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ABSTRACT

The assumption of the present study is that teachers should possess an
adequate understanding of the nature of science and scientific method and
hence this aspect was investigated. The empirical research carried out with
Secondary School teacher trainees at Botswana colleges of education
showed the following:

Subjects possess an adequate understanding of some aspects of the nature of
science and several aspects of the scientific method. They however do not
have an adequate understanding on certain aspects of the nature of science.
An association was found between the nature of science, type of educational
institution attended, years of study and majoring in science. A positive
association was found between scientific method and years spent studying.
The present study recommended the inclusion of history, philosophy and
sociology of science in the curriculum of teacher education.
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