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OPSOMMING

Die jong leerder is in die ontwikkelingsfase waar hy take suksesvol wil
bemeester. Wanneer die leerder probleme op skool ervaar, beinvioed dit sy
motivering en sy siening van homself as mens. Leergestremde leerders word
blootgestel aan akademiese mislukkings en vorm dan ‘n negatiewe beeld oor

hulle vermoé en funksionering.

Ondersoek is ingestel na die effek van Gestaltspelterapie op die selfbeeld van
leergestremde leerders. Die studie is uitgevoer deur ‘n basislyn wat bestaan uit
‘n verwerkte Rosenberg-Selfbeeldvraelys wat voor en na die terapeutiese
program deur die opvoeders én die leerders beantwoord is. Die leerders het
vraelys a.g.v. hulle leergestremdheid d.m.v. ‘n hulpmiddel nl. “Talking-Mats”

ingevul.

Alhoewel leergestremdheid ‘n groot invioed op die leerder se self-evaluasies
gehad het, blyk dit uit die navorsing dat hulle huislike omstandighede ‘n verdere
groot invioed op hulle selfbeeld gehad het. Dit blyk dat Gestaltspelterapie wel ‘n

positiewe effek op die selfbeeld van die leergestremde leerders gehad het.



SUMMARY

The young learner is in the developmental phase where he wants to master tasks
successfully. When the learner experiences problems at school it influences his
motivation and how he views himself. Learning disabled learners are exposed to

academic failures and form negative views about their abilities and functioning.

The effect of Gestalt play therapy on the self-esteem of the learning disabled
learner was explored. The study was done through a baseline consisting of an
adjusted Rosenberg’s Self-esteem Questionnaire that was completed by
educators and learners before and after the therapeutic program. Because of the
learners’ learning disability, they used an aid namely “Talking-Mats”.

Although learning disabilities influenced the learners’ self-evaluations
substantively, the learners’ circumstances at home further substantively
influenced their self-esteem. It seems that Gestalt play therapy did have a

positive effect on the self-esteem of learning disabled learners.
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