal or organisational change (Greenhaus, Callanan, & Godshalk, 2010; Gerli, 

2017; Bonesso, & Pizzi, 2015). For the boundaryless career orientation, those with high physical 

mobility seek positions and opportunities that have high rewards and are less concerned with job 

security (Jackson & Wilton, 2016).  

Protean careers, on the other hand, are self-directed and value driven. An individual takes 

responsibility and has the power to shape the form and direction his or her career takes (Arnold, 

2011; Puri, 2016). Career success in a protean career is defined as the positive material and 

psychological outcomes resulting from one’s work activities and experiences, rather than the 

objective of success such as pay, rank or power (Greenhaus, Callanan, & Godshalk, 2011; Puri, 

2016). In making career decisions to pursue personally meaningful career goals, individuals with 

a protean orientation often consider their whole life, including family and personal interest, 

rather than exclusively focusing on their work role (Greenhaus & Powell, 2017). A study by 

Wong and Rasdi (2015) found that organisational related variables such as employability culture 

and mentoring could be viewed as potential predictors of protean careers. Supeli and Creed 

(2015) found that higher levels of protean orientation are associated with lower levels of 

commitment, job satisfaction and higher levels of intention to quit. Knowledge of one’s protean 

orientation could shine a light on a fundamental mismatch between an individual and his or her 

organisation (Doiron, 2017).  
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From this backdrop, it became clear that the protean career orientation stresses the individual’s 

motives as being the driver for the individual’s career direction. In contrast, the boundaryless 

career orientation seeks to explain how individuals manage their career progression across 

multiple organised structures. In response to wider economic, societal and technological 

developments, the boundary-less and protean career concepts generally assume that individuals 

are, or should increasingly be, mobile and self-directed in their careers (Gubler, Arnold, & 

Coomb, 2013; Cordeiro & de Albuquerque, 2017). 

Considering the changes that have caused a shift from traditional careers, it has become more 

challenging for people to make informed choices about how to manage their work and family 

lives (Greenhaus & Powell, 2017). Boundary-less careers and the protean mind-set suggest a 

complete breakdown of traditional careers, emphasising individual autonomy and control 

(Rogelberg, 2016). The increasing rate of change in the world of work requires young people to 

be very sure of their career choices, as many roles are slowly becoming extinct, replaced by 

technology and other new careers are created (Benston, 2017). 

Those entering the workforce will need to have a deep knowledge of their area of work and 

agility with technology. They will be able to engage with interdisciplinary and cross-functional 

teams to critically think about and solve problems while possessing high-quality communication 

skills, flexibility and emotional intelligence (Hrabowski, 2015). The South African labour market 

is challenging for any young person leaving school or university. Making informed career 
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decisions is necessary, as it will allow them to get the best chance of entering a career that will 

fulfil their ambitions (Morton, 2017).  

In the following section, I further explore and seek to understand career decision-making and the 

different theories used to understand and explain the process of career decision-making.  

2.3 Career decision-making 

Career decision-making is a proactive process of evaluating one’s self-concept and the realities 

of one’s aptitudes, abilities and temperament with like factors associated with various careers 

(Eliason et al., 2014; Leong & Barak, 2015; Viola et al., 2017). Self and career awareness are 

central to effective career decision-making (Eliason et al., 2014; Raouna, 2017).  

Self-awareness refers to an individual’s ability to develop their own sense of understanding 

about themselves, their interests, desires, needs, personality, weaknesses and strengths (Normand 

& Anderson, 2017). Self-awareness can help individuals understand their occupational fit by 

analysing their moods, emotions and drives, as well as the effect they have on others (Singleton, 

2013). Becoming self-aware can be difficult for young people, especially if one does not know 

where to start (Raouna, 2017). 

Career awareness, on the one hand, entails learning about the different opportunities in post-

secondary education, skills and experiences needed in various careers (Scott, Solberg, & Ali, 

indicates that career awareness is closely linked to one’s ability to make informed career 
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decisions (Algadheeb, 2015; Ibrahim et al., 2014; Gacohi, Sindabi, & Chepchieng, 2017; 

Oluwatimilehin & Oweyele, 2014; Thome, 2016). Having sufficient knowledge and information 

about different careers assists young people to make meaningful career decisions and make 

positive adjustments in life (Theresa, 2015). Low career awareness is a common challenge 

amongst most young people (Albein & Naidoo, 2017; Oluwatimilehin & Oweyele, 2014). The 

lower the career awareness, the more the ability to make informed career decisions is affected 

(Blotnicky et al., 2018; Oluwatimilehin & Oweyele, 2014).  

There is a need to develop career awareness programmes in order to enhance the career decision-

making of an individual. These programmes need to focus on an individual’s attention to their 

preparation of specific information on different careers, a systematic search for career 

information and the methods to fully utilise the information gathered (Lin & Nasir, 2013; 

Polvere & Lim, 2015). 

The two concepts of self-awareness and career awareness are especially imperative in the early 

stages of career development (Enache & Matei, 2017; Lin & Nasir, 2013). Failure to consider the 

self and career awareness in career decision-making may cause dissatisfaction within the 

individual and difficulty in handling later career tasks (Gaochi et al., 2017).  

Career guidance programs can then be used to help learners understand about what they are 

passionate, to take ownership in researching different careers, deciding on what relates to them 

and setting goals on how to achieve these career goals. This process will assist them to be ready 
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when they enter the competitive job market (Getachew & Daniel, 2016; Teta, 2016). Learners’ 

lives and personalities are enhanced after speaking to a career counsellor (Teta, 2017).  

In understanding career decision-making, it is important to note that the process of career 

decision-making is a part of the process an individual goes through to know more about himself 

or herself and their future career (Stead, 2017). Tiedman and O’Hara (1963) and the Cognitive 

Information Processing model (CIP) by Peterson, Sampson and Reardon (1991), amongst other 

models, provide valuable insights about the process of career decision-making.   

Tiedman and O’Hara (1963) describe a complete sequential process of career decision-making 

(Stebnicki, 2016; Walsh & Osipow, 2014). The process of career decision-making is best 

explained by breaking it down into a two-part process, anticipation and implementation 

(Rosenthal & Strauss, 2017). The anticipation stage includes exploration, crystallisation, choice 

and clarification (Phillips et al., 2016; Walsh & Osipow, 2014). The emphasis on this model is 

placed on the personal development of the individual, while acknowledging that he or she will be 

influenced by biological, social and situational factors (Otten-Pappas, 2015). The model was 

designed to help individuals become aware of the decision-making factors and the factors 

inherent in the model (Otten-Pappas, 2015).  

The CIP, on the other hand, is applied in career development in terms of how individuals make 

career decisions and use information in career problem-solving and decision-making (Werner, 

2017; Zunker, 2012). The cognitive information processing model portrays the mind as 
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possessing a structure consisting of components for processing (storing, retrieving, transforming, 

using) information and procedures for using the components (Hare, 2016). 

In order for an individual to become an independent and responsible career decision-maker, 

certain information processing capabilities must undergo continual development throughout his 

or her lifespan (Ramachandran, 2012; Robinson & Diale, 2018). CIP includes the pyramid of 

information processing (self and occupational knowledge, decision-making and executive 

processing) and the CASVE (communication, analysis, synthesis, valuing, executing) cycle, a 

five-stage methodological approach to career decision-making (Kronholz & Osborn, 2016).  

According to the CASVE cycle, career decision-making should entail communicating the 

problem, analysing the information or data, synthesising by expanding and narrowing 

alternatives, valuing advantages and disadvantages of options, prioritising these options and then 

executing a plan by taking a variety of actions (Sharf, 2016). Although this might appear as a 

linear sequence, every phase allows for a return to a previous phase when new information is 

received that requires the decision-maker to revisit the nature of the gap found in communication 

(Solsberg & Ali, 2017). The strength of the CIP model is that it offers a framework of cognitive 

and behavioural factors that guide career decidedness (Penn, 2016; Yowell et al., 2012). 

Specifically, it provides a structure and sequence for gathering and utilising information, while 

acknowledging the importance of thoughts and feelings in the career decision-making process 

(Werner, 2017; Yowell et al., 2012).  
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While Tiedman and O’Hara (1963) describe career decision-making as a continuous, sequential 

process, the CIP model by Petersen and Colleagues (1991) goes further to indicate the 

importance of thought and memory processes during career decision-making. It was also 

interesting to note the critical role that self and career awareness plays to initiate the career 

decision-making process. 

I believe that it is also important to note that the complexity of the career decision-making 

process is currently visible since the new working environments are characterised by constant 

changes in a highly competitive market (Schadl, Sheppard, & Chen, 2017). A further 

understanding of different theories in career decision-making could also shed some light on 

understanding career decision-making from the context of this study.  

2.4 Theories used to conceptualise career decision-making 

Theories provide an explanation of why and how things occur (Becker, Huselid, & Ulrich 2015; 

Dwivedi et al., 2013; Gratton, & Jones, 2004). Theories in a research study provide the thought 

processes, help to frame the research question, direct the search of the literature and help the 

researcher to make sense of the findings in a way that will help to understand the outcomes of the 

study (Thomson, 2017). In this study, the social learning theory of career decision-making 

(Krumboltz, Mitchell, & Jones, 1976) and constructivist theory were used as theories 

underpinning the study of career decision-making of grade 12 learners at a rural high school in 

Limpopo and are discussed in detailed in the following sections.  
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2.4.1 Social learning theory of career decision-making. 

The social learning theory by Krumboltz, Mitchell and Jones was first formulated in 1976 

(Zunker, 2015). The social learning theory reveals how knowledge about the self (both learned 

and genetic) is integrated with information that is provided via reinforcing feedback (Artess, 

2015). In career decision-making, the theory is best useful in explaining how educational and 

occupational preferences and skills are acquired and how selections of courses, occupations, and 

fields of work are made (Saint-Ulysse, 2017). Krumboltz and his colleagues attempted to 

simplify the career decision-making process and relate it to events that affect career choice, as 

well as the process of how these career choices are made (Eliason et al., 2014; Torpy, 2017).  

According to Krumboltz and his colleagues (1976), four factors influence career decision-

making, namely genetic endowment and special abilities, environmental conditions and events, 

instrumental and associative learning experiences, and task approach skills (Stebnicki, 2015). 

These four factors are discussed below. 

Genetic endowment and special abilities  

Genetic endowment refers to the innate, inherited qualities such as gender, race and physical 

appearance of an individual (Thompson, 2015). When these innate qualities interact with the 

environment, they might give rise to special abilities such as intelligence, athletic ability and 

other special talents (Hughey et al., 2012; Stebnicki, 2015). In this study, the learner’s gender, 
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academic or personal abilities are examples of factors that can affect their career decisions 

differently (Shimmi, Arashi, & Yon, 2015). 

Environmental conditions and events  

The economic climate, occupational opportunities available, labour laws, union rules, 

technological developments, family resources, educational systems and other variables outside 

the individual’s control influence career decision-making (Kottler & Sheperd, 2014; Williams, 

2016). Skills developed by individuals to cope with their environment may affect their career 

choices (Matshabane, 2016). In this study, available career opportunities, family resources and 

other factors that may be outside the learner’s control may influence career decision-making.  

Instrumental and associative learning experiences  

According to Krumboltz et al. (1976), the most important factor is learning experiences in the 

sense of instrumental and associative learning (Inkson, Dries, & Arnold, 2014; Matshabane, 

2016). 

In instrumental learning, where people are rewarded for particular behaviours and punished for 

others, the rewarded behaviour tends to increase. For example, when a learner gets good marks 

or excels in a certain subject, he or she is more likely to pursue a career in that field than if he or 

she does poorly (Dlamini, 2017; Inkson, et al., 2014; Sharf, 2016). While these learning 
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experiences may influence the individual on different levels, it considers their genetic 

endowment and special qualities, as well as the individual tasks at hand (Matshabane, 2016).  

Associative learning experiences occur from observing others (Lundry et al., 2015). It is through 

experiences over time with relevant personal characteristics that an individual learns skills 

relevant to decision-making, e.g., children may learn and read positive messages about the 

different sporting heroes and negative messages about politicians (Dlamini, 2017). Associative 

learning experiences such as children observing gendered roles or social attitudes about other 

particular careers are less direct but nevertheless, influential in young peoples’ career decision-

making (Watson & McMahon, 2016).  

Task approach skills  

Understanding how an individual approaches a task is critical to career decision-making (Sharf, 

2016). Task approach skills may be referred to as the individual’s performance standards, work 

habits, unique perceptions and abilities to alter problem-solving strategies flexibly according to 

the demands of the situation (Barak & Levenberg, 2016; Kottler & Shepard, 2014). These skills 

determine the way in which individuals respond to the career-related tasks or problems in career 

decision-making processes (Shimmi et al., 2015). Individuals need to learn this skill in order to 

define a career goal, identify alternatives, and gather information to take action in pursuing their 

careers (Inkson et al., 2014). 
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The social learning theory centres on the idea that career decisions are influenced by factors such 

as genetics, environment, learning experiences and task approach skills (Krumboltz et al., 1976). 

Krumboltz (1979) proposes that these learning experiences generate self-observation and task 

approach skills that lead to specific career-related actions (Borg, 2015). Through such knowledge 

and skills, it is possible to plan a series of steps. These steps are commitment to information 

searching, defining career objectives, clarifying the value attributed to such objectives, and 

finding alternatives to evaluate and choose a career (Chmiel, Fraccarolli, & Sverke, 2017). Each 

individual’s unique learning experiences over the lifespan develop the primary influencers that 

lead to career choice (Zunker, 2012). 

The interaction of the factors listed above leads people to develop self-observation 

generalisations (assessing oneself) and world-view generalisations (assessing one's environment 

and making predictions about the future (Johnson, 2015). The approach in this theory helps us to 

focus on influencing factors, both internal and external, that can affect choice (Mattews, 2017). 

The social learning theory supports the concepts that individuals are more likely to take actions 

that support employment in a certain career, provided they have had exposure to learning or 

employment opportunities for that career (Eliason et al., 2014). An individual is more likely to 

follow through on a specific career choice, provided the skills that he or she has learned match 

the career or the educational requirements (Eliason et al., 2014). 
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2.4.2 Constructivist Theory.  

Constructivism was championed by John Dewey (1938) and Jean Piaget (1970) who developed 

the theory in the context of child development, and Vygotsky who introduced the social and 

cultural influences on learning and their role in the construction of knowledge (Allsop, 2016). 

The focus is on knowledge and learning and describes the role individuals play in constructing 

their own knowledge that can be viewed as emergent, developmental, non-objective, viable 

constructed explanations by humans engaged in meaning-making in cultural and social 

communities (Fosnot, 2013; Tompkins et al., 2014; Walker & Shore, 2015).  

Grounded in the constructivist theory is the career construction theory by Savickas (McMahon, 

2016). Savickas (1997) describes how the career world is made through personal construction 

and social construction and how this plays out in career development (Brown & Lent, 2014; Dix, 

2018). Savickas took a developmental approach to the career and particularly focused on the 

self-concept as a fundamental aspect of career (Staunton, 2015). He focused on three key 

components, namely vocational personality, career adaptability and life themes (Arulmani et al., 

2014; Mcilveen & Midgley, 2015). These themes are described in detail below. 
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Vocational personality  

Similar to Holland (1973), Savickas (2005) describes vocational personality as consisting of 

factors like abilities, values and interests (Curry & Milsom, 2017). Interest or personality types 

are seen as clusters of socially constructed attitudes, interests and abilities (Sharf, 2016).  

People seek work environments that are aligned with their personality types and they engage in 

activities that utilise their abilities (Kemboi et al., 2016). According to Savickas (2005), factors 

such as abilities, interests and values are evident long before people engage in work through 

things like hobbies, school activities or other leisure activities (Curry & Milsom, 2017). Savickas 

also expanded the perspective of Super (1980), by establishing connections with a constructive 

approach. In order to comprehend career development, it is necessary to know not only the 

choosing processes and occupational experiences, but the context in which they occur and the 

meaning attributed by the individual to his experiences in the search for adaption in the 

environment where he or she lives (Christina & Lamas, 2017). Young people, therefore, should 

be encouraged to consider aspects of their personality types and vocational fields as they enter 

the secondary school education level (Kemboi et al., 2016). In understanding the career decision-

making of grade 12 learners at a rural high school, I acknowledge the importance of 

understanding whether learners under study do consider interests and personality types during 

career decision-making.  
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Career adaptability 

Savickas (2005) defines career adaptability as a psycho-social construct that denotes an 

individual’s readiness and resources for coping with current and imminent vocational 

development tasks, occupational transitions and personal trauma (Brown & Lent, 2012; 

Buyukgoze-Kavas, 2016; Rees, 2016). Due to the rapid changes in the work world, career 

decision-making practice has shifted from matching individuals to fitting occupations to helping 

individuals adapt to changes (Paradnikė & Bandzevičienė, 2016). Individual career decisions 

have to be made that involve selecting particular courses of action and navigating barriers that 

frequently arise and impede individual progress, thereby, increasing confidence to adapt to the 

changing nature of the work environment (Brimrose & Brown, 2015; Tladinyane & van der 

Merwe,2016). It is, therefore important that learners be exposed to the idea of career adaptability 

skills to enable them to transit from school to the rapidly changing labour market with adequate 

confidence in their competencies (Ebenehi, Rashid, & Bakar, 2016). The presence of adaptability 

resources indicates important strengths on which individuals can capitalise as they develop their 

careers (Johnston, 2016). Career adaptability is broken down into four components, namely 

concern, control, curiosity and confidence (Duffy, Douglas, & Austin, 2015). 

Career concern refers to the commitment to making career choices for the future and planning 

how to achieve career-related goals (Fiori, Bollmann, & Rossier, 2015). Concern also entails a 

sense of optimism in relation to a future career (Cohen-Scali, Rossier, & Nota, 2017). An 
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individual that displays a higher level of concern is likely to be more ready for tasks related to 

job search, knows how to match their own personal characteristics with future working 

environments and therefore, has a better chance of becoming employed (Guan, 2014; Pitre, 

2017).  

Career control refers to developing self-regulation, feeling responsible for career decision-

making and having a sense of control over one’s own career future (Fiori et al., 2015; Maree, 

2018). Individuals with career control are decisive, disciplined and wilful (Ramos, 2015). 

Individuals with a low sense of career control may display career indecision and struggle to cope 

with the 21st-century work environment (Coetzee, Ferreira, & Potgieter, 2015; Del Corso, 2013). 

Career curiosity refers to the tendency to explore one's environment. Career curious people can 

imagine themselves in various situations and roles, which is needed for career exploration 

(Neureiter & Traut-Mattausch, 2017). Interventions aimed at fostering career curiosity may 

include job simulations, job shadowing and practising goal-setting (Broadbridge & Fielden, 

2018). Career curiosity is one of the skills needed to survive in today’s world of work (Rainie & 

Anderson, 2017). Lack of career curiosity limits exploration and prompts unrealism and 

unrealistic expectations about the future (Maree, 2017). 

Lastly, career confidence (career self-efficacy) refers to the self-confidence in one’s ability to 

face and solve concrete career problems (Tladinyane, 2016). Self-efficacy in career decision-

making represents individuals’ confidence in which they can engage in activities associated with 
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choosing appropriate career paths (Crisan & Turda, 2015). People with high self-efficacy have a 

strong belief in their own abilities to successfully execute career plans (Ng, Lyons, & Shweitzer, 

2018). Confidence is necessary amongst young people in order to develop personal goals and 

career self-efficacy that may predict their career adaptability skills (Ebenehi et al., 2016).  

Career adaptability is necessary in building career resilience and management as well as offering 

a new perspective on the challenges and opportunities presented by a changing world of work 

(Barnes, Brown, & Warhurst, 2016). Therefore, it is natural to expect that career adaptability 

might be a necessary career resource for learners while they are anticipating the transition from 

school to work (Paradnikė & Bandzevičienė, 2016). In seeking to understand career decision-

making of the learners under study, it is, therefore, necessary to seek an understanding of 

whether learners do show some elements of career adaptability during the discussion about their 

career decision-making.  

Life themes  

The life theme component of the career construction theory addresses the subjective matter of 

work life and focuses on the why of career behaviour (Brown & Lent, 2012; Dix, 2018; 

Greenhaus & Callanan, 2006). Individuals are able to explore an alternative narrative of their 

lives, facilitating their career decision-making process (Wessels & Diale, 2017). When 

individuals coherently narrate their life themes and enact them with the purpose of making 
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vocational choices and adjusting to work roles, they succeed as authors of their lives (McMahon, 

2016). 

2.4.3 Relevance of the theories to the study. 

2.4.3.1 Social learning theory.  

Social learning theory takes the importance of the context into account (Elbeling & Gustafsson, 

2012; Streule & Craig, 2016). Environmental conditions and events imply that the local 

occupation mix that the learner might be exposed to may influence their ultimate career choices 

(Howley & Johnson, 2014; Miles, 2015). Whilst considering the current variability of the job 

market in the contemporary world of work, it is also necessary for these young learners to be 

ready to manage situations in which there are limited personal control and little possibility of 

planning (Chmiel et al., 2017).  

The relevance of this theory is that it considers context and emphasises the role of many different 

factors in career decision-making. In addition, the theory also creates a basis for understanding 

how the learners come to a career-related view of themselves and their surrounding environment, 

considering their current challenges. I believe that this will create a basis for understanding how 

the grade 12 learners under study come to a career-related view of themselves and their 

surrounding environment, taking into account the continuous changes in the new world of work 
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described in 2.2. Krumboltz’s (1976) approach creates a focus on influencing factors, both 

internal and external, that can affect career decision-making (Matthews, 2017).   

2.4.3.2 Career construction theory (Constructivist theory). 

As I discussed in section 2.2 of this chapter, the contemporary world of work has become less 

predictable. Career paths and patterns have become unpredictable, less stable, more blurred due 

to globalisation and mobilisation of different workers in many organisations (Bimrose & Brown, 

2015; Eichhorst, 2015; Hess, Jepsen, & Dries, 2012).  

People can no longer depend on continuity and stability, rather, they have to increasingly 

accommodate uncertainty and change (Bimrose & Brown, 2015). Young people need to be 

exposed to the idea of career adaptability skills to enable them to transit from high school to the 

higher learning institutions or the rapidly changing nature of work (Ebenehi et al., 2016). In 

seeking to understand career decision-making of grade 12 learners at a rural high school, it is 

also vital to understand the resources learners have, in order to cope with these personal and 

environmental challenges during career decision-making (Bimrose, 2015; Savickas, 2012). 

In career decision-making, the career construction theory can be used to urge learners to reflect 

and meta-reflect on re-interpretation, contextualise earlier memories and present experiences as 

well as future aspirations (Dix, 2018; Mareer, 2013). The career adaptability component drew 

my focus into seeking an understanding of the learners’ readiness to engage in career 
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developmental tasks that are appropriate to the career level in which they find themselves (Barto, 

Lambert, & Brott, 2015; Chan, 2014).  

In this study, I sought to understand the level of career adaptability amongst the learners in the 

midst of the challenges faced. In my interaction with the learners, I observed the levels of 

control, concern, curiosity and confidence in their decision-making.  

2.4.3.3 An integration of the theories under study in relation to career decision-making.  

The two theories mentioned in 2.4.1 and 2.4.2, provide an understanding of how people make 

career decisions, which I found useful for the purpose of this study. Krumboltz (1976) addresses 

the role that personal experiences and people surrounding one’s environment play in career 

decision-making (Dlamini, 2017). These factors include genetic factors, environmental 

conditions, learning experiences, cognitive and emotional responses and performance skills. The 

interaction of these factors leads people to develop self-observation generalisations (assessing 

oneself) and world-view generalisations, which in turn have a bearing on career preferences, 

skills, plans and activities of an individual (Johnson, 2015; Mtemeri, 2017). One of the 

consequences of making career decisions based on social influences is that the nature of the field 

or career might be misunderstood or might be viewed as unrealistic (Schofield, 2017). Therefore, 

having exposure to a wide range of career-related information might assist the decision-maker in 

having realistic career alternatives during the career decision-making process.  
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Savickas (2005) then adds the importance of personal meaning-making in career decision-

making. Career decisions are co-constructed through interpersonal processes as people make 

career choices that can help express their self-concepts and substantiate their goals (Peila-

Shuster, 2016). While factors influence career decision-making, it is important to note that each 

person makes his or her own sense of the environment around them and start developing career 

interest from there. Savickas posits that career decisions are not fixed, but explored and 

developed by individuals with their own willingness and abilities (Zhou et al., 2016).  

An individual needs to consider the relative importance he or she ascribes to his or her own 

career decision-making (Cook & Maree, 2016). Career construction theory also takes note of the 

changing landscape of the world of work and the importance of individual adaptability in 

response to these changes (Lyttle, Foley & Cotter, 2015). Savickas focused on the concept of 

adaptability, which is quite relevant to career decision-making in the 21st century (Lytle et al., 

2015). Career adaptability in career decision-making is necessary for building career resilience 

and managing careers and life in a shifting labour market (Barnes, Brown & Warhurst, 2016). 

Career construction theory, therefore, is considered a meaningful, emotional, action-oriented, 

personal approach to career decision-making in which the learners can create career stories in 

order to inform career-decisions and actions (Vanin, 2015).  

During career decision-making, learners need an approach through which they are supported to 

reflect on how various factors relate to their career decision-making, as well as an understanding 
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of the personal meaning they ascribe to making informed career decisions (Benton, 2015). The 

society, world of work and careers have become more complex, therefore, adapting to the 

demands for changing work environments has increased and career development has started to 

be seen as a dynamic and non-linear process (Kwon, 2017).  

2.5 Factors considered in career decision-making  

Different people consider different factors when making career-related decisions (Burgess, 

2017). The people they know, their life experiences, how much they value money, the way jobs 

are portrayed on television and expectations of parents and teachers are amongst the many 

different factors considered during career decision-making (Burgess, 2017). Table 2.1 

summarises some of the factors that were found in the literature considered by most when 

making career decisions.  
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Table 2.1 

Summary of factors considered in career decision-making 

Factors 

Considered 
Literature review 

Personality factors  Research indicates that personality factors such as special abilities, 

values and interests are considered during career decision-making 

(Adams, 2014; Ahmed, Sharif, & Ahmad, 2017; Shezi, 2013; Korkmaz, 

2015 & Shumba, 2012). An individual with high self-awareness is likely 

to choose a career that is most suitable to their personality preference 

(Kweyama, 2016). However, an individual with a lower self-awareness 

runs the risk of choosing a career that is not compatible with his or her 

own personality and faces the possibility of frequent career change 

(Kemboi, Kidinki, & Misigo, 2016). Choosing a career that is compatible 

with one’s own personality preference has been indicated to lead to 

greater satisfaction in that career (Kweyama, 2016).  

Financial support 

and the cost of 

studying 

The availability of financial support in the form of bursaries, study loans 

and the family’s financial support is an important consideration for some 

individuals during career decision-making (Abrahams, 2015; Adams, 

2014; Fouad et al., 2015; Kweyama, 2016; Shezi, 2013). The cost of a 

study field, available funding and the family’s income level may 

determine what the learner decides to pursue as a career (Ahmed et al., 

2017; Harvey, 2014).  

Career  

information 

available 

Information received during the career decision-making is also an 

important consideration in career decision-making. Studies indicate that 

the most common sources of information in career decision-making 

include parents, teachers, social media and peers (Adams, 2017; 

Kweyama, 2016; Mtemeri, 2017; Shezi, 2013; Shumba & Naong, 2012).  

Table 2.1 presents the factors considered during career decision-making that are unique to 

everyone and the circumstances in which each individual finds himself or herself. In seeking to 
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understand the career decision-making of grade 12 learners at a rural high school, I believe 

understanding the factors they consider in their decision-making is also critical. In addition to 

understanding the factors that might be considered in career decision-making, an understanding 

of challenges these young people face is also important in order to find what interventions can be 

developed to address these challenges.  

2.6 Challenges experienced in career decision-making 

Young people face a number of challenges unique to their environment (Du Plessis, 2014). The 

barriers of poverty, lack of role models and lack of qualified career-counselling teachers, high 

unemployment rates and dropping out of high school may hinder the effectiveness of this process 

for most rural learners (Dodger & Welderufael, 2014; Miles, 2015).  

Table 2.2 

Summary of challenges experienced in career decision-making 

Family’s  

educational and 

financial 

background 

A study by Mbagwu and Ajaegbu (2016) found that learners whose 

parents have a high educational background are more consistent with 

their career choices and do not have trouble making career decisions. On 

the other hand, the learners whose parents have limited or no educational 

backgrounds are likely to have trouble during career decision-making 

(Mbagwu & Ajaegbu, 2016). Kweyama (2016) further confirms that the 

educational level of parents influences the learner’s career decision-

making. In these circumstances, it becomes difficult for the learner to 

obtain career-related information and guidance from their parents 

(Kweyama, 2016).  
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The pressure on learners from low-income families to leave school and 

contribute financially to the family budget is also a common challenge 

faced by learners in rural areas (Maila & Ross, 2018). The family’s 

financial constraints may negatively affect most of these learners’ 

expectations of higher learning institutions and career planning (Loyalka, 

Song, & Yi, 2012; Maila, 2018). 

The school’s 

infrastructure and 

available resources 

A study by Mojapelo (2016) found that schools in rural areas do not have 

functional school libraries. Conventional classrooms serving as libraries 

are unorganised, making it difficult for learners to retrieve and access 

career-related information (Mojapelo, 2016). Learners that have access to 

school libraries during their secondary school years are likely to be more 

enabled to make informed career choices (Baro & Eze, 2016).  

Pierson (2015) also found that high school learners based in rural areas 

might not readily have access to information about study fields in higher 

learning institutions due to the distances they have to travel to access 

such institutions. 

Access to the 

Internet 

 

Most rural schools in South Africa do not have internet connectivity, and 

therefore, cannot access the Internet (Mooketsi, 2016). Limited or no 

access to the Internet might limit learners’ exposure to worldviews and 

new ideas, thereby limiting the possibility of increasing self-awareness 

and the understanding of the world of work (Botha, 2017). Many of the 

learners in rural areas are also unable to afford the high costs of data 

needed to access the Internet (Graham & De Lannoy, 2017). Therefore, 

the use of mobile technologies or internet cafes to search for job 

opportunities or information about career and educational opportunities 

is often limited (Graham & De Lannoy, 2017). 

Providing rural learners with access to the Internet is a very expensive 

proposition for most African governments, and is even more expensive in 

the case of remote and rural areas, where internet connections are bound 

to be unreliable, if available at all (Nhando, 2015).  
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Access to career 

information and 

guidance in schools 

The lack of adequate skills and knowledge on the part of teachers in 

career education is seen in many of the rural schools, which is a 

challenge that negatively affects the learners’ ability to make informed 

career decisions (Gama, 2015; Singh, 2012). Career education is not 

given the necessary attention and remains a neglected right for many of 

the learners in South African rural schools (Miles, 2015; Nong, 2016). 

Limited access to career information and knowledge affects the learners’ 

ability to make informed career decisions (Dodge & Welderufael, 2014; 

Woasey, 2015). 

Teachers’ understanding of the different theories of career development 

and strategies in schools can help these learners to navigate a rich array 

of information that might be available to them for career decision-

making (Glaze, 2016).  

Alcohol use 

amongst the youth 

Alcohol use amongst youth in rural areas is also identified as a challenge 

faced by most learners in rural areas (Chauke, van der Heever & Hoque, 

2016; Onya, Tassera, Myers & Flisher, 2012). Age, parental alcohol use 

and peer pressure might be some of the major factors contributing to 

alcohol use amongst learners in rural areas (Chauke, 2016). Sadly, 

alcohol use amongst learners has been found to negatively affect their 

educational progress and other life factors such as career planning 

(Chauke, 2016). 

High 

unemployment 

rates 

High youth unemployment is one of the biggest social and economic 

challenges in South Africa (Wilkinson et al., 2017). The biggest factor 

contributing to the increasing rate of youth unemployment is the 

evolving nature of the labour market, the mismatches between the skills 

needed in the labour market and those provided through educational 

learning systems (Graham & De Lannoy, 2017). Lack of career guidance 

and information amongst rural youth is one of the reasons for this skills 

mismatch (Fraser, 2017).  
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Table 2.2 presents some of the challenges faced by young people based in rural areas. The 

context of rural areas causes learners to witness more failure than success in career achievement 

(Dodge & Welderufael, 2014). I believe that understanding the challenges learners under study 

face and the impact of those challenges in career decision-making could be used to better 

understand how to best aid their informed career decision-making. I also acknowledged the 

importance of theories in fully exploring this topic, more specifically theories relating to career 

development. 

In the following section, I discuss the theoretical underpinnings relevant to career decision-

making. 

2.7 Chapter summary  

Chapter two explored the theoretical aims indicated in chapter one. The contemporary world of 

work was explored, followed by a discussion on career decision-making from a theoretical 

perspective explored. These discussions followed a view on some of the factors considered in 

career decision-making, after which the challenges faced by some learners based in rural areas 

that might affect career decision-making, were discussed.  

It is evident that the world of work has evolved drastically and has even changed the way we 

view careers. The changes require a pro-active approach to career choice and management. The 
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traditional and hierarchical careers have been replaced by more boundary-less and protean 

careers.  

Individuals making career decisions need to pay more attention to the element of self and career 

awareness in order to make informed career decisions. A number of theories have and continue 

to support and emphasise the role of self-awareness and career awareness in career decision-

making. The two models that have been used over the years, namely Tiedman and O’Hara, and 

the CIP (cognitive information processing model) further explained the process through which 

these career decisions can be made. These models provided awareness in the systematic 

approaches that people can follow in making informed career decisions.  

Furthermore, the theories that were explored, which are applicable to this study, namely 

constructivist and social cognitive theory highlighted the role of an individual in self-

constructing his or her own career journey but also taking into account other social factors that 

come into play during career decision-making. 

The discussions in chapter two have covered all the indicated literature aims for this study. The 

information became insightful during the development of semi-structured interviews used to 

collect data from the participants.  

.
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Chapter Three: Article
1
 

Career decision-making of grade 12 learners at a rural high school in Limpopo: an exploratory 

study 

  Abstract 

Orientation – Changes in the world of work continue to be visible and now require more 

attention given to the choices made about the career paths to follow. Access to career 

information and guidance in this regard becomes critical to ensure informed career decision 

making. However, it has been said that most young people based in South African rural areas do 

not always have access to career information and guidance needed to help them in informed 

career decision-making (Maila & Ross, 2018). Most of these young people in rural areas 

complete their grade 12 with very limited knowledge and plans for their careers (Fraser, 2018). 

Research purpose – The purpose of this study was to explore career decision-making of grade 

12 learners at a rural high school in Limpopo.  

                                                 

1
 This chapter provides a detailed summary of the study findings presented in the form of a 

research article in accordance with the guidelines stipulated by the South African Journal of 

Industrial and Organisational Psychology (SAJIP). 
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Motivation for the study – South Africa is currently facing high youth unemployment rates and 

skill mismatches. Informed career decision making can be one of the many strategies that can be 

used to address these challenges. Therefore, particular focus is on learners that do not always 

have career information and guidance, more specifically those based in rural areas (Nong, 2016; 

Singh, 2014).  

Research design, approach and method – The study was qualitative and exploratory in nature, 

conducted within an interpretive paradigm. A purposeful sample consisting of 18 grade 12 

learners from a rural high school in Limpopo was utilised. Semi-structured interviews were 

conducted and data were analysed using the thematic analysis. 

Main findings – Although most learners under study indicated to have made career decisions, an 

interesting point noted was that even though these career decisions were made, most had not put 

arrangements in place to pursue studies in the following year. These results reflected the reduced 

confidence level in the ability to pursue their career decisions, while some did not feel confident 

enough to make career decisions. 

Those that had made career decisions, considered factors such as their personality, family, 

available funding or bursaries in specific study fields as well as the prospect of finding a job in 

the career field when making career decisions.  
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While accessing career information seemed to be a challenge for most, the learners relied heavily 

on the Internet accessed from their mobile phones, families, teachers and local career fairs for 

career information. However, access to career information was still expressed as a challenge as 

some of the information accessed from these sources was in some cases limited or outdated.  

The social background and the family’s socio-economic statuses also seemed to affect the 

learners’ career decision-making, as these factors affect how they view careers, planning and 

success. These challenges seemed to have a negative impact on the learners’ career adaptability.  

Exposing the learners under study to various programmes and initiatives that will enhance self 

and occupational knowledge is essential. Programmes such as job shadowing, mentoring, career 

guidance, school career days and mobile career centres are proposed. Access to the internet 

within the school could be beneficial in exposing the learners under study to gain sufficient 

information about careers, bursary opportunities and higher learning institutions at an early age. 

Additionally, various programmes and initiatives that could help enhance the career adaptability 

of the learners under study to cope with the demands of the new world of work is essential. 

These initiatives could be incorporated as part of the learners’ daily learning programmes but the 

role of the internet will be essential.    
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Practical/managerial implication – In order for the grade 12 learners under study to make 

informed career decisions, they need to be exposed to various programmes, activities, resources 

and necessary support that could aid informed career decision-making. Furthermore, emphasis 

needs to be placed on introducing the concept of career adaptability to ensure the learners under 

study are well prepared to make career decisions and are ready to enter and succeed in the ever-

changing world of work.  

Contribution/Value add – The study provides insights into the factors considered by the 

learners under study when making career decisions as well as the challenges they face during 

career decision-making. 

Information obtained and recommendations made provide valuable insights to assist learners in 

making better informed career decisions. Additionally, the information from the study also 

provides valuable insights on how learners under study could best prepare for their transition 

from school to work, taking into consideration the demands of the new world of work.  

3.1 Introduction 

3.1.1 Background to the study.  

Informed career decision making is critical in today’s knowledge based economy due to an 

increased demand for people with the right skills, in the right jobs in South Africa (Weiten et al., 

2016; Zaidi & Iqbal, 2012). Interestingly, South Africa has been experiencing a huge mismatch 
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in the skills demanded by the economy and those available in the job market (Nong, 2016). Some 

of the reasons attributed to the skills mismatch is the lack of career guidance and information 

available when making career decisions (Meilhone, 2016).  People choose careers even though 

the prospects of securing employment in those careers are not good (Singh, 2016).  

In many South African rural areas, the lack of career guidance and information for learners is 

still evident (Mathibedi, 2016). Most of the schools based in these rural areas are unable to 

adequately guide and educate learners during career decision-making (du Plessis, 2014; Du Toit 

& Van Zyl, 2012; Maila & Ross, 2018; van de Venter, 2006; Prinsloo, 2007). Life Orientation 

teachers are utilised to provide career guidance and information to learners while not being 

sufficiently trained for this task (Miles, 2015). Ultimately, many of these learners’ confidence in 

making informed career decisions is affected and they end up making uninformed or wrong 

career decisions (Pesch, 2014). While some of the learners drop out of school early to seek work 

and financially provide for themselves and their families, others hope that education and securing 

good jobs could be a way out of these circumstances (Demeranville, 2016).  

3.1.2 Research purpose. 

Most young people in South Africa are not being exposed to comprehensive career guidance and 

information (Braza & Guillo, 2015; Miles, 2015). The most schools based in these rural areas 

lack facilities and resources to adequately guide and educate learners during career decision-

making (van de Venter, 2006; Prinsloo, 2007; Du Toit & Van Zyl, 2012).  
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The purpose of this qualitative study was to gain an understanding of how grade 12 learners at a 

rural high school make career decisions. The aim was to explore the experiences of grade 12 

learners in career decision-making to develop an understanding of the unique challenges they 

may face, their sources of information, as well as how these decisions are ultimately made, given 

the limited access to career guidance information.  

3.1.3 Contribution of the study.  

South Africa has a huge mismatch in the skills demanded by the economy and those available in 

the job market (Nong, 2016). According to Meilhone (2016), lack of access to career guidance 

and information during career decision-making can be indicated as one of the many reasons for 

the skills mismatch in South Africa. Most young people in South Africa continue to choose 

careers, even though the prospects of employment in those careers are not good (Singh, 2016). 

By conducting this study, I hope to gain important information that will guide the development 

of programmes that could be implemented in rural schools to help learners in making informed 

career decisions, as an indicated need to help improve the skills match in the country.  

3.1.4 Literature Review.  

The world of work has changed over the years (Harrison, 2017; Molinsky, Davenport, Iyer & 

Davidson, 2012; Parry, 2017). The changing market conditions, the impact of technology, 

globalisation, new ways of working and the differing expectations of different generations in the 
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workplace at once have contributed to a huge change in organisations across the world (Bednar, 

2017; Istead, 2017). A fundamental consideration is how these changes disrupt and affect the 

world of work and long-standing traditions about the role human beings play in the world of 

work (Raphulu, 2018). There is a growing concern that these technological developments 

will crush the careers of the millions who drive cars and trucks, analyse medical tests and data, 

perform middle management chores, dispense medicine, trade stocks and evaluate markets, fight 

on battlefields, perform government functions and even replace those who program software 

(Rainie & Anderson, 2017). 

Careers in the new world of work have become more complex.  People who are more flexible 

and able to adopt a self-reflective approach to career commitment are required (Coetzee & Guns, 

2012; Hyness & Hirsch, 2012; Jackson & Wilton, 2016). Considering the changes that have 

caused a shift from traditional careers, it has become more challenging for people to make 

informed choices about how to manage their work and family lives (Greenhaus & Powell, 2016). 

Young people entering the world of work need to be very sure of their career choices as many 

roles are slowly becoming extinct, replaced by technology while other new careers are created 

(Benston, 2017). Personality factors, financial support and the cost associated with studying, as 

well as career information available are amongst some of the common factors considered by 

most when choosing a career path (Adams, 2014; Ahmed, Sharif, & Ahmad, 2017; Harvey, 

2014; Korkmaza, 2015; Shezi, 2013; Shumba & Naong, 2012). However, young people continue 
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to experience challenges with the concept of career paths based on progress by job title, as they 

think more in terms of a sequence of experiences and crave the responsibilities (Istead, 2017).  

Research studies indicate that young people experience a number of challenges that may include 

the family’s educational background, the school infrastructure, limited access to the Internet, 

limited career guidance and information, alcohol and youth unemployment amongst others 

(Loyalka, Song, & Yi, 2012; Maila & Ross, 2018; Mbagwu & Ajaegbu, 2016; Kweyama, 2016). 

These challenges are likely to hinder their aspirations to successfully transition from secondary 

to tertiary education (Maila & Ross, 2018). During these times, access to career guidance and 

information is essential to the young people who are ready to make a transition from school to 

the career world; however, South African rural areas have limited access to career guidance (van 

Zyl, 2017).  

In this study, the social learning theory of career decision-making (Krumboltz, Mitchell, & 

Jones, 1976) and the constructivist theory were used. These theories underpin the study of the 

career decision-making of grade 12 learners at a rural high school in Limpopo and they are 

discussed in detail in the following sections. Social learning theory takes the importance of 

context into account (Elbeling & Gustafsson, 2012; Streule & Craig, 2016). Environmental 

conditions and events refer to the local occupation mix that the learner might be exposed to 

which may influence their ultimate career choices (Howley & Johnson, 2014; Miles, 2015). 

Considering the current variability of the job market in the contemporary world of work, it is 
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also necessary for these learners to be ready to manage situations in which there are limited 

personal control and little possibility of planning (Chmiel, Fraccarolli & Sverke, 2017). The 

learners can no longer depend on continuity and stability as they have to increasingly 

accommodate uncertainty and change (Bimrose & Brown, 2015). Exposure to the idea of career 

adaptability skills is likely to enable them during the effective transition from high school to the 

higher learning institutions or the rapidly changing nature of work (Ebenehi et al., 2016).  

In an attempt to understand the career decision-making of learners, it is important to take note of 

the role their surroundings might play in terms of influencing these career choices (Dlamini, 

2017). According to Krumboltz (1976), these factors may include genetic factors, environmental 

conditions, learning experiences, cognitive and emotional responses and performance skills. The 

interaction of these factors leads people to develop self-observation generalisations (assessing 

oneself) and world-view generalisations, which in turn have a bearing on career preferences, 

skills, plans and activities of an individual (Johnson, 2015; Mtemeri, 2017). Savickas (2005) then 

adds the importance of personal meaning-making in career decision-making.  

Career decisions are co-constructed through interpersonal processes as people make career 

choices that can help express their self-concepts and substantiate their goals (Peila-Shuster, 

2016). The career construction theory can be used to urge learners to reflect and meta-reflect on 

re-interpretation, contextualise earlier memories and present experiences as well as future 

aspirations (Dix, 2018; Mareer, 2013). The career adaptability component drew my focus to 
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seeking an understanding of the learners’ readiness to engage in career developmental tasks that 

are appropriate to the career level in which they find themselves (Barto, Lambert, & Brott, 2015; 

Chan, 2014).  

Those making career decisions during these changing times need an approach through which 

they are supported to reflect on how various factors relate to their career decision-making, as 

well as an understanding of the personal meaning they ascribe to make informed career decisions 

(Benton, 2015). The society, world of work and careers have become more complex, therefore,  

adapting to the demands of the changing work environments has increased and career 

development has started to be seen as a dynamic and non-linear process (Kwon, 2017).  

3.2 Research design 

3.2.1 Research approach. 

A qualitative, exploratory research approach was followed in this study. The approach was in 

line with the paradigms and aims of the study. The exploratory approach used supported the 

qualitative approach and this allowed gaining an in-depth understanding and further clarification 

of the data obtained during the study (Bittner, 2015; Humbatov, 2015). It is through this 

exploratory approach that the topic “Career decision-making of learners at a rural high school in 

Limpopo: an exploratory study” was conducted.  
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The following section provides a detailed description of the research setting, the entrée and 

establishment of researcher roles, sampling, the way data were collected, how it was recorded 

and analysed. The section further provides a description of the strategies that were employed to 

ensure the quality of the data, how the ethical standards were maintained throughout the study, as 

well as the reporting of the results. 

3.2.2 Research strategy.  

A pilot study comprising seven grade 12 learners was initially conducted to test the semi- 

structured interview guide to be used. The responses from the pilot study are not included in the 

overall data collection, analysis and discussion. Once the pilot study was collected, a few 

amendments to the interview guide were made and the guide was ready for data collection from 

the participants. 18 semi-structured interviews were conducted with the learners to collect data 

and the thematic analysis used to analyse the collected data. 

Through rigorous collection and analysis of data, comparisons and analysis of data were made to 

the point of saturation - where new themes could no longer be discovered.  

3.3 Research Method 

3.3.1 Sampling.  

Data were collected through purposive sampling using individual semi-structured interviews 

(Halkais & Komodromos, 2015).  
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In the beginning, a sample size comprising 24 grade 12 learners to undergo semi-structured 

interviews was anticipated. Lack of proper planning which led  to challenges relating to time and 

availability of learners led to only 18 grade 12 learners being accessed for interviews. When the 

15
th

 participant was interviewed, there were repeats of themes in the participant’s responses that 

were identified. Three additional participants that were available on the day of the interview 

were included to confirm the saturation (Given, 2015). As the intention was not to generalise 

from the sample to a population, but to explain, describe and interpret the results obtained from 

the study, the sample size proved to be sufficient (Maxwell, 2013; Palinkas et al., 2015).  

Table 3.1  

Research participants in the study  

Research Participant  Area of study   Gender    Age     

P1   Tourism Male  18 

P2 Tourism Male  20 

P3 Tourism Male  18 

P4 Tourism Male  20 

P5                                          Tourism Male 19 

P6 Tourism Male  20 

P7 Science Male   18 

P8 Science Female  18 

P9 Science Female  17 

P10 Commercial Male  19 

P11 Commercial Female  18 

P12                             Science Male  18 
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Table 3.1 presents the biographical profile of the research participants. The 18 grade 12 twelve 

learners from three main subject areas study science, commercial and tourism management, and 

were between the ages of seventeen and twenty-two years. The sample had a bigger 

representation of male participants and it was interesting to note that most of the participants 

have mathematics and science as their main subjects. 

3.3.2 Research setting. 

The study was conducted at a high school based in one of the rural areas in Limpopo. The area is 

surrounded by mines and is about an hour’s drive away from the capital city, Polokwane. The 

classrooms are dilapidated, with broken windows and furniture and the school does not have a 

proper water system. Additionally, the school does not have a library, internet facilities and has 

one life orientation teacher for all the grade 12 learners.  

P13 Science Male  19 

P14 Science Female  20 

P15 Science Female  18 

P16 Science Female  18 

P17 Science Female 22 

P18 Science Male  18 
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3.3.3 Entrée and establishing researcher roles.  

The researcher assumed the role of an interviewer, data capturer as well as an interpreter of the 

research results. Before conducting the study, relevant processes were followed; requesting 

permission from the local district’s department of education, the respective school and applying 

for an ethics clearance with the University of South Africa’s (UNISA) ethics committee. All 

these requests were approved and approval letters are attached as Appendices. Appendix A 

presents the letter from the local department of education, Appendix B presents the ethics 

clearance by UNISA and Appendix C presents the approval letter from the respective school.  

The school assigned the life orientation teacher to set up a meeting for the researcher with all the 

available grade 12 learners to inform them about  the intention to conduct the study. In the brief 

presentation, the purpose of the study, how the results will be collected, analysed and presented 

was provided. Learners that were interested in voluntarily participating in the study were handed 

consent forms (Appendix D).  The content of the consent forms was explained to the learners and 

they were allowed to take the consent forms home to discuss with their parents or legal 

guardians. The consent forms clearly stated the purpose of the research, how the data will be 

gathered from each participant, how confidentiality will be maintained, as well as for what and 

how the information will be used. Learner’s contact details were also requested to arrange a 

suitable time for the interviews with them.   
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The agreed way of work was that the interviews would be conducted on Saturday mornings or 

during the week when they were not busy with their exams or classes. 

3.3.4 Data collection methods.  

Semi-structured interviews were used as the method of data collection in the study. The use of 

semi-structured interviews in this study was associated with phenomenological and interpretive 

paradigms. The phenomenological and interpretive paradigms held the ontology that recognised 

multiple perspectives regarding the research focus, an epistemological stance that was subjective 

in nature and a methodology predicated on qualitative principles (Edwards & Holland, 2013; 

Thorne, 2016).  

A semi-structured interview guide (Appendix D) was designed and tested through a pilot study. 

Seven grade 12 learners, purposively selected from the same research setting, were informed of 

the purpose of this study and their consent to partake in the study requested. The objectives of 

the pilot study were explained. Once the interview guide was tested and the modifications 

suggested were implemented, interviews were arranged with the participants.  

Each semi-structured interview was set for 30 minutes per participant, in either English, Sepedi 

and a mix of Setswana. To ensure that all responses were correctly captured the following were 

always at hand: the interview guide, pen and paper, the recording device and a meeting room 
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(Jamshed, 2014; Milton, 2007). A meeting room was always booked in advance with the school 

secretary and the principal. 

Before commencing with any of the interviews, the contents of the consent form would be 

explained to remind the participants of the purpose of the study and how the process of data 

collection and analysis would take place. All interviews would take place once a consent form 

was signed, either by a participant older than the age of 18 or by a legal guardian for a participant 

younger than 18.  

3.3.5 Recording of data. 

An audio recording device as well as interview notes to record data during the semi-structured 

interviews (Silva et al., 2014). The use of a recording device and interview notes during the 

semi-structured interviews ensured that detailed data were correctly collected. 

The consent form provided to participants clearly stated the reason for using the recording 

device. After each interview with the participant, the audio recording and the interview notes 

were reviewed to make summary notes from the collected data (Rubin & Rubin, 2011; Sutton & 

Austin, 2015). The audio recordings folder was saved on a laptop and encrypted with a password 

to restrict access.  

The following section provides a description of how the data in the study were analysed. 
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3.3.6 Data analysis. 

Thematic analysis was used to analyse data from the semi-structured interviews in order to draw 

out themes. Thematic analysis is the process of identifying patterns or themes within qualitative 

data (Maguire & Delahunt, 2017).   

In the data analysis process, the texts from the collected data were read several times. Reading 

these texts several times ensured familiarity with the research data. The ability to generate ideas 

and make sense of data depends on the researcher’s familiarity with the research data 

(Vaismoradi, Jones, Turunen, & Snelgrove, 2016).  

Following familiarity with the data, a preliminary list of all the ideas that are related to the 

collected data was compiled (Javadi & Zarea, 2016). A combination of deductive and inductive 

data coding was used to help reduce big data into small chunks of meaning (Maguire & 

Delahunt, 2017). Each segment of data that was relevant to the aims of the study or that captured 

something interesting related to the research topic was coded (Maguire & Delahunt, 2017). 

Once all the codes were identified, it was important to search for themes in those identified 

codes. All codes  were reviewed and sorted so that groups of related codes formed either main 

themes or subthemes and some were discarded if not relevant (De Chesnay, 2014). A map of 

codes and themes was drawn to help to visualise the relationship between the different codes and 

themes as well as the level of the themes (Mortensen, 2018). Repetitive codes or codes sharing 
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semantic meaning were clustered together to form unique themes (Mtshelwane, Nel, & Brink, 

2016).  

Following generating themes from the data, a process of reviewing the generated themes was 

initiated. The themes were checked against the data to see if they explain the data and address the 

research aims (Lawton & Willard, 2015). Redundant themes were discarded, such as those that 

did not fit the research question or did not appear to be coherent (Choo, Ho, & Burton, 2018).  

In the next stage, the themes were named and defined, with clear definition, accompanied by a 

detailed analysis (Choo, Ho, & Burton, 2018). Defining and naming of the themes was an 

ongoing analysis to refine the specifics of each theme and the overall story the analysis tells, 

generating clear definitions and names for each theme (Moriarty, 2015).  

The write up stage of data analysis involved weaving together the analytic narrative and data 

extracts and contextualising the analysis in relation to existing literature (Luke, Mcllveen, & 

Perera, 2016). Throughout the coding process, substantial notes of the key themes were made  in 

order to aid  the thought process for structuring the write up of data (Caufield & Hill, 2018). The 

initial report led to a detailed description of the results obtained in the study and this is presented 

in the form of a research article (Cassol et al., 2018).  
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In the process of data collection and analysis, ensuring the quality of the results of the study was 

always crucial. The following section highlights the strategies employed to ensure quality in the 

research process.  

3.3.7 Strategies employed to ensure quality of data.  

Credibility, Conformability and transferability were strategies employed to ensure the quality of 

this research study.  

Credibility refers to the confidence that can be placed in the truth of the research findings 

(Korstjens & Moser, 2017). To ensure the credibility of data obtained, notes made during the 

interviews with participants were read to them at the end of the interview. The study results are 

also made available to examiners to gauge the credibility.  

Confirmability refers to the degree of objectivity of the researcher in data collection and 

reporting (Mabuza et al., 2014). A clear description of the research design and its 

implementation was provided for readers to develop a thorough understanding of the chosen 

methods and their effectiveness (Kalu & Bwalya, 2017). An audit trail tracing all the steps of the 

research process, which included data collection, analyses and interpretation, as well as 

recognition of possible instability of data is also kept to ensure confirmability (Sarvimaki, 2017).  

Lastly, transferability in qualitative research refers to the extent to which the findings of one 

study can be applied to others (Gerber et al., 2016). A detailed description of the research context 
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is provided so that other researchers can make informed judgements when intending to focus on 

a similar research topic (Akaeze, 2016). 

In addition to ensuring quality in the process and outcome of the research process, adhering to 

ethical standards before, during and after the research process was also an important 

consideration in the study.  

3.3.8 Reporting.  

A diagram is used to report the summary of the results. Additionally, discussion of the findings 

follows and is then integrated with the literature as part of the discussions. 

3.4 Findings 

The findings of this study aim to address the specific aims relating to the study. The specific 

aims of the study were to:  

Explore the factors considered by grade 12 learners in the study sample when making career 

decisions,  

Explore the challenges faced by grade 12 learners in the study sample during career decision-

making, integrate the results and provide recommendations.  

Data collected led to two main themes; factors considered in career decision-making and 

challenges experienced by the learners under study. 
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Figure 3.1 Summary of study findings.   

 

In Figure 3.1, the main themes from the study, factors considered in career decision-making and 

challenges experienced by the learners are indicated. A detailed description of the above results 

follows in the next sections.  

Specific aim 1: Explore factors considered by grade 12 learners in the study sample when 

making career decisions.  

Factors considered during career decision-making varied from one participant to the other. I 

explored this theme by asking two questions, one exploring how the participants made career 

1. Personality  

2. Family 

3. Available   funding or 
bursaries.  

4. The prospect of finding a 
job 

Factors 
considered 

in career 
decision-
making   

1. Access to career 
information 

2. Social background 
and family's socio-
economic status 

Challenges 
experienced  
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related decisions and another question on the important things considered when making their 

career related decision. The specific questions and subsequent responses are presented below: 

Question: Have you made a decision about the career you would like to pursue? 

Based on the responses from the participants, 11 out of 18 participants had made decisions about 

the careers they would like to pursue in the following year. These decisions seemed to be made 

more on gut feeling than on thorough gathering of information and weighing different options 

before reaching a conclusion. I was able to conclude this based on most responses I received 

when I probed further to ask the participants, what could have informed the decision to pursue 

the indicated career. The frequent responses from most of these participants were:   

 “I just decided it will be the right career for me”  

 “I know it’s my calling, I was born for it”.   

 “I just like the career”  

To further explore what informed the career decisions made, I then focused my attention to seek 

an understanding of the factors considered by learners under study when making career 

decisions.  

Question: What were the most important factors you considered when making the career  

  decision? 
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Findings indicated that most learners consider the following when making the career decision: 

1. Personality 

2. Family 

3. Available funding or bursaries 

4. The prospect of finding a job 

Personality 

Personality in this regard referred to perceived talents, interests, hobbies and the ability to 

perform well in specific tasks and school subjects. The following are some of the responses that 

reflected this:  

P3 Indicated: 

“My main subjects are tourism and geography. I have always had the interest to travel the world 

and I believe that a career in the tourism field will allow me that.”  

P4 Indicated: 

“I am interested in putting different beats together and making great sound from this. My 

interest is in music and that was the main factor I considered when I decided that I would like to 

become a music producer.” 
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In addition, some of the learners considered their ability to perform well in particular subjects as 

a driving factor in choosing a career.  

P10 Indicated: 

“I will be pursuing a career in Economics because I have always performed well in the subject.” 

P1 added: 

“I will be pursuing a career in journalism because I have always performed well in English at 

school.” 

Family 

The family’s ability to financially provide for the learner’s study fees seemed to be a great 

consideration for most decisions about career choice. The family’s expectation of what the 

learner should pursue, as a career after matric seemed to be a great consideration. The following 

were some of the common responses that confirmed the role of the family’s financial background 

and expectations as a consideration, as made by most of the learners.  

P18 indicated: 

“My family’s ability to afford my study fees at a higher learning institution played a big role in 

my career decision.”  
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P7 added: 

“It becomes difficult to stay motivated and think about careers because when you know your 

family is struggling financially and won’t be able to afford paying for tuition fees at higher 

learning institutions. Therefore, the point of call for most is to put their career dreams aside and 

immediately find employment, to assist the family financially.”  

P3 added: 

“Making a career decision for me entailed checking if the study I will pursue at a higher 

learning institution will be afforded by my family.”  

Additionally, the family’s expectation of what the learner should pursue as a career was also 

considered. Below is an example of one of the responses:  

P15 highlighted: 

“My father wanted to become a paramedic; there is an expectation from my family to fulfil this 

dream my dad had. I believe that my family will be proud of me to fulfil my dad’s dream.”  

Available funding or bursaries 

The available opportunity for funding specific studies seemed to be a consideration in career 

decision-making for some learners.  

P14 indicated: 
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“I have decided to pursue a career in teaching. One of the factors I took into consideration is the 

availability of funding for people pursuing teaching careers. This will relieve the stress from my 

parents from worrying about my study fees.” 

P 12 added: 

“Some learners decide to pursue engineering and mining related careers because of the 

bursaries offered by mining companies in our community. We also grow up being told of the 

many bursary opportunities available in the field of engineering, hence the choice of science-

related subjects at school as well.” 

The prospects of finding a job 

The possibility of securing employment in a career seemed to be a great consideration to some 

learners, which seemed to determine the choice of a study field to be pursued once completing 

grade 12. Some of the following responses confirmed that the prospect of finding a job in a 

career was an important consideration in career decision-making of the learners under study:  

P11 Indicated: 

“By choosing a career in teaching, I know I won’t struggle securing a job as there is a high 

demand for teachers in our rural schools. I greatly considered this in choosing a career path to 

follow.” 
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P 7 added:  

“The possibility of finding employment in the field of nursing is very high. For me, it is important 

that I choose a career that will guarantee employment so I can take care of my family.” 

P18 also added: 

“Apart from being able to secure bursaries, most of the people that have studied engineering 

have secured permanent jobs at the nearby mines, which show that there are great employment 

opportunities of engineering related fields in these mines - a factor that I greatly considered in 

my choice of a career field.”  

P1 added: 

“I learned that there are opportunities of employment when one studies travelling and tourism 

during the travelling and tourism career fairs held in Phalaborwa. Therefore, my choice of a 

travelling agent as a career path was based on the fact that I know I will not struggle to find 

employment.”  

Additionally, the responses also highlighted that in addition to being able to secure employment 

by pursuing a specific career, the demand of the profession of the career in the local community 

and surrounding areas was an important consideration.  
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P11 highlighted: 

“There is a demand for people in the profession of teaching in our surrounding community, due 

to lack of the skills, some schools are under-staffed in terms of the available teachers, 

particularly in the field of maths and science. This puts a great deal of pressure on the learners 

and affects their performance.”  

P14 also added: 

“Government has made bursaries available for people pursuing the teaching field as careers 

because of the identified need for qualified teachers in rural areas. I have therefore identified the 

need and I believe I will be secured a job as there is a high demand for these skills in SA.”  

According to P16: 

“There is a huge need for people in the field of social work in our country, and I believe I will be 

one of those to make that impact.”  

P18 highlighted: 

“There is a need for people in the engineering field in our mines. These mines offer bursaries to 

encourage young people to pursue engineering fields as they have the need for people with those 

skills. Many of the learners that apply for those bursaries take that into consideration.”  
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Although most participants had indicated their career decisions were already made, it was 

interesting to note that many learners from this group had not yet made career plans. Only five of 

the 18 participants had indicated to have made arrangements for their higher learning studies. 

The remaining 13 participants were either still waiting for their matric results to be released at 

the end of the year, while others were still unsure about their career decision and the plan 

forward.  

An understanding of the challenges that could have been inhibiting them from making career 

decisions or plans was sought. I therefore decided to follow this section by exploring the 

challenges these learners are facing that could hinder their career aspirations and planning.  

Specific aim 2: Explore the challenges faced by grade 12 learners in the study sample during 

career decision-making.  

I further explored the challenges experienced by the learners under study that might have 

affected their career decision-making. I explored this by asking the question indicated below: 

Question: What are the challenges you are currently facing as a learner and youth in general that 

you believe could affect your career decision-making? 

Based on the responses from the participants, the main challenges faced by learners under study 

are: 
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1. Access to career information 

2. Social background and family’s socio-economic status 

Access to career information  

Access to career information seemed to be a pressing challenge for most learners (12) under 

study. Due to the limited number of career information sources available, the type of career 

information available to most is either outdated or limited. The lack of access to libraries, 

internet access in the school and professional career guidance services seemed to be contributing 

factors to this lack of access to career information. The following are some of the responses that 

strongly suggested lack of access to career information as a challenge, hindering career decision-

making and planning.  

P18 indicated: 

“Although some of the life orientation text books provide some information about choosing a 

career, the conversations most happen in grade 10. At this point, during our life orientation 

class, we focus more on social issues such as teenage pregnancy and less on careers”.  

P6 added:  

“I have never been inside a library, but I believe if we had one in our community, we would be 

able to read up about a number of career options and know which subjects to choose at an early 

age”. 
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P16 also added: 

“The school does not have a library; we are unable to access books that could provide us with 

information relating to careers from an early age. We also do not have access to career 

guidance facilities. They would be able to provide more information and guidance on how to 

choose a career”. 

Some of the participants, however, felt that access to libraries for career information might not 

necessarily work in the area, as most of the young people do not invest time in reading and 

seeking information. 

P11 added: 

“I don’t think having a library would help in making career decisions because most learners in 

the area do not even have interest to read. If this is introduced from an early age, maybe this 

could work and improve the culture of reading”. 

In conversations with the different participants, most had highlighted the need for career 

counsellors in rural areas. Not having access to career guidance facilities also limit access to 

extra career information and guidance they deem necessary for decision-making. They further 

indicated that most of these career guidance professionals provide updated and recent career 

information, which is currently not always accessible within their environment.  



 98 

 

 

 

 

Lack of access to career guidance counsellors and a variety of professionals in different career 

paths were indicated to be a challenge for some. The following statements are some of the 

examples that confirmed this finding:  

P9 indicated: 

“We do not have access to qualified professionals in the field of career choice. These people are 

professionals and can help learners in many ways how to make a career decision.” 

P15 indicated:  

“We are unable to access people in our community who are qualified in a wide range of career 

fields to ask questions. People mostly pursue engineering or mining related careers because of 

the mines around us.”  

Lack of access to career information seemed to be the greatest concern for most of the 

participants. Not having sufficient information in the decision-making may bring about hesitance 

to make the final career decision and creates unnecessary anxiety for most learners.   

I found this an interesting aspect to further explore seeing that most of the learners under study 

had indicated that career decisions had been made. If career decisions were made but access to 

career information was a challenge to most, where did most of these learners access career 

information that guided their career decisions?  
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The responses suggested that the Internet, family, teachers and career fairs were the main sources 

of career information for most of the learners under study. The responses below are some of the 

examples that confirm this finding:  

The Internet  

P14 highlighted: 

“Because sometimes we are unable to access all the information we need from those that are 

around us. Most of us use cell phones to access the Internet.” 

P2 added: 

“My main source of information is the Internet from my phone. The social media platform is a 

powerful place for me to access all the information I need, particularly for the career I want to 

pursue.”  

P13 added: 

“There is a Facebook page I follow which provides me with all the information about the career 

I am interested in, which is sound engineering, and then I will become a house DJ. In the page, 

they provide a wide range of information such as the subjects you need to choose at school and 

higher learning institutions that offer qualifications and even bursaries. I try to follow up 

whenever I have enough data to log onto Facebook.” 
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P 9 added:  

“I use my phone in most cases to search for information about careers. However, the 

information can be overwhelming and confusing at times.”  

P3 indicated: 

“If you want to access stable internet connections, you need to visit internet Cafes, which are 

mostly situated in town, about sixty-five kilometres from the villages.”  

P14 also added: 

“Although the Internet can be a powerful source of career information for most, data bundles to 

access the Internet can be very costly. Due to this, one ends up only being able to access very 

limited information, sometimes this can be confusing. Although the Internet seemed to be the 

most used source of career information, there were also shared views amongst the learners.”  

P11 also asserted: 

“To use internet cafes can be costly as most are situated in town. A trip could cost you around 

R60, and you still have to pay charges for the Internet usage. So, some of us just use what we can 

from the information accessed through our phones.” 

It was interesting to note that although the majority of the learners under study relied on the 

Internet to access career-related information, this was also regarded as a challenge due to the 
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costs associated with internet use, as well as internet coverage within the area. Although some 

seemed to rely on the Internet for career information, others found this information to be 

overwhelming and sometimes confusing. However, some found benefit using the Internet, as it 

exposed them to a wide range of career fields, information about the different qualifications to 

study, universities and online applications for tertiary qualifications.   

In addition to the Internet, the learners’ families and teachers in the school seemed to be useful 

sources of career information for some of the learners under study.  

Social background and family socio-economic status  

The study results also indicated that learners experienced challenges relating to social 

background and family socio-economic status that had an effect on their career decision-making. 

Social challenges included youth unemployment, the issue of alcohol use and nightlife amongst 

the youth, as well as geographical location, while family challenges were more related to the 

family’s financial background. Below are some of the responses confirming these findings: 

P7 indicated: 

“It is difficult to be motivated and think about career plans when you see most young people 

unemployed. It does not help that we see the young people around the community with their 

matric qualification, but unemployed or struggling to afford to pay for their study fees”  
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The issue of alcohol use and nightlife amongst the young people were also indicated to have a 

negative impact on career decision-making.   

P4 Indicated: 

“It seems that most learners do not take education and careers seriously. Most are focused on 

nightlife and consuming alcohol and there is less time to think about their plans for the future” 

P9 also added: 

“Learners easily have access to liquor stores and taverns, situated not too far from the school. 

Most of the learners spend most of their time in places like these and start consuming alcohol. 

This is why you find that the rate of alcohol consumption is high amongst the young people. 

There is no time to think about careers” 

P2 added:  

“Young people do not have extracurricular activities at school and home. This leads to boredom, 

which then leads to most of the learners consuming alcohol as a way to keep them entertained” 

The family’s financial background also affects the learners’ perception about the career choice 

and career life.  
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P3 indicated: 

“Most of the young people in the community become demotivated as a result of their family 

financial backgrounds. In other instances, one will have to choose a career in which your 

parents will be able to afford for the studies.” 

P2 also added: 

"Due to family financial struggles, most learners leave school before completing their grade 12 

to look for jobs. They abandon their career dreams to be financially active as most people fear 

unemployment” 

P5 Indicated: 

“Most of us are unable to access information from higher learning institutions due to the 

travelling distances. This discourages most of us because we do not know much about the 

different study options and information we receive is very limited” 

At this point, I had gained an understanding of what learners under study considered in career 

decision-making, the challenges they experience, as well as their main sources of information, 

which was a follow up from the challenges experienced by these learners. It had become 

important for me to further explore what support the learners under study believe they needed to 

better their career decision-making. 
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In the following section, I provide the findings on the career support needed by learners under 

study in making career decisions. 

3.5 Discussion 

Section 3.4 presented the responses obtained from the participants under study. Figure 3.1, 

provides a snapshot of the results that highlights factors considered in career decision-making by 

the learners under study and the challenges they face during career decision-making. This section 

will refocus these findings with an integration of theory.  

3.5.1 Factors considered in career decision-making  

The study results highlighted the following factors considered by the learners under study when 

making career decisions: personality, the family, available funding or bursaries and the prospect 

of finding a job.  

In this study, personality referred to the learners’ perceived talents, interests/hobbies and ability 

to perform well in specific tasks and school subjects. The findings confirmed what has been 

previously indicated by the theories guiding this study and findings from previous studies. 

Krumboltz and his colleagues (1976) acknowledged the role of qualities such as gender, physical 

appearances and characteristics, intelligence, musical, artistic and athletic abilities in career 

decision-making. Furthermore, they also indicated that people are likely to consider an ability to 
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perform well in specific tasks when making career decisions, which they referred to as task 

approach skills. 

Savickas (2005) also asserts that people seek work environments that are aligned with their 

personality types and they engage in activities that utilise their abilities (Kemboi, Kindiki, & 

Misigo, 2016). According to Savickas (2005), an individual’s interest and ability are evident long 

before he or she engages through work related activities like hobbies, school activities and other 

leisure activities (Curry & Milsom, 2017). Previous studies have also found personality to 

greatly influence career decisions (Abrahams, 2015; Adams, 2014; Ahmed, Sharif, & Ahmad, 

2017; Shezi, 2013; Korkmaz, 2015; Shumba, 2012).  

Although there was mention of the influence of personality on career decisions, the learners 

under study do not have access to programs or assessments that could help increase self-

awareness. For many people, making an accurate generalisation about their own competencies 

may be difficult, as some may under estimate or overstate their abilities (Sharf, 2016). Young 

people evaluate their performance in relation to that of others and their ability to accurately do 

this in relation to adults may be poorer (Zlotnik & Toglia, 2018). Entering today’s work world 

requires a deeper self-knowledge and greater confidence than ever before. A sense of strong 

identity is critical and can offer the consistency that helps these learners make meaning of their 

past to carry them forward to their future (Peila-Shuster, 2016).  
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The family’s ability to financially provide for the learner who has intended studies was also an 

important consideration in career decision-making of the learners under study. Additionally, the 

expectation of the career that the learner should pursue was also considered in career decision-

making.   

The family’s socio-economic status may have an effect on the ultimate fulfilment of career 

aspirations (Robinson & Diale, 2017). A study by Amani and Mkumbo (2018) found that 

students from low socio-economic status experience challenges financing their education, and 

therefore, are forced to choose studies based on the funding available from the government. The 

career decision result is therefore being made solely based on the opportunity of funding 

available to the learner.  

The expectations that the family holds about the career the learner should pursue is also an 

important consideration in career decision-making of the learners under study. Due to the respect 

and a sense of obligation, these young people are more likely to take these expectations and 

advice seriously and perceive them as support (Maulidiyah, 2017). A parent’s expectation can 

either inspire the learner to explore a diverse set of potential occupations or to stick to a path they 

think their parents will approve of, as such, it is not surprising that a learner can become another 

add-on to the generations of their families to work in the same profession (Sinkombo, 2016).  

The pressure to conform to parental expectations in the choice of a career may also have poor 

consequences for the learner’s future (Al Harbi, 2018). Some parents may push the learner down 
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career paths of their own, belittle the learner’s choices and impede their progress when the 

learner has an opposing career interest to that of their own. This often leads to resentment on the 

part of the learner and insecurity that he or she cannot achieve the career they want (Monique, 

2015). The social learning theory emphasises possible influences that the family can have on 

adolescents’ career development, by punishing certain behaviours that can encourage or 

discourage certain interests or ability (Kumar 2016). The parent’s role in providing experiences 

for their children, encouraging the development of abilities and or support contributes to the 

development of the child’s self-efficacy, outcome expectations and interests, all of which 

influence career decision-making (Watson & McMahon, 2016).  

The role of parents and family in the context of career decision-making is also emphasised in 

Savickas’s (2013) career construction theory, which proposes that parents act as early role 

models for their children (Matshabane, 2016). Moreover, Savickas emphasised that career 

development and the construction of career identity begins in families in childhood (Maree, 

2015; Watson & McMahon, 2016). While the role of the family is important in career decision-

making, the choice of a career to pursue should be the final decision made by the learner and not 

the family (Stead, 2017).  

Another factor considered by the learners under study during career decision-making was the 

availability of funding to pursue studies at higher learning institutions. Previous studies have also 

indicated that the availability of financial support in the form of bursaries, study loans and the 
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family’s financial support is an important consideration for some individuals during career 

decision-making (Abrahams, 2015; Adams, 2014; Fouad et al., 2015; Kweyama, 2016; Shezi, 

2013). Affording high education learning in South Africa is a challenge for most people (Langa, 

Wangenge-Ouma & Cloete, 2016). Pitt (2018) asserts that accessing funding for tertiary 

education is always stressful for most young people. Most of these learners end up choosing 

careers because of the available bursaries or study loans from the government to pursue certain 

studies (Amani & Mkhumbo, 2018; Saint-Ulysse, 2016). Without adequate financial resources 

available, these learners’ experiences of poverty may be only marginally alleviated, which 

merely extends and in effect, reproduces systemic conditions of poverty (Machika & Johnson, 

2014).   

Lastly, the prospect of securing a job also seemed an important consideration in the career 

decision-making of the learners under study. Learners considered the possibility of securing 

employment when making decisions about the career path to pursue. South Africa has a serious 

youth unemployment challenge, it therefore is no wonder that this is important for most learners 

(van der Merwe, Ngalo & Redelmeier, 2018).  

A study by Mncayi and Dunga (2016) found that the specific study majors held by graduates not 

only influence employment status but also the time taken to find employment, which contributes 

to the current unemployment statistics in South Africa. Therefore, it is natural that people always 

try to forecast and plan their careers for a secure future (Ahmed, Opoku & Aziz, 2016).  
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This concern about future employment by the learners under study can be attributed to the career 

concern described by Savickas (2005). Career concern describes the degree to which these 

learners are future-oriented and proactive in their preparation for impending career tasks and 

challenges (Fiori , Bollmann, & Rossier, 2015; Savickas & Porfeli, 2012). Considering future 

employment opportunities during career decisions suggests that the learners under study are 

orienting themselves to the future (Maree, 2017). Individual career decisions have to be made 

that involve selecting particular courses of action and navigating barriers that frequently arise 

and impede individual progress, thereby increasing confidence to adapt to the changing nature of 

the work environment (Bimrose & Brown, 2015; Tladinyane & van der Merwe, 2016). 

Considerations made by the learners under study regarding factors such as available funding and 

the prospect of securing employment are described as environmental conditions and events, by 

Krumboltz and colleagues (1976). According to Krumboltz and colleagues, the economic 

climate, occupational opportunities available, labour laws, union rules, technological 

developments, family resources, educational systems and other variables outside the individual’s 

control influence career decision-making (Kottler & Sheperd, 2014; Williams, 2016). These 

dynamics may mould learners and lead them to be attracted to careers for monetary search and in 

the process, hinder the career exploration of learners (Albien & Naidoo, 2017; Nhandi, 2017). 

The study of the factors considered in career decision-making by the learners under study 

confirms the importance of context in the social learning approach to career decisions (Patton & 
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McMahon, 2014). In this study, personality, environmental conditions and task approach skills 

described by the social learning theory (Krumboltz et al., 1976), seemed to be the driving forces 

of consideration in the career decision-making of learners. The career decision-making of the 

learners under study needs to be based on strong knowledge, complete information and must be 

appropriately guided, matching individual personality types and other intrinsic and extrinsic 

factors (Ahmed et al., 2017). Savickas (2005) indicated that an individual’s career develops 

through his or her interpretation of life and career situations (Kwon, 2017). Learners need to be 

oriented on new emerging trends, future employment opportunities and adapt to the demands of 

the changing work environments (Ahmed et al., 2017; Kwon, 2017).  

In the following section, I discuss the findings relating to the challenges faced by the learners 

under study, integrating these with literature and theory underpinning this study.  

3.5.2 Challenges faced by learners under study. 

Reflecting on the results of the current study, the learners under study experienced challenges 

relating to accessing career information and the influence of their social and family backgrounds. 

Based on the study findings, access to career information is a challenge for most learners under 

study. Previous studies have indicated the lack of access to career information in rural areas 

(Boedewig & Badiani-Magnusson, 2014; Tebele, Nel, & Dlamini, 2015; Nong, 2016). Many of 

the career decisions are likely to be made with very little information about the self and a 
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restricted worldview of careers in the world of work (Brown, 2015; Maila & Ross, 2018; 

Schmidtke, 2015). According to Savickas (2012), a deeper level of self-knowledge and more 

confidence than ever before is necessary in order to enter today’s world of work (du Toit, 2015). 

Armstrong (2017) suggests the top five strategies to promote the learner’s self-awareness, 

namely exposing learners to self-awareness assessments, learners keeping their personal journals, 

exposing learners to study content that links to their personal lives, teaching them mindfulness 

meditation and are encouraging them to create autobiographies. Personality assessments and 

cognitive tests may be introduced to help the learners under study to develop an environment of 

self-reflection and self-awareness (Rowney, 2016). These tests can help the learners to 

understand their skills and talents and can guide them with the help of a career counsellor about 

the careers that can be suitable for them (Aggarwal, 2017). Once a learner reflects on his or her 

personality, cognitive abilities and interests by using these psychometric assessments, it becomes 

easier for them to assess what type of career might be suited to him or her (Kulkarni, 2016).   

Occupational information is also necessary for career decision-making. Occupational knowledge 

is factual and may be learned through experiences and exposure (Werner, 2017). While the 

Internet, teachers, parents and local career fairs seemed to be the main sources of career 

information for most, these results may imply that exposure to a wide range of career 

information sources is still a challenge for many of these learners under study. There is a need 

for accessible, accurate, well-organised information sources and the critical role of practitioners 
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in guiding individuals in the interpretation and use of occupational information (Odo, 2015). 

Access to career information will enable these learners to have such skills as evaluating 

themselves realistically and understanding their abilities, making sound decisions, working 

effectively and independently and comparing themselves realistically (Rukwaro, 2015). Career 

centres, career days arranged by the school, job shadowing, mentorship programmes and career 

days might be added as useful strategies for increasing the learner’s occupational knowledge.  

Another challenge experienced by the learners under study is the influence of the social 

background and family socio-economic factors. Included in these broad categories are aspects 

such as youth unemployment, alcohol use amongst the youth and the geographical location. 

Youth unemployment may discourage learners to think about and make career decisions 

(Makwakwa, 2017). Due to this high unemployment rate, more young people have given up 

looking for work (Graham & De Lannoy, 2017). Some have to leave school early before 

completing their grade 12, either due to socio-economic pressures such as having to find work to 

help support their families, or being from child-headed households and other social ills like 

teenage pregnancy, alcohol and drug abuse (Runji, 2018). Additionally, despite the growth in the 

graduate labour force, graduate unemployment in South Africa appears to be rising together with 

the overall unemployment rate (Oluwajodu, Blaauw, Greyling & Kleyhans  2015). Many of these 

young people are unable to find jobs and employers are not able to hire them because they lack 

the essential employable skills for their needs (Karuiki, 2018). The 21st-century economy and 
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world of work is progressing at a very fast pace, which emphasises the increasing requirements 

for employees to be highly qualified and highly skilled (Goodman & Tredway, 2016).  

Learners need to be equipped with the necessary resources to cope with all the changes before 

they go through a school to work transition (Coolen, 2014). Savickas (1997) defined this 

readiness to cope with the predictable tasks of preparing and participating in the work role with 

unpredictable adjustments prompted by the changes in work and work conditions, as career 

adaptability (Fiori Bollmann & Rossier, 2015). Promoting career adaptability may help young 

people find a suitable job, even during times of high economic uncertainty (Ismail, 2017; Koen, 

2012).  

Local level youth employability programmes that are often run through non-governmental 

organisations, are another possible intervention as they are likely to be able to assist learners in 

accessing information about careers and support them to be more effective in choosing careers 

and entering the world of work (Graham & De Lannoy, 2017). 

Alcohol use amongst learners/youth was also indicated as a challenge that negatively affects the 

learner’s career decision-making. Excessive alcohol consumption constitutes a significant public 

health problem for South Africans including the youth (Morojele & Ramsoomar, 2016). Parental 

alcohol use, overall levels of formal education, enjoying parties, peer pressure and means to cope 

with stress could be reasons why some of these learners engage in alcohol use (Chauke, van der 

Heever, & Muhammad, 2015; Filoche & McKenzie, 2017). Some learners under study believed 
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that alcohol use results in many of the young people neglecting their responsibility to think about 

and plan their careers. Bamberger et al. (2018) indicated that alcohol consumption could hinder 

job-search quality and academic performance if, following such consumption, students engage in 

a search activity (e.g., résumé construction or job-information searching) or academic activity 

(e.g., completing reading or writing assignments). Dudovitz et al. (2017) add that adolescents 

who feel hopeless and foresee a negative future might be more likely to engage in risky 

behaviours such as alcohol and drug abuse. These feelings of uncertainty and hopelessness could 

lead to career decisions being avoided or delayed (Viola et al., 2017).  

Savickas (2005; 2010) maintains that individuals who show career indecision demonstrate lack 

of the career control needed to make sound career-life decisions (Maree, 2016). Savickas (2005) 

further adds that career concern supports career planning and positive attitudes towards 

optimism, whereas indifference that is likely to reflect when concern is a lack of resource, 

reflects a lack of planning and hopelessness towards the future (Kırdök & Bölükbaş, 2018). 

Supporting these learners to raise career concern tentatively could help them look ahead and 

shape their future orientations (Özdemir, 2016). Enhancing these learners’ self-esteem capacities 

in order to improve their career adaptability is also necessary (Ismail, 2017).  

Furthermore, the study results indicated that the geographical area of the school also 

disadvantages the learners, which may affect their career decision-making. As such, accessing 

different higher learning institutions to access information, exposure to the different worlds of 
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work, as well as access to career information through qualified professionals is limited. Many of 

these young people do not have access to relevant opportunities and information needed to help 

them transition into adult roles and the labour market (Tele, 2016). 

Lastly, the family’s socio-economic status also seemed to affect the career decision-making of 

the learners under study. The socio-economic conditions are vital and can affect young peoples’ 

occupation decisions and future lives (Lukaš, 2015). According to Amani and Mkhumbo (2018), 

learners with a good socio-economic background have a better chance of gaining admission to a 

professional course of their choice. On the other hand, Gore et al. (2015) suggested that learners 

from low socio-economic status might hold lower career aspirations, which in turn may affect 

their career decision-making. Families, parents and guardians in particular play a significant role 

in the vocational aspirations and career decision-making of their children (Obiyo & Eze, 2015). 

The social learning theory of career choice provides an explanation of the role of parents’ 

influences on their children’s career choices (Mbagwu & Ajaegbu, 2016). While a learner may 

have the skill and ability to perform a specific task, it is possible that some talents, according to 

Krumboltz, will only develop if certain factors in the environmental conditions such as the 

family’s socio-economic status are met (Ebeling & Gustafsson, 2012; Nassar & Niles, 2018).  
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3.6 Conclusion 

This study sought to explore the career decision-making of grade 12 learners at a rural high 

school in Limpopo. Focus was placed on seeking an understanding of factors considered and the 

challenges faced during career decision-making.  

The study findings revealed that the learners under study considered their personality, family, 

available funding or bursaries and the prospect of finding employment when choosing a career. 

The Internet, family and teachers, as well as career fairs, were the main sources of career 

information for those that had made career decisions. It was interesting to note that although the 

majority of the learners under study had indicated to have made their career decisions, most had 

no plans in place to pursue studies related to the career decisions. This could imply an additional 

increase in the current state of youth unemployment and skills shortage in the country. The 

factors considered in career decision-making by the learners under study seemed to correlate 

with the discussed previous studies and the theories underpinning this study. These were 

integrated with the findings in section 3.5.1 and 3.5.2.  

The challenges relating to career information access, youth unemployment, alcohol use, 

geographical location as well as the family’s socio-economic background were indicated to have 

a negative effect on the career decision-making of the learners under study. To enhance career 

decision-making, the learners believe that the provision of internet services in their school, 

professional career guidance counsellors, libraries in the community or school, the involvement 



 117 

 

 

 

 

of parents and bursaries made available, could motivate them to be proactive in their career 

decision-making process, as well as being motivated to make informed career decisions.  

3.7 Recommendations  

Career decision-making is a proactive process of evaluating one’s self-concept and the realities 

of one’s aptitudes, abilities and temperament with like factors associated with various careers 

(Eliason et al., 2014; Leong & Barak, 2015; Viola et al., 2017). In order to meet the demands of 

today’s economy and the skills needed, these decisions need to be well informed.  

In this study, learners made career decisions; however, it seems that there were no plans on how 

to pursue these decisions. The factors that were considered by those that had made career 

decisions included personality, the family, available funding or bursaries, as well as the prospects 

of finding a job in the chosen career field.  

Savickas (1997) and Krumboltz et al. (1976) highlighted the important role personality plays in 

the process of career choice. The cognitive information-processing model also highlighted the 

need for personality information when it comes to career decision. Furthermore, individuals need 

to collect information relating to the occupations available in the job market. With that said, it is 

important that the learners under study be exposed to various programmes that will enhance the 

self and occupational knowledge. Mobile career guidance centres sponsored by the local 

government could be made available to the schools in which various career guidance 
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programmes could be offered to the learners to target enhancing self and occupational 

knowledge. Perhaps these services could also be extended to family members who would 

participate actively and positively in the career decision-making of their children.  

The availability of funding or bursaries was an additional important factor in the career decision-

making of the learners under study. According to Krumboltz and colleagues (1976), these factors 

are beyond an individual’s control, which may influence the choice of a career. Perhaps when 

learners become exposed to career information, education and guidance at a very early stage of 

their lives, it could help them to prepare well in advance and seek information about the 

bursaries in their interested career fields. Acquiring the necessary information at an early stage of 

their lives will give them sufficient time to inquire about funding opportunities available in both 

the private and public sectors.  

While learners showed career concern as described by Savickas (2005), by considering the 

prospects of finding a job in the career during career decision-making, they could benefit more 

from activities that could enhance their career adaptability skills so that they can deal with the 

challenges they are currently facing and prepare well for their transition. An intervention- 

training program could be implemented, which would aim to enhance the areas of career 

concern, control, confidence and career curiosity amongst these learners. Additionally, Coolen 

(2014) proposed an online intervention called ePortfolio intervention. The tool aims at 

supporting people to find their way through these fast changing labour markets and gives them 
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the chance to develop their personal knowledge and skills in a more autonomous way (Coolen, 

2014). Singer-Freeman and Bastone (2017) also found this tool to be effective in personal 

reflection and application of core concepts to the self, which is essential in career decision-

making during these times. The use of this tool in the school under study will however, require 

internet access in the school computer lab and trained personnel to take the learners through the 

programme.  

It is essential that the importance of internet access to this school be presented to the local 

government. Having access to the Internet in the current computer lab would enable the learners 

to access various programmes such as the ePortfolio intervention. This would help them to 

enhance their career capability, access various assessment tools to increase self-awareness and 

occupational knowledge and in addition access information about the diverse educational 

institutions to pursue higher learning and the different funding opportunities offered by private 

and government institutions.  

Career guidance is also a necessary intervention for the school. Nong (2016) conducted a study 

in one of the schools in rural Limpopo and suggested that career guidance, which is part of Life 

Orientation (LO), should be given the status of a full subject in our schools. Based on the 

findings of this study, I stand to agree with this recommendation as this also allows the learners 

to have direct access to an individual who can effectively guide them in their career decision-

making journey. This individual could help them by using various methods such as the career 
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construction theory, psychometric assessments aimed at increasing self-awareness and help them 

to develop skills to acquire the information necessary for career decision-making.  

3.8 Limitations  

As with other qualitative studies, there was a limitation in the number of sample participants 

accessed. Although initially, 24 learners had volunteered to participate in the semi-structured 

interviews, they were not easily accessible. Grade 12 learners were busy preparing for the year 

end preparatory examinations, which limited their availability for interviews. I believe that if I 

had planned better and scheduled the interviews well in advance before the start of their 

preparatory exams, the target sample size might have been reached.  

During this period, there were also community unrests that took place, which made it difficult for 

me to travel to the respective school and conduct the interviews as arranged with the participants 

that had volunteered to participate in the study. In the end, I had a sample of only 18 participants, 

therefore, the results of the study cannot be generalised. The sample was only obtained from one 

school and the participants were selected based on their willingness to participate in the study, as 

well as their availability. 

Sepedi and Setswana were the primary languages used to conduct the interviews, with English 

being a secondary language. Using Setswana and English in some cases might have affected the 

ability of some participants, whose first language is neither Setswana nor English, to respond. 
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The community unrests that also took place during the time of this research affected the process 

and duration for data collection.  

3.9 Future research  

Future research on the career decision-making of grade 12 learners at a rural high school in 

Limpopo should focus on a larger sample. A replication of the current in another geographical 

location may be conducted to determine if the findings of this study can be confirmed or even to 

propose additional themes to those that were found from this study.  

Other studies could explore career decision-making of grade 12 learners at a rural high school in 

Limpopo with a larger sample size. A larger sample will help to determine whether the results of 

this study could be generalised and imply that the challenges faced and factors considered are 

common amongst most of the learners in the area. This could help in identifying trends and 

possible recommended interventions. 

More studies could also focus on the career adaptability of grade 12 learners in rural high 

schools, with the aim of proposing various interventions that could benefit these learners to cope 

with the school to work transition.
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Chapter Four: Conclusions, Limitations and Recommendations 

4.1 Introduction  

The study explored career decision-making of 18 grade 12 learners at a rural high school in 

Limpopo. In this chapter, I discuss the study conclusions, limitations and recommendations. 

4.2 Conclusions 

In this section, I discuss the conclusions derived from the theoretical aims and the empirical part 

of the study.  

4.2.1 Theoretical aims. 

The specific literature aims of this study were to explore the contemporary world of work, 

conceptualise career decision-making from a theoretical perspective and integrate the theories of 

career decision-making from a theoretical perspective. Below is a summary of the findings from 

literature.  

Specific aim 1:  Explore the contemporary world of work to gain an understanding of how the 

career conceptualised.  

Istead (2017) describes the new world of work as agile, driven, collaborative and empowered. 

Critical to the survival of most companies are constant technological improvements, automation, 

innovative ideas and employees who are flexible to constantly adjust to the continuous changes 
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the world of work undergoes (Schwartz et al., 2017, Bednar, 2017; Istead, 2017, Gerli, Bonesso, 

& Pizzi, 2015).   

The concept of career in the new world of work has therefore shifted as careers are seen to be 

more complex and require people who are flexible and able to build skills quickly (Coetzee & 

Guns, 2012; Hyness & Hirsch, 2012; Jackson & Wilton, 2016). Those entering the workforce 

will need to have a deep knowledge of their career, have agility with technology, be able to 

engage with interdisciplinary and cross-functional teams to critically think about and solve 

problems and possess high-quality communication skills, flexibility and emotional intelligence 

(Hrabowski, 2015). 

Specific aim 2:  To conceptualise career decision-making from a theoretical perspective. 

The process of career decision-making has been defined as a proactive process of evaluating 

one’s self-concept and the realities of one’s aptitudes, abilities and temperament with like factors 

associated with various careers (Eliason et al., 2014; Leong & Barak, 2015; Viola et al., 2017). 

Different people consider many different factors when making career decisions which may 

include amongst others: their life experiences, value placed on money, expectations from parents 

and teachers and how the careers may be portrayed on television (Burgess, 2017; Ahmed, Sharif, 

& Ahmad, 2017). Additional research studies were conducted that sought to understand the 

factors considered during career decision-making. Indications that emerged from that indicated 
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that amongst others, personality factors, availability of career information, financial support and 

the cost of pursuing their desired field of studies are amongst some of the common factors people 

consider when making career decisions (Ahmed, Sharif, & Ahmad, 2017; Kweyama, 2016; 

Harvey, 2014 Harvey, 2014, Shumba & Naong, 2012). 

People who prepare to enter the new world of work face various challenges that are unique to 

their environment when making career decisions (Du Plessis, 2014). In most rural areas, most of 

the youth are presented with challenges such as lack of role models, lack of qualified career 

counselling practitioners and teachers who are well trained  to provide career guidance as well as 

high unemployment rates amongst others (Dodger & Welderufael, 2014; Miles, 2015). 

Additionally, research studies that have been conducted have indicated that the family’s financial 

and educational background greatly influenced the availability of choices to learners under study. 

Available resources and infrastructures in schools, access to the internet, access to career 

information and lack of career guidance in schools, high unemployment rates and alcohol use 

amongst most young people in rural areas may negatively affect informed career decision-

making.  

Understanding the factors influencing career decision-making and the challenges experienced 

when making these career decisions is necessary to understand the support and guidance that 

need to be provided to young people entering the new world of work in order to make informed 

career decisions.    
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Specific aim 3:  Integrate the theories of career decision-making from a theoretical Perspective 

The social learning theory (Krumboltz, Mitchell & Jones, 1976) and the career construction 

theory (Savickas, 1997), were the two main theories used to guide an understanding of how 

career decisions are made. In essence, the social learning theory of career decision-making 

highlights the role that personal experiences and the environment plays in career decision-

making (Dlamini, 2017). Savickas (2005) emphasised the importance of individual meaning 

making in career decision-making as people differ. Savickas further highlighted the importance 

of career adaptability in career decision-making, for building career resilience and managing 

careers and life in the changing world of work (Barnes, Brown & Warhurst, 2016). Conducting 

this literature review made me realise that the topic of career decision-making of grade 12 

learners has not been extensively explored in the area. I believe an increase in the study of topics 

relating to career decision-making of learners in rural areas could broaden the scope of this topic 

and differing aspects will emerge.  

4.2.2 Empirical study conclusions. 

The specific aims relating to the empirical study were to (1) explore the factors considered by 

grade 12 learners under study when making career decisions, (2) explore the challenges faced by 

the grade 12 learners in the study sample when making career decisions and (3) integrate the 

results and provide recommendations. The study themes and subthemes found in the study, 
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provided insights into how career decisions are made by the grade 12 learners under study. The 

conclusions that were drawn relating to the aims of the study are presented below.  

Empirical aim 1:   Explore the factors considered by grade 12 learners under study when 

making career decisions.  

Factors considered in career decision-making by most of the learners under study included: 

personality, family, available funding or bursaries as well as the prospect of finding a job in the 

career field.   

Personality  

Learners under study seemed to consider factors such as their own perceived talents, interests, 

hobbies and the ability to perform well in specific tasks and school subjects. These results 

correlate with what has been previously stated by Krumboltz’s (1976) social learning theory of 

career decision-making. Krumboltz and colleagues (1976) highlighted the important role 

personality factors play in an individual’s career development. These are likely to be the first 

port of call for many when making a decision about which career path to purse. Savickas (2005) 

also asserts that people seek work environments that are aligned with their personality types and 

they engage in activities that utilise their abilities (Kemboi, Kindiki & Misigo, 2016). Savickas 

(2005), added that for most, these interests and abilities are usually evident to most long before 
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they start engaging in tasks such as school activities, hobbies and other leisure activities (Curry 

& Milsom, 2017). 

For many people, making an accurate generalisation about their own competencies may be 

difficult, as some may understate or overstate their abilities (Sharf, 2016). There was no 

indication of programs or assessments learners needed to develop this self-awareness, to have a 

clear picture or view of their own personality characteristics, even though personality was a 

considered factor in career decision-making.  

Family  

The family in terms of its socio-economic expectations seemed to be an important consideration 

for some learners under study when making career decisions. The role of parents and family in 

the context of career decision-making is also emphasised in Savickas’ (2013) career construction 

theory, which proposes that parents act as early role models for their children (Matshabane, 

2016). The social learning theory emphasised possible influences that the family can have on 

adolescents’ career development, by punishing certain behaviours that can encourage or 

discourage certain interests or ability (Kumar 2016). 

Availability of funding or bursaries  

Learners under study also considered the financial support or funding available to them to pursue 

studies at higher learning institutions. Accessing funding for higher learning is always stressful 
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for most (Pitt, 2018). As a result, the choice of the career becomes solely because there are 

bursaries available for the field of the study, not necessarily based on the career aspiration of the 

learner.  

Prospect of securing a job 

South Africa is currently experiencing a high rate of youth unemployment and it was interesting 

to see that this is an important consideration in career decision-making. The possibility of 

securing a job in a specific career plays an important role when making a decision about which 

career path to pursue. Some learners indicated that they end up choosing careers based on this 

specific reason, and not necessarily because they have explored their self- and career-awareness 

and found a fit.   

The concern about the prospect of securing a job could be closely related to the career concern 

described by Savickas (2005), which describes the degree to which an individual is future 

orientated and is proactive in their career decision-making. Considering future employment 

opportunities during career decisions suggests that the learners under study are orienting 

themselves to the future (Maree, 2017). 

The results obtained from exploring the factors considered in career decision-making by learners 

under study confirm the importance of context in the social learning approach to career decisions 

(Patton & McMahon, 2014). Learners need to be oriented on new emerging trends, future 
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employment opportunities and adapt to the demands of the changing work environments (Ahmed 

et al., 2017; Kwon, 2017). 

Empirical aim 2: Explore the challenges experienced by grade 12 learners under study when 

making career decisions.   

Based on the findings of this study, learners experienced a number of challenges relating to 

accessing career information as well as social and family background challenges.   

Access to career information 

Most learners under study expressed concerns around accessing career information. According to 

Savickas (2005), career decision-making should entail having sufficient information about one’s 

own personality characteristics and the world of work. Having the information would enable 

people to have skills to evaluate themselves realistically and make sound career decisions 

(Rukwaro, 2015). While the learners could access some of the information from teachers, parents 

and the career fairs organised by local companies, the results implied that a need still exists 

amongst the learners for more information that could be beneficial in career decision-making. 

Introducing learners to psychometric assessments and career  counselling could help increase the 

information base of their own personality characteristics and how these can be linked to different 

careers in the new world of work. Job shadowing, mentoring and career days arranged at schools 
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are some of the programs that could be put in place to help learners under study to develop a 

broader sense of the different careers available. 

Social background and family challenges  

Youth unemployment, alcohol use amongst the youth, the geographical location of their area and 

the family’s socio-economic status were also indicated to have a negative impact on the career 

decision-making of learners under study. These learners need to be equipped with the necessary 

resources to cope with these challenges to make informed career decisions. Savickas (1997) 

defined this readiness as career adaptability. The learners can be encouraged and taught how to 

explore the self and the environment in order to understand their personal interests, values, 

attitudes and motivations for their chosen major courses that are preparing them for their career 

future, as well as creating in them a sense of career adaptability skill (Ebenehi et al., 2016). 

Empirical aim 3: Integrate the results and provide recommendations  

The study sought to understand career decision-making of grade 12 learners at a rural high 

school in Limpopo.  Focus was placed more on exploring the factors considered when making 

career decisions and the challenges the grade 12 learners under study face when making those 

career decisions.  

The findings of the study indicated that grade 12 learners under study considered their 

personality, family, available funding or bursaries and the prospect of finding employment when 
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making career decisions. Furthermore, the results of the study further highlighted the challenges 

faced by the learners under study. Access to career information, youth unemployment, alcohol 

use, geographical location and the family’s socio-economic background negatively affects the 

career decision-making of most learners under the study.  

Career decision-making of learners under study needs to be based on strong knowledge, 

complete information and must be appropriately guided, matching individual personality types 

and other intrinsic and extrinsic factors ( Ahmed et al., 2017).   

Exposing the learners under study to programs and assessments that could increase their self-

awareness would be beneficial. Personality assessments and cognitive tests may be introduced to 

help the learners under study develop an environment of self-reflection and self-awareness 

(Rowney, 2016). It is also important for the learners under study to gain accessible, accurate, 

well-organised information sources to guide in their career decision-making. Career centres, job 

shadowing, mentorship programs and career days might prove to be very helpful in exposing and 

increasing the grade 12 learners under study’s occupational knowledge. Introducing and 

promoting the concept of career adaptability to the learners under study is crucial. According to 

Savickas (1997), career adaptability would assist the learners to cope with the tasks of preparing 

and participating in careers in the new world of work (Fiori, Bollmann & Rossier, 2015). 
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4.3 Limitations  

The limitations pertaining to literature review and the empirical study are detailed in this section.  

4.3.1 Limitations of literature review. 

Literature on the topic of career choice in South Africa exists, however very few studies focus on 

career decision-making of grade twelve learners in rural high schools. However, content about 

the career decision-making of grade 12 learners based at the school of interest was very limited.  

4.3.2 Limitations of the empirical study.  

Language 

Sepedi and Setswana were the primary languages used to conduct the interviews, with English 

being a secondary language. Using Setswana and English might have limited the understanding 

of questions by the learners whose understanding of these languages is limited.  
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Lack of proper planning by the researcher 

Initially, 24 grade twelve learners had shown interest to want to participate in the study.  Failure 

to arrange the interviews well in advance before the learners started with their yearly exams led 

to the reduced number of learners available for interviews.  

Accessibility of learners  

The community unrests in this area also made it difficult to travel to the school as arranged with 

learners, as it was unsafe to travel. This meant that the appointments made with learners 

participating in this study had to be rescheduled on more than one occasion, which delayed the 

data collection phase of the study.  

Costs associated with conducting the study:  

This study was self-funded; accessing costs for travelling to the school to conduct interviews, 

costs for editing services in some cases was a challenge, leading to a delay in some of the tasks 

that needed to be completed.  

It seemed costly to also purchase a specialised qualitative data analysis programme, so the results 

were analysed manually. Being a first time qualitative researcher, this made the process of 

analysis to be very long in doing.  
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4.4 Recommendations 

The following recommendations are made for the future studies in the field of Industrial and 

Organisational Psychology. Furthermore, recommendations are also provided for the respective 

school.  

Recommendations for future studies  

Future research should explore career decision-making of grade twelve learners at a rural area 

using a larger sample size. Other research studies could also explore career decision-making of 

grade 12 learners at other high schools in the same area.  

A larger sample and a different methodological approach would help to determine if the results 

can be generalised and imply that the factors considered in career decision-making and the 

challenges faced are common amongst all the grade 12 learners in the area. The information 

obtained could help identify trends and possible interventions.   

Recommendations for the school 

It appears that the school under study relied mainly on the career fair invitations from local 

companies to attend career fairs. For some of the learners, these career fairs are not necessarily 

useful as they are always overcrowded. To provide the best assistance to learners in making 

informed career decisions, the school can arrange career days for learners from grade eight to 

grade twelve. 
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Career days  

Career days and career fairs specifically designed for the school based in the school could 

provide most learners with the space to ask in-depth questions and gather sufficient information 

that can assist them in choosing subjects and making career decisions. The school can do this by 

involving parents and gaining the support from the community and companies in the form of 

sponsorships.  

Job Shadowing  

Job shadowing is another activity that can offer the learner the opportunity to spend time with 

professionals currently working in their fields of interest (Loretto, 2018). The school can also 

implement this programme, working with several local companies that are willing to 

accommodate the learners during the school holidays. The key benefits of job shadowing for 

learners might include getting insights into the career they are interested in, doing a reality check 

and becoming more aware of the many sides of the career of interest.  The job-shadowing 

programmes could also incorporate a mentorship programme in which professionals from the 

local companies can volunteer to mentor learners that are interested in pursuing the same career 

paths.  This can be seen as a great social corporate initiative (SCI) by companies to give back to 

the communities by investing in the youth. The benefits of these mentorship programmes for the 

learners under study may include gaining occupational information and developing skills that are 

relevant to the career of interest. They will also benefit from gaining feedback from major areas 
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such as interpersonal skills, communication, technical knowledge, gaining personal growth and 

confidence, networking and embracing new ideas of how to adjust and maintain career success in 

today’s world of work through the mentor’s personal experiences (Verasai, 2016).  

Recommendations to local government  

Limpopo provincial government could consider developing and implementing programmes as 

provided by the Sci-Bono Discovery Centre in the Gauteng Province. This centre teams up with 

different companies and registered professionals from different fields of careers to provide a 

wide range of career development services, including career guidance, information and advisory 

services, career education workshops, career information library, career assessments, counselling 

services, special programmes and events and outreach programmes to schools throughout 

Gauteng. The career guidance team goes out to schools and holds career guidance sessions (Hall, 

2015; Nkomo, 2014). 

4.5 Personal reflection  

Conducting this study took me back to the times I was a grade12 learner in the rural North West 

province. Having insufficient information and support at this stage caused anxiety and confusion, 

particularly towards the end of the year. Considering that times have changed and young people 

have more access to the internet, one would have expected this to be different nowadays.  
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During the study, I was made to realise that there is a great deal of work that still needs to be 

done in some rural schools to help young people to become better equipped for their futures. 

There are learners with great potential to flourish and prosper in these rural schools. However, 

not being exposed to the right information, support and guidance might hamper their 

opportunities to grow and rise above their current challenges and environment.   

I also learned to appreciate the little things such as having a library close by and proper working 

internet staying in a city. The state of the school infrastructure also made me appreciate and have 

respect for all the learners that have passed their grade twelve with flying colours despite these 

conditions.  

It gave me so much joy to learn that the learners that participated in the study trusted me to share 

their stories and to give me their time during their exam preparations. Great mentorship relations 

with the learners and the relationship with the schoolteachers were also formed, of which I am 

grateful.  

4.6 Chapter Summary 

In this chapter, I discussed the conclusion from the literature review and the empirical study 

Career decision-making of grade 12 learners was explored in terms of the factors considered in 

career decision-making as well as the challenges faced when making those career decisions.  

The limitations of the study were also outlined and recommendations for future studies provided.
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Appendix D: Informed consent form template  

 

 

Title of study :  

 

Career decision-making of grade 12 learners at a rural high school in 

Limpopo: An exploratory study.   

 

University  :  University of South Africa  

 

Department :  

Program      :  

Industrial and Organisational Psychology  

 

MCom Industrial and Organisational Psychology 

Researcher :  Tshegofatso Gratitude Rasemane  

Cell: 074  974 9418  

Email: Tshegor@hotmail.co.za/rasemanetshego@gmail.com  

Supervisor :  Ms C. Tebele  

Tel: 012-429 8809 

Email: tebelc@unisa.ac.za 

 

Introduction: 

I am a student registered with the University of South Africa aiming to complete a Masters in 

Industrial and Organisational Psychology qualification. As part of the program, I am doing a 

dissertation, seeking to explore career decision-making of grade 12 learners at a rural high 

school.  

Your participation in this study is appreciated as it will contribute to the representativeness of the 

sample, providing insights to the topic.  

mailto:tebelc@unisa.ac.za
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Purpose of this research study:  

The purpose of this study is to explore career decision-making of grade 12 learners at a rural 

high school.  The information will be used to provide recommendations as well as means through 

which grade 12 learners can be better enabled to make informed career decisions.  

 

Expected duration of this study:  

The research study will be conducted over a year. Participants will be interviewed until the 

researcher feels that data saturation has occurred. Each interview will be approximately between 

30 minutes to an hour at a time.  

 

Your role as a participant in this study  

 

During the research, I will hold a conversation with you and ask a few questions regarding your 

career decision making. During these conversations, I will be using a voice recording device that 

will allow me to revisit the conversation at a later stage to make comprehensive notes. I am also 

using this voice recorder to ensure that your true responses will be factually represented.  

You are requested to share information based on your own personal experiences when making 

career decisions, there is no right or wrong response.  

Please note that you have the right to notify the researcher about your request to discontinue with 

the interview, should at any point you feel the need to discontinue.  

 

Ensuring your privacy and confidentiality  

Each interview will be conducted in a private space; a meeting room will be secured well in 

advance with the school.  

Keeping your identity private is very important throughout the study. The following information 
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will not be shared or mentioned by the researcher: 

 Your name and or Surname  

 The School’s name  

 Any other information that you may feel may give away your identity  

Only the principal researcher and her supervisor will have access to the full data. Additionally, 

the ethics committee may also review the data obtained from the study. The recordings will be 

saved in a password encrypted file and confidentiality agreement will be signed by anyone 

assisting the researcher with the study, i.e editor.  

 

Benefits to you as the research participant  

The results will be shared with you and the school in an article format. Information obtained 

from the study may provide some useful insights on how to best approach career decision-

making to start planning your career.  

 

Compensation  

Please note that this is a voluntary participation and the researcher will not be in a position to 

reward the participants in any form.  

 

Authorisation  

I consent to voluntarily participate in the study indicated above. I have read and understand the 

content of this consent form  I am clear of my expectation as the research participant as well as 

my right to withdraw from the process should I wish to no longer participate.  

Participant Name: …………………………………………… 

Signature              :…………………………………………… 
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Date          : …………………………………………… 

Researcher Name: …………………………………………… 

Signature              :………………………………………….. 

Date  …………………… 



 230 

 

 

 

 

Appendix E: Interview Guide template  

Interview Guide: Career decision-making of grade 12 learners a rural high school: An 

exploratory study  

 

 

Semi-Structured Interview Notes 

1. Getting to know the participant : Tell me about yourself  

(Possible follow up questions: strengths, developmental areas, how the information about self is acquired) 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

Date of the interview   

Participants’ name    

Age  

Gender   

Study Area   
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2. Career decision made 

(Possible follow up questions: if not, why? If yes, what informed the decision, what are your 

sources of information and factors you considered? What arrangements have you made to 

pursue the career) 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

…………………………………………… 

3. Challenges faced during career decision-making.  

What challenges did you go through during career decision-making? 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………
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………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

 



 233 

 

 

 

 

Appendix F: Confidentiality agreement  

 


