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Abstract

Undergradate students at the Eduardo Mondlane University (UEMperience great

difficulty in developing theirtranslation competencguring their training periadOn the

one hand, they show many signs of poor quality during their training when they accomplish
prectical translation assignments on and-adfmpus. On the other hand, the quatitythe

final work submited in partial fulfilment of therequirements for th&achelorHonours
Degreeg(Licenciaturg suggests that most studefds to gobeyondthe mininum standards

with regard tdranslation competenc¥et, comprehensiveesearch aimed at understanding

factors hindering translation competeratethe UEM has been scanty. Besides, the few

studies available have some significant lacunae, for they focus dugbese language
development are limited to error analysisa n d of t en il gnor e stude:
Consequentl vy, t he problem of finding a ba
translation competence has remained unaddressed. Therdi@estudy has been

conducted with the purpose of investigatitige translation competencef the UEM
undergraduates orderto establish theanajor obstacles d their translation competence
development and consequently come up with suggestidois improving the curnet
translatoftraining degree programmé@he studydesignuses qualitative methods translated

into a case studyapproach.First, questionnaire datsanal ysed to gain | e
studentsd perspecti vesthetBM. $ecoadiasst d e nboa é c e mp
typology isdevelopedollowing a macre and micretextual analysis ofheir translations.

The study concludes thasubstandard bilingual skills, compounded burricular,
attitudinal/motivational, pedagogical andfrastructuralihstrumentalfactors, negatively

impactt h e student s 0 translatiore tompetarce tihe WEM and that

addressing these may pave the way towanaisroving the current trahetiontraining

programme

Key Terms: Translation competence; Translation competermeldpment; Translation
practice; Translation studies; Translatioarting; Translator faining; Translatia quality
assessment; Typologyf dranslation erors; Sourcd.anguageOriginated Errors; Target
LanguageOriginated Errors.
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CHAPTER ONE: INTRODUCTION

1.1. Background

Eduardo Mondlane University (official name in Portuguetiiversidade Eduardo

Mondlane, henceforth UEM) is the oldest higher education institution in Mozambique,
having been foundkin 1962 whilst Mozambique was still under the Portuguese colonial

yoke. Over the years, studestsidyingthe Bachelors Honours Degreelimguistics at this

university have had the opportunitydoquaint themselves witfranslation Studies, albeit

to a limited scope. In keeping with its ongoing curriculum reform effort, UEM launc¢hed

2001, a foury e ar degree programme in ATransl ati o
fully-fledged course aimed at training capable translators and interpreters.tSiumdd

choose between two language pairs: Engiishtuguese and Frené&tortuguese.

The rationale for creating this new coursaswo address the growing nefed translating

and interpreting services in the SADC region at large and in Mozambiquetitulzar as

well as to offer professional trainindeading to selemployment for enterprising
individuals. In 2009, however, UEM began implementing the Bologna process, which
meant that the degree programme had to be shortened to three years. On&éamplica

this move was that students would no longessimeultaneousitrained as translators and

i nterpreters, but only as transl ator s, bec:
from the programme. Nonetheless, beginning in 2012, UEM decidedetohsthe degree
programme back to the previous length of four years, following intense debate and
criticism in and outside the universitidiowever,by 2013 no substantial reform had been

made to the curriculum in use since 2009.

Consi der i ng thda imtexastingiaoeasewithinfthe field of translation studies is
devoted to conceptualization and further development of theoretical and practical
background for {GreabrP skloavt8i 02n0 1tOr, a i 6n)i,n giot I's s

research in this fidl has been scantgt the UEMsince the introduction of thdegree



programme irtranslation in 2001. Judging from the evidence gathered before this study,

with the exception of a few limited studies, the focus of Translation Stueleted

researchat the UEM has been on Portuguese language error analysis with a view to
improving the teaching of that subject in the translatraming programme. For example,

Felimone (2007) conducted a study aimed at improving the curriculum and pedagogy of
Portuguese inhe UEM translatiortraining programmend Companhia (2009) conducted

an error analysis to discover how interlingual transfer occurs among translation students,
which only provides a partial answer to th

competenceemains poor (see section 2.5 in Chapter 2: Literature Review).

Against this background, this chapter is intended to present the research problem, the
rationale and aims of this study. Furthermore, a synoptic description is given of the study

methodologyand design.

1.2. Research problem

Benhaddou1991, 7) mentions a feeling of dissatisfaction shared by translator trainers at
theend of every academicyeas peci ally when evaluating st
lecturedin the UEM translair-training programmefor over six yeas, the researcher
conducting the preserstudy has experiencedfirst-hand that undergraduate students
experience great difficulty in developing their translation competence. For example,

student sdé tr ans| atcanpus ofterpdermid pooresdiemgnageatexd o f f

comprehension, targéanguage norm deviatig, poor text production skilend the like.

Granted, UEM students end up graduating, meaning that after at least four years of training
they have reached an accepgalevel of translation competence. Nonetheless, the little
research thus far conducted in connection with Translation Studies in Mozambique
consistently points to UEM studentsodé poor
might negatively affect theioverall translation competence (Siopa et al. 2003; Gongalves

and Siopa 2005; Felimone 2007; Companhia 2009). In the light of the above, the question



arises as to the extent to which UEM students are currently succeeding in developing

translation competence

Accordingly, the problem identified for this study is the fact that, to date, no comprehensive
research has been conduci&dthe UEMin order to examine the extent to which its

students are developing translation competence@discern the barrierand enablers of

translation competence development. Judging from current studies avatl#ideUEM it

is clear that the problem of finding a bala

competencat the UEMhas remained unaddressed.
1.3. Rationale of the study

The fact that Translation Studiesstteaditionally been pursued in the wider discipline of
Linguistics has undeniably led many investigators to design piecemeal studies, and
Mozambican researchers are no exception inrdgard In fact, $nce the introduction of

the translationtraining programmen 2001, Translation Studied the UEMhas not been

the object of, but incidental to, the research that mameydoing within thar degree
programmein Linguistics or Portuguese LanguagbBeaching Consequently, the studies

available in Mozambique have proven to have some significant lacunae as shown below.

First, previous research in Mozambique thdo focus on Portuguese language
devel opment as though st aoddeonlyt [sedmeasured mredl at i o
developed by improvintheir Portuguese language competence. An obvious reason for this

is becaus¢he UEM students are primarily trained to translate into Portuguese and not the

other way round, even though they are expected to offeticesras sworn English
Portuguese (or FrendPortuguese) translators anide-versaonce they graduatélowever,

when the assessment of studentsod transl ati
language perspective only (Portuguese), the result is aft@mission of the role played by

the source language (English or French).

Second, earlier studied the UEMwere often limited to error analysis within the field of

Linguistics. Given the studentsod6 tena@dency t

3



and written prduction levels, the interest &f and perhaps the easier path fomany
researcherat the UEMwastheanalys s o f student Qoite dftanntipu a ge ¢
obvious conclusion thited to was that the students needito improve theirmastery of
Portuguese or that the UEMneectd to improve its delivery of Portuguese classes.
Consequentlythose studies redugdranslation Studies to a mere error detection exercise

and dd little or nothing to develop the pedagogy of translation as@evh

Third, al/l studies available in Mozambique
the impression thatecturersare the sole actors in the design, implementation and
monitoring and evaluation of translatibpaining programmes. However, wheth a
university is following the Bologna agreement or not, nowadays it is widely acdeptet!

it is a best practicé that any curriculum or teaching methods adopted must take into
account the st indreertd incdeasp theaircharce aiceass backed up

by their keen interest and motivation, a key element in any endeavour.

Finally, even though a comprehensive study is needed to find a balanced approach to
devel oping student s @t therUkEl snb astudy das prevomsiy et e n ¢
attempted to assess whether the annual graduations of translation students equal quality or

full development of translation competence among undergraduate students. Besides,

date, no in-depth research has been done to understand the obstacles that hieder t
development of translation competence among UEM students. Therefore, this study is
justified by the need to understand the true status of the translation edbuheeUEMand

to provide suggestions for improving the planning and teachingramslationat this

university.
1.4. Aims of the study
1.4.1. Goal

The overriding goal of this study is to investigate the current status of translation
competence development among UEM studeintsthe Tranktion Sudies degree

programmaen order to make a contribution towardsprovingits efficacy.



1.4.2. Objectives
The studyexpectdo achieve the following specific objectives:

1) To assess the current status of translation competence development among UEM
undergraduate students through textual a
2) To make a typology of UEM studentsd tran
3) To identify the sulcompetences of translation competereguiringmore attention
during the training of Mozambican translators.
4) To learn about the lectutes 6 and studentsd nmueingsopect i v
enabling the development of translation competence in undergraduates.
5) To make recommendations of possible solutions to problems facing UEM students

throughout their development of translation competence.
1.5. Research methodology and design

In undetaking any research project, an important decigai predeterminethe research
methodology and desigince the discipline ofranslation Studiedraws on various other
disciplines, it can rightfully be considerederdisciplinary(Sun and Shreve 2@; Hansen
2005) Thus,aslongaar esear cher bear s researchrissme(s) uiderh e p &
study o ( Ha-8)sddferentzgOadti®ative dnd qualitative methozkEn be used in

Translation Studies.

Accordingly, this study uses qualitative tineds since they offer moftexibility (Marshall

and Rossman 1999, 23; Maxwell 2008, 215). In addition, the design chosen for doing this
research isa case study.The reasons for choosing the case study approach,itand
applicationin this study, are datled in Chapter 3. Nonetheless, to have an idea of how this

study was designed and conducted, a synopsis of the study design is given below.
1.5.1. The UEM case study design

According to Rowley (20021 8 )c,asfe st udies can i nvoAve sin

single case study is appropriaiéhen the case is special for some reason, for example,

5



when it f#Aprovi de s-est@blisheditheorycoawhere thescase is extreane,we | |
uni que, or has s omgRowleyn(2002,s21)éawiever, thstawthorr e v e a |
suggests that multiple case designs are preferabiaake research outcomes more robust

(ibid). Accordingly, the UEM study has been designed to be a multiple case study.

Furthermore, this is an embedded study, opposed to a holistic studiccording to

Rowley (2002, 22)anembeddedstudy candentify a number osub unitseach of which is

explored individuallya n d redulss frdin these units are drawn together to yield an
overall pi ct urwlistic caken study ceramines sthase as one unit
consequentlyit fican be superficial, amiay misschanges in the unit of analysis that could

impact on the appropriatenedsoh e or i gi nal ibid)jesearch desi gno

1.5.2. The case study protocol

The protocol for conducting this case study issdsh on Rowle§ s ( 2P0 2,
recommendatiomccording to which a case study protocol should consist of the following

elements:

An overview of the case study project.

1 Field procedures, such #&lse use of different sources of information, and access
arrangemets to these sources.

1 Case study questions, or the questions that the case study researcher needs to keep

in mind when collecting data.

1.5.2.1. Overview of the UEM case study projectfield procedures and research

guestions

Before embarking on the mastudy, aresearch proposal informing the geneigic and
purpose of the studyas submitted tathe departmental Higher Degrees Commitethe
University of South AfricgUnisg. Following approval, the process @ta collectiorwas

initiatedand was comprised ofvo stages



(1) Distribution of a questionnaire to be completed by lecturers and students to gain
their perspectives on translation competence developmhéme UEM and
(2)Sel ection of student s ttextua ad micdextualt r act

aralysis in order to develop typology oflUEMstu dent s & transl ati on
Details of the data collection process and tools are available in Chapter 3, under section 3.8.

At this juncture,it must be notedhat the procedures outlined above took placstrict
compliance with theapplicable ethical norms. Ethical clearance was obtained from the
relevant body at Usaand permission to do this reseamththe UEMwas requested and
granted accordingly (see Annges | Il and Ill). Moreover, informed consérwas
obtained from potential participan@fter they had been given background information on
the study (see AnnexelV).

Finally, thefollowing research questions were defined for this case study:

1) As evidenced by empirical data, why do UEM students ttaideliver quality

translations?

2) As evidenced by empirical dat a, how coul
competence?
3) HowdoUEM lecturerpper cei ve their studentsd | evel

4) How do UEM students perceive their own levetrahslation competence?

5) From thelecturer& and studentsé point of Vi ew,
competence poor among UEM students?

6) From thelecturer® and studentsd point of Vi ew,

studentsod transl ation competence?
1.5.3. Subjects

In the UEM case study, the research subjectS@tmdergraduate students altdlecturers
more directly linked to the UEM translattraining programmeThey wereselected on the
basis of theeligibility criteriadescribed irChapter 3Methodolog, under section 3.6.1).



1.5.4. Analytical framework

To analyse the data collected in the course of this study, the following four pmcipl

outlined by Rowley (20024) aretaken into account:

The analysis makes use of all of the relevant evidence

1 The analys considers all of the major rival interpretations, and explores each of
them in turn

1 The analysis should address the most significant aspect of the casestiidy

1 Theanalys s houl d dr aw s prior etpérteknowledgednathe @ateaeof 6

the cae study, but in an unbiased and objective manner.

Thus bearinginmindthait her e are no cookbook procedur e

analysis of cass t udy r es ul t s2d), this Rtadyd| seayticdl Gabnwork is
designedn harmony withthe data collection tools and the two stages of data collection. As
such, the quesinnaire data variables guide the analysishefdata gathered through the
qguestionnaire, whilehe model of macroetextual and micrdextual analysisdraws on
Hur t ad®% In Waddihgton 2003, 4)4 error analysis metlib Chapter 3
(Methodology, under sectidh9) elaborates on this issue.

1.6. Structure of this dissertation

This dissertation is divided into five chapters. As has been demonstrated, following the
background tahis study,Chapter One (Introduction) presents tiesearch problem, the
rationale and aims of this study as well as the study methodology and design.

Chapter Two (Literature Review) explores previous reseamiductedin the field of
Translation StudiesThe djective ofthe Literature Review is to ensueesoundheoretical
backgroundthat willi nf or m t he researcher6s deci sion

conduct of this research.
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Chapter Three (Research Methodology and Theoretical Framedes&joes the research
methodology and theoretical framework used for conducting this study. The chapter
consists of two parts. The first part provides the theoretical background on the choice of the
methodology used for this study. The second paolvides thespecific details of the
research type or design, subjects, materials, procedures and analytical framework used for

this particular study.

Chapter Four (Findingand Analysi¥ will present the results of this research. This will be
done according to thenalytical framework presented in section 4.6f this chapter and in

detail in Chapter Three, under section 3.9. Results will be tabulated by themes or
frameworks Statistical analysis dheresults will be conducted followed ladiscussion of

the meamg of these results.

Chapter Five (Conclusignwill present highlights from the study. It will focus on the
contribution of the study to the field of Translation Studies in genanal to the current
translationtraining programmeat the UEMin particular Finally, the limitations of the

study and suggestions for further research willliseussed



CHAPTER TWO: LITERATURE REVIEW

2.1. Introduction and aims

This chapter focuses on three major topics. First, the definition of translation competence is
discused, which is followed by a review of translation competence models. This step is
crucial as it lays bare the complexity of defining translation competencthanesultant
problem of designingan ideal model of translation competen&acondly the chapdr

reviews at length what literature says regarding the measurement of translation competence.
The need to gain an-tepth understanding of translation competence measurement cannot
be overemphasisedonsidering that it is here where rational convicti@are shaped
regarding the tools and methods for gauging whether or not a student is developing
translation competence. Finally, the UEthanslatostraining curriculum is reviewed,
followed by a review of the previous Translation Studies research condatttuht
university. This background informatiors crucial ast helps to maximize any effort aimed

at devel oping st udentas the WEMaNosbvart with rnthis c o mp e
information itis easier to avoid conducting any type of research that isntiextualized

and, hence, irrelevant.

2.1.1. Focus of thisliterature review

Al t hough translation has | ong been fia comp
with contradictiono (Wilss 1982, 26) , t he
impress ve body of knowl edge. As a result, t od:
in a discipline James Hol mes <called #fATrans

2001, 77). In the late 1990s, Shuttleworth (1997, in Torop 2007, 348), described
Trarslation Studies as a relatively new discipline which was in many way#irsdilhg its
feet. Thanks to increased interest in this field, there is a lot more we can learn about
Translation Studiegoday,than when the term was coined over forty years bigovever,
Hansen (2006, 3) raises a concern todmressed bygurrentTranslation Studies whesne

says filn many studies of translation research the objective is an investigation of general
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i ssues regarding the compl e xmughltensideratienob n o f
t rans| at tnthe sameveinyénatig1®95, 312313) makes the following remark:
Research into translation can never be simply descriptive; merely to formulate
translation as a topic or criticism assumes an oppositiors tmarginal position in
the current hierarchy of cultural practices Yet even i f research
cannot be viewed as descriptive, devoid of cultural and political interests, it should
not aim to be simply prescriptive, approving or rejecting si@ron theories and

practices without carefully examining their relationships to their own moments and
to that of the researcher.

Clearly,currentTranslation Studies research can gain more relevance if aimed at more than
just being descriptive or pregative. It needs to lead to some practical use, such as

translator training.

Accordingly, the object of this study is closely linked to translator training (See Chapter 1,
section 1.4). Consequently, this chaptecuses primarilyon reviewing the relevant
literature availablewith a view to gaining useful theoretical insighemabling a grounded
discussion of translation competence development in undergraduates. Moribaver
literature review will provide the methodological framework needed for comauthis
research, whose ultimate goal is to propose improvements to the translator training
programmeat the UEM

2.2. Definition of translation competence

A key concept in Translation Studies is trarislatn  c omp et ence ) nd@esb® k o v
t hat A @ ningeresting aréak within the field of translation studies is devoted to
conceptualization and further development of theoretical and practical background for

t rans| at i ®herefareritasi oh intergstoto anyone participating in a translation

training programme to become acquainted with this concept. The bad news, though, is that

no fAgenerally accepted definition and mode
established(Orozco and Albir 2002375). Yet, the concept of translation competence
seemsaccepted bynany authors as an achievable goal in translator training. Highlighting

the importance of developing translation gmtence in students, Ardi (201220) argues

11



that by having a good translation competence, a translator could choosestthveapeo

solve translation problems.

Why, then,is there no agreement about the definition and model of translation competence?
Perhaps part of the reason is, ased out by Boas@eier (2011,7-9), that, despite being

an everyday phenomenon in ow k& s , the very term Atransl at
word may even mean different things to diffdrpaople. In fact, Venuti (201335) claims

that WAdefi nin ivoanrsy offr otrm apnesrliaotd ot o peri odo.

To illustrate the difficulty one can havethe f i ni ng Atransl ati ono, I
(1996,5def inition according to which Atransl at
(which may be a word or a book) from one | a
definition would be far fom being complete. Why? Newmaiki¢l) himself acknowledges

t hat the word O6meaningé would profmps tstue h
meaning the full content or t hfear(ei IWeoctudli lo
about denotative orconh at i ve aretheliken g ? 0

It is in the search for answers to these and other similar questions that eenewey

discussion on the theory of translation, with its most varied definjtivass been brought

about Little wonder that Soll (1968n Wilss1982,28) s ai d, AnThe histor
theory [ can] be thought of as a di sTous,ssi on
if defining translation is difficult, it is all the more difficult to define translation

competence.

In an attempto account for this difculty, Orozco and Albir (20023 75) st ate t ha
problems with the definition of this conc
di fferent aut hor s have us edr adisfffeerr e a0 b mpeext|
fitranslatiom | compefiternacresol at or; Acompel anc e per f
Atransl ataod rabisl iatferothe samd& condepiwithout giving a

definition. However, some definitions of translation competence have been givemehat
deserving ofour attention if we are to ultimately help studemdsachieve it in our

translation training courses.
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2.2.1. Definitions of translation competence in the 1990

We find a good starting point i@rozco and Albits (2002 376) study, whichcites an

example ofa cler definition of translation competencé\ccording to such a definition,

translation competenceiist he knowl edge and skills the tr
carry out Bell 1991amGrdzao tarid @lhiB002, 37§. According to Drugan
(2013,78), i Be | | (1991) agrees on the number of c

target language knowledge, taype knowledge, source language knowledge -weald
knowl edge and c o nHenceaardadywre cadn Bee that bodveyvermara
definition might be, it will require a further itemization of the components making up
translation competence. As we will see later in this revdver authors have come up
with componential proposals of the translation competence nfodethe traning of
translatorsBut, at the momentve will keepfocused on other definitions during th890s

which paved the way for the design of the more modern models of translation competence.

Insteadof a definition, Campbell (1991339) offers whahe @lls fia tentati ve |
transl ation compet enc e dispasibomgnd proficiemog In thiwo b as
model, disposition has to do with attitudes and psychological qualities that the translator
brings to the taskwhile proficiency has to do wht certain special bilingual skillthat

containa developmental dimension. Disposition can affect the quality of translation, that is

to say, the translation will reveal the amountt@t r a n s | atakmgvérsuspnuderscé

or persistenceersuscapitlation in the face of difficulties presented by a given {ditl).

Proficiency involves three interrelated aspects, namely lexical coding of meaning, global
target language competence and lexical tran@b&t). An important principle one might

drawfom t hi s model i's that aobtexeeptisnalat or 6s bi |

For Shreve (1997120), translation competence is a specialized form of communicative
competence and it is both knowing about translation and knowing how to do translation.
Furthermore Shreve (1997, 121) proposes that translation compefemce about pr od
translations that are well formed, referentially accurate with respect to source texts, and

socially appropr i at.&hugtms atthoebelievestunotteveryané c on't
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can translateb u t only fAthose t hatby acquaimgna hibtarywvof t o

transl at i o n(ibidg »showimgi teah trangiation competence is acquioed

developed through practice.
2.2.2. Somenew millennium definitions of translation competence
Alves et al (2001,4 7 ) p 0 s t trahskttor corhpetante isfinot to be understood only

as a repertoire, but ratherasa®lpeci fi ¢ competenceo. What

i's that i t r a n sntluesinot ronlyctép meares t(repertoiee) but also the

purported result, that is, competence is defined as the appropriate use of specific abilities

according to surrounding demangls i.e., asagoad r i e nt e d(ibid).eTheaauthos r 0

buil d o 1f199%)canaept 6fdrasfer competence, defined as an ability to transfer

texts, in which he argues for the development of such a competence through the

internalization of translation norms. For instance, To@itp95, 53) theorizes that

Adtransl at or s hi p dostaorbeing akiedo play arsacial roteni.d., td fudfif e m

a function allotted by a communityto the activity, its practitioners and/or their products

t

t

r

h

in a way which is deemed appropriaten i t s own terms of referenc

Grounded on hetheory of functional translation, Nord2001, 28 advocates for the
training offunctional translata where this would be the same as calling tipeafiessional
translatos. Although she does not make a distinct definition of functional traoslat
competence, shgrovides anine-componenprofile encompassing the skills and knowledge
a functional translator must havéhus according to Nord (2001, 280), a functional
translator can be concisely described as a professional translatbasho

1 professional knowledgénowing the various communicative functions translations
are needed for)

1 metacommunicative competencgknowing how situational and cultural factors
affect selection of linguistic and ndimguistic signs)
interculturalcompeénce(awareness of and abilitg solve cultural conflicts)
distribution skills (critical or selective use of apparently similar or analogous

language structurds avoid interferenge

14



writing abilities (text production skills)

1 media competencgising traditional and electronic trdason aids and knowledge
sources)

1 research competengknowing how to effectively compensate for lack of specific
knowledge of ST topi¢)

1 stresgesistancéworking fast, cosefficiently, to perfection under pressurahd

seltassertior{knowing whathis/her translations are worth)

On the other hand, Pym (200837) disagrees withmulti-component models of translation
competence citing fourritiques against them. One of these ftisat, althoughmulti-

component models seemniocently descriptivehey fiare heavy with assumptions not just

about what translation is and how it should be taught, but more especially about the level at
which specific teaching iIs needethsauttond f or
argues for a minimalist approach,ie.he def i ni ti on of transl at.
t h i mdhé minimalist definition, Pym (2003, 488plds that the training of translators

involves the creation of a twiold functional competence, which is:

1 The ability to generate a series obma than one viable target text (T TT, €  T)T
for a pertinent source text (ST); and
1 The ability to select only one viable TT from this series, quickly and jwtified

confidence

Py m @803, 489)definition model has iplications for the evaluationf a tmnslation

model as we will selater in this chapter (ssection 2.3.1 beloy

In stark contrast, the PACTE Groapgues thafit r ans| ati on competence
system of knowledge needed to transiateade up ofive subcompetences angsycho
physiological componentdepictedin Figure 1, namely (1) bilingual, (2) extrAnguistic,

(3) knowledge about translation, (4) instrumental and (5) strategic, whereby a series of
psychephysiological mechanisms are at wWgRACTE 2005, 610)Moreover, at the heart

of the PACTE model istrategic competencbecause the authors believe it to be the most
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important of all the sulsompetences that interact during the translation prosesse it

serves to make decisions and to solve problems

Figure 1: PACTE model of translation competence

BILINGUAL EXTRA-LINGUISTIC
SUB-COMPETENCE SUB-COMPETENCE
STRATEGIC

SUB-COMPETENCE

2 ™

KNOWLEDGE
INSTRUMENTAL ABOUT TRANSLATION
SUB-COMPETENCE SUB-COMPE TENCE

I

PSYCHO-PHYSIOLOGICAL
COMPONENTS

Source:PACTE(2005, 610

Building on the PACTE Gr o u mddael and other translatiorcompetencemodels,

Gopferich (200921-23) proposes a new model of translation competence which comprise

the following six subcompetences: (l1kommunicative competence in at least two

languages (2) domain competencg3) tools and research competen¢é) translatio

routine activation competence, (B3ychomotor competence aff) strategiccompetence

(this one being at the core of the system)

Table 1shows the mairsimilarities betweenG® pf er i chds

(26 o)

suggested bthe PACTE Groug2009, 208209) These similarities can bes¢ appreciated

by comparing the specific knowledge or Ekiinvolved in each of the sutbmpetences

listed both by Gopferich and the PACTE Group.
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Table 1: Similarities betweerG° pf emaindh & & e

P A Qribdel ofSTICo u p 6 s

Gopferich PACTE Group

Communicative competence in at least tv
languages

-

Bilingual sub-competence

] Comprising lexical, grammatical and
pragmatic knowledge in both
languages.

Predominantly procedural knowledge
required to communicate in two
languages comprising pragmatic, sec
linguistic, textual, grammatical and
lexical knowledge.

Domain competence

Extra-linguistic sub-competence

] Comprising the general and domain
specific knowledge necessary to
understand the source text and
formulate the target text.

Predominantly declarative knowledge
both implicit and exptit, comprising
general world knowledge, domain
specific knowledge, bicultural and
encyclopaedic knowledge.

Tools and research competence

Instrumental subcompetence

] Comprising the ability to use
translationspecific conventional and
electronic toolsfrom reference works
(e.g., dictionaries, encyclopaedias, te
banks/ databases, parallel texts), the
of search engines and corpora to the
of word processors, terminology and
translation management systems and
machine translation systems.

Predomimntly procedural knowledge
related to the use of documentation
resources and information and
communication technologies applied 1
translation (dictionaries of all kinds,
encyclopaedias, grammars, style boo
parallel texts, electronic corpora, sear
engnes, etc.).

Strategic competence

Strategic subcompetence

] Metacognitive competence controlling
the employment of above sub
competences; it sets priorities and
defines hierarchies between the
individual subcompetences, leads to
the development of aawrostrategy
and ideally subjects all decisions to th
macrastrategy.

Essential procedural knowledge to
guarantee the efficiency of the
translation process and solve problen
encountered; it controls the translatiol
process. Functions: planning,
evaludion, activation of the different
subcompetences and compensate fo
any shortcomings; problems
identification and solution.

Based orGopferich (2009, 2223) and PACTE (2009, 26309)
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However,G°® pf eri cho6s model di ffers fGrounmthaitse one
translation routine activation competentec o mpr i ses t he knowl edge
recall and apply certain mostly languaggair-specifici (standard) transfer operations (or

shifts) which frequently lead to acceptable target langue e q u iGoperich2009s 0  (

22). Thisisincontrastto he PACTEOGs knowl edge about tran
predominantly declarative implicit and explicit knowledge about translation and aspects of

the profession comprising knowledge abbaotv translation functions and knowledge about

professional translation practice (PACTE 2009, 209). The other major difference is that for

Gopferich (2009,22-2 3 ) , psychomotor competence encomj
required for reading and writing Wt h el ect r oni ¢ t ibid) lfughero . As
explains it,

The more developed these competences are, the less cognitive capacity is required,
leaving more capacity for other cognitive tasks. Psychomotor skills needed for
typing may have an impactothe cognitive capacity that will be available for
solving translation problems in a narrower sense, because from this the memory
capacity needed for performing psychomotor tasks has to be subtracted. The poorer
the psychomotor skills are, the larger tlegnitive capacity required by
psychomotor activities is asmed to be.
On the other hand, the PACTE Group adopts a different terminology which defends, not
the existence of a sixth sdompetence, but, rather, the presence and operatigsyofie
physidogical componentsn the entire system. According to the PACTE Group (2009,
209), physiological components refer to diverse types of cognitive and attitudinal
components and psyctmotor mechanisms, including cognitive components (e.g. memory,
perception, attention and emotion), attitudinal aspects (e.g. intellectual curiosity,
perseverance, rigour, critical thinking) and other abilities such as creativity, logical

reasoning, analysis, synthesis and the like.

Another recent model of tranglat competencé the last in thigeview of literature is

the oneproposed by a team of experts known as the EMT expert group, whiobneas

thegr oups tasked with designing the European
a reference framework for traininggpgr a mme s i n tr ans lAecordimgyn at \

to Chodkiewicz (201238), the aim of the EMT project was to produce:
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1 ageneric description of the tasks and competences of translators to match the needs
of the translation industry and public bodies;ts as the EU institutionand
1 adraft of a European model curriculum that addresses these requirements and could

thereby enhance the status and quality of the translation profession

Although this EMT reference framewoik meant fottranslatortraining at Mastegs Level,

it is of interest to us in thatt promises to define the competences that a qualified translator
should have. By 6competenceb6é, the EMT exper
knowledge, behavior and knotwow necessary to carrout a given task wer given

condi ti ons 03). The HMT frane@®@k comprises six interdependeptsrof
competences as shown ilgére 2. Perhaps the major innovation of the EMT group is the
translation service provision competence, which isiatheart of the model, surrounded by

the language, intercultural, formation mining, technologicadnd themat competences

(EMT 2009,4-7).

Figure 2: EMT reference framework for competences applied to translation professions

Language

Translation \ Intercultural
service
provision

Thematic

Info
mining

Technological

Source:(EMT 2009, 4; Chodkiewicz 20129)

The EMT groupodés translation service provis

namely interpersonal and production. The interpersonal dimension trains the translator to
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be aware of his social role, to knowvhto follow market requirements and job profiles, to
organise approaches to clients/potential clients, among other thingsprodaction
dimension trains the translator to be ablereate and offer a translation appropriate to the
cl i ent 6s ningestpges and strateyied for the translation of a document, defining
and evaluating translation problems and finding appropriate solutions, and so forth (EMT
2009, 57). The remaining competences do not differ in purpose from those defined by the
PACTE Goup(2009)or Gopferich(2009)

Significantly, however, in view of fast andnpredictable technogical advances in the
field of translation (Machine Translatio@s well as the modern market demanégm
(2012) looks with suspion at multtcomponentialmodels suggesting that they may

quickly become obsolete.

What all of this boils down to is that, despite the diversity of opinions and strategies,
translation competence is a goal that both translation studentscamersshould pursue.

With this in mind, according to Drugan (20138), efforts aimed at the training of future
translatorsihave on the whole been directed at
achieve agreed levels of competence and reliably testing these, ttetheprofessional

cocerns. o

Thus farthe review of translation competence models has consistently proved the language
component to be indispensable for the development of translation compétehéecan
be askedd Wh athe relationship between bilinguatisand trangltion competené&d T h e

next section attempts to find the answer in the available literature
2.2.3. Bilingual skills and development of translation competence

Translation Studies literature consistently confirms that an essential, though not sufficient,
step indeveloping translation competence is bilingualidmrscher 200384). In other
words, a good knowledge of two languages & requirementto ensureacceptable
translations. Without such knowledgme risks translating literally, an approach that even

in the remote past was discouraged by men like Cicero and Hoasen 1984, 22Even
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today, while avoiding overestimating the role of bilingualism, theorists agree that
translation competence cannot be achieved without develdpingual skills first. Fo
example,Nord (2001, 30) suggests that linguistic and cultural competence should be
perfect Otherwise, dranslationclasscould missits aim, which is teaching or developing

translation competence rather tesing languageproblems

In addition, ancas we have seehpththe PACTE group(2009, 208)andGo6pferich(2009,

21-22) acknowledge the importance of balanced bilingual skillshe development of
translation competence.ikewise, prominent (albeit not centratp the EMT Expert

Groups (2@6bdel, t he | anguage competence i mplie
grammatical, lexical and idiomatic structures as well as the graphic and typographic
conventions of | saathgrwarking lariguages @B, C) [arel]éknowing how

touse these saneet r uct ures and conventions in A and

important condition without which one can hardly estlevelop translation competence.

What these and other theorists do not shgugh,is which of the two languages involved

in trarslation is more critical for the development of translation competestde even if

we assume that bilingualism means comparable linguistic competence in two such
languages, it is widely believed that it is best if the translator translates from gnforei
language (which could be L2 or L3) into his or her native language (L1) or first language of
instruction, a postutaon challenged by Campbell (1998)). That translating into L2 or L3

is an exception rather than the rule could be construed from mgodéntlone by Dong and

Lan (2010, cited in Drugan2013,79),wh o fused theories on tran
test widespread assumptions regardindg the s

is, therefore useful to reflect about which langge competence is moceitical.
2.2.4. Which is morecritical: source or target languageompetence®

As has been mentioned, a good mastery of the source language is crucial for a correct
interpretation of the text, and its adequate translation (provided otheticosdre met).
In additonbecause the source text I's a transl at c

for a new readership, his/her knowledge of the smdamguageno doubf must be
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substantial This idea was shared by LeonarBruni (in Lefevere1992, 83, who wrotein
the fifteenth century

A correct translation is therefore a great and difficult thing. First, of course, you
need to know the language you are translating from, and that knowledge should not
be limited or trivial, but great and gported by an experience that is deep and
accurate, and steeped in the daily reading of philosophersyspratzets and all

other writers

Similarly, Larson (19844 7 1) states that the tranmll ator
speak the source language e §hbs further wheshe adds that the translator must have a

good understanding and ability to determine the meaning of the source text. This ability is

crucial for, as the authorsays:l f t he transl ator is not abl e
surce document , there is little habpelnt hat t
the same vein, Faber (1998, says:n Ar guabl vy, consciousness of

meaning in language (in its generic sense) stands in direct relationrtdatinge ease with

whichstuders acquire translation skills. o

It is safe, thenpartiallyt o concl ude that i1 f the transl at c
high, heor shewill be more likely to grasp the meaning of the source text correctly and in

turn find suitable ways to convey iih the receptor language. Quite significantly, recent
research i n some Asi an uni versities has
competence is negatively impacted by the poor mastery of English as the sourcgdangua
(Jamalimanesh 200®Rahmani 2009Avval 2012). That may explain whwashbourne
(2012,400dr ew the foll owing conclusion: isiResea
&comprehensiai or more precisely stated, text analysis and translation arapping,not

consecutive actso

On the other hand, writing skills in connection with the target language text production are
vital. Since it is wusually through the tarc
is measured, the ability to write well inethlarget language can never be overemphasized.

In this respect, Kingscott (199643) saysi The mo st common compl ain

translation services is the poor quality of the writing. The ability to write in the mother
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tongue is too often taken fagranted, both in translation trainingnda by practising

transl ator so.

Remarkably, in theiresearchnvolving Eduardo Mondlane University translation students,
Felimone (2007) and Companhia (2009) found that ineffective Portuguese language
acquisition or lack of communicative competence in that languags a negative impact

on the translation quality Clearly, while source text language competence is no doubt
crucial for understanding the source text, full language proficiency in both source and

recep or | anguages works concomitantly in deve

Thus far we can concluel that balanced bilingual skills play a pivotal role in developing

oneods t rcanpetehcae Weé oaw turn our attention tdranslation competence

acqusition models.
2.2.5. Translation competence acquisition models

Gopferich(2009, 23)suggest thatb e cause fithe transl ation c¢om
so farare still rather vague, it is obviously even more complicated to develapsiation
competence acquist i 0 n An exdmapleaf atranslation competence acquisitiorodel

worth considering is the one proposed by the PACTE greup,i ch HfApostul at
translation competence acquisition is a process of restructuring and developing sub
competencies of tranl at i on compet enpare A7 I\ BuhCa @Bode 0 0 3

translation competence acquisition is defined as:

1) A dynamic, spiral process that, like all learning processes, evolves from novice
knowledge (prdranslation competence) to expert knowledge lation
competence); it requires learning competence (learning strategies) and during the
process both declarative and procedural types of knowledge are integrated,

developed and restructured

'For a more detailed review of Felimoneés (2007) and
2.5 under this chapter.
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2) A process in which the development of procedural knowledgecamdequently, of
the strategisubcompetence are essentianhd
3) A process in which the translation competencemrhpetencies are developaad

restructured.

A notablefeature of thtPACTEgr oup 6s model of transl ation
recognitionof relations, hierarchies and variations involved in the proakasquiring sub

competenciesThis recognition is made in the following terms (PACTE 2003, par.28):

Thus, in the acquisition of translation competence, thecsuaipetencies: (1) ar
inter-related and compensate for each other; (2) do not always develop in parallel;
(3) are organised hierarchically; (4) variations occur in relation to translation
direction, language combinations, specialisation and the learning context

Equally impatant is the recognitioin the PACTE model that the methodology used by

lecturersdoes influence the process of acqiosi of translation competencibig).

Ressurrecci -, pa.ty apptoaclisked (ightt® this discussionwhen it
postulateghat the process of acquiringranslation competends gradualandis strongly
influenced by thdevel of complexity of the texts/genre€learly, the degree to which a
translatoris aware of text varietyand knows how to handle diverse texts or genrdis wi
affect his translation competence developmelmt this regardReiss (2004 173) agrees

when she says

The various kinds of text variety are partly not confined to one language or one
culture, but the habits of textualization, th&tternsof language ®ad structure often

differ from one another to a considerable extent. Hence, the establishment of the
text variety is of decisive importance for the translator, so that he may not endanger
the functional equivalence of the TL text by naively adopting Siveotons.

Ressurreccio et al. (200Bar. § further observe thahe greater the degree cadmplexity

of the textfithe higher the level of competence required ofttrea n s | a t, implyingvi | | b ¢
that translators need highdevelopedskills to carry ot an effective textual analysis
Consistent with this beliefthese authorsuild their model of translation competence
acqui sition o(00%in KRessorfeicci§ etl al. p@ar. § seven sub

competences of translation competence, namely ciremunicative and textual sub
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competenceFurthermore, they define genre as a multifaceted concepahsistof three

complementary perspectivéRessurreccio et al. 200gar. 44-

a) the sociecommunicative perspective, which considers the space arthmd
participants, the relationships that are established between them and the actions they
carry out;

b) the formal perspective, that is to say, the conventional elements that correspond to
the readersod6 expect acommunicativggcemadaguidngtbed by t
processes of creating and understanding the text; and

c) the cognitive perspective, or the ways each community understands, organises and

transforms the reality that surrounds them.

Consistent with their definition of genre, Ressurrecciol e2808 par. 44 conclude that

Ait can be considered to be a category that
teaching of translation and acquiring translation competence, which is the ultimate aim of
education i n t hiegelafionship btween gemeaand toefmuricativet h

and textual sulompetenceRessurreccid et .g2008, 48 establish a relationship between

genre and thé® A C TsHZD03, 2005)bilingual and extralinguistic subcompetencies.

Thus Ressurrecci6 et al. (28, par. 48 argue that genre competenmnay help to:

1 increase awareness of textuality and discounse;
1 recognise cultural and intercultural values, perceptions, behaviours, etc. and thus
further the processes of comprehending and reformulating the woicative

conventions that are typical of certain cultures or social groups.

In conclusion, just as there is no agreed upon definition of translation competence, there

can hardly be a clear model of translation competence acquisition or development. The
general and specific aspects of translation competence will manifest themselves in different
ways and moments during translator training. Any model of translation acquisition adopted

in translator training shoul dyint&aeotalonft o acc
them display the same level of competence in the set ot@upetences making up

translation competence. Obviously, in the absence of a-al¢éamodel of translation
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competence and its acquisition, the task of measuring it becoraabkchallenge. Still, it is
possible to measure translation competemsewe will see in the next section tife

literature review.
2.3. Measuring translation competene

Drugan (201345) refers to a paradox in Translation Studies related to quality assgssme
when she states that Atheorists and profes:
objective way to measure quality. Yet every day, translators, editors, revisers, clients and
many othersnoet hel e s s h avlaus,taquedian tojmssveéred ishiowscan

translation quality be measui@d

Derrida (2004, 42§ suggestshat translation acceptability can be measured by assessing its
relevancevhen he says,

A relevant transl ation would therefore
translation that does what one expects of it, in short, a version that performs its
mission, honors its debt and does its job or its duty while inscribing in the receiving
language the moselevantequivalent for an original, the language thathis most
right, appropriate, pertinent, adequate, opportune, pointedocal, idiomatic, and
so on
On the other hand, when assessing the degree to which a translation is réieigant,
important to  differentiate  between the concepts ahistake/error and
compeence/performance. Concerning the first pair, &dtiuri (2004 par. 9 suggests
t hat i n case of swerstheundteicior tusst anatyst tunthereacdt an
investigate whether it is a mistake or an erAw Goff-Kfouri (ibid) puts it,ii E v thaugh
many people use both terms interchangeably, scientifically speaking, a mistake is generally
considered as a fault in performanceshe it do

arguesthaan error refl ects a gndigsystematicde st udent

Similarly, inthefield of Linguistics,ic o mpet ence o0 and fAperfor manc
differently. As a case in point, although not uncontrovergahe Chomskyanapproach

wherec o mpet enc e thea spéakeh & a rtlom 6wl e d g e of hi s | al
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performance i s fithe oancctrueale uws e uaft L€.ans @ u d Nee
other words instances of linguistic performande where one uses the language in a
concrete situation can r ef |l ect onpetedcs. Howewverg whiers applied toc o
Transl|l ati on Studi es, competence and perfo
complementswhere the latter allows assessing the former. Regardingkihagjabakhshi

(2009 1)st ates that dalthowglnewsadl patrif@m man cma
assess their transl at i onargunentwpietthendehé Hhet

transl ation competencibid. s not directly meas

Therefore, the next section attempts to dwiivey of methods used in assing translation
quality.

2.3.1. Methods used in translation quality assessment

While acknowledging the lack of brodised empirical studies that can validate a typology
of errors, Melis and Albir (2001281), suggest that the main questions that nedaeto

consideredn translation error classification are the following:

1) The difference between errors relating to the source text (opposite sense, wrong
sense, nonsense, addition and suppression) and errors relating to the target text
(spelling, vocabulary, syax, coherence and cohesion);

2) The difference between functional errors and absolute errors;

3) The difference in individual translators between systematic errors (recurrent) and
random errors (isolated); and

4) The difference between errors in the productemdrs in the process.

According to Hatim andvlason (1997, 202)Saged grid of classification by translation
error typecan be usetb determinevhether the translation has any of thgd@ inversion

of meaning (2) omission (3) additionand (4)deviation and modification (unless justified
by the translation specification). Furthermore, amalysing such errors, consideration
should be given to therer effect in three dimensions, namely: (1) Linguistic,$2mantic
and(3) Pragmatid(ibid).
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In cortrast, and consistent with his minimalist definition of slational competence, Pym
(1992,4-5), distinguisheb®etweerbinary erroraandnon-binary errors. By binary errors, on

the one hand, Pym means language erflos. hi s own wor dgqgses@a bin
wronganswet o t he ri ght d)nishsearréctiof lAodeh a lhrgy@age, error

is a manifestation of language norm deviatiea it can easily be solved in a language

class. On the other hand, nbmary errors are translation errpemd these often denote

poor selection among possible answers and can only be solved in a translation class. We
can sum up Pymds enrtrhers ea Ramobingrsm, shdiaip gnly ght c h

and wrong; for notbinarism there are at least twohig answer s and t hen t
(ibid). However, he warns that i aaret norbimagyhby a | | t
def i nithis does na&d mean that all rbmary errors are neses ar i |'y trans|l ;
(Pym 19925). What it possibly means is tha error in translation should deserve more

attention only when its relationship with language affects the translation proper.

At this junctur e, (1992, 6)comautdmrhodehid fating The made s
suggests that it is perhaps wise to [kebe definition of translation competence to a
minimum in order to secure a simple instrument with which to gauge the development of
transl ation competence. After all, designi
competence or performance thgbuthe lens of mukcomponential models might nonly

be a daunting challenge but may alsorender the task impracticatonsidering the

conditions in which unersitystudents are trained.

Benhad@®yHB$165 method of translation error analysisvolves comparison
betweenthe source language teXxSLT) and the target language tekfLT), which
considers mismatches on situational or textual dimensions. The evaluation process can be

summarized asomprising the following steps:

1. First analyse the IS along situational/textual dimensions by analysing their
linguistic correlates, i.e., lexical, syntactic, and textual
2. Take a Atextual profileo underlying the

against which the TLTOsedfande xt u al profile
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3. Observe the extent of profile match or mismatch between the two texts to determine
the quality of translation.

B e n h a d(#9611614 62 method makes distinction between two types of errors:

a. Covertly erroneous errors (dimensional errors):séh@rrors which result
from a mismatch along the situational dimensja@msi
b. Overtly erroneous errors (n@hmensional errors): those occurring at the

level of denotative meaning or a breach of the target language system.

Benhaddoy(199], 162) draws on b u s @@B% in Benhaddou 1991, 1Hinodel,whose

main emphasis is on dimensional mi smatches
adequacy of a translation is measured in terms of the amount of covertly erroneous errors

t hat may be hyrelatiulzing tme impdrtance of nedenensional or overtly
erroneous errors. (ihid medel also factoBem romlichehsiand s
errors with the rationale that fithese overt
they give an insighintot r ansl ati on prsoctersasnsdmd i ehudemt
example of tis might bet h e st tandemay ttcs r@sorto omission, addition or

substitution when dealing withrgblems of denotative meaning.

The intereswvhich the abovequoted autbr showsin captring thetranslation process and

studensd translation strategies significant, considering that approaches to teaching and
testing that focus on studentsdé6 translati on
share of criticism An example of this criticism is that when a test isdékigned, the
iftarget texts produced by test takers give
deci sion process they have gone (Gierl®4gh i n
107-112) In the same veinAlvarez (2007, 139)riticises produebriented tests when she

says:

Many translatiorecturersl i mi t t hemsel ves to evaluati:
translations, without taking into account the process. However, the translat

product per se only constitutes a mere surface manifestation of an entire dynamic
array of conscious and unconscious mental processes thatduwow the act of
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translation. Using the product as the only barometer is no guarantee that the
evaluationwill have a given degree of objectivity.

Clearly, to be acceptable as a quality measurement tool, an assessment model must take
into account both the product and the process, especially because the latter often involves

competences that may notbevisible t he | earner 6s answer shee

Finally, Waddington (20034 1 1) acknowl edges that At her e i
way of grading a student translation. o0 Notw
he calls Method A, Method B, Method C and Methd. The first of these methodsteken

from Hurtado (1995in Waddington2001, 313) and is based on error analysis where

possiblemistakes are grouped under the following headings:

() Inappropriate renderings which affect the understanding of the sourge tex
these are divided into eight categorientre sens faux sens nonsens
addition, omission, unresolved extralinguistic references, loss of meaning, and
inappropriate linguistic variation (register, style, dialect, gtc.)

(i) Inappropriate renderings wincaffect expression in the target language; these
are divided into five categories: spelling, grammar, lexical items, text and style
and

(i) Inadequate renderings which affect the transmission of either the main function

or secondary functions of the soutest.

Waddington (2001313) suggests making a distinction between serious errors and minor
ones i n e ac(h99xychtegbtiest Iemodscedoss are penalized more (&itr -

3 marks out of 10, depending on degree of gravity) while minor ongxeasdized less-{

mark outof 10)He al s o i fourth catdgory which describes the plus points to be
awarded for good (+1 point) or exceptionally good solutions (+2tgpito translation

probl emso.

Wa d di n (00d, 8161 Method B is also twed on error analysis and takes into account
the negative effect of errors on the overall quality of thedlations | n t hi s met hc

corrector first has to determine whether each mistake is a translation mistake or just a
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| angua g e(ibi)i T® toathate ane needs to analyse the effect of the mistake on the
transfer of meaning from the source to the target text or not. Errors affecting the transfer of
meaning are considered translation errors and therefore more serious (being penalised with
2 points out of 10); those not affecting the transfer of meaning are language errors and are

less serious (penalised with point out of 10).

Neverthelessit must be highlighted that translation errors are not marked automatically.
According toWwaddington(2 0 0 1 , 314), when correctitag a st
judge the importance of the negative effettsucherrors on the translation, taking into
considerationboth the objective and the target reader specified in ¢kam paper
instructions. Toaid usin that decision, Waddingtofibid) providesa typology of errors

presented beloseeTable 3.

Table2Waddi ngt onds Method B typology of

Negative effect on words in ST: Penalty for negative effect
On: 1-5 words 2
6-20 words
21-40 words
41-60 words
61-80 words
81-100 words
100+ words
The whole text 12

| N| o o1 | W

Source:Waddington (2001, 314)

Wa d d i n ¢00&,r8H4%85) Method C is a holistic method of assessmertierefi T h e
scale is unitary and treats thrarislation competence as a whole, but requires the corrector
t o consi der t hree di f f epreernftor ma p eddférent @ h e ste

performance aspecise:

1) accuracy of transfer of ST content

2) quality of expression in TLland
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3) degree of taskampletion

This model of assessment entails a minimum level of performance, which is level 3, where
a student demonstrates that, in terms of accuracy of transfer of ST cdmshte can
transfer the general idea(but with a number of lapsethusnealing considerable revision

to reacha professional standarth terms of quality of expression in Tktertain parts read

like a piece originally written in the target language, but others read like a translation.
Besides, there are a considerable numbdexital, grammatical or spelling errors, but

overall the translation is adequasaging between 50% and 60% (Waddington 2@05).

The fourth levein Method Cmeans that the student achieves almost complete transfer with

one or two insignificant inaccacies, requiring a certain amount of revision to reach a
professional standard. As for quality of expression in TL, the text displays large sections
reading like an original piece of writing with minor lexical, grammatical or spelling errors.
Sothestudnt Es degree of task completion is cor
with 70%6-80% (bid).

The top level is achieved when there is complete transfer of f&imation with minor
revisionto reach a professional standard. The quality of expressidih is high because
almost all the translation reads like an original piece of writing inwith minor lexical,
grammatical or spelling errors. Therefore, the student is considered successfull@ith 9
out of 10 marksibid).

With regardto the last mdtod, Waddington(Waddington 208, 415) explains

Method Dis not a new method in itself but consists of combining error analysis
Method B and holistic Method C in a proportion7#/30;that is to say, Method B
accounts for 70% of the total result and Met C for the remaining 30%

It appears that in Waddingtonés model of tr
of time to accomplish a translation assignmést.a case in pointnihis experiment, test

takers hadhreehours to translate an edital from a Spanish newspaper that was 330

words long (Waddington 200B16). This means that, on average, the students had 110

words to translate per hour.
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Describing the importance of effective evaluation of trainee tremslaGoftKfouri (2004

par.5) says:

The companies, or clients that hire the students will make a favorable or
unfavorable judgment of the graduate translator when they compare the quality of
the translation to their expectations. If the quality is high, the translation program

cantake some of the credit; if the quality is low, the education of the student will be

guestioned.

We can thereforeonclude that, even though there seems to be no perfect model for
measuring translation competence, it is importantdoturerscontinuallyto use suitable

toolst 0o measure their st ud e rheist@nslptionocgmpetense. t owar
2.4. The UEM translator-training curriculum

At the UEM the latesturriculum reviewproposal, effective until the final curriculum is
approved by the hiversity Council, has been in place since 2042en UEMabandoned

the threeyear degree reveng to the fouryear degreeprogramme. This cumulum is
fashioned underthesnal | ed A s ki | | swbicha grabuafe knnstchieveebgt g e 0

the end of thgrogrammeas follows:

1- A translation graduate should have knowledge of:
1 Basiclinguistic theory
1 Key concepts ititerary theory
1 Key translation theories
1 Keyinterpreting concepts
1 Key conceptdor terminological analysis
1 Portuguese and foreiganguage structures
1 Techniques for textual analysis
2- A transition graduate must have the skills to:
1 Translatevarioustextswith differentregisters, including specialized texts from
theforeign language (English) into Portuguese

1 Consult and manage termiongly databases and information sources.
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So far one notics that the UEMcurriculum does not define any specific competences that
a translation graduate should develop by the end of the course. A closer look at the
translation programme shows that an EstgRortuguese translation course consist87f

subjects distributed acrofsur years as shown in Table 3

However, when we look at the UEM curriculum from a different angle, we observe that,
although not officially stated on paper, the learning outcoded#med for those subjects
considered professieoriented somehow mirror the model of translation competence
defined by the PACTE Group (2003; 201The UEM curriculum defines the following

subjects as professiaiented:

Translation Theory
Translation Methodology
Terminology
Translation Practice |
Translation Practice Il

o a0k wDn R

Translation Practice IlI
The learning outcomes defined for the aforementioned subjects are as follows:

1. Translation Theory learning outcomes
1 Have a clear view of translationdits problems;
1 Know major theories on which translation is premised; and
1 Know the main translation theory tools.
2. Translation Methodology learning outcomes:
1 Be able to thoroughly analyse / examine in depth aspects related to translation
and interpreting
1 Know the cognitive aspects of translation and interpreting; and

1 Be able to distinguish and adapt to the different types of text/discourse.
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Table 3: The English-Portuguese Translation Course Curriculurat the UEM

Subject Semester Workload

3

= — D

ZH N . © S

S| 8 0 |28 880 |850 |- |%

§| & T |25(853 |823 |8 |

>| & b |22 |80 |EHT | R z

1 |1 | Portuguese | C 4 64 86 150 5
1 |1 | Introduction to Linguistic Studies | C 4 64 146 210 7
1 |1 | Introduction to LiterarnyStudies | C 4 64 146 210 7
1 | 1 | Study Skills C 4 64 116 180 6
1 |1 | Englishl C 8 128 22 150 5
1 | 2 | Portuguese Il C 4 64 86 150 5
1 | 2 | Introduction to Linguistic Studies Il C 4 64 146 210 7
1 | 2 | Introduction to Literary Studies Il C 4 64 146 210 7
1 | 2 | History of Ideas C 8 64 116 180 6
1 |2 | Englishll C 4 128 22 150 5
2 |1 | Englishlll C 8 128 22 150 5
2 |1 | Portuguese lll C 4 64 86 150 5
2 | 1 | Introduction to Linguistici, C 4 64 146 210 7

Anthropology

2 | 1 | Translation Theory C 4 64 176 240 8
2 |1 |FESI 0 4 64 116 180 6
2 | 2 | English IV C 4 64 86 150 5
2 | 2 | Portuguese IV C 4 64 86 150 5
2 | 2 | Translation Methodology C 4 64 176 240 8
2 |2 |FESI 0 4 64 116 180 6
2 |2 |FESII 0 4 64 116 180 6
3 |1 | EnglishV C 4 64 86 150 5
3 | 1 | Portuguese V C 4 64 86 150 5
3 | 1 | Portuguese Descriptive Linguistics | C 4 64 146 210 7
3 | 1 | English Descriptive Linguistics | C 4 64 146 210 7
3 | 1 | Terminology C 4 64 116 180 6
3 | 2 | English VI C 4 64 86 150 5
3 | 2 | Portuguese VI C 4 64 86 150 5
3 | 2 | Portuguese Descriptive Linguistics Il | C 4 64 146 7
3 | 2 | Translation Practice | C 4 64 116 180 6
3 | 2 | English Descriptive Linguistics Il C 4 64 146 210 7
4 | 1 | English Descriptive Linguistics Il C 4 64 146 210 7
4 | 1 | Translation Practice I C 4 64 176 240 8
4 | 1 | Mozambican Literature and Culture C 4 64 146 210 7
4 | 1 | Portuguese Descriptive Linguistics Illj C 4 64 146 210 7
4 | 2 | Translation Practice Ill C 8 128 412 540 18
4 |2 | FESIV 0 4 64 116 180 6
4 |2 | FESV 0 4 64 116 180 6

Source: Plano Curricular Ajustado, 2012.
Key: iCo=Compulsorytore sibject;i FES 0 i s OtrOpticnairaeelectige subject




In both of these subjects emphasispig onthe third subcompetence defined by the
PACTE Group as knowledge about tréateon, or the declarative implicit and explicit
knowledge about trarefion and aspects of the profession, comprising knowledge about
how translation functions and knowledge about professional translation pr@g@NCIE
2009, 209.

3. Terminology learning outcomes
1 Know the general (social, politicduncional) aspects oetminology;
1 Know the theoretical and practicaioncepts of terminology and major
terminology databaspand
1 Be able to analyse / examine in depth aspects related to translation and
interpretng through technological means

This subject seems to be aimatddeveloping what thEACTE Group (2009, 209)efines

as the instrumental subompetence, i.e.fithe procedural knowledge about the use of
documentation resources and information and communication technologies applied to
translation (e.g. dictionaries, @rclopaedias, grammars, parallel texts, electronic corpora,

searcrengi nes, etc. ) o

4. Translation Practice | learning outcomes:
1 Be able to thoroughly analyse / examine aspects related to translation and
interpreting; and

1 Be able to distinguish and adapthe different types of text/discourse.

Again, it could be construed from these learning outcomes that the aim of the subject is to
develop the strategic stbo mp et e n ¢ eknowledyge tc guarantee tlie efficiency of

the translation process and solve@b | ems encount er edtbtheaPA CT E
time, the subject seems to bear some aspects of the gsygsiological components
described by PACTEMid).

5. Translation Practice Il learning outcomes:

1 Translatevarioustypes of texts, including spediaed textsjnto Portuguese
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Interpret different typesf language includinthoseof the foreign language

1 While working on the above items, apply interpreting and translation techniques
learned in the previous years

1 Have the minimaldexterity neededin the written tanslation and interpreting
work; and

1 Rdilect about the difficulties found while working and develop strategies to
overcome them

6. Translation Practice Il learning outcomes:

1 Have the minimatlexterityneeded in the written EngligPortugwese translation
work;

1 Translate differentypes of texts, including specialized textspm Englishinto
Portuguesgeand

1 Be able to adequately interptie different types of language

Here, it is not clear which competenc#dthe PACTE modehre aimd at but one can see
that a reinforcement of the skills developed throughout the previoussstagms to be the

goal of both of thessubjecs.

Moreover, from the language subjects prescribed in the Transktimies ©urse, it can
be concluded that éhbilingual subcompetence, othe procedural knowledge required to
communicate in two languages, comprising pragmatic, dogaistic, textual,
granmatical and lexical knowledgéPACTE 2009, 208, is cateredfor by means of
intensive language coursesitipermeate the course all alofidpis should also be viewed
as caterindor the need to develop the extmaguistic subcompetence of theACTE (ibid)
model, i.e.the declarative implicit and explicit knowledgehich comprisegeneral world
knowledge, domainspecific knowledge, bicultural and embgpaedic knowledgein
students Consequently, in theory, conditions are in platéhe UEMfor helping students

to develop theitranslationcompetence during their course of study.

A perplexing finding, tbugh, is that the workload share per subject shows undue

imbalances in prioritysetting (sed-igure3). For example, the fact thatnslationspecific
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subjects are given a total of 17% of the prescrileedurer contacttime is somewhat
incomprehensibleconsidering that English and Portuguese classes are given 51% of the
teaching time. By way of comparison, in a study on translation courses and translation
competence in Brazilian universities, Kogut et(2009,464-481) found that an imbalance

in the wakload distribution per subject reflected inconsistency with the need to develop
translation competence in students. Moreotieey found thateven universitiesvith a

more balanced curriculum laid more emphasis on developing linguistic compédtente

the other sultompetences undg#ood to beequally essential This according to these
authors,leaves the impression that linguistic competepee seis the core of translation
competencé if not the competence itself.

Figure 3: UEM workload share per subject

UEM workload share per subject

Int. to Lit. Othfrs ;ZE;
Studies 10%

5% \
Int. to Ling.
Studies
5%

English

Practical 22%

Trans.
Subjects
10%

Theoretical
Trans.
Subjects Port. Eng.
7% Descriptive Descriptive
Ling. Portuguese Ling.
7% 15% 7%

Source: Plano Curricular Ajustado, 2012.
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Another important aspect which may give rise to concern about the relevathedU&EM

curriculum is the fact that Translation Practice subjects are alidgated10% of the

training time (see Figured). This timeframaloes nokenable students to practise translation

with enough exhaustiveness so as to develop translation competence. Clearly, it does not
take into consideration Tour y 0 sing (peri@9the, 256)
pedagogically most appropriate key concepts are those associated with experiencing,

exploration and discovery, involving as the

Anotherdisconcertinginding is that the UEM curriculum affosdno opportunity at all for

students to acquire computer skills. While the-podogna process curriculum provided a
subject called ATransl ati on, I nterpretatio
computer literacy element, the current curriculumplace since 20Q9s silent in this

regard. Nonetheles®Dwens (1996, 3@1) showsthat the training of a modeiwtay

translator requires IEompetencevhen she says:

Translators have to be computer literate. There is no room in the market for
apprenticeswho have not mastered at least one of the major word processing
package$ practising translators need to be able to use CompuServe and the World
Wide Web, CDROM, databasederminology management software and perhaps
even machine translation software. phgntices cannot afford to be scared or even
shy of the computer.

This leads to questions such asguld it bethat the UEMcurricdum developers are not
aware ofthe theorized translation competence ma®aSould it be that those developing

the UEM tanslation curriculum are unaware that linguistic competence does not translate
into translation competeng® These and other questions will wait until we have gathered
enoughevidencein the field andhavediscusegd results and their meaning in ChapiV
(Results and\nalysig. Meanwhile, let us review some findings of previous researtineat
UEM.

2.5. Previous research on UEM translationstudents

As mentioned inthe introductory chaptef(see section 1.3f Chapter ), since the

introduction of the Translatio course in 2001there has been very little reseamhthe
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UEM focusing directly on Translation Studiesor@Sequentlythe few Translation tBdies

conducted so faend to focus on Portuguese language competdavelopment as though

that wereghe keytod evel oping studentsd transl ation co
doneto address the problem of poor soutaeguage command in students. In addition,

error analysis wa the main approach used in earlier studiethatUEM. This, again,
focuesonthePor t uguese | anguage competence to mese
While the error analysis approach can be useful in unveiling some fundamental difficulties
students have, it has the flaw of focusing on the product rather than the procekss, Bes

totally ignores the role played by whetsearchers have described as components of
translation competence, for example, etinguistic, instrumental, strategic, psychomotor
subcompetencesand so fort{PACTE 2003 2005, 20092011;G6pferich2009.

One such study scheUEM st udentsdé errors was .candnduct e
sampled 12 students attending degree courses in Portuguese Language Teaching, English
Portuguese Translation and Interpretation and Fr@wtuguese Translatiorand
Interpretation. The study corpus, which compris@D@ words, was extracted from a wider

sample of texts written by 67 students attending the abovementioned courses. The exercise
students had been given tested their summarizing and composition/Astaisding to the
researchergSiopa et al. 2003,-2), the study pursued three objectives, namely:

1. To design a typology of Mozambican stu
Portuguese,;

2. To identify key problem areas of the target populatsorg

3. To know how the awareness of such problem areas may contribute to reflection
about the contents of Portuguese as a subject and its teaching methodologies in

higher eduation institutions.

The resulting typology of errorsf the UEM students shows that errors aé tlevel of
syntaxaccount for 22.9%, wherethe wrong use of articles yields 41.5% of the total error
types.Formal errorst oget her account for 29.6% of stud

accounting for 15.5% and use of diacritics, 14.1%xical-syntax level errors yielded

40



12.7% and, among the types of errors falling under this category, 66erécaused by
categorial selection (c-selection) errors. Morphosyntax problems caused 11.6% of the
general errors. Under this categome could highlight nmstakes irsubjectverb agreement
(48.5%) andhominal agreement (15.2%). Finallgxical level errors account for 8.5 (with
semantic neologisms contributing by 87.5% of error typasyl miscellaneouserrors
account for 14.8.

The researchers ended theudy by proposing new syllabi for Portuguese |, Portuguese I

and Portuguese lll, with methodologies conducivetie i mpr ov e me n't of S |
command of Portuguese grammar rul es, i n or
discourses.

In the same veinGoncalves and Siopa (2005) conducted a stuttyedl EM involving 30
students attending degree courses in Portuguese Language Teaching-Fortlighese
Translation and Interpretation and FresRbrtuguese Translation and Interpretation. The
authors nted that their findings did not differ from those of the earlier study conducted by
Siopa et al (2003). They dund that syntax was the grammatical area where students
displayed met errors, i.e., 37.8% (with the wrong use of articles and personal pronouns
causing the majority of these errors by 64%gxical-syntacticerrors came second with
27.2% (66.3% due to-selection errors), anthorphosyntax third with 21.1%. It should be
noted thatthe most common problem in this category is agreement, whigoget-verb
agreement errors yield 3 and nominal agreement, 27.@¥%deviant structureg-inally,
lexical problens contribute 13.9 of grammar mistakemnd in this category semantic
neologisms in turn account for 70% of the problems.

In light of this, of #l previous studies available #te UEM, the latest and most relevant to
TranslationStudies are those conducted by Felimone (2007) and Companhia (2009) for two
reasons. First, though seeking solutions to Poregysedagogy applied to the UEM
translation course, these authors focus on translational problems arising from poor
command of Portuguese on the part of the students. Second, these authors include in their

study sever al authentic examples of studen
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exampes they discuss invariably contain a pair of sentences, one in Portuguese and the
other in English (or the other way round), followed by a description or discussion of the
problem and its solution in standard Portuguese. Hence, let us take a closdrtlmadea

studies.

Felimone(2007, 39)studied26 EnglishPortuguesdinalist students athe UEM and she

concludedt h a't s t w,dup motaspoint, tdisplayed sorkaowledge of Portuguese

gramma rules and of tranation procedures and strategies, altifotheylacked what she

callsit ar get | anhegaupdf gonal i sy o0st udentegofies,er r or ¢

namely syntax, texarganization, lexical choice and formal mtailes.

Syntaxlevel errors encompasg-selection errors,incorrect use of articles, subject
pronouns, prepositions amdnnectivesas well as problems witsubjectverb and nominal
agreement, verkand nain valenceand verb conjugation(Felimone 2007, 44)Text
organization errors include paragraph organization and developnapyrgpriate use of
connectives, word order, distinction betwett)® main idea and secondary ideas in a
sentence), semantic selection as well as text cohesion and naturB&igserie 200744-

5). Lexical selectionerrorsentail the use of imperfect synomys, collocation and register,
neologisms, conversion, use of loavords, descriptive sentences, false friends and
paronymous words, literal translation and poor commdrdabnical terms and key words
(Felimone 2007, 45)inally, formal-level errors incude spelling, use of diatids, word

boundaryandhyphenatior(ibid).

Fel i m@ODe4261) study revealed that students had problems mainly adegeal

level with 35.2%, followed byext productionwith 32% andsyntax with 30%. Formal

level problens have quite a negligible shaet 2.8% The micro level errors that contribute
most to the lexical selection category are imperfect synonyms, collocation and register,
with 60.3%, conversion, with nearly 13%, and formal and semantic neologisms, with 7.7%
Micro level syntax errors are caused by wrormggelection,n almost 64% of the cases, and
problems using prepositions) approximately 11%. Text organization errors comprise,

inter alia, the following micrelevel errors: punctuation (78.4%Qaragraphdevelopment,
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i.e., use of connectives (14.4%) and semantic selection (10.2%). Formal errors are
manifested by spelling mistakes,50.7%, and misuse of diacritias,43% of the cases

To counter this tendency, Felimon2007, 63-103) proposge a curricuhr innovation
t owar ds devel oping student so communi cat.i

improve their translation quality.

Likewise, Companhia (2009, 4) studied 40 finalist Engldtrtuguese translation students

at the UEM with the goal of undertakg a descriptive analysis of some idiosyncrasies
resulting from linguistic interference arising from the translation process. He concluded
from his error analysis that Athe written
by asetofaspectsonsi dered fdevianto in the [% ght
Such deviations are related to problems in the lexical, legig#hctic, syntactic and

morphosyntactic domains.

In thelexical domain, Companhia (2009-5) concludd that the studetsdproblemswere
related to lexical unitswhere formal and semantic neologisms, loaords, literal
translation and false friendgerenoticed. In thdexical-syntacticdomain, deviations had to
do with verb and name-selection properties as well agthse of the passive voice. With
regard tosyntax Companhia (200%-6) referredto cases of word order and the use of
connectives and articles. In thmorphosyntax domain, Companhia (2009, 6pund
problems of nominal and subjestrb agreement as wellsaverb tense and mode.
Therefore, Companhia (2009, 45) conclddieat such errorsveredue to sourcéanguage

interference during the translation process.
2.6. Summary

The literature review showed that the nature of Translation Studies as a young discipline
and yet an old phenomenon does not abllogvuse ofinear approaches. As a result, there is

a diversity of opinions regarding the definition of translation competence, resulting in

2 Translated from Portuguese
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numerous models of translation competence and its acquisition. Somesad#iend
multi-componential models and others prefer simple models. It was evident that, though
there is no single model and definition of translation competence and its acquisition,
translationlecturersand students can fistene their programmes based ooncepts and
suggestions that best meet their nedtiere isalsoample evidence that translation quality

is measurable.

Another aspecthat this literature review showed is thhe UEM, (the context of this
study), has a curriculum apparently designen the premise that bilingual skills are the
most important thingvhen developingranslation skills. On the other hand, its curricular
distribution shows a lack @onsistency with the need to enhance the various skills making
up translation competenckloreover, research in ighuniversity has put more weight on

the development of Portuguese language competaadbough that alongerethe key to
developing translation competence. Thus, the literature review confirms the need for a
study such as thigne, which is aimed at investigating the development of translation skills
from various perspectives, including the rolettod English language, which is the source

language in theurrentUEM translation course.

In Chapter 4 (Findings andnalysig, we will be looking at the findings of this study,
framed to give a holistic answer to whatwould taketo train better translators in
Mozambique. At this juncture, however, we will demonstrat®w further readings
collectively influencedthe designof this research (in Chapter 3. Research Methodology

and Theoretical Framework)
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CHAPTER THREE : RESEARCH METHODOLOGY
AND THEORETICAL FRAMEWORK

3.1. Introduction

As has been indicated in the introductory chapter (see Chapter 1, sections 1.2, 1.3 and 1.4),
the supject of this study is translation competence. Therefore, the aim of this chapter is to
presentthe research methodology and theoretical framework used for conducting this
study. The chapter consists of two parts. The first part provides the theoretiogidoend

on the choice of the methodology used for this study. The second part is practical and gives
specific details of the research type or design, subjects, materials, procedures and analytical
framework used for this particular study.

PART I: THEORET ICAL FRAMEWORK

The objective of Part | of this chapter is to provide the theoretical background and rationale
behind the choice of the methodology used for this study. First, it describes the research
types available to a researcher. Next, it describegpp#cation of qualitative methods in
Translation Studies. It concludes by describing the case study methodology, with a
thorough discussion of case study designs, sample size, precautions when designing a case

study, the case study protocol, sourcesvafence and data analysis.
3.2. Research designs at a glance

Research design may affect the conduct and outcomes of research; therefore, the choice of
research design must not be made lightly. A researcher must, at all times, keep in mind the
object of his/hestudy. Concurring with this viewpoint, Cravo and Neves (2007, 94) state

t h ant anyfresearch methodology, the relationship that a researcher establishes with the

object of study wild/|l determine the kind of
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There are three types désign available to a researcher based on the research objectives.

The first type of design igualitative research whichi s fAa means for e X
understanding the meaning individuals or g
(Creswell 2008, ¥ The second igjuantitative researchwhich, according to the same

aut his a mearn$ for testing objective theories by examining the relationship among

v ar i aibid).digally, g researcher may usixed methods wh i @iap@aach tofi
inquiry that combine® r associ ates both qualbidiEadhiofv e and

these designs has its own distinguishing characteristics that are worth looking at in detail.

According to Brikci and Green (2007, Z))gu al i t at i ve r e bydteaimsh 1 s ¢
which relate tounderstanding some aspect of social life, and msethods which (in
general) generate words, rat her than number
thatt he pr ocess of inyavaslemergng questis andepsoeedures, llatan
typically <collected in the par buldng pomnnt 6 s s
particulars to general themes, and the researcher migergretations of the meaning of

the dat abo.

By contrast, the process of quaniiat research involves measuring variables on
instruments and data analysis through statistical procedures (Creswell 2008, 4). Moreover,
some authors attach values to quantitative research that distinguish it from qualitative

research. As a case in poiBun and Shreve (2012, par. 29) write:

Quantitative research is believed to be based on positivism (which advocates there

is only one truth, an objective reality) while qualitative research on interpretivism

and constructivism (which advocate that realitgasially constructed and there are

mul tiple realities or multiple truths ba

Another distinction between these two research designs isvthilgt qualitative methods
are inductive, quantitative methods are deductivé ean lead to generalizations and
replication of findings if, of course, care is not taken to avoid bias and consideration is

given to controls for alternative explanations (Creswell 2008, 4).

On the other hand, by resorting to the combination of quabtahnd quantitative

approachesmixed methods research goes beyontecting and analysing both kinds of
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data. Hence, a researcher must carefully consider why he/she wants to use this method as it

is challenging (Creswell 2008, 61). In additioather hansimply collecting and analysing
qualitative and quantitative data, the mixedthod approach al so i nvol ves t he
approaches in tandem so that the overall strength of a study is greater than either qualitative

or gquantitati gll008,dsearcho (Cresw

With this background, this study has been designed to be qualitative in nature. An
advantage of qualitative methodol ogy is it:
reconsider or modify any design decision during the study in reegomew developments

or to changes in some other aspect of the
us take a closer look at how qualitative research can be applied in Translation Studies.

3.3. Application of qualitative research in Translation
Studies

The nature of Translation Studies as O0a re
warranted the use of diverse research methods and approaches. As a result, Hansen (2008,
1) acknowledges that i n Tr an siveaandi qoaltatnv@t udi e
met hods are wusedo. However, Hansen (2008,
and/or quantitative methods has to be taken in relation to the particular research issue(s)

under studyo.

True, qualitative research methods haverba target of criticism. According to Brikci and
Green (2007, 2) some common criticisms aamples are small and not necessarily
representative of the broader population (so it is difficult to know how far we can
generalise the results); the findingsKaigour; it is difficult to tell how far the findings are

bi ased by the r es &evertbeessr Hassenq2006) belipviesnthao thes .
answer to those concerns can be found in interdisciplinarity and, hence, in

intermethodology.

Viewing Transation Studies as interdisciplinary, Hansen (2005, pa) Bostulates that

~

interdisciplinarity can be understood as ia
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di sciplines bearing S 0me resembl ance t o t
exampe, disciplines like psychology, sociology, cognitive sciences and health care, the
author argues, share the questions of Translation Studies researchers as to research
met hods, because they also deal with compl
behaviour and reportsi{id, par. 5). From this evidence, therefore, one can conclude that

the application of qualitative methods in Translation Studies is well grounded.

In the same vein, the view that Translation Studies is interdisciplinary is shagahtand

Shreve (2012, par.323) , who assert t haabeentbborewingbamrag di s
whole range of disciplines including linguistics, cultural studies, philosophy, historical
studies, literary studies, anthropology, psychology, cognitivensei sociology, among

o t h eAccerdingly, Hansen (2005, par. 4) concludes:

This kind of interdisciplinarity means that research issues, apart from and in
addition to the wusually Ainseparable di s
angles, usig knowledge, methods, tools and techniques from different paradigms

and disciplines, which at first glance might seem to have little in common with
translation.

With regard to designing qualitative research, it is worthwhile to bear in mind that there are

a number of different strategies of inquiry that can be Uskdesearcher might choose

from the following qualitative research strategiesirrative research, phenomenology,
ethnographiesgrounded theorystudiesand case study (Creswell 2008, 11Hlan®ck

(1998, 6)s t at e as atresemrch désign, the case study claims to offer a richness and
depth of information not Consistemtiwiththesefaftetheed by
case study strategy has been adopted to conduct this research. letensenow turn our

attention to the case study methodology.

Ot her scholars call str atreyi eog difr eisrecauicrhy nfed fhprdmd mho
(2008, 11). Thus in this study these terms are used interchangeably with the same intended meaning.

48



3.4. The case study methodology

A case study c atrategy ef ingueyfin whiendthe aesearéhar explores in
depth a progr am, event, acti vi swell20@8r18)c es s,
According to Soy (1997, par. 1 case study research excel s
understanding of a complex issue or object and can extend experience or add strength to

what is already known through previous rese

The advantages aising the case study method are manifold. For example, because it
investigates a contemporary phenomenon within itslifeatontext (Yin 1984, in Soy

1997, 1), the case study method allaymslertaking an investigation into a phenomenon in

its real contek without the need to replicate the phenomenon in a laboratory or
experimental setting in order to better understand the phenomena (Rowley 2002, 18). Also,
Aby attempting to capture as madenjifyhomai abl e
complex seto f circumstances come together t o p
(Hancock 1998, €). In addition,research in a case study can be based on any mix of
quantitative and qualitative approaches, where multiple data sources can be used including
Adi detwail ed observations, i nt er v Fimaysthe and ¢
greatest advantage of this research method is, perhaps, the fact that it incorporates the views
of the fAactorso in the case undesummarizesdy (T
this advantage when she states that Athroug
beyond the quantitative statistical results and understand the behavioural conditions

through the actordés perspective. o

Nonetheless, literature showsat the use of the case study methodology has not always
been consensual. For instance, Tellis (1997, pdi0)7notes that even in the field of
sociology, in view of the fact that most scholars favoured quantitative methodology, the
case study method wasce on the verge of being abandoned, as many were looking for
more fAscientificd methods. However, with t
quantitative methods, there was a renewed interest in case ibiddlyl fact, Tellis (1997,

par. 14)suggests that because of the requirements and inflexibility of experimental or
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guastexperimental research methods, case studies are the only viable alternative in some
instances. Still, a researcher would be wise to take the common criticism aimed at case
studies as a warning and added incentive to make his or her research irrefutable, by
adopting established scientific procedures. For example, issues of lack of rigour and
insufficient basis for scientific generalisation require that the researcher bmiloweiin

his or her data collection, handling and analysis.

3.4.1. Case study designs

There are two main designs of case studies: single and multiple (Tellis 1997, par. 15).
According to Rowley (2002, 21), a single case design is similar to a single experiment
while multiple cases can be regarded as equivalent to multiple experiments. Rbudley (

further explains that single case studies are appropriate when the case under investigation is
special for some reason, f or toeaxwalkegtablished wh e n
theory, or where the case is extreme, unique, or has something special to reveal. However,
multiple case designs are preferable because, as Rabildy ( put s it , At he mo
can be marshalled to establish or refute a thethhg more robust are the research
outcomes. o Tellis (1997, Mytiple casesl dirgngthergthee e s v
results by replicating the pattematching, thus increasing confidence in the robustness of

the theoryo.

Even though single and myite case studies may be easier to focus on, literature shows

that discussion about the case study method is not limited to that dichotomy. Case studies

can be further divided into holistic or embedded studies (Rowley 2002, 22; Tellis 1997, par.

15). Holisic case studies examine the case as one unit and may, for example, focus on
broad issues of organisational culture or strategy, while embedded studies identify a
number of subunits, each of which is explored individually (Rowley 2002, 21). In other
words,embedded studies occwhen the same case study involves more than one unit of
analysis (Tellis 1997, par. 15Rowley (2002, 22), however, gives an important warning

when she says that holistic studesnsur e fAa helicopter Vi ew

superficial, and may miss changes in the unit of analysis that could impact on the
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appropriateness of tInanembeddgd studylon theeotherhand, h d e
results from individual subunits of analysis are drawn together to yield an ovetatep
(ibid).

Tellis (1997, par. 18) points out that a case study may also have such characteristics as
exploratory, explanatoryor descriptive An exploratory case study is a study in which
fieldwork and data collection may be undertaken prior to defmibf the research
questions and hypothesekid). In this type of study, pilot projects are very encouraged as
they can help determine the final procedures that will be used. For example, the pilot study
may lead to the omission or addition of surveesjions ipid). By contrastexplanatory

case studies may be suitable for doing causal studies; while for condudasgreptive

case study, the investigator is required to begin with a descriptive theory to avoid the risk of

problems occurring durindné project ipid, par. 1921).

To conclude the discussion of the case study design, it is important to give attention to the

size of sample. Just as qualitative research methods in general have been criticised by some
authors, Tellis (1997, par. 11) saysdt fia frequent <criticism of
that its dependence on a single case renders it incapable of providing a generalizing
conclusiono. Zai nal (2007, 5) al so remar ks
criticised for its lack of rigou and the tendency for a researcher to have a biased
interpretation of the datao. To allay this
critics that it is the goal set for the study that should establish the parameters. He further
clams that authr i t ati ve authors fAforcefully arguec
whether 2, 10, or 100 cases are used, does not transform a multiple case into a macroscopic
st udido (

Clearly, a researcher would be wise to select cases by repeatedlyngfbatck to the
purpose of the study Ain order to focus at
that will satisfy the purpose of the study
1997, par. 8). Thus, as long as it meetse$tablished obj¢iwe, even a single case could

be considered acceptable (Tellis 1997, par. 11).

51



3.4.2.  Precautions in case study design

There are a few aspects of design, which need careful consideration to ensure the
effectiveness and maximization of results. One of thedbas a case study should be
designed to take into consideration the need to get a holistic understanding of cultural
systems of action. According to Tellis (1997, par. 26), cultural systems of action here mean
ARsets of i nterrel attehde aaccttiovrist iiers e ngagieal i ¢
comparison, in Translation Studies, it is important to study the behaviours of both lecturers

and students as actors in the translation competence development setting.

The second aspect a researcher should gigntion to in designing a case study is
awareness that Athe wunit of analysis is a
27). This means that the study must be designed to deliberately look into a system of action
rather than an individdieor group of individuals. Little wonder, then, that Tellibid)
observes that Afcase studies tend to be sel

fundamental to understanding the system bei

Another yet important aspect to considethiat case studies are meyferspectival analyses
(Tellis 1997, par . 28) . What this means i s
and perspective of the actors, but also of the relevant groups of actors and the interaction
bet weenibid he Mg a( n, i n Translation Studies,
take sides with either the lecturers or students, but to get their perspectives with a view to

finding common solutions.

Last but not least, a researcher using the case study nstholii remind him or herself

that case studies are a triangulated research strategy. Tellis (1997, par. 29) suggests that the
need for triangulation arises from the ethical need to confirm the validity of the processes
and this can be achieved by usingltiple sources of data. Brikci and Green (2007, 26)
concur wh e ntriahgulatignis are snetmot forfincreasing validity of findings,
through deliberately seeking evidence from a wide range of sources and comparing findings

from those different ssuc e s . 0
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The bottom line is that a researcher will do well to use multiple sources of data according to
the purpose of his/her study in order to ensure the validity of the conclusions.

3.4.3. The case study protocol

Tellis (1997, par . t3dg protopobadontains moceuhan thelswaviey fi a ¢
instrument, it should also contain procedures and general rules that should be followed in
using the i n sbidrgoamemtd add thal thd case study protocol has to be
created prior to the data oettion phase. Thus, according to Rowley (2002, 22), the case

study protocol recommended as part of a carefully designed research project consists of the
following elements:

1. An overview of the case study project;

2. Field procedures, such as use of differentirces of information, and access
arrangements to these sources; and

3. Case study questions, or the questions that the case study researcher needs to keep
in mind when collecting data.

According to Tellis (1997, par. 37), the overview of the case studjegirshould
communicate to the reader the general topic of inquiry and the purpose of the case study.
Similarly, the studyguesti ons should be fiposed to the
remind that person of the data to be collected and its possilslecsetsid). M¢reover, the

field procedures mostly involve data collection issues and must be properly designed since

the investigator does not control the data collection environried}. (
3.4.4. Sources of evidence in a case study

Case studies may use a widariety of sources of evidence, such as documents, archival
records, interviews, direct observation, participant observation, and physical artefacts
(Rowl ey 2002, 17, Tellis 1997, par . 39). S
st udi es I097( pare 48), the implication for a researcher applying the case study
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method in Translation Studies would be to carefully select the sources of evidence
according to his or her research objectives.

Documents that can be used as sources of evideadeinde Al et ter s, me mo r
administrative documents, newspaper articles, or any document that is germane to the
investigationo (Tellis 1997, par. 40). I n t
course curriculum followed by a givamiversity and the texts translated by its students

that are the object of study may offer an i

i nvestigationdé referred to in this citation
Tellis (1997, par . 4 2) alhe moshimporeast sourtea of N i nt
case study i nf o+endedtinteoview, for instancea key respandents are

asked to comment about certain events and they may propose solutions or provide insight
into events ipid). Although this particular studynothe UEM translation students uses a
questionnaire rather than interviews, the principles of designing and conducting effective
interviews (Tellis 1997, par. 424) were incorporated to ensure data validity (see section
3.7.3. in this chapter).

3.4.5. Analysing case study data

An investigator using the case study strategy may find it difficult to analyse the evidence he
gat her s. I n fact, Afsome researchers have su
statistical analysis, the process would be eas@ramor e acceptabledo (Tel
The best solution would probably come from keeping in mind that case studies are a part of
qualitative approaches, which are flexible. What a case study researcher needs are guiding
principles to apply to data dyais. Yin (1994), cited in Tellis (1997, par. 53), outlines the

following four principles:

Show that the analysis relied on all the relevant evidence;
Include all major rival interpretations in the analysis;

Address the most significant aspect of theecstudy; and

A

Use the researcherdéds prior, expert knowl
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In view of the fact that dAnot al/l case stu
fact the attempt to make the study conducive to such analysis could thiid#velopment

of ot her aspects of the studyo (Tellis 1989
techniques to analyse his data. These could inglatterrnmatching, placing the evidence

in a matrix of categories, creating flowcharts or usingys to display the data, tabulating

the frequency of events, ordering the information, and other methbay. These
techniques could be applied in Translation Studies for the better interpretation of textual

data collected from studentso6é6 transl ati ons.

In Part | of this chapter, the theoretical framework guiding the choice and application of
qualitative methods in Translations Studieganslated into the case study methodology
was presented. The second part focuses on how the case study methahregspbed to

the UEM study.

PART TWO: METHODOLOGY APPLIED TO THE UEM
CASE STUDY

As was mentioned at the outset, this part of Chapter 3 is practical and aims to reflect how
the theoretical framework presented above guided the methodology used in thidtstud
begins by describing the research type or design. Next, it reports on the study subjects and
materials. Finally, it explains the procedures and analytical framework used for this

particular study.
3.5. Research design

According to Sun and Shreve (2012, 7) if uncti onal | vy, research
research (or pure research) and applied research. These two types of research differ in terms
of purpose, context, and validity.o To il1lu
hand, is to inease what is already known about a certain problem, aimed at creating a
better solution, while basic research, on the other, seeks to expand on current knowledge

without many major connections to presda problemsibid).
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The purpose of this researishto increase what is known at the UEM about the problem of
poor translation quality among degree students with the goal of creating a better solution.
Hence, functionally, this study can rightfully be deemed applied research. For this reason,

the reseatwer has chosen the qualitative design for conducting this study.

The many features of qualitative design afford the investigator a number of advantages,
including flexibility. As Maxwell (2008, 215) putsit, inqu al i t ati ve study,

of collecting and analysing data, developing and modifying theory, elaborating or
refocusing the research questions, and identifying and dealing with validity threats are
usually going on mor e or | ess simultaneou
Moreover,the specific strategy of inquiry chosen for conducting this research is the case
study approach Furthermore, the study has been designed to be a multiple case study so

that the researcher could capture as many variables as possible and ensure miore robus
outcomes. Additionally, this study can be considered an embedded case study, as its units

of analysis are multiple with a view to obtaining an overall picture of the situation of UEM

translation students (see section 3.4.1 in this chapter).
3.6. Subjects

In the UEM case study, the research subjects were a group of participants comprising 50
undergraduate students attending one or more of the practical subjects (called Translation
Practice |, Translation Practice Il and Translation Practice Ill), during @1i&-2014

period. Apart from students, 11 lecturers, who are more directly linked to the UEM
translatoftraining programme, were included. Participants were selected based on the

following criteria.
3.6.1.  Eligibility Criteria

Students invited to take part inetistudy had to meet the following criteria:

* Sun and Shreve (2012) consider the case study a research design in its own right.
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1. Being either a Year 3 or Year 4 student at the UEM,;

2. Having completed the three theoretical subjects prescribed at the UEM prior to
practical ones (Translation Theory; Translation Methodology; Terminology); and

3. Attending any one of the following subjects at the UEM: Translation Practice I,

Translation Practice II; Translation Practice IlI.

The main reason for choosing Year 3 and 4 students only is the fact that these are the only

levels at which students aregaged in practical translation work.
Likewise, lecturers were invited to take part in the study if they met the following criteria:

1. Teaching Theoretical or Practical Subjects in the UEM translation training
programme;

2. Teaching English or Portuguesetie UEM translation training programme; and

3. Teaching any free elective or compulsory subject in the UEM translation training
programme that is perceived to be directly linked to the course.

3.7. Materials

3.71. Researcherés motivations and gui di

As annouged in the introductory chapter, the researcher had two main objectives in
undertaking this study. The first objective was to conduct a survey of both the lecturers and
students to assess their perceptions regarding translation competence at the UEyvhand le

about factors they perceive to hinder or enable the development of translation competence
among UEM undergraduate students. The second was to conduct aratricretextual
analysis of studentso6 transl atnthenhopedtiovat c on st
this would expose the true status of t he
translation competence. The ultimate goal was to come up with suggestions for improving

pedagogical practices in the UEM translataining programme.

In order to achieve the objectives of this research, the researcher identified the following
six questions to be answered by the UEM case study:
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1) As evidenced by empirical data, why do the UEM students fail to deliver quality
translations?

2) As evidenced by empr i ¢ al dat a, how <could the Ul
translation competence?

3y How do the UEM |l ecturers perceive their

4) How do the UEM students perceive their own level of translation competence?

5) From the lecturesr 8 and studentsé point of Vi ew,
competence poor among the UEM students?

6) From the | ecturersdo and studentsd point

studentsodo transl ation competence?

As can be seen from the above questio, the researcher gave mor
Awhyo type of questions, because he believi
information in the UEM case (Rowley 2002,-18; Tellis 1997, par. 31). Moreover, the

study did not identify any ppositions. This is not surprising for, as asserted by Tellis

(1997, par. 31), not all studies require propositions. As Téiid)( put s it , AANn e
study, rather than having propositions, would have a stated purpose or criteria on which the

suce ss wi || be judgedo. In the UEM case, alt
an exploratory case study), this studyods i

competence at the UEM qualifies it as an exploratory work, which may leaatuiee f
investigation in order improve the translation course offered at that university. Moreover,
the study paves the way to future investigation to discover more suitable approaches to
teaching translation at the UEM.

3.7.2. The questionnaire

After a careful lierature review and problem identification, the researcher designed a
questionnaire for lecturers and students. Thus, the questionnaire forms the first part of the
materials used for conducting this study. Presented below is a description of the

guestionnae and its rationale, to give a full picture of the units of analysis included in it.
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3721. The studentsd questionnaire

The students were asked to tick, circle, or underline, applicable answers and to write down

their answers where required under three sextion
Section 1: Respondent data

This section was aimed at collecting basic demographic data such as name, age, gender,
mother tongue(s) and first language(s) of instruction. It also captured information about the

year the student was attending, whether thege attending the day or night shift and their

current level of translation practice, to ascertain if they met the eligibility criteria (see
section 3.6.1 of this chapter). Finally, t|
background in Englistio establish the relationship between source language competence

and translation competence. In addition, the questionnaire included variables that would
capture the role played by the Portuguese language in the overall translation competence of

the respadents.
Section 2:Perceptions regarding translation competence

The second section focused on t htanslaionudent €
competence based on the PACTE md@ACTE 2003; 2009, 20809). Thus students had
to rate their sltompet ences as fAExcell ent o0, AVery Good

under the first six questions, namely:

How would you rate yousilingual subcompetence?

How would you rate youextralinguistic subcompetence?
How would you rate yolknowledge about énslatior?
How would you rate younstrumental suitompetence

How would you rate yowstrategic subcompetence

o gk wbh e

How would you rate yoyssychephysiological components?
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To avoid embarrassing students, and obtaining misleading responses, in cald tioty
know the PACTE model (2003; 2009, 20289), footnotes were supplied explaining what

was meant by each siompetence or component (see Annexure V).
The last two questions in this section asked the following:

7. How confident do you feel to translateydype oftext into Portuguese?
8. How confident do you feel to translate apge oftext into English?

The main reason for including these questions Wtessneed t o assess t h
confidenceto translate into English or Portuguesdiich should miror their perception of
their own development of translation competence. Furthermore, was t he rese
intentionto compare tas t u d e ndvauatiorsagdinst thesults of theextual analysis

of their translations

Section 3: Perceptions abou factors hindering the development of translation

competence

The last section containdgdreequestions Question 9 was aimed at assessing if students
felt their lecturers satisfied theirexpectations regarding the UEMtranslatoftraining
programme.Thus, the students were asked to give their opiniorfiasvayso, AOfterd,

fiSometimes, fiRarelyd or ANeve under the following question:
9. Do yourlecturerscustomise the contents of their subjects to your specific needs?

The last two questions were opemded to allow the participant to express their views
unhinderedIn addition, students were encouraged to use an extra sheet of paper if more

space wasequired The questions were as follows:

10.Wh a 't factors do you think hi ndaion t he
competencat UEM?
11.Wh a t factors do you think would enabl e

competencat UEM?
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3.7.2.2. Thelecturersé uesgtionnaire

Likewise, thelecturerswere asked to tick, circle, or underline, applicable answers and to

write down their answetsvherenecessarynder three sections.
Section 1: Respondent data

In thel e c t waseeinfodngation in this section was kept to a minimum, just capturing
data on thd e c t wmame,rtliessubject(s) they taughtthe UEM and their tedung

experience in the translatidgraining programme.
Section 2:Perceptions regarding translation competence

Under this sectiorecturerswere asked to rate their students frdiaxcellend, fivVery
Good, iGood, AAverage to fiPoo, based on the ACTE model (2003 2009, 208209).
Again, to avoid embarrassingcturersand gettingncorrectanswersjn case they did not
know the ACTE model (2003 2009, 208209), footnotes were supplied explaining what
was meant by each s@ompetence or comgnent(see Amex Ill). The first six questions

were the following:

How woul d you rbiinguwal sypcompetercé?udent s 6
How would you rate your studebextralinguistic suscompetence?

How woul d you rkaowledgeyaboutitranslation?l e nt s 0
How woutl you rate yous t u d iestrumerdal sultompetence?

How would you rate yows t u d gtrateége Subcompetence?

o gk wbd e

How woul d you rpsythephygiaogical centpondrigsnt s 6

Similarly, the last two questions in this section were intendedses thelectureits ovenll
confi dence sability thhteanstate adequadegiitet al, if lecturerstrust their
studenso skills, likely they will make additional efforts to enhance them to ensure the
potential graduatesvill deliver quality sevices tothe market. Besideghe researcher
intended to comparthe lecturer® general evaluation of studets t r ans | at i on

with their micre and macrtextual analysis. In case of inconsistent results, that might
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inform to what extentecturersneed to improve their own competence to teach or train
translation students. Thus, thecturerswere asked to answer the questions below with

fYes, alb, ives, mosb, iiYes, some, fiYes, very fewd or AiNOO.

7. Would you refer a client to your students fartslation services into Portuguese?

8. Would you refer a client to your students for translation services into English?

Section 3: Perceptions about factors hindering the development of translation

competence

The last section contained 3 questions where muesSt gavelecturersthe opportunity to

reflect about whether they are in the habit of customising their classes to the specific needs

of translationstudents. Discrepancy between theturer® and studentsd an:
inform about the need fdecturas to be sensitized to change or adapt their teaching
contents accordingly an expected bproduct of this researciso thelecturerswere asked

to give their opinion agAlwayso, fiOftend, ASometimes, fiRarelyo, or fiNeveld under the

following question:

9. Do you customise the contents of your subject(s) to specific needs of your

translation students?

Likewise, lecturers were given ample opportunity to express their views under the

following operendedquestions

10.What factors do you think hinder the studest devel opment of
competencat UEM?
11lWhat factors do you think would enabl e

competencat UEM?
373. The corpus of studentsodé transl atio

The second part of the materials used in this study consiate@fus of translation texts

produced byhe UEM students, which was extracted for ma@nd micretextual analysis.
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The texts had been translated either as classham®d tests or home assignments (see

more details under section 3.8 in this chapteglleCting these texts waglatively easy

because they are usually kept in the English Section where the researcher is based. Also,
other texts were available in electronic fornmatexchanged email with the Translation

Practice lecturer as partofstules 6 assi gnments. The texts al
i.e., nonliterary. Furthermore, the content of the texts was divdyae usually in plain

English, with only a limited amount of technical English. The corpesored in detail in

Chapter IV.

3.8. Procedures

There are two sets of units of analysis that have been iderfofigle UEM case study.

The first set ighe data collected through a questionnaire to lecturers and statentise

second isthe corpus extracted frotme UEM st u d eatidns fded in tha BEnglish
Section.The choice of texts was not random. Instead, the researcher picked those texts
which at firstsight seemed to reveal studentsdo diffioc

competence.

The filed translations are individual rogroup assignmentgaccomplished outside the
classroom)@and classroorbased translation tes®ff-classroom or oftampus assignments

usually afford the students more independence in terms of time management and access to
research resources, includingetimternet. This is expected to assist studémtsnprove

their performance. On the other hand, classrbased tests typically contain psyeho
physiological factors understood ta f f e c t st ud e,nstich asdegliegr Wito r ma n ¢
terminology or unknown sarce text language structurate length of the source text,

limited research resources, tight deadlines (usual$Zminutes), and so forthus in

carrying out textual analysibe researchestrove to balance the two types of translations

thatstudents produceth orderto prevent bias.

As for the questionnaire datgarticipantswere asked to tick, circle, or underline,

applicable answers and to write down their answers wiegrgéired Respondentbad the
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option to fill in the questionnaire on rogus or at home and return hard copiasto

receive it in electronic format and retutrby email at their earliest convenience.

It must be briefly mentioned thatl of these procedure®ok placewith strict adherence to
ethical norms For examplegthical clearancgsee Annexre Ill) was obtainedrom the
relevant authority at the University of South Africa dadnal permission wagiven by the
Dean of the Faculty of Arts and Social ScienaeEduardo Mondlane Universitgll owing

a request submétl to conduct the study thersee Annexures | and Il). All potential
informantswere also given background information about the research and its pyrpose

before giving their consent to participase¢ AnneurelV).
3.9. Analytical framework

Rowley (2002 24)admi t s t hat fAanalysing case study

the author lays down some principtbat canguidea researcher in this important step

1 The analysis makes use of all of the relevant evidence
The analysis considers all of the jorarival interpretations, and explores each of
them in turn
The analysis should address the most significant aspect of the caseastlidy

1 The analysis should draw on the researcher’s prior expert knowledge in the area of
the case study, but imainbased and objective manr(dsid).

Accordingly, the analytical framework used in this studyp@&sedon the above principles.
Yet, bearing in mind that this is an exploratory studvhich does not contain any
previously formulated propositions,the researchr develogd his own descriptive
framework which organizes the case study by thenf&sowing the application of this
analytical strategy, Rowley 002, 24 writes:

Thusa framework of sections reflecting the themes in the case study are developed

and evidace is gathered within relevant themes, and analysed and compared in

these categories, in order to achieve a description of the case study that can be
corroborated fronmultiple sources of evidence.
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As soon as the two sets of units of analysis were rekdg,analysis was conducted on two

levels. The first level wasthe questionnaire datanalysisfollowed by macreextual and
micro-textual analysisThe reason whyhe questionnaire datmalysis was carried out first
wasbecause itvould provide backgrawd information on the studentshose texts would

further be analysed. Thus, aftessessqg firstthand t he | evel of St u
competence evidenced by the corpus analysispuld be possible taompare the results

with those of thequestionnae dataanalysis This would enablea judgement ofthe
guestionnaire answersince most of them wereonsrp ond e nt s whglemighte pt i on

not match the reality.

To conduct themacre and micretextual analysis,the researchedrawson Hur t ado 0
(19%, in Waddington 2003, 414rror analysis methoayhich groups mistakes under these

headings:

1 Inappropriate renderings which affect the understanding of the source text, divided
into eight categoriesontresensfaux sensnonsensaddition, omission, resolved
extralinguistic references, loss of meaning, and inappropriate linguistic variation
(register, style, dialect, etc.);

1 Inappropriate renderings which affect expression in the target language, divided into
five categories: spelling, grammar, lexiictems, text and style; and

1 Inadequate renderings which affect the transmission of either the main function or

secondary functions of the source text.

To simplify the error analysis exercise, howeuwde researcheignoredHu r t aakto 6 s |
heading andabelledall mistakesas a source languageiginated error (SLOE) and/or a
target languageriginated error (TLOE). It is important to bear in mind that in this study

the source language (SL) is English and the tdagguage (TL) is Portuguese.

The anatical tool used in this research makes it possible to conduct fteadtal and
micro-textual analysis in tandem. First, the researcher is able to isolate thes SBhOE
TLOEs at macrelevel, i.e., at sentence level. If various students make a mistake in t

same sentence, the researcher analyses the sentence to determine the category of errors
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most prevalent in it. Second, the researcher isolates the-lei@omistakes under the

broader categories. This means that each item in the sentence which sjetentng is

analysed further to determine its sublevel of mistake. For example, the researcher asks,
OWhat kind of -contredersfiug sensaonsernsadditiorsetc.?Qr is it a
spelling, grammati cal , lyethe iresemrchermiaked senseeof a n c
those macro and micilevel mistakes in order to draw the patterns that contieetsurface

during the data analysisn Chapter 4, the researchprovideshis own definition of a

translation error and gives further detad$ thet o o | used to analyse

translation errcs”.

Finally, to complement the descriptive analysibe results of the questionnaire data
analysis were arranged in themes in an Expeéadsheet and tabulateg fbequency of
events,such asoccurrence of translation error typer perception egarding translation
competence or factors hinddang translation competenc&ubsequently, displays were
incorporated in the descriptive analysis to illustrate the findings of the study regarding a

specifc theme or question.

Since these procedures were used in the main study following a sucqeksfgtudy

conducteckarlier on, below is a shaport on the pilot study phase
3.10.The pilot study phase

Researchers are often advised to run a pilot stuidy f© conducting the main study in

order to preest or try out a research instrumenn{8n2011).Maxwell (2008,227) claims

t hat Aone particul ar use that pil ot studi e
understanding of the concepts andthr i es hel d by the people vy
corroborated by vafeijlingen and Hundley (20011), who point out thatonducting a

pilot studyfimight give advance warning about where the main research project could falil,

®In this research work, noiigd di stinction is made between the ter ms
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where research protocols ynanot be followed, or whether proposed methods or

i nstruments are inappropriate or too compl:9

In keeping with this recommendatiothhe researcheconducted a pilot study durintpe
secondhalf of 2013 atthe UEM. During the pilot studypnelecture and 10 students were
surveyedeven though 12 students had initiahgenselectedThe exclusion ofwo of these
students from the pilot study was due to late ar-delivery of completed questionnaires.
At any rate, thdigure captured in the pilot stydohasevasconsidered ideal since it rartge
between 10% and 20% of the expected total number of participattieast 1decturers
and 50 studentsf the main studySimon 2011 par. 3. Below is a description of the pilot
study phase, its design anchdoct as well as how it informed the main study process.

3.10.1. The pilot study methodology

Premisal onqualitative methods in general, aodthe case study method in particulas,

describd in Part | of this chapteithe researchedesigned a twprongeddatacollection

tool. The first part consisted of a questionnaire compriginge sections: (i)Respondent

datat o capture the respondent és deRemcegptiosp hi cs
regarding translation competencander whichsevenquestios were placedo measure

studenté selfevaluation of their translation competence as well as theifidence to

translate from English into Portuguese and wieesa; and (iii)Perceptions about factors

hindering the development of translation competetmeapture views about factors that
negatively impact students6 transl| aldanceon cor
such perceived barriers. The second jgarisistedo f authentic students
form a corpus for textual analysis arrdoe typology.

3.10.2. The pilot study materials

First, the selectetecturerand students were asked to complete a questionnaire aimed at
bringing tothe surface lecturesand st udentsd6 perspectives on
the UEM. This was complemented loyacre and micretextual analysiswhich was based

ons t u d wamdlagofs of an excerpt of a document on South African immigration laws
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by Willand (2005). The text had previouddgentranslated by eligible students in a non
experimental setting. Thduslentswere asked to translate the text and submit their first
draft to thelectureras a Translation Practice home assignment, followed by a class
discussion using some of the studértanslations to highlight some typical translation
problems. The stientswere subsequently asked to revise their translations and submit
their second drafts, which would eventually be marked as part of an ongoing evaluation
process. It is noteworthy that undkeesecircumstances students had been given a plenty of
time @ week per draft) and ease to work independently, even collectseelgs to give

their very best to demonstrate their progress towardldping translation competence
3.10.3. Participant coding

To ensure confidentiality and anonymity (see attached RemicConsent Form and
Request Lettein AnnexureslV andl, respectively, participantsvereonly identified by a
code. Prefixing was used to distinguish the Pilot Study from the Main Study as follows:

1 PS3S_lInitials where PS means Pilot Study3 indicates tat the participant is
attending the "8 year andS stands for Student. For exampRS3S_GMBwould
hide the identity of Gilberto Mario Bila (fictional).

1 Lecturersare identified withPSL_Initials. For example,PSL_JS means Pilot

StudyLecturer Jodo Site (fictional).

As a consequence, since the coding of participants durirglthetudy phase wodd out,

it is used in the main study with modifications to the prefix as fatow

1 MS3S_Initials, whereMS means Main Study3 indicates that the participans i
attending the "8 year andS stands for Student. For exampMS3S_GMB would
hide the identity of Gilberto Mario Bila (fictional).

1 Lecturersare identified withMSL _Initials. For exampleMSL _JS meansMain

StudyLecturer Joao Sitofictional).
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3.10.4. How the pilot study informed the main study

Although the methods and design used in the pilot study agpeabe conducive, in the

course of the study some limitations camehe surface. For example, the questionnaire

did not capture any specific data on teeturer r ol e/ experi ence in t
Moreover, itcould have ben helpful to learn whethdecturerssharelt he r esear c h«
concern that studenigere struggling to develop translation competence amdind out

what theywere doing in thei disciplines to address the proble@onsequently, the main

study questionnairewvas refined to include information about teaching experienaed a

third question under section (3eequestion 9 inAnnexures VandVI and sections 7.3.1

and 7.3.2

As for the macre and micretextual analysis desigmo major problems were observed
except that it became clear tletra carevould be neededot to have too big a sample for
analysisn the main study.
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CHAPTER FOUR: FINDINGS AND ANALYSIS

4.1. Introduction

This chapter presentand interpretsthe findings of this research. This will be done
according to the analytical framework presentedummaryin section 1.5.5 of Chapter
Oneand in detail in Chapter Three, under section 3.9. Results will be tabblateémes
or frameworksandstatistical analysis of results will be conductad therfollowed by the
discussion of the meaning thferesults.

It must be mentioned that nea®$ studentsand 11 lecturersvere invited to take part in
this researchFdlowing their informed conseni,2 studentsandonelecturerwere selected

to partigpate in the pilot studyHowever, given the late delivery of the questionnaire on the
part of two students, the pilot study ended up surveying only 10 students, but theat was
sufficient sampleSubsequently50 students and 11 lecturgparticipated in the main study
phase leaving out those who were no longerachable for questionnaire data collection
Student s06 par tiared:(i)paastverimgra questiennairewhi) allowing the
researcher tause their filed translations to collect data for macaad micretextual
analysis(see the Participant Consent Form in AnumexXV). With regard to the lecturers,

their participation was limited to answering a questiomnai

The questionnaire was available both in printed and electronic format and the participants
were asked to return it at their earliest convenience. Smamticipantssubmitted hard
copies and others returned the questionnaire by eAddlitionally, since the main study
guestionnaire contained an additional questioa researchesaw it best teall some of the
participans, who had been surveyed in the pilot study ph&sebtain th& answer One
telephonic interview was conducted with a lectuidnis ensured a full participation of

selected participants.

The macre and micret e x t u a | anal ysis was based on t he

researcherAs will be demonstrated later in this repor8 téxts are analysed. Some are a
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sequence of sgences making up one single tewhich was given as a classrodrased
test or home assignmenitiowever, other examples are standalone tewtsich the

researcher deemed worthy of attention in this analysis.

Accordingly, the findings arerpsentedn two parts corresponding to the tuiers of the
studydesign

PART I: QUESTIONNAIRE DATA ANALYSIS
4.2. Questionnaire data
4.2.1. Section 1: Respondent data

To be better acquainted with the study participants, seatio@ of the st udent s o
guestionnaire collected s@enbasic demographic data and complementary information on

t he s tlingdigiobackgboundSimilarly, thel e c t wguestionsaie collected some

basic information on the | ecturersdé teachin
the UEM.

42.1.1. Studentsd profil e

Tabledpr esents the information captureds on th

can be observedhe minimum age of participiag students is 20 and the maximum age is

53. Moreover, it is clear that all students are people whaosgckpaedic knowledge
should be good enoughonsidering that the average age is 30 yearsTdid. able also
shows that there ia genderimbalance among the UEM translation students who took part

in the studyas only 26% are women compared to 74% nioreover, the majority of
participating students (60%) were attending day shift cla3séxe 4 also shows that most
students who took part in the study (72%) were attending Year 4, rather than attending
Year 3 (28%). In addition, far more students (56%6ye attending the uppermost level of
Translation Practice than those at the lower levels (16%, level 2 and 28%, level 1).

Likewise, (except where a few report having two languages as their L1) the majority of
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students (58%) have an African language a# tmether tongue; most of whom speak
Ronga (Xirhonga) or Shangaan (Xichangana), while one speaks Sena (Cisena), one Tshwa
(Xitshwa)/Tonga (Gitonga) and one Nyanja (Cinyanja). In addition, almost all respondents

(98%) reported Portuguese as their first leage of formal education.

Table4: St u d &ociblisglistic profile

Variable Number  Percent
Age ' 20-29 years old ' 27  54%
30-53 years old 23 46%
Gender Male 37 74%
Female 13 26%
Shift Day 30 60%
Night 20 40%
Year attending 3 14 28%
4" 36 72%
Current translation studies Translation Practice 1 14 28%
level Translation Practice 2 8 16%
Translation Practice 3 28 56%
Mother tongue Portuguese 23 46%
African 29 58%
First language of instruction Portuguese 49 98%
English 1 2%
No. of years learning English 4-8 years 29 58%
9-15 years 16 32%
<16 5 10%
Languages read and written Portuguese 49 98%
fluently English 48 96%
African 9 18%
French 5 10%
Arabic 1 2%
Highest English level achiegd 5" (postintermediate) 8 16%
at the UEM 6" (advanced) 42 84%
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We also notice fronTable 4 that he lowest numbewf yearsspentlearning English is 4
yearsand on average each UEM student has been learning English for 11 iteisrs.
noteworthy bhat in the samplethree of the studentssurveyedhave been learning English
for 23, 27 and 36 years respectivePlso, rearly all participantsclaim to be fluent in
reading and writindpoth English(96%) and Portuguesf@8%). In addition threestudents
say they aralsofluent in French anadnein Arabic in addition toan Africanlanguage
Finally, most of the responden{84%) reported having achieved the highest level of

English taughtit theUEM, namelythe advanced level.
42.1.2. Lecturersd profil e

A total of 11 lectures participated in the studyine male andwo female. Their lecturing
experiencein the Translation Studies cours¢ the UEM spans fromone to 14 years,
having taught different levels of Blish as a general subject, Study Skills, Termigg)o
Lexicology, Translation and Interpretationhdory (now simply Translation feory)
Translation and Interpretation é¢thodology(now Translation Mthodology) as well as
Translation and Interpretationdetice I,Il and 11l (now simply called TranslatioRractice

[, 1 and Ill), English Didactics/English Language Teaching Methodology, English for
Specific Purposes,English Descriptive Linguisticsand Portuguese.Six of these
respondents are from the English Sectiwg from the Portuguese Sectiandtwo from

the Bantu Sectian
4.2.2. Section 2: Perceptions regarding translation competence

4221. Rating of sdmpeleacesicsofingtatie PACTE model
Table5 shows aemarkabldinding regardinghest udent s6 perception o
competence. By ral large the majority of studentgate themselves irall six sub
competences dhe PACTE smodel oftranslation competence as either good or very good.
However there is a striking findingghencomparng thes t ud e nt s 6aganstthatr at i n
of the lectwers. As shownn Table 5, the majority of | eet ur er ¢
competences from average to poor, which sho

this respect are quite different.
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Table5: Rating of studers 6 -cmgetenceaccording tothe PACTEmodel

= Sub-competence Excellent Very Good Average Poor
©
2 bilingual 2 22 23 3 0
c extralinguistic 1 16 31 2 0
g knowledge about translation 1 13 29 7 0
; instrumental 3 18 21 8 0
strategic 3 15 23 8 1
psychoephysiological 2 15 26 6 0
bilingual 0 0 7 4 0
extralinguistic 0 0 0 10 1
S knowledge about translation 0 0 4 5 2
o instrumental 0 0 3 4 4
§ strategic 0 0 2 8 1
- psychoephysiological 0 0 4 3 4

4.2.2.2. Confidenceint he student so6 c¢comptepgeeftexte t o
As shown inFigure4, again, most studen(68%)feel confident about translating atype
of textinto Portuguese or English. However, it is still interesting to observe thaR8%by
feel very confientabout translatingnto Portuguesea figure that drastically shrinks to as
low as 4% when it comes toanslaing into English. Equally remarkabis the fact that
when it comes to the skill of translating into English, the number of those ratingelve
as fna | it signdicantlyogrodsitod 26% compared to the percentage of those

claiming to befia little confidend to translate into Portuguese (4%).
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Figure4:St udent s®é own r at i ngslaeanyypdoktéexr conf i denc

Into Portuguese Into English
W Very confident M Confident Bl Very confident B Confident
mAlittle confident W Notconfident at all mAlittle confident B Notconfident at all
4% 0%

%'%

I n stark contrast, the majority of l ectur
translatiors. As can be seefrom Figure § if the minority would refer a client teomeof

their students for translation services, iaority would only opt forvery few

Figure5:Lect urersd confidence in t tymioftexisgtd udent s o
Portuguese

Into Portuguese

Most Some Very few None
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Equally noteworthy is the fact that when it comes to translating into Englishuthbker of
lecturers who would take very few studensesremarkably as depicted in Figure 6

Figure6: L ect ucroenrfsibddence i n their s ttypaoftexinmé&nglstbi | ity

Into English

o ~
X 1

u
I

2 -

. 2 )
-
All

Most Some Very few None

4.2.3. Section 3:Perceptions aboufactors hindering the development of

translation competence

4231. Customi zation of subject contents to

Table 6 shows that the students6é opinion r e
their needs is positive. In general, thisfindg i s consi stent with mo:
that they sometimes customise the contents of their subjects according to the needs of the

students.

Table6: Perceptions regarding lecturetgustomisation of contents of their sudgts

Always Often Sometimes Rarely Never Total

Studentsdé per 10 15 18 6 0 50
Lecturersd pe 1 3 6 1 0 11
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4.2.3.2. Lecturersdperceptions on barriers and enablers of translation

competence

According to the lecturers surveyedhetlist of factos hindering the development of
student s6 tr aniscludescurrautar, atticudirnalénbtatiana, pedagogical
and infrastructuralistrumentalaspects| n  addi ti on, the students
bilingual background is identifiedy the maprity of lecturers as perhaps the most

importantbottleneck.

Details of the | cidrsuandecnablérs opteanmslaterpcompetamnee o n

outlined below.

Curricular Factors

il think most of t he subj eicotns aasr es uncoht b
(MSL_EJSC).

One lecturer pointed out that the curriculum is not totally geared to developing translation
competence ang too theoreticalFor examplemost subjects are taught in Portuguese and
even theTranslation 8udies subjectsin the UEM are more theoretical than practical.
Another curricular concern ithe factthat the course does not provifte professional
internship or a programme whigould takethe studentto the field for them to see how

the reallife translator works.

Attitudinal/motivational factors on the part of lecturers

fiThe overall teaching motivation is little. We expect students to have intrinsic
motivation without doing anythingto boostWe Er e | i teral ly kil ling
mot i v auSL_GMS). (
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Lecturers acknowledge that they sometimes do not motivate students, especially given the
limitations in teaching resource$o illustrate this, they regret not havinguggment to

havestudents practeslistening skills.

Attitudinal/motivational facto rs on the part of students

AnQuite often, students follow this [Trans|
enter the ones they like. Also, they want a university degree at angaaseéquently,

they do not invest the necessary time to acquirstiam t i on cMShpAE)t ence o (

This is seeasan i mportant factor, coupled with th
concept oemployability. Asone lectureput 1 t, Athe market accept
(MSL_CJM).Hence, many students are onlynaig for a diploma to display to prospective

employerswho do not hire people on thasis of their proven competergie

Pedagogical factors

RnSome | ecturers, especially those from oth

specific needsandexigegn es of a t rMSLLOM).t i on cour seo (

Lecturers observe that there is a lack of lecturers who are specialized in Translation Studies
who could better cater for the studentsd n
this is one reason why the midation is unidirectional ahe UEM, i.e., from English into

Portuguese.

Infrastructural/in strumental factors

fiLack of technological equipment/megials for translator trainifg{MSL_GC).
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The fact thathe UEM does not own &unctional translation labnd other resourcesich as
dictionaries and gramméooks isthought to also contribute to poor development of

studentsdé transl ation competence.

Substandard bilingual skills

fiStudentslachk i gh syntactic and semaMSLIME). par si ng

This hindrance is remarked by most l ecturer
both Portuguese and English are poor. As a result, studentsake to use reading and
writing skills adequately. Moreover, one lecturer noted that studentddeumsk informal

language excessively atitht theylack a culture ofreading.

4.2.3.2.1 Suggestenabling factors

An obvious step towards i mproving the devel
to address the hindering factors described above. Howlaurersalso agree that the

following could improve the scenario thie UEM:

9 availability of operational language laboratories or resource centres which students
are likely to make the most of and therefallow for the development athe
necessary sks;
lecturersdé i mprovement of their teaching
introducingthe Translation Rctice disciplineat the beginning of the ranslation
Studiescourse

f nurturing studentsé motivation and resea
resouces
introducing a supervised professional internship progrgmme

ss udent sé6 awareness and effort to show ir
translation as a professicand
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1 availability of trained lecturers to lecture contents on translation gii§nand
Portuguese

4233 Student sd perspectives on factors hi

development

Studentsdé opinions are quite similar to tho

themes as follows:

Curricular factors

i We s p e rudyind manyesubjedts that are not directly related to our course. We start t
about translation late and we only have 3 semesters to learn about the translation proc
from that, during our classes we only learn to translate from EnglisiPiotd t ugu e s e

|l earn to translate from Portuguese into

Curricularf act or s are a recurrent theme in stude

issues raised under this theare:

i Portuguese is the medium of instruatiof the majority of disciplines and so
students are less exposed to Engjish

1 The Translation Practice discipline is introdu¢ed late inthe course (in the third
year)

1 Emphasis on other disciplines taught in Portuguese, e.g., Literary Studies,

Mozambican Literature and Culture, Literature and Other Arts, etersusthe

limited time allocated for translation practice and related disciglines

The absence of aglessional practice component

The deletion of the interpretation component from thei@uum;

The impractical theory

= =4 A -

The timetables of certain subjects often overlap and in general do not take into

account the needs of working studeaisgl
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1 The programme does not provide for an exchange with other universities nationally

and internatnally.

To counter thesaegativefactors students thinkhe UEM curriculum should be revised so
as to allocate more time for translation and make related disciplines mandatory rather than
free electivesubjects Besides, Translation Theory/MethodologydaPractice should be

introduced early in the course (Year 1 or Year 2)oAs student emphatically put it:

ATransl ation students should get intojtran:
would give them a timeframe of exactly 4 yearsafrs | at i on practjJ ce or
(MS3S_DsSJB).

Attitudinal/motivational factors on the part of lecturers

fil do recognize the quality of olectures, but | think that some are not working as they shou
are busy with some other thingso (MS4S_J

Athough not identified by the majority of s
some as a hindrance to translation competence development. Students have the impression
that their lecturers do not pay enough attention to them. In addition, ledemdrto focus

on the stronger students, ignoring the weaker ones.

Attitudinal/motivational factors on the part of students

iNowadays students just go to university
(MS4S_RH.

Again, sudentsacknavledge that other prioritietke precedence ovéreir studiesand so
interfere with their progress. Since many have a day job, they do not dedicate enough time
to their studiesbut still hope to achieve somethirf§jome respondents also notédt the

UEM students are not in the habit of researching and reading.

81



Pedagogical factors

fiLanguage classes tend to be more focussed on grammar and not on more practical acti
as writing and speakingo (MS4S_AMM).

Another set of hindering factors is pedg@al. Some students report not knowing the

evaluation criteria followed by instructors as they teach one thing and test the other.

| nstrumental factors

AiWe should have specific classrooms for
ard ot her materialso (MS4S_JSCC).

Again, this was another recurrent theme
Studentsquite unanimouslybelieve that theunavailability of English language course
booksand translation manuaénd thelack of equipment such as compweinernetand
dictionaries which could be used for practicatanslation classegyravely limits their
translation competence development. For exanggmelamentd that they do not have
listening skills classeswhich could help them to analyse maternatongue English
sentences and realorld vocabulary

Substandard bilingual skills

fiMost students donot have a good command

which in this case are English and Portuguetsed most of the time, they only give m
importance to the subjects in English, assuming that they are good at Portuguese and hen
no need to dedicate much attention toit. ( MS4S_V Z) .

This last set of hindering factors was also acknowledyesome students who said their

English or Portuguese language skills are not sharp endtgh.illustrate this with cases
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of literal, wordfor-word translatons which are a proof of their lack of correct
interpretation of the source tex@8ome even meioned nothertongueinterference in the
translation processvherebyan Africanlanguage interferes witRortuguese aneventually

with English.

4.2.3.3.1 Suggestecenabling factors
Studentsdé suggestions can be summed up as f

1 UEM should invesin infrastucture and equipment conducive to TC
development

1 Havingmothertongue Englishlecturesi n or der to i mprove th
knowledgein terms of English culture

1 Internationatonferencesneetingsor seminars coultmprove the socio
cultural knowledg requiredo communicate in two languages

1 Avoidance of classroofhased asessmestin theTranslation Practiceubject
Deletion of some less important subjects bearing in mind the aim of developing
TC;

1 Customising the contents of different subjeotthie needs of transiah
students

1 Students should try to investigate fhrecess ofranslation in order to learn how
to deal with translation problems, and solve thand

1 Students should try to improve their four skills in both languages that are

involved in the translation process

Having completed the questionnaire data analjfsis chaptenow foctseson the next step

of this study, which was the maemnd micretextual analysis.
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PART Il : MACRO - AND MICRO -TEXTUAL ANALYSIS

This part is devotetb a detailedmacre and micretextual analysis ofheUEM st udent s 0
translationsand an identification of the main types of translation errahey male.
However, before conducting this analysisis fitting to refresh the analytical framework

followed at this stage.

4.3 Refreshing the analytical framework

As mentioned in Chapte¥ (section3.9), the researcher devised a definition of hisndw
enable identifying mistakes of particular relevance in a translation coftexs, inthis
paper, a translatioerror is defined as an instance of underperformance during a translation

act, observethrough the lack of messagecuracy antext effectiveness.

Message aturacy first and foremost measures the degree to which the target language
message correspontisthe sourcé anguage message. Since the t
primarily of his authorship, its production is contingent upon full comprehension of the
sourcetext language. Thus, any propositional mismatch between the dangeage text

and the argetlanguage text is construed as due to poor linguistic competence in the source

text languageMoreover inaccuracy denotes a lack of all the other-satmpetences of the
PACTEOGs model of t r aHdimglisid, knowedge aboup teatssiom c e (e

instrumental, strategic and psyepbysiological components).
Inaccuracy isnainly observed through

1 Nonsensé the messagdelivered not making any seraeall,

1 Wrong meaningi thesource message being distorted

1 Wrong lexical choicei use of false friends or other ineffective lexical items
according to the context, purpose of the text and target augemte

1 Omissioni when a contentrich element(word or phrasejn the source text is

unduly removed from the targekte
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Inaccurate transleins often denote inability to correctly interpret sodtiee language
structures and lexicoms well as extringuistic references. Thus, these types of errors are

considered to be sourtanguageoriginated errors (SLOdE

Text dfectivenesscomes seond and affects the targgeixt language at the same timae it
is being affected by it. Textffectiveness has to do with the message being delivered in
keeping with the targdanguagéculture norms and conventions for producing a

meaningful message. &hefore, an effective (translated) text does not contain

1 Targetlanguage norm deviations
1 Spelling errors;
1 Punctuation errorsor

1 Ambiguous/unclear/unnatural expressions

Since these aspects are usually observable from the-langeiage point of @w, they are
considered targdanguageoriginatederrors (TLOE).

In order to determine the types of translation errors antoelgEM students, a macrand
micro-textualanalysis is conducted simultanelyuss macreand micrelevel errors tend to
co-occur. The analysis is based di8 different textan English Nevertheless, it must be
mentioned that, since five examplek poor translationare provided in each case, the
overall total number of TL texts analysed is B4is is in line with the principlef multiple

case designs to ensure more robustness of the study findings

Below is a tabulation and discussionrsob me dat a extracted from st

4.3.1Macro- and micro-textual analysis of thirdyears t udent s 0

translations

Presented below areamples of thirdy e ar studentsdé transl atio

translation errorsThey constitute the firgeventexts under analysis.
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Source Text 1:

AMany conflicts erupt due to clashes over
ercroachment of one party on lands traditionally considered by another to be on its own
terraiml ( NI C 2 @®Q10). Proj ect

Studentsd6 Transl ati ons:

1. AiMui t os eotam Enh érupgidalevido a conflitos por acesso a recurqos,

exemplocomo resultado daisurpacdo de um partido_em terras_tradicionalmente

consideradas por outro estar em seu tactico militar ( MS3 S_ RH) .

Translation Error Type

Macro-level: SLOE TLOE

Micro-level: Wrong meaning, wong| Targetlanguage norm deviation

lexical choice, nonsense | punctuation, ambiguity, unnaturalness

Detailed accuracy analysis Detailed text effectiveness analysis

The student fails to determine the corr| The student displays poor managemen
meaning of some lexical items. As a result, Portuguese grammar. For example, in

uses t he eatramp eneesupdadto nfl text, A u s u r psalects dhe prepositig

i e r pwhithdsnot natural in this context g iemdi nst ededl. oAn dit her
it usually applies to volcanic eruptiont h e absence of pa
Li kewi se, he t Mpartidedl | exempl®, revealing poor pnctuation
which would be more appropriate for| skills. Al s o, t h e userpapdp de

political party. Finally, he wuses thum partidoemterra8 i s bot h

e X pr e ®m bea tactiddo militab f anl and unnatural.Therefore, it adds to th

its own terram O , whi ch mak e|reduction of the text effectiveness

Portuguese.

2. A"Mui t os ecladimi tlevido@ shoques no acesso aos resyrgor exemplo,

como resultado de invasdo de terras tradicionalmente considgsadasutro de

estarem em seu proprio terreno, por uma facgdo MS3 S _J CX) .
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Translation Error Type

Macro-level: SLOE TLOE

Micro-level: Wrong meaning | Targetlanguage norm deviations, punctuati

wrong lexical choice| unclearness, unnaturalness

Detailed accuracy analysis Detailed text effectiveness analysis

The student is able to determine { The student displays poor management
correct me a n ibut gshel Portuguese composition rules. For example,

uses the wrong tense (past simp/|c o mma i n t hpor cirope eswren
Likewise, she t rans||em seu proprio terreno, por uma faccdo
ffaccaad (facti on), misplaced and therefongelds anunnatural anc
the meaning. uncleamessage

3. AMui t os irompefm dewido & conflitos sobre o acesso aos recursos,

exemplo, como resultado devasdo de uma parte de terragadicionalmente

consideradapor outroscomosend seu pr -prio terrenoo

Translation Error Type

Macro-level: SLOE TLOE

Micro-level: Wrong meaning wrong| Spelling, anbiguity, unclearness

lexical choice

Detailed accuracy analysis Detailed text effectiveness analysis

The student is ableotdetermine the corre( The text effectiveness is reduced by
meani ng obut shieeases fhd varqrn spelling error ( f or Ai r raod

tense (past simple)which she misspells ambiguity where she sayf@invasdo de

Li kewi se, s he tr afpos|umaparte deterra8, whi ch ¢
outrod (by ot hers), tlas fencroachment o
meaning.
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4 AMui t os entmuarh lem terapgdodevido a confrontos sobre o acesso aos

recursos, por exemplo, comeesultado dainvasdo de um _grupo em terras

tradicionalmente _considerados _pelos _outrog 0 mo sendo Sua pro
(MS3S_NLFB).

Translation Error Type

Macro-level: SLOE TLOE
Micro-level: Wrong lexical choice| Targetlanguage norm deviatns,
wrongmeaning ambiguity, unnaturalness
Detailed accuracy analysis Detailed text effectiveness analysis

The student fails to determine the corr| The student displays poor managemen
meaning of some lexical items. As a result, Portuguese grammar. For example, in

uses t he eatra@m ens eripghm| text,ii nvaedeect s t hemo

for A e r ywphicld is not ntural in thisfi nst ededd. oAnoit her pi

context. He also uses the wrong tense ((lagr ee ment bettara® n a

simple). Li kewi se, |the adjcmgderadese. AAIl S
figrupod |, which 1 s i napexy es s in@sio de um grupo er

styl e and regi st er |terras is both ambiguous and unnatur
anot hdépelos ossre®8 ( by ot | Therefore, the text in Portuguese

compromising the meamy. ineffective.

5. AMui t os entram énl drupgdiaevido a confrontos sobre o acesso a recursos,

por exemplo, como resultado dlavasdo por um _gupo a terras_tradicionalmente

consideradop or outro como sendo da sua propried

Translation Error Type
Macro-level: SLOE TLOE
Micro-level: Wrong lexical choicg| Targetlanguage norm deviation
wrong meaning unnaturalness
Detailed acuracy analysis Detailed text effectiveness analysis
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The student fails to determine the corr| Three factors reduce the effectiveness of
meani ng o Conségaantly,p lq text in Portuguese. Firsfi i n v ansogrectly
uses the expressionfientram emis el ect s t h a0 i pnrset peoabsl
erupca®m ,which twists themeaning of| Second, there is ngenderagreement beteen
the ST messagein this context. He als{t h e n geurasod fa nd t he
transpar tey@rugoa s w h | iconsideradod . Third, the expressio

inappropriate in terms of style an finvasao por um grupo a terrads unnatural.

register.

Proposed solutions:

a) A origem (ou fonte) de muitos conflitos tem sido desentendimentos relacionados ao
acesso aos recursos, paemplo, em resultado da usurpagéo, por uma das partes,
de terras tradicionalmente consideradas pela outra como sendo de sua pertenca (ou
propriedade).

b) Muitos conflitos emergem (ou eclodem, irrompem, surgem, nascem) devido a
desentendimentos relacionadams acesso aos recursos, por exemplo, quando uma
das partes invade terras que tradicionalmente sdo consideradas pela outra como

sendo da sua pertenca (ou propriedade).

Source Text 2:

ARnSome conflicts over r es o uwacdrien dsputeefoughiner ge d
by African proxies in such countriemss Angola, ad Moz ambi queodo ( NI C 2
2010.

Studentsdé Transl ati ons:

1. AAl guns conf | i tenhan emergido dee mramatgras squerrasas

conduzidas por lutas de disputa por AfricanosOgimos em tais paises como Angola,
e Mocambiqgué ( MS3S_RH) .
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Translation Error Type

Macro-level: SLOE TLOE
Micro-level: Nonsense,wrong meaning| Targetlanguage norm deviation
wrong lexical choice punctuation, ambiguity, unclearnes

unnaturalnes

Detailed accuracy analysis

Detailed text effectiveness analysis

The student fails to determine theorrect
meaning of the sentence; consequentiis
translation is absolutely meaningless. In
translationit is clear that he cannot understg
fiearlier  cold-war-driven
AAf ri

dispute® a

can proxi esao (

fAfricanos _proximo® ) In addition, the

e X pr e em taie paisds comd s h oW
t he student does n
countries aso i s a g
as chiounntries such as

The student displays a blatant lack

Portuguese composition skills. H

example, he uses the wrong aspecit
and

ftenham emergido a

between Angola and Mozambique, wht
the conjeun¢tindi i
playedits linking role. Since the senten
makes no sense at all, it cannot be fre
unnaturalng

ambiguity, unclearness/

andtargetlanguage norm deviations

2. " Al guns sebemdulsas suogsama partir anteriores disputas de guerras frias

orientadas, travadaspelos procuradores da_Africaem paises como Angola e

Mo- ambi queo

(MS3S_JCX) .

Translation Error Type

Macro-level: SLOE TLOE

Micro-level: Nonsense, vong

lexical choice

Targetlanguage norm deviations, unnaturalness

Detailed accuracy analysis

Detailed text effectiveness analysis

One can see thdue to the student
th

e X pr e easliercaoldwdr-driven

poor comprehension  of

Two factors reduce the effectiveness of the tex
Portuguese. Firstn the student’s texficonflitoso

incorrectly s e | e golbres insfead of the mor
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dispute® she makes
sentence in the translation. On t

other hand, there is evidence of pq

natural prepositiorfiporo .

t o Afrifiad

S e ¢ o radartirof

there i s no e

Portuguese because of ungrammaticality (absen

lexical choice m using|t h e pr e mea shi etti wee _pafitirdi  a
fiprocuradore® for Al Aanteriore®) and hence, amb

which clearly does not reflect th

context.

unnaturalness.

3. fPor causa dogecursos, alguns conflitos surgiram cedo com a guefria, 0 que

resultou em lutas desputadgsor representantes africanos em paises como Angola e
( MS3S_

Mo- ambi queo

FCM) .

Translation Error Type

Macro-level: SLOE

TLOE

Micro-level: Wrongmeaning

Speling

Detailed accuracy analysis

Detailed text effectiveness analysis

The sentence is almost effective
Portuguese, but its message does not re
the one inthe source textThe messag
distortion results from poor handling of t

p h r eearler cdid-war-driven disputes.

The student’s sentence is almost effectiv

Portuguese, but it is marred by

misspelling of fdisputadas and
mi spl aced h y gueran &iad

(cold war).

4. i Al guns sobeeretufsostswgsram partir de anteror orientcées da guerra

fria- disputas levadas a cabo pelos representantes de Africa travengsaisestais

como Angola e Mo-ambiqgueo (MS3S_JAM).
Translation Error Type
Macro-level: | SLOE TLOE
Micro-level: | Nonsensewrong | Targetlanguage nam deviations, spelling
meaning unclearness, unnaturalness
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Detailed accuracy analysis

Detailed text effectiveness analysis

In this translation, it is clear thg
the student fails to determine t
correct meaning of the expressi
cold-war-driven
As

translation tends to be literal ai

fiearlier

dispues . a f
is, therefore, either meaningle

or its message is distorted.

The literal translation renders the sentence ineffeg
in Portuguese because it contains ungrammat
unnatural/unclear structurefor example, there is
di s a antegos ramel
t

nounadj ecti ve
florientacbes ( mi stransl at ed
addition, the words fiorientacfe® a n d paisés
countries have been misspelt. Finally, this text,
ficonflitoso (conflicts) wrongly s e | esobtasinstéad
t he

of mor e

n @drou.r a | pr e

5. n Al
querra fria, disputas travadas

guns

solyerdclrsosd suigiram a partdas anteriores orientacées da

pelos representatiesAfrica, em paises como Angola e

Mo- ambi que&FBY MS3 S _N

Translation Error Type
Macro-level: | SLOE TLOE
Micro-level: | Nonsense, wrong| Targetlanguage norm deviations, spellir

meaning

unclearness, unnaturalness

Detailed accuracy analysis

Detailed text effectiveness analysis

Like in the preceding emples, it
is clear that the student fails

determine the correct meaning
t he e x pearies sold-oar-
Ther e

literg

driven dispute® .
translation tends to be
which makes it meaningless a

its message distorted.

Because the student oets to literal translation, th

sentence loses its effectiveness in Portuguese

contains traces of ungrammaticali
unnaturalness/unclearness.  For  example,
pr epo ssoldred @t ednflitodd (conf

used in lieu of the more natural pr®@ s i tparoo

Mor eover reprbsentanted r ¢ p i 0 x

been misspelt.
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Proposed solutions:

a) Alguns conflitos relacionados aos recursos tém a sua génese (ou origem) nas antigas
disputas motivadas pela Guerra Fria, travadas por representdntesmos em
paises tais como a Angola e Mogcambique.

b) A origem (ou génese) de alguns conflitos relacionados aos recursos remonta as
antigas disputas motivadas pela Guerra Fria, travadas por representantes africanos

em paises como a Angola e Mocambique.

Source Text 3:

ARGenerally it is those believed to be more
foll owers t o tNaCk2620 RProjec2080Ont acti ono

Studentsdéd Transl ati ons:

1. " Ger al steaditbse ,que 0s mais inteligentes é que incetavas pobres

convidando os seus seguidores a tomar ac->

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrongmeaning Spelling
Detailed accuracy analysis Detailed text effectiveness analysis

The student conveythe wrong message I The student is close to producing
saying thatfi i t i's bel i eve qeffective message in Portuguese, but
more enlightened i n(missp¢ | s t he incentvand
who are more enlightened are believed | (encourage).

incite .the poor o

2. fGer al ment e, s «@wedita dalserleressmaig cukos que incitam os

pobres, convidando 0s seus seguidores a t«
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Translation Error Type

Macro-level: | TLOE

Micro-levet | Targetlanguage norm deviation, naturalness

Detailed text effectiveness analysis

In this case, the student gets the message correctly in the source language but
express it correctly in Port udgou els et Bes

acreditsd ( bel i sereend )( taon db ef) .

3. N Ger al aceeditese ,que é mais iluminado aquele que incita 0s pobres

convidando seus seguidores atomacgaov i ol ent ao ( MS3S_FCM) .

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrongmeaning Spelling
Detailed accuracy analysis Detailed text effectiveness analysis

Like in the first example, the student | Although the student is clesto producing af
distorts the message when she sayst | effective message in Portuguese, she miss
believed that he who incites the pooris|t h e vaccéiad (fia evheh sha dmits th
mor e enl.i ght enedo |diacritc.

4. i Ger alanrediatse serem 0s mais iluminados a incitar os pobEsvidando

seus seguidores a tomarCX)uma ac-«0 Violent:

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrongmeaning Spelling
Detailed accuracy analysis Detailed text effectiveness analysis

In this example, too, the student convey The sentence could be close to perfectior

the wrong message by saying that h el Portuguese but the absence of hgphen
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most enlightenedre believed to incite |r e g u i r ededitase Rt S

the pooro reduces the effectiveness of the text.

5. i Ger a |lsaveagutles que acreditam ser mais agetidosque incitam a pobreza

chamando os seus seguidores para toraac@o da violéncia ( MS3S_RH) .

Translation Error Type

Macro-level: SLOE TLOE
Micro-level: Wrongmeaning Unnaturalness
Detailed accuracy analysis Detailed text effectivenesqalysis

This student blatantly twists the message T h e e X p pced® Ia wakéncida  (

sayingfi i t i s those whfviolent actiom does not sound natural
more enlightened whHPortuguese; i n sattos dq

violénciado r ffactos vi ol

Proposed solutions:

1. Geralmente sdo aqueles que se acredita serem mais iluminados os que incitam os
pobres, apelando os seguie®ia enveredarem pela violéncia

2. Em geral, aqueles que séo tidos como sendo masre&sdos sdo quem incita 0s
pobres, apelando os seguidores a praticarem (ou protagonizarem) a violéncia (ou

actos violentos/actos de violéncia).

Source Text 4:

AMozambi queods private sector response to
or ganloMmea®. (

Studentsdé Transl ati ons:

1. nA respostado sector privado em Mocambique ldB//AIDS tem sido significante e
bem organizaddo ( MS3S_DJ M) .
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Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: Wrong lexical| Targetlanguage norm dea&iion, unnaturalness
choice

Detailed accuracy analysis

Detailed text effectiveness analysis

The

untranslated. This show lack of agremne nt bet we emespbstaé¢the
insufficient attention to lexicgr esponse) a narganizhdad & djr e3¢

st udeHWAIDR e

The major effectiveness problem with the text is

item analysis. This, in turn, results in unnaturalness of speech.
2. 1A respostado sector privado de Mogcambique l8//AIDS tem sidosignificativo e

bem organizado

(MS3)S_JEC

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrong lexical| Targetlanguage norm deviation, unnaturalness
choice

Detailed accuracy analysis

Detailed text effectiveness analysis

This student, too,

fAHIV/AIDS 0 untranslated. Thif |

shows insufficient attention

lexical item analysis.

keey

The major effectiveness problem with the text is
agr ee me naresfnsd thee
tresponse) and tsinreficativad
(signi fi ergamzad® (oagandzed)i Thisin
turn, results in unnaturalness of speech.

ack of

3.
organizadm

AA respostado sector privado addlV_[omission] tem sido significante dem
( MS3S_

EXN)
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Translation Error Type

Macro-level: SLOE TLOE

Micro-level: Wrong lexical| Targetlanguage norm deviation, unnaturalness

choice omission

Detailed accuracy analysis Detailed text effectiveness analysis

The transl at i on|The student also misses the agreement betwee
AMozambi qued wh|nounfiarespstad th€ responsepnd the adjectivg
does not seem warranted. florganizad® (organized), thus causir]

unnaturalness

4. fA reacdodo sector Privado Mogcambicano na area de-BIMA témsido significante
ebem estruturaddo ( MS3S_DTC) .

Translation Error Type

Macro-level: TLOE

Micro-level: Targetlanguage norm deviationnclearnesgjnnaturalness

Detailed text effectiveness analysis

Although the content is conveyed accurately, there are three target language norm d
problems in this t rema®P (eeaction)rs.misspeltr Second, t
s u b j agrespostdi th¢ response) does not agree with the varbjugation(tém) ( A

for fAhaso). Fgendeadrdement bétweenrthe nairs e a oreaetioncand

t he ad¢ ®tcrt u t¢seuwtanat)oOd course, iffir e adc -(«roeact i on)

synonyrespostd (ir e s p orea@q estruturbddn maAy sound u

® Despite the new spelling agreement in force within the Community of Portuguese Speaking Countries
(CPLP), by August 2014, Mozambique had not moved to the implementation phase, whichendalttie
spelling of words likdi r e a coreot.0
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5. AA resposta do sect ¢domisspm]tern siddimportheteeMem a mb i g
organi zadao (MS3S_JEC).

Translation Error Type

Macro-level: SLOE TLOE

Micro-level: Omission, wrong Unnaturalnessunclearness

lexical choice

Detailed accuracy analysis Detailed text effectiveness analysis

The transl|l ati on |The wrong lexical choice caus
where the omission @3 not seen unnaturalneganclearnes®f utterance where th
justifiable. Also, he word chosen fo st udent impostantsd i nNst g
Asi gni fimpgogamtedq iwsh| fisignificativad t o g u azaimbdicgn ptivhtg
not adequate for this context. sector response.

Proposed solutios:

a) A resposta do sector privado ao HIV/SIDA em Mocambique temssiphificativa e
bem organizada
b) A resposta do sector privado mocambicano ao HIV/SIDA tem sigtdficativa e

bem organizada

Souraee Text 5:

Al n addi t-scalerworkfooce éffarts gtdnilever, MOZAL, CETA and Cddala
there are promising unified private sector and Public Private Partnerships (PREYesiti
i n EcoSi dalOsigaodg. SEDEO (

A

Studentsod6 Transl ati ons:
1. i Al @msforco em grande escala dos trabalhadodesUnilever, MOZAL, CETA e

Cocacola, existem iniciativas promissoras dos sectores privado unificado e
Associacdes Privados Publicosa EcoSi da e SEDEoO (MS3S_DJM)
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Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Nonsense, wrong lexici Targetlanguage norm deviation
choice punctuation, ambiguity, unclearnes

unnaturalness

Detailed accuracy analysis

Detailed text effectiveness analysis

The
effortsd i n

e X pr e s-scaleo nvorkférde
t ehtext cent@iosr some
extralinguistic elements or implici
information which, if not grasped, cou
lead to literal translation. In addition, tl

sentence also has a very complex ph

whose nucleus i s 0
modi fiers ( ffigdr @rivates
sector and Public Private Partnersh
(PPP) initiativeso

student fails to find a strategy for ¢
accurate, meaningful translation. Also, p¢

| exi cal c hoi Associdctey

Given the literal translation tendency, t
student loses the ability to make an effect
sentence in Portuguese. For example,

c | a uds @sforito em grande escala d

trabalhadore® IS unnatural ang
is notlear
trabdihadore® i (
t h

prevention efforts or it is their employg

ambiguous/unclear, i.e., it
whet her
Awor kforced) are

Furthermore, there is a nowdjective

di sagr ee me gdctores i Iprivadd

unificadod and AAssociacdes Privado

Publicos.

Privados Publicoé f @ublic Private

Partnershipso.

2.

i Al @amesforcos da forca de trabalho em grande escak Unilever, MOZAL,

CETA e Cocacola, hainiciativas promissoras no sector privado unificado de

Parcerias PublicePrivada( P P P)

em EcoSida e SEDEO
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Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Nonsense, wronmeaning | Targetlanguage norm deviation
punctuation, ambiguity, unclearnes

unnaturalness

Detailed accuracy analysis

Detailed text effectiveness analysis

This student has trouble interpreting 1
expr essisocnal fel awogrek f
in the source text, which contains so
extralinguistic  elements

or implici

information. Consequently, he tends

translate literally. The same is true of {

complex phrase whose nucleus
Ainitiativeso, wifferis
(Apromi sing uni f i ¢
Public  Private  Partnerships (PP
initiativeso) . Th g

translation is inaccurate.

Literal translation leads to loss of te

effectiveness in Portugueder example, thq

clausefdos esforcos a forca de trabalho

em gqgrande escafa does not deliver ¢
the

natural/clear ~message. Moreover,

expression finiciativas _promissoras _ nc

sector privado unificado de Parceria

Publico-Privadad conveys no effectivg

message to the readeaapart from the fag

that there is disagreement betwe

A par c epaitnarships) &ndi pr i \

(private)

3. 1 Al @mesforcos em grande escala da RtEEobra na Unilever, MOZAL, CETA e

Cocacola, existenunides promissoras do sector privado e iniciativas das Parcerias

Publico rivado( PPP) na EcoSida e SEDEo0 (MS3S_ 1 GOC
Translation Error Type
Macro-level: | SLOE TLOE
Micro-level: | Nonsense, wrong meanin| Targetlanguage norm deviation
punctuation, ambiguity, unclearnes
unnaturalness

Detailed accuracy analysis Detailedtext effectiveness analysis

The student is tricked by the expressi( The twoitems the student fails to transle
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nl as gal e wor kf or c ¢
Ainitiativesao wi t
(Apromi sing uni f i ¢
Public  Private  Partnerships (PP
initiativeso). Hi e

source text is limited, resulting in &
inaccurate translation. Thus, the result
sentences are either meaningless or cor

the wrong meaning. Also, poor lexig

yield rambling, ambiguous sentencés in

t he previous e X adop

esforcos em grande escala da mdeobrad

does not deliver a natural/clear messs
Si y,

promissoras do sect privado e iniciativas

mi | ar | t h e unibes

das Parcerias Publico Privadp ma k

hard to understand the intended mess

There is also a disagreement betw

choice i s Paseari@ rPublicoj i p ar c epaitnarships (and A
Privadod fPRPourb Ifii ¢ Pr i v a t| (private).
4. i Al @onesforco da méoalobra em grande escalsa Unileve, MOZAL, CETA e

Cocacola, ha iniciativas promissores e unificadas do setor privado e Parcerias

Publico-Privadas( PPP) em ECOSI DA e SEDEO
Translation Error Type
Macro-level: | SLOE TLOE
Micro-level: | Wrong meaning Targetlanguae norm deiation,

unclearness, unnaturalnespelling

Detailed accuracy analysis

Detailed text effectiveness analysis

The studentlistorts the meaning right at tk
beginning of the sentence although
makes towar

gradually progress

conveying an accurate messag The

Despite the relative success in convey
accurate meaning, the student make

terrible mistakd niniciativas promissores

where the noun and the adjective shg
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expression that he translates literally| agree.There is also a spelling mistake
il asgal e workforcelisetowhich is corre
tries to convey a reliable message in

latter part of the text.

5. i Al ®&am esforcos da forca de trabalhorhissior] na Unilever, Mozal, CETA e

Cocacola, ha um prometedor _sector privado unificado e iniciativas de Associacdes
Publico-Privadas(APP) na EcoSida e SEDEO (MS3S_ARC).

Macro-level: SLOE

Micro-level: Wrong meaning, omission

Detailed accuracy analysis

Li ke in the above c assceasl,e twhoer kdop rces sei
uni fied private sector and Public Pri
hard for the student to understand and provide an accurate translation. Hence, alth
student tries to convey a mearfimigmessage in Portugueseand he is effectiven text
productioni the translation twists the intended meaning when it omits some inforn
referri ngcdloe fAdfafragret s o. The message i

under st anidt itatdatveB8i0 i n that the | atte

prominence over the other constituents.

Proposed solutions:

a) Além de grandes esforcos em empresas como a Unilever, MOZAL, CETA e Coca
Cola, visando a sensibilizagéo (ou protecghuy trabalhadores, existem iniciativas
harmonizadas e promissoras do sector privado e de Parcerias fRihantas
(PPP) na EcoSida e na SEDE

" Despite the new spelling agreement in forgeiw the Community of Portuguese Speaking Countries
(CPLP), by August 2014, Mozambique had not moved to the implementation phase, which would render the
spelling of words likéi s e toorech
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b) Além dos enormes esforcos empresariais visando a proteccdo da forga laboral na
Unilever, MOZAL, CETA e Coc&ola existem iniciativas harmonizadas e
promissoras do sector privado e de Parcerias PdBlivadas (PPP) na EcoSida e
na SEDE.

Source Text 6:

AHowever, the private sector response tends
migrant workers are eligle and on occasion receive compampnsored HIV education

and health services, this can be incidental to their work status and not as part of systematic

eff ort or 1OMa20l)et i ngo (

Studentsdéd Transl ati ons:

1. AiTodavi a, a r e s ptensetem sedomissiom especifitampnteiparaocd o

local do trabalho e enguanto os trabalhadores migrantes forem eleqgiveis e na ocasiao

recebem a educacdo sobre o HIV e servicos de sdddassion] isso pode ser

incidental parao seu estado de trabalho e ndo cqade do esfor¢o estratégico ou
direccionadoo (MS3S_ ARC).

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: Nonsense, omission, wrong lexiq Targetlanguage norm deviation
choice unnaturalness
Detailed accuracy analysis Detailed texteffectiveness

analysis

By and large, the student fails to convey a meanin There are two categorial selecti
message in this translation for a number of reag issues in this sentence whi
First, he omits the wo|compromise its effectivengsin
not find an adequate management of the ph Portuguese: 1) The expressi
Awor kpl ace @ hedahosé ancineffectiy fitende end should readi t e n ¢
equi val ent for A w hincoreedt| (tendst o) ; incidental fpara
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equi val ent for Afon occishould read i nci dent

expressiospdéosmpady. (incidental to).

2. i Co n taurdspostado sector privaddénde a ser, de algum mod@specificoao
sector de trabalhenguarto gue os trabalhadores migrantes sdo ilegiveis e na ocasiao

recebem uma educacdo patrocinada pela companhia sobre o HIV e saude do

trabalho, o gue pode tornar incidental ao seu aparato de trabahtio como parte do

esforco sisteméticoalvod ( MS3 p

DTC

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Nonsense, wvang meaning| Spelling, targetanguage norn
wrong lexcal choice deviations, unnaturalness, unclearnes

Detailed accuracy analysis Detailed text effectiveness analysis

The translated text makes ngense. First, thf Two problems reducing the te

student uses a poor strategy to handle the cl effectiveness can be highlighted. T

Aand while migrant wfirst i 4éndep edloleisn g

occasion receive compasponsored HIV in Portugese. The second aspect

education and heal t h|nounadjective disagreemenh gender,

saying nothing at all. Alsd, he ne xt bet weeesposta a asgecifitd

can be incidental t o| In addition, the whole sentence

nonsense when iaparat@ gel ungrammatical, which makes it bg

trabalhod ( f or fAwor k st at unnatural and unclear

lexical choice having nothing to do with t

sourcetext message. Other lexical choi

prod e ms ermuaeto dué f or mav

ocasiam for i on saludle ads

trabalhod f or Aheal t &lvoos ef

Atargetingo. Finally

s ayi mma educacdo patrocinada pe

104



companhia_sobre o HI@ which implies that

oy HIV

The text is referring to both education and he

services being sponsored by the company

educatis@mns$ (

3. i Co n tauresposta do sector privado tende a ser umtdagspecifica do local de

trabalho e enquanto os trabalhadores emigrantes sdo eleqgiveis e na ocasido, recebem

instrucdo em HIV e servicos de saude patrocinados pela empresa. Isto pode ser

causado pelas posicdes no_traballeo ndo como parte do esforco sisé&tico ou

di r e c c (M&83BaGlAN).

Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level: | Nonsense, \Wbng meaning

wrong lexical choice

Targetlanguage norm deviation

unnaturalness, ambigujtpunctuation

Detailed accuracy analysis

Detailedtext effectiveness analysis

This translation makes no sense at

Moreover, die to poor text construction, tf
text gravely distorts the meaning. Just like
previous students, this student fails to har
Awhil eo and Aon occ
t rans| arngwst® a s mafocalidm
Alkte ppde

ser causado pelas posicoes no trabaihgye

respectivel y.

see evidence of wrong lexical choice

fiinci dent al todo and

The first problem with the text is wror

catgor i al s esbegifica dodoaal

de trabalh@ f wor kiipl ac e
which should befi e s p e ac?ldcal deq
find

punctuation errors: 1) the comma plag

t r ab aThero ave two gros

af tmmocasit®@ i S uUnNNnece
peri od bnpesae ealistdd not

only is unnecessary but also gravely cad

the sentence to have no meaning at all.

4. ANO entant o, a

respost a

d o noslecal teotnaballpor i

especifico enquanto que os trabalhadores migrantes sdo elecgvdisvez em quando

vadoao

recebem servicos de salde e educacdo sobre o HIV patrocinados pela empresa, isto
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pode ser um incidente ao seu estado de trabathamdo como parte do esforgo

sistematico owbjectivos a atingio

(MS3S_AJMM) .

Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level: | Nonsense,wrong lexical choice wrong

meaning

Punctuation unclearness

unnaturalness

Detailed accuracy analysis

Detailed text effectiveness
analysis

This student is comparable to the one analysed in 3
text constuction is poor and denotes poor comprehen
of the sourcdanguage text. Therefore, the sentence e
IS meaningless or conveys the wrong message. 1
lexical item management issues can be highlighted

Awor kpl ace s pe qo fogalc de trabatha

especificd ) i s mi s i enguantomueée,t ewdh;
ineffective for Awhil eo,
conjunction Aando, resul t
i nabil ity to handistepodeiser an
incidente ao_seu estado de trabalboan idea that is ng

present in the sourdee x t ; and 4) At a

a sobjéctivos a atingid but this solution is imperfeend

results in message distortion

In this case, the absence o

comma b eemgoarte
qued for( while), coupled

with the omission of thg
conjunction f
a rambling sentence becay
it introduces another mai
clause. This shows that ftf
student is unaware of the ro
of punctuation in producin
cohesive sentenceBhe other
aspect is that the sentence

unclear and unnatural

5. iNo

local de trabalho engquantoos trabalhadores migrantes sdo elegiveis e ocasionalmente

e natrespogtato,sector privado tende a ser um tanto ou quespecificcao

recebeneducacao sobre BllV patrocinado pela empresa e 0s servicos de saligko

pode ser incidental a sua condicdo de trabalho e ndo como parte de um esforco
( MS3S_APMP) .

sistematico ogsegmentacan
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Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level: | Wrong meaning wrong lexical

choice

Targetlanguage norm deviation

unnaturalness

Detailed accuracy analysis

Detailed text effectiveness

analysis

This student is somewhat able to communicate s
meaning, but has little capacity to handle

expressi opmiorcd HY adugation an
t h

HIV patrocinado pela empresa e 0S servicos

heal ser vi c e saducacdorsobre

saud® may imply that only HIV education i
Aicompsapoynsor edo, and t
message. Clearly, he does not fully wndow
modifiers work in English. Poor lexical choice is a
obser vseginentagho fifid rar get i n

untrue.

Despite the relative success
conveying the message, the stud
is not careful to maintai
agreement between constituents

a phras. For example, the nou

fresposta (responsé¢
agree  with the  adjectiv
fiespecifico (speci fi
fieducacdd0 does not

fipatrocinadd ( sponsor

Proposed solutiog

a) Porém, a resposta do sector privado tende a ser um ¢apecifica ao local de

trabalho e, embora os trabalhadores migrantes sejam elegive@sienaimente

recebam educacdo ehilV e servicos de saude patrocinados por empresas, isto

pode ser incidental ao seu estatuto de trabalho e ndo como parte de esforco

sistematico ou direccionamento.
b)

No entanto, a resposta do sector privado tende a ser um tanto especifica ao local de

trabalho e, embora os trabalhadores migrantes sejam édegias vezes recebam

educacaem HIV e servigos de saude patrocinados pelaress isto pode estar

ligado ao seu estatuto laboral e ndo como parte de um esfor¢co sistematico ou

escolha de publico alvo.
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Source Text 7:

AAs such, mobile populations and | abour

workplace HIV programming wdn they return to their home communities MI2@0.

Studentsdéd Transl ati ons:

1. fAssim com@populagbesnoveise migrantes do trabalho, frequentemente escajmam
alcance dogrogramas de HIV do local do trabalho generalizadpsando retornaras

suascomuniades de origemo (MS3S_ DJM)

Translation Error Type

Macro-level: SLOE TLOE
Micro-level: Nonsense, wrong meanin Spelling, target language norm deviatig
wrong lexical choice naturalness
Detailed accuracy analysis Detailed text effectiveness anaigs

The student could have beahle to conveyth Th e s p e Imbvei® g ( oD b if
message,but fails because of poor lexici fiasHd (t o, i . e.

c hoi cassim comofi fas such@and thefpr eposi tion fAaod a
wrong  positioning of the modifiearticle in plural

figeneralizadod (generalized)This distorts the effectiveness. Categorial selection is g

message. In additionfiassim _como, at the| a p r o bescapan (he s c ay
beginning of the sentence makesnosensegnat ur al | vy sel ec &o0s

Finally, t he use of t h €of) | Likewise, the position of the modifig
i nstead (aff ot nofMwo r k| Ageneralizados geheralized) makes t

programmi ngo al so c h|wholedifference in terms of naturalnes

2. AComo devido a mobilidade do povo e trabalho de emigrangesalmente ndo tém

feito parte dogprogramas pmissioj de HIV no trabalho quando regressam as suas
comuni dadeso (MS3S DTC) .
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Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level: | Nonsense, wrong meaning, omissi

wrong lexical choice

Target language nowrdeviation,

naturalnessunclearness

Detailed accuracy analysis

Detailed text effectiveness

analysis

The introdutory clausemakes no sense, showing tt
the student does not understand the selarguage
message. There is also an undue omission
Afgenerali zedd progr ammi
of

Furt

poor comprehension
an inadequate equv a | cemmtdevido .
Amobil e popul ations a
translated in a blatantly wrong way asfimobilidade

do povo e trabalho de emigrantes

In this case, the text effectively
negatively affected by the lack
the

fidevido E

sense and maralness in

cl aus@mo

mobilidade do povo e trabalho @

emigrante® . Al
the text is not compliant wit

SO0,

Portuguese syntax rules.

3. NAs s
naotem acesse a programas generalizados sobre o VIH nos locais de trabalho quando
(MS3S_MI M

m sendo, a s prabplhatioses tereperariofrequeniemente o0 s

estesretornamss uas comuni dades |l ocai so

Translation Error Type

Macro-level: SLOE TLOE
Micro-level: Wrong lexical choice, wron( Spelling, target language mor
meaning deviation

Detailed accuracy analysis Detailed text effectiveness

analysis

This student is almost effective in conveying the ri Analysing her text effectivenes

message except for theadequateequivalent she get from the spelling point of view

for Al abour mi gr ant s 0| we see that the student misspg

fitrabalhadores temporadso teiyporary workens | fitémo ( hia whach causes
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Thus, the meaning is wrong. nounverb disagreement [
number when s h

(has). Also, the wr &sO A i n

text is misspelt.

4. AiComo tal, popul a-»es m-veis e tradoal hado

alcance doprogramas de HIV do local de trabalho geraigiando regressam para as

suas comunidades de resid°nciaodo (MS3S_JEC)

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrong meaning wrong lexical| Target language norm deviatig
choice naturalness
Detailed accuracy analysis Detailed text effectiveness analysig

This student is able to convey the message, One categorial selection is observeq

the meaing is somewhat changed by the wrgt h e sent en cescapanv
positioning gerhid (dneral) ang (esa p e ) i's fdob)] ow

the use of dobhei ps mea df the more natural preposition seleci

Ageneralized wor kpl ac|s houl a, lespecidlly in view o

the intended meaning

5. AiDeste modo, popul a- »es nlgumeas vezesscagamab al ha
chegada deprogramas _de HIV_do_sector_dé¢rabalho quando retornama suas
comuni dades de origemo (MS3S_ARC).

Translation Error Type

Macro-level: | SLOE TLOE

Micro-level: | Wrong meaning, wrong lexicg Spelling, target language noweviation

choice
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Detailed accuracy analysis Detailed text effetiveness analysis

In this case, the student distorts the messag The student only has one spelli
using a wrong | exicamistal®uaan do muwhich

trans| aalgensas vezgs i s o mgshould readi " s suas cof

Likewise t h e use of t doce| the sake of noumodifier agreement
i nst emad fodr Afigener al | This mistakes causes ungrammatica

progranmi ngo resul ts i n|too.

Proposed solutions:

a) Como tal, as populacdes moveig®trabalhadores migrantes muitas das vezes ndo
sdo alcancados por programas geraiscai@bate aoHIV no local de trabalho
quando voltam as suas comunidades de origem.

b) Como tal, as populacdes mdveisos trabalhadores migraes frequentemente
escapam aos programas geraiscdembate adHlV no local de trabalho quando

voltam as suas comunidades de origem.

4.3.2Macro- and micro-textual analysis of fourthyear-s t udent s 0

translations

Presented below are samples of fowrtle a r s translatiamg and their types of

translation errorsThey constitute the lasix texts under analysis.

Source Text 8:

ARAs Britain celebrates the bicentenary of C

have arguably neveeawtbOd2.n more popularo (H

Studentsdé Transl ati ons:

1. A En g u a n tBretankha c@ebra o bicentenario de Charles Dickens, nascido a 7 de
Fevereiro de 1812, as suas obragm duvidas nunca foram t «o
(MS4S_DJM, APMP, JEC, EXN).
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Translation Error Type

Macro-lewel: | SLOE
Micro-level: | Wrong meaning, wrong lexical choice
Detailed accuracy analysis
The students distort the message by u

t ranslsantdévidass (undoubtedly).

2. fPelo _gue diz respeito a@elebrgdo do bicentenario de Charles Dickens na- Gra

Bretanha, nascido aos 7 de Fevereiro de 18d&ndese gueprovavelmente as suas

(MS4S_AB,

obras nunca foram t«o popul areso
Translation Error Type
Macro-level: | SLOE TLOE
Micro-level: | Wrong mening, wrong Spelling, naturalness

lexical choice

Detailed accuracy analysis

Detailed text effectiveness analysis

By trying to paraphrase the text, t
students distort the meaning when th

s a Pelofque diz respeitoca ( f or

the source text). T meaning is als

twisted by addingientendese que it i€

understood).

The students have @
celebracdé which should readi - cel ¢
because it i s a cont

and the definit eo, Ped

que diz respeito@ r esul t s i

speech.

3. ACom

Fevereiro de 1812, as suas obrssm duvida nunca tinham sidot « o

a Br&anhka a celebrar o bicentenario de Charles Dickens, nasOidae

(MS4S_RC, DM).
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Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrong meaning, wron¢ Target language norm deviation
lexical choice

Detailed accuracy analysis

Detailed text effectiveness analysis

The students distort the message by usir
wrong | exicglbabtl g,

t ransliseamtdévidan s ( indoubt
also twist the meaning when they use
wr ong tnemstehain sidofineaning
ihad

present perfect).

n e v @ast perked nnétead ¢

There is a targdanguage norm deviatio
in finascidoa 0 7 avhere there was n
the cont

need f or

I nstead, t hoe @Y efta

have been used.

4. fA Gra-Bretanha comemora o bicentenario de Charles Dickemsiscido a 7 de

Fevereiro de 1812Zmbora suas obras nuwa foram das mais popularéfMS4S_EM,

JAM).
Translation Error Type
Macro-level: | SLOE
Micro-level: | Wrong meaning
Detailed accuracy analysis
Here we notice a bl at antA GdiBrstanbar comemara (

bicentenario de Charles Dkens € embora suas obras nunca foram das mq

populare® Thi s conveys t

Charl es

atihoagk lsnwerks have never beenme of the most populér.

he message that f

5. n"Comoa GraBretanha celebra o bicentenarie €harles Dickens, nascido aos 07 de

fevereiro de 1812as suas obras nunca mais foram tdo populaves ( MS4 S _RH,

SM, VZ).
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Translation Error Type

Macro-level: SLOE

Micro-level: Wrong meaning, wrong lexical choice

Detailed accuracy analysis

The stidents succeed in producing an effective, eine@ sentence in Portugues
However, their wramag (aegs) caksochobsceni

sentence. Thisisompoundedb y t h e st uad suastolsras simgaimaigyfordin té

populare® hig works never became so popular any more

Proposed solutions:

a) Numa altura em que a GHretanha celebra o bicentenario de Charles Dickens,
nascido a 7 de Fevereiro de 1812, as suas obras provavelmente nunca foram téao
populares.

b) As obrasde Charles Dickens, nascido a 7 de Fevereiro de 1812, provavelmente
nunca foram tdo populares como nesta altura em que-Br&@nha celebra o seu

bicentenério.

Source Text 9:

ARBook sal es -badgeTVadaptations age, drawing g millisrof viewers, and
specially themed exhibitions are being held
2012).

Studentsdé Transl ati ons:

1. fAs vendas de livr@stdo a subir, adaptacdes televisivas de grande orcamento estdo a

atrair milhdes de telespectadsr e _sobretudo exposicdes tematicastdo a ser
reali zadas em muB#8 DIVe APMP,JECOEXN). pa2 s o (
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Translation Error Type

Macro-level: | SLOE TLOE

Micro-level: | Wrong meaning, wrong lexicg Unnaturalness, punctuation

choice

Detailedaccuracy analysis Detailed text effectiveness analysi

Failure to correctly interpret the meaning ¢ Th e p hAs wesdas dé livio at

functi on o fspedialwe iand vt i the beginning of the sentenc
fiand specially t hemed|weakens the text effectiveness as i

group distorting the message. As such, t| unnatural. Also, there is a punctuati

translation says: fie___sobretudo exposicdd problem where the comma is plac

tematica® . A S o b(abeve wall especially | bef or e the conije

does not mat c h Ai's p e c|sobretudo exposicdes tetiEasd .

Correct interpretation in this context requi
understanding that fs

that have been themed in sospecial ways.

2. i As v donid@mestiao a subiraltos orcamentos de adaptacoes televisigakio a

atrair milnGes de telespectadores,_principalmente, exibicdes tematicastdo a ser
realizadas em museus detgnsd ( MS4S_RC, DM) .

Translation Error Type

Macro-level: | SLOE TLOE

Micro-level: | Wrong meaning, wrong lexical choice | Unnaturalness,  punctuatio

spelling

Detailed accuracy analysis Detailed text effectiveness

analysis

The first problem with this group is the way they trans| There is a naturalness iss
Aibook (Asadndaslolivroo )Since they implicitly wi t h t he eex

us e t he definite ar ti cl (principalmente, exibicoes

being soldo? The sour ce|tematica® Being preceded b
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books. The second probl-¢a comma where there is
budget TV adapt ati ons o, whingefconj unegt ({andf

t r ans | aattos o mrcamdntds de  adaptacd| by another comma, the phra

televisiva® ) . S i failuré @ rcdrrgcetly interpret th| loses naturalness. The oth
meaning and f uncgpecaly o fnl problem is the misspelling ¢
phrasned fispecially themedfipai® (country)

group distorting the message withithe t r a B,

principalmente, exibicdes tematicas.

3.AA venda dos S e u 8 asladaptac@es narcafvassficcionaip nanTd,o

com orcamentos elevados, atraem milhdes de espectadores, especialmente as suas

exposicoes temats que estdo sendo realizad&sm museus em
(MS4S_AB, SS, XB).

Translation Error Type

Macro-level: | SLOE

Micro-level: | Wrong meaning, wrong lexical choice

Detailed accuracy analysis

The sentence is effective in Portuguese, but it doeeefiect the sourcéext message. Th
group opted for ' inking the e&ec¢amad)ag

adaptacoes narrativas ficcionais na TV, com orcamentos elevados, atraem milhd

espectadores, especialmente as suas exposicoesitamdiue estdo sendo realizads

probably because they did n atd speciatlyethiesd
exhibitions are being held i n museuhs

merge the ideas, resulting in a different messaga the sourcéext sentence.

todo

4. "As vendas dos | aswramdes adaptdc@es dedV € 0 @cauneato |

estdo desenhado em milhdes de telespectadores especialmente exposicées tematicas

gue estdo sendo mantidesm museus de t odoAM). pa2so
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Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level: | Nonsense

Targetlanguage norm deviation, unnadlmess,

unclearness

Detailed accuracy analysis

Detailed text effectiveness analysis

This translation offers very littl¢

opportunity fo comment. The

e X pr e asdrandes aidaptacoe

The students show low skills in producing effect
texts in PortugueseFi r st , t heas

grandes adaptacdes de TV e o orcamento e

de TV e o orcamento estd

desenhado em milles de telespectador

desenhado em milhdes q

especialmente exposicoes tematicas que e

telespectadores especialmer

sendo __mantida8 contains a nowadjective

exposicoes tematicas que est

mantida8 communicates
the

sendo

nothing at all. Evidently,
incorrect interpretation of wordsk
Aspeciall yo and
text adds to the lack of meaning

this translation.

disagreement in number and gender betw

fadaptacoes de TV e o orcamentoand

fidesenhadd (which actually makes no sens
Second, one would expe a comma before th

a d v eespbcialfnent® which is wrongly providec

~

as an equivalent for A

the above expression is unnatural, unclear, and

up saying nothing.

5. hAs vendas de

l i vros

atraindo milhdes de telespectadomgspecialmente exposicdes tematieatio sendo

reali zadas nos

museus em todo o pa?2so

Translation Error Type

Macro-level: | SLOE

Micro-level:

Wrong meaning, wronkgxical choice

Detailed accuracy analysis

This group is successful in terms of text effectiveness but displays a similar problen

first one discussed in 1. Failure to correctly interpret the meaning and function

117

e $\U de grandeuobcametmestdoa s



advegpdarial i n rtalsgen gfihspeci ally themed e
distorting the message. They ugspecialment@ (speaially), which the context shoy
not to be the right equivalent.

Proposed solutions:

a) As vendas deseuslivros disparam,as adaptacdes tevisivas com investimentos
milionarios atraem milhdes de telespectadorasexibicdes tematicas especiais sdo
promovidas em museus de todo o pais.

b) As venda de seus livros/do subindo, as adaptacdes televisivas com orgamentos
elevadissimos estdo atrandnilhdes de telespectadores e nos museus de todo o

pais hgou promovemse)exibicdes especiais com 0s temas das suas obras.

Source Text 10:

AGi ven that these very same | ss udagBritaimn,i | | d

i tds onl yg ttooo stpeercpuliant e what Dickens woul d
(Hewitt 2012).

Studentsé Transl ati ons:

1. "Dado que estas mesmas qagendatnstieiaa ncodemnt i nua m
GraBretanha, é simplesmente tentador especular ®gkas teria feito po Londres
hojedo (MS4S_AB, SS, XB).

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Nonsense, vong meaning, wrong lexicé Spelling
choice
Detailed accuracy analysis Detailed text effectiveness

analysis

We can highlight two lexical chogc problems. First, th{ Although quite negligible
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e X pr e agemnda notici® fo news agenda) makeno|t h e word i D

sense. Second, ther a n s terdatfeitogparLofidre® d | misspelt in  Portuguest
not correspond to the i1int/Al so, i f f
sourcelanguage text, which, according tthe Longman| written instead of
Dictionary of Contemporary Englishmeansit o h|{finot 2 ci ase@& was
particular opinion about or understanding of somethin¢ another spelling mistake.

someoneo.

2. AiTendo em conta que esses mesmos problem
noticias na GrRBretanha moderna, € apenas demasiado tentador deduzir o que Dickens
teriafeitodeL ondres hojeo (MS4S_RH, BM, SM, VZ).

Translation Error Type

Macro-level: | SLOE

Micro-level: | Wrong meaning, wrong lexical choice

Detailed accuracy analysis

The translated text isffective in Portuguese. However, the groupsftol understand th

right meaning of the tdegymr @make b tedid

feito deLondre®, whi ch does not correspbmd to

3. fiTendo em conta que essas mesmas questdes ainda dominam a actualidade na moderna
GraBretanha, é desmedidamente tentador especulque Dickensteria_feito de
Londr e MS4500JM, APMP, JEC, EXN).

Translation Error Type

Macro-level: | SLOE

Micro-level: | Wrong meaning, wrong lexical choice

Detailed accuracy analysis

This group also succeeds in producing an effective tékbrtuguese. However, they fail
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understand the right meani ng of tesule they

translate literallywhich conveys the wrong message.

4. AiUma vez as mesmas quest»es contBremnhar em a

ndo deixa de ser muito tentador especular o que Digkeasfeito, hoje,deL ondr e s 0
(MS4S_RC, DM).

Translation Error Type

Macro-level: | SLOE

Micro-level: | Wrong meaning, wrong lexical choice

Detailed accuracy analysis

The same phenomenonbserved in 2 and 3 is observed in this translation.

understanding of the phrase fAmade of @

translation.

5. fidadoque estas mesmas questdes ainda dominam a agenda de noticias na moderna Gra

Bretanhasuaunicae demasiado tentad@specular que Dickerteria feito delLondres

hojedo (MS4S_EM, JAM).
Translation Error Type
Macro-level: | SLOE TLOE
Micro-level: | Nonsense, wrong meanin Targetlanguage norm deviatiof

wrong lexical choice

unnaturalness, ufearness, punctuation

Detailed accuracy analysis

Detailed text effectiveness analysis

The accuracy of translation is negative
affected by lack of attention in producing t

e X pr e swailupigae _d@masiado ,which

means nothing at all. Also, as is traéthe

previous groups, this group fails

The students show low skills in produci
effective texts in Portuguese. First, they
not apitalize the first letter at th
beginning of their sentence. Second,

e X pr es sua olmicae il demasiado
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understand and find the right equivalent | contains no meaning at all but they fail
t he idi omatic e X p rirevise it. This results in an uncleg

would havemade ofL o nd on t o d a unnatural sentence.

Proposed solutions:

a) Considerando que asesmissimas questdes ainda dominam a agenda noticiosa da
moderna Grdretanha, € simplesmente natural especular o que Dickens teria
achado de Londres hoje em dia.

b) Tendo em conta que as mesmissimas questfes ainda estdo na ordem do dia na Gra
Bretanha modern@& somente demasiado tentador especular qual teria sido a opinido

de Dickens sobre Londres da actualidade.

Source Text 11:

Aln Tower Hamlets, the | ocal authority set
l' i ve i n poverty romths tichea of the Qity, evidile in thd bomwgh df
Il slington, the figure stands at 43 per cent

SSudentsdé&6 Transl ati ons:

1. AEm Tower Hamlets, a autoridade |5pa]l €S C (
cento_das criancas viv@a pobrea apenas a um passo das riquezas da Cidade,
enquanto na vila de | sl i nMptSoDIM, ABMPRIEGier 0 ®
EXN).

Translation Error Type

Macro-level: | TLOE

Micro-level: | Targetlanguage norm deviation

Detailed accuracy analysis

Thesestudents were able to corwthe right message but displanynor problens with text

effectiveness when they do not maintain agreement between the subject and the ve
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c | a b3Zper cénto das criancas vive52(per cent of children live).

2. 1 E m war damletsas autoridades locais prepararam jogos de 2012 para a ciadade

anfitrid, iniciativa lancada pela classe rica para 0os 52% das crancas gue vivem na

pobreza enquanto que na zona de Islingtos, nimeros figuram em# 3 por cent c
(MS4S_AB, SS, XB).
Translation Error Type
Macro-level: | SLOE TLOE
Micro-level: | Nonsense, wrong meaning Unnaturalness, unclearnes

spelling

Detailed accuracy analysis Detailed text effectiveness

analysis

The students make a blatant translation error resuy
in corveying no meaning at alBoth mistranslatec

expressionsi fias autoridades locais preparara

jogos de 2012 para a ciadade anfitridniciativa

lancada pela classe rica para os 52% das cran

gue vivem na pobrezaand fios numeros figuram

emo i leave no shdow of doubt regarding th
studentsdé inabil i t-janguage

text.

Since the sentence is ineffective
conveying a meaningful messag
the major problem with it is that
is unnatural and unclear. Howev
there are also two spellin
mistakes where the students me
t o if cit

criancas(children).

w r cidade

3. fem Tower Hamlets, a autoridade local definida para sediar os jogos de 2012, 52 por
cento das criancas vivem na pobreza apenas a poucos passos de riquezas da cidade,

enquanto no bairro de Islingtoafigura® de 43 por centoodo (MS4S_
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Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrong lexical choice Spelling
Detailed accuracy analysis Detailed text effectiveness analysis

The students aralmost perfect in sharing tll The students could have been more
same message as in the source text, | effective if they hadtarted their sentenc
messag@ccuacy is limited by unawarenesg | wi t h a capi emlTowdr
false friends. As a/Hamlet® (I n Tower Ha

wrongly rfeingerad. as

4. AEm Tower Hamlets, a autor i daend2dorcentl gue

de criancas que vivem na pobregzenas um passo das riquezda cidade, enquanto

no bairro de Islingtorg figura® de 43 por centoodo (MS4S_ RH,

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: Wrong lexical| Targetlanguage norm deviation, unnaturalne
choice unclearness
Detailed accuracy analysis Detailed text effectiveness analysis

In this case too, the students { There are two text effectiveness issues within
almost able to keep the sarn sentence: 1) The use of thefarmal style/register ir
message, but mar their work wil ftem 52 porcent o006 (t her e ar €

the wrong Ifiad|ex pr e qpEnae um pAsso das riguepas r e d

foffi ur eo . starting with the prepadg

clearas well as grammatical

5. AEmM T o we r addtariddde lbcal dfinido parasediar os Jogos de 2012, 52 por

cento das criangas vivem na pobrepgnas um tiro de pedra das riguezda cidade,
enguanto no bairro de Islingtonfigura é de 43 por cento MS4S_EM, JAM).
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Translation Error Type

Macro-level: | SLOE TLOE

Micro-level: | Wrong lexical choice Targetlanguage norm deviatiof

unnaturalness, unclearness

Detailed accuracy analysis Detailed text effectiveness analysis

The students almost achieve the goall The literal tranktion approach followed b
conveying the right message but th the students in this text has led
tendency to tranate literally mars theil unnaturalness/unclearness of speg¢

qguality. Fapenas ium 8rd_deg Besides, the text effectiveness is reduceq

pedra_das riguezasis a rather too literal lack of agreement between the subject

translation of Ajujthe adject i vaetoridade local

richeso. Ainand érrerreoud | definidod  ( lawhoritylset).
trans| fguracdbori §f hgu

Proposed solutiog

a) Em Tower Hamletsa autoridade local definida para acolher os Jogos de 2012, 52
por cento das criancas vivem na pobreza a escassos metros da opuléncia da Cidade,
enguantana vilade Islington, aifra situase em 43 pocento.

b) Em Tower Hamletsa autoridade local definida para acolher os Jogos de 2012, 52
por cento das criangas vivem na pobreza bem perto dos ricagcos da Cidade, enquanto

na vilade Islington, mumerosituase em 43 por cento.

Source Text 12:

fiHowever it manifests itself, childhood poverty can cause lasting damage, both to

individuals and whole communites ( Hewi.tt 2012)

Studentsdé Transl ati ons:

1. AEmbora a pobreza infantil se manifeste, ela pode causar danos permanentes, tanto
para individuos como paraomunidades inteira8 M$4S_DJM, APMP, JEC, EXN).
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Macro-level: SLOE

Micro-level: Wrong meaning

Detailed accuracy analysis

The students are careful to write a good sentence from the-kangetge point of viey
but fail to convey the correct messag®idently, this is due to their not understanding 1

role played by fAihowevero in this cont ¢

2. fNo entanto, é evidente que a pobreza infantil pode causar danos permanentes, tanto

para os individuos assim como para a comunidade inteira( MS4 S _X8B, SS,

Macro-level: | SLOE

Micro-level: | Wrong meaning

Detailed accuracy analysis

These students also manage to write an effective text in Portuguese but they mist
the meaning due to failure to interpreé

3. No entanto, a pbreza na infancia manifesta se por si propria, podendo causar

danos permanentes, tanto a singulares e tanto a comunidade iraeikdS4S_RC,
DM).

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Nonsense, vong | Targetlanguage norndeviation, unnaturalnes
meaning unclearnessspelling
Detailed accuracy analysis Detailed text effectiveness analysis

These studentsalso miss the point witl Thetextis ineffective because there should b
their  erroneous interpretation hyphen (-) where the reflexive is used
Ahowever 0 IiAlso, ticeoway fimanifesta se . Al so, t he s

they build their sentence in Roguese mastery of linking words where they reps
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results in the sentence conveying | fitantod a redtantdd. Concomitantly, the
meaning. contracted prepositioplus articlea (known as
fic r a ® @artuguese) is inconsistent with t

mo d i f i esthgularesi(mdividuals).

4. fiNo entanto, a pobreza infantil pode causar danos permanentes, tanto para 0S

individuos como pra as comunidades inteiras ( MS4S_EM, JAM) .

Macro-level: | SLOE

Micro-level: | Wrong meaning

Detailed accuracy analysis

The group was careful to make an acceptable sentence in Portuguese but with a

meaning due to misiconted.r preting fAhowevVv g

5. A pobreza infantil pode causar danos permanentes que se manifestam tanto para os
individuos e assim como todas comunidagles( MS4S_RH, BM, SM, V2Z)

Translation Error Type

Macro-level: | SLOE TLOE

Micro-level: | Wrong meaning | Targetlanguage norm deviation

unnaturalnegsinclearness

Detailed accuracy analysis Detailed text effectiveness analysis

Here, too, he incorrect| The sentence would have been aime@orrect in
i nterpretati on |Portuguese were not for the flawed use of connec

context ledstudentsto conveying| i n e_dssim_comao , whi ch rend

the wrong message. unnatural
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Proposed solutioa

a) Independentementia maneira como se manifesagpobreza infantil pode causar danos
irreparaveistantoa individuos como a comunidades inteiras
b) Independentemente de suas manifestacdes multiformes, a pobreza infantil pode causar

preju2zos irremedi 8veis, tanto a indiv?2duc

Source Text 13:

ARThese r esour c euwwringa exploitable mdtenial thdt sogietyoperceives as

useful to its eonomic and material welieingd (Bouchat 2010).

Studentsdéd Transl ati ons:

1. AEst es gcarenn nasumlsnente, materiais _passiveis de exploragfice a

sociedade considera util paraum®conomiaeoseubaens t ar (MBASEEIC)al 0

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrong meaning Unnaturalness, unclearness
Detailed accuracy analysis Detailed text effectiveness analysis

The student fails to correctlynterpret the Since the student was struggling to
e X p r e aturatiyn occiéirring, exploitablel the right meaning, he ends bpilding an

materiald . As a resul t, unclear, unnatural text.

carries the wrong meaning.

2. NEst essersetccuor siiva _ocorrer nat ur a@emsociédade mat e

entende como sendo importantes para 0 seu-ebent a r econ- mi co e
(MS4S_NADL).
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Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level: | Wrong meaning,

Unnaturalnes, unclearness

Detailed accuracy analysis

Detailed text effectiveness analysis

Li ke t he student ab

translation reflects problems in deconstruct

t he me a n i nmatgrally o dccurrinig,

exploitable materiad .

Thedifficulty to make sense of the sour¢

text resulted in an unclear/unnatu

targetlanguage text.

3. ACAEstes esé&wr sfcas o

correr

entende como algo Gtil paraobens t a

r econ- mico e

Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level:

Wrong meaning

Unnaturalness, unclearness

Detailed accuracy analysis

Detailed text effectiveness analysis

The strategy used by this student is similar
the one discussed th and2, which reflects &

of t matralle

poor am | ysi s

occurring, exploitable materia .

The text effectiveness is reduced by

unnaturalness/unclearness.

4. NEsses

saeitdig s o e omaturdl,nntaterdal exploravel que a sociedade

entende comatil para o selbbemestar econdmicema t e r(MS#$_&\WCC).

Translation Error Type

Macro-level: | SLOE

TLOE

Micro-level: | Wrong meaning

Unnaturalness, unclearness

Detailed accuracy analysis

Detailed text effectiveness analysis
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Failure to unde mauradyn The text is unclear/unnatural, whi
occurring, exploitable material C a u | reduces its effectiveness in Portuguese

distortion of meaning in the translation.

5. AEst es erseackwr sicas o c or r e r -pnmaatquer sociedada énende mat ®

como algo util paraobemmst ar econ - MM&45 NMBmat er i al o

Translation Error Type

Macro-level: | SLOE TLOE
Micro-level: | Wrong meaning Unnaturalness, unclearness
Detailed accuracy analysis Detailed text effectiveness analysis

The student fadl to correctly interpret th| The literal translation approach follows
complex structure in English, resulting in t| by the students in this text has led

distortion of meaning in the translation. unnaturalness/unclearness of speech.

Proposed solutins:

a) fEstes recursos sdo material natural e exploravel que a sociedade considera atil para
oseubere st ar econ-mico e material 0.
b) fEstes recursos sdo matépiama exploravel que a sociedade considera util para o

seubere st ar econ-mico e material o.

44 TheUEM studentsd typology of tr:

The macredevel t e x t u a l anal ysi s |l eaves no doubt i
concomitantly make two types of errors mentioned at thdset: SLOE and TLOE.

However, aglance at Figure 7 shows thiie UEM studentstend to make more SLOEs
(54%)than TLOES(46%) This suggestghat the studendsability to correctly analyse and
interpretthe SLT in English is far fromudficient, resulting in their conveying the wrong

message into Portuguese.
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Figure 7 Macro-level TE occurrencet the UEM

Macro-level TE occurrence at UEM

On the other hand, micilevel textual analysis suggests that not all miexeel translation
errors play an i mportant role in building t
as canbe seen from Figure 8, SLOEs are mainly characterized by message distortions
(48%), which often stem from poor understanding of the SLT. At the UEM, the second
main characteristic of SLOEs is the wrong selection of lexical equivalents in the TLT
(34%). Ths also contributes to message distortion. Nonsense errors are less frequent (13%)

and omission errors (5%) are quite negligible at the UEM.
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Figure: 8 Micro-level SLOE occurrencat the UEM

Micro-level SLOE occurrence at UEM

Key: O=omission; WM=wrong meaning; WC=wrong lexical choiceNS=nonsense

Moreover,the graph irFigure 9 demonstrates that theimeharacteristic of LOEs among
UEM stucknts is the presence of uncleannatural or ambiguous expressionstire
translated textswhich togetheraccount for 8% of the casesrhis is followed by the
occurrence of norm deviation errors relative to standard Portu¢assainting foi32% of
the cases However, itis important to notéhat when disaggregatethe 45% contribution
of unclear, unnatural anambigwus expressiont®d TLOESIoses prominence relative to
targetlanguage norm deviation erroBesides, themicro-textual analysis suggests that
most of the problems with unnaturalness, unclearness or ambiguity are doie ae

closely related topoorsyntacticconstructions ifPortuguese.
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Finally, it appears from the graph in Figure 9 that poor spelling (17%) hampers the UEM

studentso6 development of TC during their tr
prominent among factors hindering studéntsd evel opment of transl at
UEM, althaugh they nevertheless detract framth e st udent sé abil ity t

competence development.

Figure 9: Micro-level TLOE occurrenceat the UEM

Micro-level TLOE occurrence at UEM

UN/UNC/AMB
45%

Key: P=punctugion; ND=norm deviation; S=spelling; UN/UNC/AMB=untaalness/unclearness/ambiguity

Based on the above analysis, therefore, the

constructed as depicted ingkre 10, by order of importance.
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Figure1l00 Typol ogy of UEM studentsd transl at

- Message accuracy N

« Wrong meaning
« Wrong lexical choice

« Nonsense
« Omission Y,
- Text effectiveness N\

* Unclearness/unnaturalness/ambiguity
* Target-language norm deviaton

« Spelling

* Punctuation

4.4.1 Key findings regarding SLOEs

From the textual analysig,is possible to dragome patterns. First,seems thathe UEM
undergraduate students tend to massididyort the meaing intended by the source text

author. In the texts which have just been analyied, evident thatcomplex structures

(such ascompound adjectives with a noun + particjpt®nfuseMozambican students,

revealing that their English language skills atél inadequateby the time they start

practisng translation or even when they are about to complete the training programme
SecondtheUEM st udentsdéd vocabulary seems to be p
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know how to research effectively in @dto choose the correct meaning of individual
words or phrases. Thus, false friends abound in their translations, or simply they choose a
word which is not suitable for the conteXthird, the students appear to be unaware of
expressions above word levelich asidioms, which, if translated literally, result in
meaninglesdranslations Likewise, when they translate without understanding the SLT
clearly, heir resultant sentence in th& T is sometimes meaninglessinally, the UEM
students use undummisson, again resulting in the inaccuracy of the targekt message

relative to the source text.

4.4.2 Key findings regarding TLOEs

The macre and micretextual data analysialso revealed thahe UEM students lackhe
skills to produceacceptable targéanguagetexts The first manifestation gboorcommand

of Portuguese is through numerous casesnefear, unnatural or ambiguous expressions

in their translationsThis may becaused byecourse tditeral translationas a strategyor

by a student attempting translate a texhe meaningf which he/she is wertain about
SecondlytheUEM student sé transl| at tametlangumgesormne gat i
deviatiors, i.e., disregard for grammar/syntax rul€his suggests that the studelatsk TL
competence (in this case, Portuguet®)if they did not, they wouldbe able to reduce the
occurrence of ungrammaticarrors in their Portuguese texts to a minimurklore
importantly, targetanguage norm deviations tend to cause the occurrence of
unclear/unatural and ambiguous sentencébird, students oftermake speling mistakes

This finding raises special concerns considering that most of the texts examined were
electronic versiorand as suchthe computesoftwarecould have aided them in checking

the spellingand in edting the sentencesTo conclude, theipunctuationmistakes also
reveal that they do not know much about the rules and conventions of the Portuguese

language and culture applicable to text production.
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4.5 Concluding remarks

This chapeér presented the findings of the study basediquestionnaire and macrand
micro-textual data analysis. The questionnaire data clearly showed that students do not
share the same perceptions as their instructors. This is so because where most ateidents r

their skills high, their instructors tend to rate them IB&sides, the opeanded questions

generated a wide range of opinions regarding barriers to translation competence
development as well as enabling factdkdl. in all, students and lecture hare common

views regardingsuch barriers and enableFRurthermore, the textual data analysis provided

enough proof thathe UEM students have difficulty conveying accurate and qpesiduced

texts from the source language and target language points qfresgectivelyFinally, the

results of textual analysis ugge st t hat the studentsdo cl ai

translate any type of text from English into Portuguese aneveitsa is ungrounded.
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CHAPTER FIVE : CONCLUSION

5.1. Introduction

This study was motivated by the realization of the fact that research on Translation Studies

was scanty athe Eduardo Mondlane University (UEM). To the researcher’s knowledge,

since 2001, when the Bachelors Honours Degree in EAgbstuguese Translation was
launched, only four studies have been conducted in connection with Translation Studies.
Nonetheless, given its tendency to focus primarily on the role of linguistic or
communicative competence in Portuguese, the design of such previous studies appears to

be unsatisfactory. Furthermore, those studies mainly used the error analysis approach from

the point of view of Portuguese as the target language, thus ignoring the role of English as

the source language. This leaves the impression that the translatigretenoe of
undergraduates can only be measureshd developed merely by improving Portuguese

language competence. Therefore, there was a need for a comprehensive study to find a
bal anced approach to devel opitheyEMshhasedennt s 6 |
empirical research informing on the quality

Against this backdroghe aim of this chapter is to present tontribution of the present
study to the field of Translation Studies in geneaald to the improvement dfie current
translation training programmat the UEM Finally, limitations of the study and
suggestions for further research are presented.

5.2. Contribution of the study

As has been mentioned in the introductory chapter, the main objective of this stutdy was
investigate the current status of translation competence development #@meod&M
students studying the Bachelors Honours Degree in EAgbstuguese Translation with a

view to contributing to improving its efficacy. To this end, the study builpalogy ofthe
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UEM studentsdé transl ation errors. Addi tion
competences of translation competence requiring more attention during the training of
Mozambican translators. Likewise, the study was intended to ideh&fymain factors

hindering or enabling the development of translation competence in undergraduates from

both the | ecturersdéo and the studentsod6 persp

From the analysis of empirical data, this study concluded that, throughout the three
semesteperiad of translation practicethe UEM students fail to deliver quality
translations, mainly due to two types of translatesrors impacting the development of
their translation competence: (i) Souteeguageoriginated errors (SLOEs) and (ii)
Targetlanguag-originated errors (TLOEs). The -@xcurrence of SLOEs and TLOEs
reveals thathe UEM students lack adequate bilingual competence. In other words, the
students do not have sufficient soutaeguage text analytical skills and tardgtguage

text producton skills resulting in their failure to convey an accurate, clear and natural

message.

Significantly, the repeated occurrence of SLORere the targdbinguage text was
grammatically corre¢t provides compelling evi denc e t hat a stude
conpetence cannot be achieved Dbyext8ngusgcl v i my
competence. The texts that have been comprehensively analysed in this study could have

led to partial conclusions had they been lookedrdy from the lens of the Portugues

language. Under a Portuguese error analysis, content or messagalagdospoor souree

language text comprehensjowould certainly have gone unnoticed, with the resulting

bi ased assessment of the students6 transl at

On the other handhe survey data showed that the majority of students perceive their
translation competence components to be good. Likewise, most students believe they can
translate any type of text into Portuguese, but the number reduces quite significantly when

it comesto translating into English. By contrast mo s t |l ecturers perce

translation competence components to be poor. Therefore, very few lecturers would
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recommend a client to seek the services of their students to translate any type ob text int
either Portuguese or English.

The study suggest s t hlanguagéextcokginatedgerrosstcauld e nt s 6
undoubtedly improve their translation competence. Nonetheless, it is evidethtetbaiM

students still need a significant amount dfisignce with their command of the Portuguese
language, particularly in relation to text production skills. In addition to improving their
bilingual skill s, studentsé6é translatiron col
subcompetences of the PAETmodel, especially theiextra-linguistic, instrumental and
strategicsubcompetences (PACTE 2005, 610). With regard topsychephysiological
componentsiid), it can be concluded from the study that Translation Practice instructors
should stress themportance of attitudinal aspects such as intellectual curiosity,
perseverance, rigour, critical thinking, logical reasoning and so forth. Such qualities can

help students realize it when their translations convey no sense or when the message
distortion caised by their translation generates inconsistency with the rest of the-source

language text or even the tardghguage text.
5.2.1. Suggestions and Recommendations

With a view to improving the delivery of the translatimaining course athe UEM, the
following modest suggestions and recommendations are fitting:

1) The UEM should create an enabling environment by investing in infrastructure,

technology and other research and learning equipment/materials.

In practical terms, this means ththe UEM should providea translation laboratory fitted

with computers and the internet to enhance
assisted translation skills. The other equipment the lab should have includes a data show
projector, dictionaries and grammars in bothglaagesas well as some basic literature on

Translation Theory.

2) The UEM should review the Translation Studies curriculum to make it more

conducive to translation competence development.
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This step could involve a number of adjustments including:

I. consideing the deletion of some less important subjects in order to focus on those
which more directly influence TC development;

ii. considering the reintroduction of the interpretation component of the Translation
Studies curriculum;

iii. allocating more time to the @nslation Practice discipline in order to allow students
to practice translating into foreign language (English or French) rather than just
translating into Portuguese, which is the practice today; and

iv. consider a more patime student friendly curriculurfor night shift students with a
slightly longer duration than their day shift counterparts.

5.3. Limitations of the study

Despite the insights gained through this research, in the course of this study some
limitations came tathe surface. The study did nobdus primarily on the products of

students who are set to jaime labour market. Althougthis was not a mistake in its own
right, as it hi ghlighted studentsd probl e ms
the overall judgment ofthe UEM studemt s & transl ati on competenc:H
Besides, given the researchero6s chief conce
to be struggling to develop their translation competence, this study deliberately selected
student s 6 tquakyt Hence it tefnaing unknown whether the majority or all of

the UEM graduates do develop full translation competence by the time they finish the

course.

5.4. Suggestions for future research

Considering the abowveentioned limitations, the researchecoammends that a study be

conducted with particular interest in assessing the quality of translations produced by
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students during their finatanslationproject Furthermore, such a study could follow ap

the students after graduatjoio learn whethethe market has effectively accepted their
quality as fully competent translation professionals. This would, in turn, inform the
University curriculum developers about where improvements must be, ragdi@ag at

training better translators, ready to cater fioe real needs of the translation market
Mozambique
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