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ABSTRACT

The purpose of this study was to investigate those aspects of resilient schools which are

particularly beneficial for schools within rural communities in Mpumalanga. The study

was done in two phases: a literature review focussing on the culture of learning of

resilient schools and an empirical investigation focussing on the culture of learning of

resilient schools within rural communities in Mpumalanga. Two secondary schools were

selected according to criteria of resiliency. The study involved qualitative approaches, in-

depth observations and interviews with key informants: principals, teachers, learners and

members of the school governing bodies.

The data demonstrate that there is no distinctive aspect of the culture of learning of

resilient schools because all aspects are interrelated and interdependent. This study

discovered that the most effective aspect, which benefits the culture of teaching and

learning in resilient schools, was the involvement of all stakeholders.

                                                            KEY TERMS

SGB: School governing body

SASA: South African Schools Act

SBM: School-based management

SMT: School Management Team

MDE: Mpumalanga Department of Education

LRC: Learners Representative Council

Self-managing schools

PFMA: Public Finance Management Act
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