SELF-EVALUATION BY THE VENDA ADOLESCENT

by

MASILO EUCLID RAMALEBANA

submitted in accordance with the requirements

for the degree of

DOCTOR OF EDUCATION

in the subject

PSYCHOLOGY OF EDUCATION

a the

UNIVERSITY OF SOUTH AFRICA

PROMOTER: PROF JG LE ROUX



SEPTEMBER 2004

DECLARATION

| declarethat SELF-EVALUATION BY THE VENDA ADOL ESCENT ismy ownwork and thet
dl the sources that | have used or quoted have been indicated and acknowledged by means of

complete references.

ME RAMALEBANA



ACKNOWLEDGEMENTS

My sincerest thanksto Prof JG le Roux for his many probing and insghtful comments and suggestions.
| am most gppreciative of the congderable assstance given by him in dl phases of the thesis.

Acknowledgments usudly seem insufficient for what are often very condderate and thoughtful
invesments of time and taent. But failing to recognise the contributions of the following people would

be worse. Therefore | should like to express my sincere thanks to:

. My wife Ullen and children Khutso, Mosa and Puleng

. Learners, parentsand educators of various schoolsin Vendawho generoudy gave of their time

to participate in this study
. Mrs CM Conradie and Mrs A Kukkuk (typists)

Abovedl, | thank God.



DEDICATION

DEDICATED TO REV ZACHARIA LEGONG (- 1962)



ABSTRACT

SELF-EVALUATION BY THE VENDA ADOLESCENT

By: Masilo Eudid Ramdebana
Degree: Doctor of Education
Subject: Psychology of Education

Promoter: Prof JG le Roux

The fact that an understanding of the self determines one's salf-esteem and that self-esteem is an
important contributor to one' s achievementsis seemingly undisputed. Salf-esteemisnot only aproduct
of how othersevaduate an individua but aso, and most importantly, how anindividua eva uates himself
or hersdf. At times people tend to evauate themsdlvesunredisticaly while at other timesthey evauate
themsdves redigticdly. Unredigtic self-evaduation is mostly a characteristic of adolescence and if this

is not managed properly it can have a dire consequence for the adolescent’ s future.

Adolescence is an important but also a difficult gage in the development of an individua. During this
gage profound physical, emotional, psychologica and cognitive changes occur. It is a period during
which decisions about careerpaths and the demandsthat such decisonswill place on theindividud are

made. It istherefore during this stage that readlistic self-evauation becomes critica.

This research study was undertaken in order to determine how the Venda-speaking adolescents
evd uate themsel ves and whether such self-evauationisredigtic or not. The research was motivated by
an observation that the school drop-out rate is high and that an increasing number of girl learners fall
pregnant before completing Grade 12. It isassumed that thesetendencies and behavioursare aproduct
of thelearners sdf-evauation.
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A theoretica background on sdlf-evauation was then given through aliterature review. In the process
alink was established between sdlf-evauation and constructs such as saf-concept, salf-esteem, sdlf
worth, self-identity aswell aspersondity. Different theories used to explain present and expected future
behaviour were aso discussed. After this review question items were drawn and compiled into
guestionnaires to be administered to randomly selected |earners, teachers and parents. The question
items, Sixty in number, were categorised into the following dimensions of sdf-evauation:

. Physicd df
. Academic df

. Socid sf
. Vdue Hf
. Family f

. Psychological sdif

Each dimension was covered by ten question items which were tested for vdidity and rdiability. The
research sudy came up with the following findings

. Parents and teachers agree in their evaluation of adolescents regarding the dimensions
mentioned above

. Adolescentsratethemsd ves significantly morefavourably thanteachersand parents  evauate
them.

. V enda-speaking adolescents evad uate themsalves unredidtically.

It is hoped that the findings and recommendations of this research will be beneficia to schools, policy-
makers and parents. Learning areas such as Life Orientation can be used to help learners evauate
themsdves more redigticaly. Programmes can aso be developed to ensure that adolescent sdif-
evauation is congruent with present behaviour.
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