CHAPTER 4

EMPIRICAL RESEARCH

41 INTRODUCTION

From the literature discussion, the following findings have emerged: It has been found that adolescents
generdly regard themselves asaunique breed. They imaginethey areaspecia classgpart. Adolescents
have ahigh regard of themsalves. It has aso emerged that peersare playing asignificant rolein the salf-

evauation of the adolescent.

Concerning black adolescents, it has become clear that, averagely speaking, the performance of black
adolescents is comparable with that of Western adolescents, both quditatively and quantitetively. The
comparison between black and white adolescents reveals that black adolescents regard physica
gppearance as an important component of their total view of themselves, but their white counterparts
regard their physicd abilities and emotiond stability as important components of their lives.

So far nothing is known about sdf-evauation by the Venda adolescent. There is lack of literature
available on thistopic, and this prompted the researcher to conduct an empirica investigation. More
light needs to be shed on sdlf-eva uation by the VVenda adolescent and therefore an empirica research
IS necessary to assess the Stuation.

This chapter will ded with the research design used for investigating self-evaluation by the Venda

adolescent. In order to measurethe V endaadol escent’ s self-eval uation, aquestionnaire had to be used.

4.2 PLANNING OF THE EMPIRICAL INVESTIGATION

In order to execute the empirical investigation, the researcher has decided on the following steps:
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4.2.1

Obtaining permission from the area offices to execute theinvestigation in thelr public secondary
schools.

Obtaining permission from the school governing bodies (SGB), through the school principd.
Deciding on the sample procedures.

Compiling a measuring ingrument, based on the theoretica investigation.

Execution of research.

Applying the questionnaire to the adolescents, parents and teachers.

Gathering and marking the different questionnaires.

Assmilation and discussion of results.

Applying the datistical programme to analyse the data

Writing the find report.

Obtaining permission fromthear ea officesto executetheinvestigation in their public

secondary schools

The Limpopo Department of Education has been divided into six digtrictswith effect from 1996. From

those six didtricts, the ex-Republic of Venda now fdlsin the third didtrict caled the Northern Didtrict

or Vhembe. Vhembe didtrict has six inspection areas four of which are found in what has been the

Republic of Venda.. The areas are :

Madamulde, previoudy (Gazankulu)

Mutae, previoudy (Venda)

Sekgosese, previoudy (Lebowa)

Thohoyandou, previoudy (Venda)

Vuwani, previoudy (Venda)

Zoutpansberg, previoudy (Venda, DET, TED, HOD, HOR)

Permissonwasrequested from the area officesthrough the school sto alow the researcher to distribute

guestionnaires to public secondary school adolescents during school hours. Aspects covered in the
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goplication letter included proof that the researcher is registered with Unisa for a DEd Degree in
Psychology of Education and will dso indicate the title of the thesis.

4.2.2 Obtaining permisson from the school gover ning body (SGB)

According to Potgieter, Visser, Van der Bank, Mothata& Squelch (1997:11), a governing body is
responsible for governing the school . This does not mean, however, that a governing body must run
the school on aday-to-day bas's, but the genera purpose of agoverning body isto perform efficiently
its functions in terms of the South African Schools Act on behdf of the school and to the benefit of the
school community. All school governors must know what their duties and functions are and how these

fitin with the duties of the principa (Potgieter et d 1997:23).

From the explanation above, it is evident that the researcher first had to get permisson from the SGB
of the school through the principal. The principad had to inform the researcher about the most
appropriate date and time on which the research could be conducted. From the explanationabove, it
iS evident that it was not necessary to ask each parent individudly for their permission to alow ther
adolescents to be subjected to a questionnaire. Permission from the area office, the school governing
body (SGB) and the school principa sufficed. In the instance where there could be an extremely
exceptiona case, parenta permission would be sought.

4.2.3 Deciding on the sampling procedure and selecting the schools, lear nersand teachers
After the 1994 generd dectionsin South Africa, the Republic of Venda stopped to exist. At present
the former Republic of Vendaforms part of the Vhembe Digtrict. According to the old dispensation,
there were 197 secondary schools in Six inspection areas (Ramalebana 1995:50). At present,
according to the Department of Education’s Northern Region School Submission List (1998:1-20),
there are four ingpection areas in which Venda speaking adolescents form the mgority group, intwo
remaning ingpection aress, they are in the minority. Venda as a mother tongue is offered in 222
secondary schoals. It was practicaly impossible to conduct an empirica investigation in dl Venda
secondary schools. The obvious choice |eft to the researcher was to resort to sampling, as described

in Fraenkel & Wallen (1993:243).
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4231 Sampling of the schools and |ear ner s/adolescents

@ Sampling of the schools

At present, adolescents attend the following types of indtitutions of learning in the Vhembe Didtrict:

. Combined schools (primary and junior secondary)
. Junior secondary schools (Grades 8-10)
. Secondary schools (Grades 8 -12)

Out of the 222 secondary schools in the Vhembe Didtrict, five schools were randomly selected,

one from each of the five ingpection areas. Using the Department of Education’s Northern Region
Submission List (1998:1-20),the researcher hasallotted numbersfrom 1 to 222.To sdlect the schools,
the researcher used random sampling numbers (Burns & Grove 1993:734).Schools were selected as

follows

Madamulde : School number 5- (66 adolescents)
Mutde : School number 18 - (67 adolescents)

Vuwani : School number 50 - (30 adolescents)
Zoutpansberg : School number 109 - (67 adolescents)
Thohoyandou : School number 146 - (33 adolescents)

(b) Sampling of the lear ners/adol escents

In each of the five schools selected, only one grade starting from the lowest grade to the highest was
chosento participate in the study. This was done to minimise disturbance at the schools and to ensure
proper supervison and monitoring of questionnaire. In school number 5, dl the learners in Grade 8

were subjected to the questionnaire. In school number 18, learnersin Grade 9 were subjected to the
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questionnaire. In school number 50, 109 and 146, Grades 10, 11 and 12 respectively were subjected
to the questionnaire. Arrangements were made with principasin advance, so that each principa knew
which grade would be involved in hisher schoal.

4232 Sampling of the parents and teachers

Fromthetota number of 263 adol escentsinvolvedin the stlandardi sation of the questionnaire, 124 were
selected to participatein thefina study of self-evauation of the Vendaadol escent. Parentsand teachers
of thisfina selected group were aso asked to take part in the research project.

4.2.4 Compiling a questionnaire

The researcher has decided to use the quantitative method of research because this method of research
is impersond and therefore avoids persona preferences and views. With regard to the quantitative
method, hypothesesare tested “ againgt the hard facts of redity” (Leedy 1993:143). Leedy (1993:243)
aso dates that the purpose of quantitative research is not to report data verbally, but in numerica
vaues, expressng in numbers what isimpossble to state in words. In order to goply the quantitative

method, the researcher has decided to use a questionnaire as instrument.

The questionnaire as such has been in use for more than 150 years and was first used as a research
instrument by Horace Mann in 1847. Leedy (1993:18) contendsthat at times data lies buried deeply
within the minds or within the atitudes, fedings, or reactions of men and women. Leedy further argues
that a common-place insrument for observing data beyond the physical reach of the observer isthe
questionnaire, as it can be sent to people thousands of kilometres away, whom the researcher may
never see. The questionnaire can reach people far more quickly than it would take aresearcher to visit

each one persondly (Jacobs, Oosthuizen, Le Roux, Oliver, Bester & Méllet 1989:95).

Even though a questionnaire has some disadvantages, the researcher has decided to make use a

questionnaire because of the following advantages attached to it:
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It is an economic way of collecting information for both researcher and respondent, since
guestionnaires save time.

If respondents are scattered over awide area (like in Venda), a questionnaire is a better way
of collecting data.

Where alarge group of respondents is covered, it dso makes batch administration possible.
(With regard to this research there were three groups involved, namely learners, parents and
teachers.)

A quedtionnaire is easy to plan, compile and administer.

If well planned and carefully and correctly compiled, the researcher can ask someone to
adminigter the questionnaire on higher behdf.

A questionnaire is generdly regarded as an extremely reliable instrument for collecting data.
Information of a persond nature is often readily obtained through aquestionnaire, particularly
if the respondents remain anonymous.

A questionnaire places |ess pressure on respondents because they can completeit in their own
time.

Because a questionnaire is in writing and is accompanied by clear ingtructions, grester
uniformity is achieved. Questionnaires do not dlow for too much variaion in responses.

A quedtionnaire can serve as apreliminary instrument to collect data, which can subsequently
be followed by an in-depth study.

Data from close-ended items are relaively easy to tabulate.

A guestionnaire offers asmple procedure for exploring a new topic.

Quedtionnaires can be flexible concerning the type of items, the order of items and the topics
covered by the researcher.

Andyss and interpretation of data can be more easily accomplished (Jacobs et a 1989-120;
Treece & Treece 1986:277; Rambiyana 2001:73).

Examplesof questionnaires are attached to this Sudy and are named Annexure A, B, C and D. With

regard to the items in the questionnaire, the researcher used closed-form items. Although this format

has alimiting influence on the breadth of the response and requires more time and effort, as declared

by Wiersma (1991:176), the closed-form items are advantageous because they enhance consistency
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of response across the study, data tabulation is straightforward and lesstime consuming. Best & Kahn
(1993:231) agree that thisformat keeps respondents focused on the subject and isrelatively objective
and easy to complete, to tabulate and to analyse. Another advantage as proposed by Vocke & Asher
(1995:129) is that respondents are required to answer within the same framework.

A six-point scale was chosen for respondents to show the extent of their expectation on a continuum.
A five-point scale or athree-point scalewas not chosen because respondents often tend to choose the

middle dternative on athree-point or five-point scale and therefore remain neutrd.

The questionnaire consigts of Sixty items. Each item congsts of two Satements, one Satement isin the
positive and the other in the negetive (see Annexure B). The sixty items are divided into six different
sdf-evauaion dimensions, thet isthe physica sdf, socid sdf, academic sdif, family sdlf, vaue sdif and
psychologica sdf. Each dimenson conggts of ten items. The grouping of itemsis shown in table 4.1.

TABLE 4.1: GROUPING OF ITEMSACCORDING TO SELF-EVALUATION

DIMENSIONS

Subheadings Items accor ding to self-evaluation dimensions

Physicd sdf 6 7 17 27 37 38 49 51 | 53 59
Socid df 4 9 15 19 21 29 36 41 47 55
Academic sdf 5 8 16 18 26 28 39 40 | 48 54
Family sdif 2 11 13 23 25 31 A 43 | 45 57
Vdue sdf 3 10 14 20 24 30 35 42 | 46 56
Psychologica sdlf 1 12 22 32 33 44 50 52 | 58 60

After careful consderation, it was decided to use the following items according to the different

dimensonsof sHf-evadudtion:
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Physical sdf

An adolescent gives us an impresson about hisher body, physical ability and appearance. An
adolescent with a posgitive physica saf-concept will identify himsdf/hersdlf asahedlthy, attractiveand
va uable person. The opposite will bethe casefor atestee with anegative self-concept. An adolescent
who would like to have looked different, for example shorter or tdler, lighter or darker than he/she
actudly is, suggests that he/she is denying higher physical appearance, and will therefore develop a
negative evauation of the physica sdf. A person with a postive physica sdf accepts himsdf/herself
physicdly. The following Satements serve as examples under this subsection:

. | am more étractive than any of my friends.
. | dwaysfed hedthy.

. | am satisfied with my physical appearance.
Academic self

The academic sdlf has nothing to do with intelligence or alack of intelligence of the learner. 1t hasto do
withhow satisfied alearner is about hisher academic achievement. A learner with a positive academic
self-concept will be satisfied that he/she performsto the best of his’her cognitive gbility. It will not matter
if others perform better or wesaker than himsdlf/herself. Such alearner will fed satisfied and will not find
fault with everything that goes on around the school. Evenif such alearner isnot highly intdligent, he/she

will not regard homework as unmanageable and will not regard teachers as unfair.

A learner with a negative academic sdf-concept will evauate himsdf/hersdf as dow to understand.
He/she will expect to get low marks and may not be comfortable if others see hisher schoolwork.

The following satements are examples under this subsection:

. | think that | do many things at school as required.
. | like mathemétics.
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. | find my school subjects easy.

Social self

A person evauates himsdlf/hersdf and finds himsdf/hersdlf to be either an important or unimportant
member of the society. A person’s satisfaction as amember of the family, is broadened to the wider
community. A person with a positive socid sdif, is friendly to the community and to society at large.
He/she can eadily choose friends. He/she needs friends and will find that others also need him as a
friend. Such apersonispopular andisnot anintrovert, he/sheisfriendly to others, obedient and honest.
The following statements are examples under this subsection:

. | choose friends easily.

. | am popular with people of my own sex.
. | am on good terms with my friends.
Value self

Vaues such as honesty, love, friendliness and patience are displayed by a person who identifies
himsdf/hersdf with reigion, for example Chridianity, and such a person is serious about the
requirements of that religion and isfaithful toit. A person with apositive value sdf is comfortable with
norms and values, for example those stipulated in the Bible. He/she strives to uphold vaues such as
honesty, friendliness, obedience, et cetera. A personwith apostive vaue sdf isnot hesitant in hisher
decisons. He/she respects and is repected. The following are examples under this subheading:

. | ssldom do things | regret later.

. When | receive more change than expected, | will return it.
. | regret telling lies.

Family self
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The respondents should indicate their relationship with their families. Depending on whether the person
has a positive or negative evauation of the sdf, this person would aso develop ether a postive or a
negative relationship with hisher family. A person with a postive family sdf, will be faithful to hisher
family and higher family will, in turn, develop trust in hinvher. Sucha person will be sure of their love,
trust and support. The way in which a person accepts himsdf/hersdf is proportionate to the way in
which he/sheis aso accepted by others. A person with apositive family saf will display love, respect,

fairness and understanding towards the rest of higher family members. Such a person will pay others
avigt and they inturn, will vist hinvher. He/shetreatsfamily memberswith kindness and consideration.

His/her conduct (behaviour) isof such anaturethat other family membersare stisfied with himvher. The

following statements are examples under this subsection:

. | never cause my family problems.
. | am amember of a hgppy family.
. | am sure my family memberslove me.

Psychological self

A person with a positive salf-concept is stisfied with himsdlf/herself. Such a person is dways cool,
cam and collected. He/she does not fed small but does not look down upon otherseither. He/she does
not lose hisgher temper easily. A person with a postive psychologica sdf accepts himsdf/hersdf as
he/she is and does not experience saf-guilt. He/she a person isin a position to ded with problems as
they arise and face them and solve them accordingly.

He/she believes that he/she can. He/she is firm on her convictions and decisons but is not impulsive,
isready to listen to others and readily takes advice. The following are examples under this subsection:

. | hesitate to do what | am supposed to do.
. | am normdly fast in finishing my work.
. If | gart my work, | finish it
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424.1 A questionnaire for adolescents

The researcher has redlised that there isa serious lack of English language proficiency among Venda
adolescents, and therefore decided to trandate a salf-evauation questionnaire into Tshivenda (Venda
language) as well (see Annexure A). This would help adolescents to respond to the items in the
questionnaire with full understanding. It would aso minimise explanations on the part of the researcher
when the questionnaire is answered by the adolescents. The Tshivendaand English questionnairesare
attached to the last pages of this research and are marked Annexure A and B respectively.

Learnersin lower classes, for example Grade 8 will most probably prefer to respond to a Tshivenda
trandation, but gifted learners and learnersin higher grades, namely Grades 11 and 12, will possibly
prefer the English trandation.

4242 Modifying the questionnaire for parents and teachers

The questionnairefor the adolescentswas modified for the use by parentsand teachers. For the parents
and teachers, the items were adjusted, for example if an item read “1 am more attractive than my
friends’, it was changed to “John is more attractive than his friends’ (see Annexure C and D). The
reason for doing so was to compare the way in which adolescents evauate themsdves with the way
in which teachers and parents evaluate the same adolescents. Hopefully this would lead to a more

objective picture of the self-evauation by Venda adolescents.

43 EXECUTION OF THE RESEARCH

As aranged and agreed with the schools, the researcher distributed the questionnaires. When
permission was granted to the researcher by the schools, the suitable dates and times were given at
each school. The researcher adhered to the set dates and times as stipulated by each school. The

questionnaires were distributed in a manner as set out below.

4.3.1 Applying the questionnaire and proceduresfollowed during the investigation phase
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Three groups were involved in the fina measurement, namely the 124 adolescents, their parents and
their teachers. It should be noted that only adol escents whose mother tongueisVenda (Tshivenda) and
who are attending public schoals, are subjectsin thisstudy. Parentswere given the same questionnaire
as the one given to adolescents, with adjustments as explained. Parentswere required to evaluate the

adolescent using the same test that the adolescent had used.

The third group was the teachers who were subjected to the same questionnaire asthe one given to the

parents.

It was not possible for the researcher to visit dl the chosen schoolsin one day. The researcher visited
aschool aday. Arrangementswere made with the school principal s about the date when theresearcher
would visit the school. This meant that each of the five schools were visited twice, firstly for the sake
of arrangements, and secondly for distributing questionnaires. The procedure above was mainly
goplicable to the learners. For parents and teachers, the procedure was different. The procedure

followed in each of the three groups is described hereunder.

4311 Applying the questionnaire to the adolescents

As dready stated, only one school was visited per day. Only one grade per school was subjected to
the questionnaire. The researcher distributed the questionnaire to dl learners, explained what they
should do, monitored the sesson asaninvigilator and a so coll ected the questionnaires after completion.
No questionnairewas sent by post. Thetotal number of adolescents subjected to the questionnairewas
263. There were 126 girlsand 137 boys. Thetota group was used to standardise the questionnaire.
Grade 8 comprised two class groups A and B. Two teacherswere involved in marking the attendance
registers, one teacher for group A and the other for group B. The two class groups were normally
accommodated in two separate class rooms. On the day of the questionnaire, the two class groups
were moved into aschool hall. Grade 9 in school 18 aswell as grade 11 in school 109 were aso two
class groups each. Two class teachers were responsible for grade 9 and two for grade 11.Grade 10
in school 50 and grade 12 in school 146 comprised one class group each with its own class teacher.
The 124 completed questionnaires were received from the eight teachers as stated above. From this
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total group (263),124 adolescents (and their parents and teachers) were selected to assessand anadlyse
self-evauation by the Venda adolescent. See table 4.2 for the adolescent sample.

TABLE 42: ADOLESCENTSASSESSED BY TEACHERS AND PARENTS,
THEIR GENDER AND GRADE

GRADE 8 9 10 11 12 TOTAL
BOYS 14 11 8 10 16 59
GIRLS 14 14 8 12 17 65
TOTAL 28 25 16 22 33 124

These 124 adol escents were selected randomly. The parents and teachers(8) of these 124 adolescents
were subjected to the questionnaire asindicated below.

43.1.2 Applying the questionnaire to the parents

The process of coordinating parentswasfacilitated by the schools. After thelearners had been selected
randomly as stated in section 4.2.3.1 above, the school helped to locate the parents. In some schools,
some of the parentswere unavailable during school hours, so the researcher | eft the questionnaireswith
the classteacher. Theclassteacher wasa o given afew questionnairesin Tshivenda (refer to Annexure
C) to give to those parents who would prefer their mother tongue. The researcher Ieft the
questionnaires for parents with the class teacher for over aperiod of amonth, as some of the parents
involved would only be home during month ending. The questionnaires for the parents sent through the
teacherswerefar in the minority asthe mgority of parentsrecelved the questionnaires directly fromthe
researcher. Some parents assessed more than one adolescent as some adolescents did not have
biologica parents, but were sent to schoal by their guardians. In some schools, one polygamous male
parent assessed more than one adolescent in one grade, from different mothers.

4.3.1.3 Applying the questionnaire to the teachers/educators
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Ineach schoal visited, classteachers of the grade chosen were given the questionnaire. The researcher
left the questionnaire with the teachers for over a month as explained in section 4.3.1.2 above. This
period provided ampletimeto the teachersto complete the questionnaires at their own pace. Thesame
learners who had been assessed by parents were to be assessed by their class teacher or teachers as

well. All questionnaires issued were received by the researcher.

4.3.2 Gathering and marking the different questionnaires

Whenthe adolescentswere busy with the questionnaire, theresearcher acted asan invigilator. Learners
were alowed to ask questions on itemsthat were unclear to them. A learner who responded fast to the
questionnaire and finished early, waited for othersto finish, so that learners could disperse a the same
time for the sake of order at the school. After dl the learners had completed the questionnaire, the
researcher collected them and had a quick check for any irregularities, like items not responded to or

items | €ft out.

44  ASSIMILATION AND DISCUSSION OF RESULTS

4.4.1 Applying a statistical programme to analyse the data

After the researcher had collected al the questionnaires from the adolescents, parents and teachers,
the questionnaireswere checked very carefully, and theinformation was then submitted to be anaysed.

4.4.2 Writing thefinal report

Data collected from the process of computerisation as stated above wasthen eva uated and interpreted

by the researcher.

The next chapter, namely chapter five, contains a detailed andyss of the results of the empirical
investigation.
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45  CONCLUSION

Adolescents, on the one hand, may be subjective in their sdf-evauation while parents, on the other
hand, may hopefully be more objective in assessing the adolescents. Teachers are regarded as parents
a the school. Many rurd black parents are migrant labourers. They leave ther children with their
grandparents. In such dtuations, teachers are as good as their parents in the evauation of the
adolescents. Serpell & Boykin (1994:400) refer to the fact that in rurd African schools, teachers are
faced with the task of interpreting the world for other peopl€e's children in ways that will expand their
horizons without dienating them from the culture of their home community. Teachers and parents are
both educators even if they operate from different situations. Though many Venda parents are not
educated and some never atended schoal, they are till expected to give abaanced evauation of their
children. They are expected not to be biased in their assessment of the adolescents.
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