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OPSOMMING 
 
DIE EFFEK VAN MUSIEK OP DIE AGGRESSIEWE LAERSKOOLKIND 
VANUIT ‘N GESTALTSPELTERAPEUTIESE RAAMWERK 
 
Die Gestaltspelterapeutiese benadering is as konteksuele raamwerk in hierdie navorsing 
gebruik waarbinne musiek as hulpmiddel vir die aggressiewe gevoelens van die 
laerskoolkind aangewend is.  
 
Emosionele en gedragsprobleme by kinders, wat aggressie en woede insluit, in laer- en 
hoërskole en selfs in kleuterskole, neem skrikwekkende afmetings aan.  Vanuit die 
holistiese benadering van die Gestaltteorie het dit ‘n invloed op die ontwikkelingsareas, 
naamlik die emosionele, fisiese, kognitiewe en sosiale, van die kind in die middelkinderjare 
lewensfase.  Sover vasgestel kon word is daar ‘n gebrek aan navorsingsbevindinge oor die 
effek van musiek tydens hulpverlening aan die aggressiewe laerskoolkind binne ‘n 
Gestaltspelterapeutiese raamwerk. 
  
Die eksperimentele enkelstelselontwerp is as navorsingsmetode benut as deel van die 
kwantitatiewe ondersoek.  Die gevolgtrekking waartoe in hierdie studie gekom kon word is 
dat musiek binne die konteks van die Gestaltbenadering suksesvol benut is in die 
hantering van woede en aggressiewe gevoelens by die groep kinder-respondente. 
. 
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SLEUTELTERME 
 
‘n Prototipe riglyn:  ‘n Riglyn ten opsigte van hulpverlening wat beskou word as ‘n 
gestruktureerde, konsepsuele verwysingsraamwerk gebaseer op teoretiese uitgangspunte 
wat afgestem is op die doel en funksie van ‘n bepaalde optrede. 
 
Gestalt:  beteken dat die strukturele entiteit beide verskillend is van en baie meer is as die 
som van sy dele. 
 
Gestaltspelterapie:  ‘n psigoterapeutiese tegniek waarin die beginsels en tegnieke van 
Gestaltterapie met die kind tydens spelterapie gebruik word. 
 
Musiek:  beteken die kuns om aangename verbindings van klanke te maak waardeur in 
skone vorm aan gevoelens uiting gegee word. 
 
Aggressie:  is enige doelgerigte gedragsvorm wat ‘n ander lewende organisme wil beseer   
of benadeel en die lewende organisme sou dit eerder wou vermy. 
 
Reaktiewe en pro-aktiewe aggressie:  ‘n Pro-aktiewe aggressiewe kind is ‘n boelie in die 
skool, terwyl ‘n reaktiewe aggressiewe kind, die kind is met die kort humeur wat woede en 
aggressie openbaar by die geringste provokasie.   
 
Instrumentele en vyandige aggressie:  Instrumentele is aggressie wat aangewend kan 
word as ‘n middel tot ‘n doel, as ‘n instrument om iets te bekom.  Vyandige aggressie 
bedoel om iemand opsetlik leed aan te doen, soos om die persoon te slaan, skop of 
beledig. 
 
Verhoudings aggressie:   dui op pogings om ‘n maat uit te sluit deur nie-aanvaardend in 
die groep op te tree, ‘n aksie téén ‘n persoon te beplan, ‘n storie te versprei wat die 
persoon se vriendskap beskadig of sy status binne die portuurgroep benadeel.   
 
Woede:  is ‘n sekondêre emosie omdat dit gewoonlik ‘n reaksie op ‘n ander emosie is    
soos byvoorbeeld vrees of ‘n kombinasie van emosies. 
 
Middelkinderjare lewensfase:  verwys na die tydperk tussen die sesde en twaalfde 
lewensjare.  
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SUMMARY 
 
THE EFFECT OF MUSIC ON THE AGGRESSIVE PRIMARY LERNER 
FROM A GESTALT PLAY THERAPEUTIC FRAME 
 
The Gestalt Play Therapeutic approach is used as contextual frame in this research 
where-in music is applied as an aid for the aggressive emotions of the primary learner. 
 
Emotional and behavioral problems in children in primary and secondary schools and even 
in pre-primary schools, are assuming alarming proportions.  From the holistic approach of 
the Gestalt theory, it has an influence on the development of areas such as the emotional, 
physical, cognitive and social in the phase of middle childhood.  There is a lack of research 
findings on the effect of music during support to the aggressive primary learner within a 
Gestalt Play Therapeutic frame. 
 
The experimental single system design was used as research method as part of the 
quantitative investigation.  The conclusion is that music was used successfully in the 
handling of rage and aggressive emotions in the group of child respondents within the 
context of the Gestalt approach. 
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KEY TERMS 
 
Prototype guide-line:  a guide-line as an aid to a structural, conseptual frame based on 
theoretical approaches. 
 
Gestalt:  an entity or whole of which the total is more than its component parts. 
 
Gestalt play therapy:  a psychotherapeutic technique that uses the principles and 
techniques of gestalt therapy during play therapy with the child. 
 
Music:  an art of making pleasing combinations of sounds in rhythm, harmony and 
counterpoint, and to express a variety of emotions. 
 
Aggression:  behavior performed with the intention of harming a living being who is 
motivated to avoid this treatment 
 
Reactive aggression and proactive aggression:  Reactive aggression children with hot 
tempers who seemed to get riled into anger and aggression at the slightest provocation.  
Proactive aggression children who tend to be the bullies in school. 
 
Instrumental and hostile aggression:  Instrumental aggression is aggressive acts for 
which the perpetrator’s major goal is to gain access to objects, space, or privileges.  
Hostile aggression is aggressive acts for which the perpetrator’s major goal is to harm or 
injure a victim. 
 
Relational aggression:  acts such as snubbing, exclusion, withdrawing acceptance, or 
spreading rumors that are aimed at damaging an adversary’s self-esteem, friendships, or 
social status. 
 
Anger:  is a secondary emotion because it is a response to another emotion or 
combination of emotions. 
 
Middle childhood:  the child six to twelve years of age 
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