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SUMMARY

Every child has the constitutional right to be protected from maltreatment, neglect or abuse.
However, contrasting every child’s constitutional right is the escalating worldwide prevalence of
child sexual abuse. The incidence of child sexual abuse must be reduced as far as possible by a
multi-faceted approach, including effective prevention programmes which facilitate disclosure and

empower children.

Since insufficient South African research on prevention programmes and preventative measures
are available, the primary aim of the study was to develop a board game which can foster the
prevention of sexual abuse of children. Scientifically, the motivation for the study was based on the
improved understanding of the educational impact of a board game as primary prevention tool. The
researcher developed the HOOC board game as part of the Hands Off Our Children Campaign.
The board game, being practical and educational, has the goal of teaching children self-protective

behaviours that can lower their probability of being abused.

A representative sample of 1697 grade four learners, nine to twelve years of age, were selected
from the Metropole East region. In order to determine the educational impact of the HOOC board
game, the results of the children on the Children’s Knowledge of Abuse Questionnaire-Revised
(CKAQ-RII in the experimental and control groups were compared. The experimental group
(n=407) received the board game as intervention. The control group (n=1290) did not receive any

intervention. Performance on the test were also compared with gender and ethnicity.

According to the obtained results, the HOOC board game correlated with the improvement of
knowledge in an acceptable manner. No significant correlations were found between the scores of
the tests and gender. The gender of a learner had no significant impact on the learner’s ability to
learn and retain information. A significant correlation was found between the difference in scores
on the tests and the ethnic grouping of learners. It therefore seems that the ethnicity of a learner
relates to the improvement of knowledge. Considering the overall results of the study, the use of

the HOOC bhoard game as preventative measure against the sexual abuse of grade four learners is



acceptable. The HOOC board game offers a significant and valid preventative measure for sexual

abuse of children in the middle age group within the South African context.
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OPSOMMING

Elke kind het die grondwetlike reg om teen mishandeling, verwaarlosing of misbruik beskerm te
word. Die stygende voorkoms van die seksuele molestering van kinders kontrasteer egter hierdie
stelling. ‘n Multi-dissiplinére benadering word benodig om die kommerwekkende voorkoms van
seksuele molestering aan te spreek. Effektiewe voorkomingsprogramme wat fokus op die

bemagtiging van kinders, is ‘n essensiéle aspek van ‘n multi-dissiplinére benadering.

Aangesien onvoldoende Suid-Afrikaanse navorsing oor voorkomingsprogramme en voorkomende
maatreéls beskikbaar is, is die primére doelwit van die studie om ‘n bordspel te ontwikkel wat as
voorkomende maatreél teen die seksuele misbruik van kinders gebruik kan word. Die motivering
vir die studie is dus gebaseer op die opvoedkundige impak van die bordspel as primére
voorkomings-instrument. Die navorser het die HOOC bordspel ontwikkel as deel van die ‘Hands
Off Our Children’ Veldtog. Die opvoedkundige bordspel het ten doel om kinders op ‘n praktiese

wyse self-beskermende gedrag te leer.

‘n Verteenwoordigende steekproef van 1697 leerders, nege- tot twaalf-jarige ouderdom, is vanuit
die Metropool Oos geselekteer. Ten einde die opvoedkundige impak van die HOOC bordspel te
bepaal, is die resultate van die kinders op die ‘Children’s Knowledge of Abuse Questionnaire-
Revised’ (CKAQ-RII) in die eksperimentele en kontrole groep met mekaar vergelyk. Die
eksperimentele groep (n=407) het die bordspel as intervensie ontvang terwyl die kontrole groep

(n=1209) geen intervensie ontvang het nie. Die resultate is ook met geslag en etnisiteit vergelyk.

Die resultate dui aan dat die HOOC bordspel bevredigend korreleer met die verbetering van
kennis. Geen beduidende korrelasies blyk tussen die resultate van die toetse en geslag te wees
nie. Die gevolgtrekking kan dus gemaak word dat geslag nie ‘n beduidende impak op die vermoé
van ‘n leerder het ten opsigte van die aanleer en herroeping van inligting nie. Die resultate van die
drie etniese groepe het beduidend verskil en die gevolgtrekking kan gemaak word dat die etniese

groepering van ‘n leerder die aanleer en verbetering van kennis beinvloed.
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Op grond van die resultate kan die gevolgtrekking gemaak word dat die HOOC bordspel ‘n
toepaslike voorkomings-instrument teen die seksuele misbruik van graad vier leerders is. In die
Suid-Afrikaanse konteks is die HOOC bordspel dus ‘n geldige voorkomingsmaatreél om die

seksuele misbruik van kinders in die middelkinderjare aan te spreek.
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ISISHWANKATHELO

Wonke umntwana unelungelo elisemthethweni lokuba akhuselwe ekuphathweni kakubi,
ukungakhathalelwa, okanye ekuphathweni gadalala. Ngako oko, ukuphikisana namalungelo
asemthethweni omntwana yinto ekhula ezweni lonke jikelele neghelekileyo yokuphathwa gadalala
komntwana ngokwesondo. Isehlo sokuphathwa gadalala komntwana ngokwesondo kufuneka
sincitshiswe kangangoko ngeendlela ezininzi, kubandakanya iinkqubo zokhuselo ezinefuthe

ezenza kube lula ukubhengeza nokuxhobisa abantwana.

Ukususela ukuba uphando IwaseMzantsi Afrika olungonelanga kwiingkubo zokhuselo
nemigathango yokhuselo lufumaneka, eyona njongo iphambili yesifundo yayikukwenza umdlalo
webhodi  onokubangela  ukuba  kubekho  ukhuseleko labantwana  ngokwesondo.
Ngokwezenzululwazi, unobangela wesifundo wawusekelwe kulwazi oluphucukileyo Iwefuthe
lemfundo kumdlalo webhodi njengesixhobo sokhuseleko esingundogo. Umphandi wenze umdlalo
webhodi oyi-HOOC njengexalenye ye-Hands Off Our Children Campaign. Umdlalo webhodi,
njengoko usebenza yaye unemfundiso, uneenjongo zokufundisa abantwana iindlela zokuzikhusela

ezinokuthi zinciphise izinga labo lokuphathwa gadalala.

Isampulu yabafundi abali-1697 bencwadi yesine, abaneminyaka ye-9 ukuya kwi-12, bakhethwe
kwinginggi ye-Metropole East. Ukuze kufunyanwe ifuthe lemfundo yomdlalo webhodi ye-HOOC,
kuye kwathelekiswa iziphumo zabantwana kwi-Children's Knowledge of Abuse Questionnaire
(CKAQ-RII) kumagela ovavanyo kwakunye namanye nje. lgela lovavanyo (n=407) lifumene
umdlalo webhodi njengento engenelelayo. Igela nje (n=1290) khange lifumane nto engenelelayo.

Indlela ekusetyenzwe ngayo kuvavanyo iye yathelekiswa nesini kunye nobuhlanga.

Ngokweziphumo ezifunyenweyo, umdlalo webhodi ye-HOOC uye wavumelana nokuphucuka
kolwazi kwindlela yokwamkela. Akukho zivumelwano ziye zafunyanwa kumangaku ovavanyo
nawesini. Isini somfundi asinafuthe kwindlela umfundi afunda ngayo nalugcina ngayo ulwazi.
Isivumelwano esisiso  sifunyenwe phakathi komahluko kumangaku ovavanyo kunye
nokudityaniswa ngokobuhlanga kwabafundi. Kuyabonakala ukuba ubuhlanga bomfundi

buyahambelana nokuphucuka kulwazi.



Ekujongeni iziphumo jikelele zesifundo, ukusetyenziswa komdlalo webhodi ye-HOOC
njengomlinganiselo wokhusekelo ekuphathweni gadalala kubafundi bencwadi yesine kuyamkeleka.
Umdlalo webhodi ye-HOOC unika amathuba abalulekileyo okulinganisela ukuphathwa gadalala

kwabantwana kwigela leminyaka ephakathi kwimeko yaseMzantsi Afrika.



DECLARATION OF TERMS

Within the context of the study:
) The feminine form of pronoun refers throughout to both sexes. Throughout the study,
to avoid confusion, the researcher refers to abused children as female and the alleged
perpetrators as male.

) The term ‘primary school’ is used interchangeably with ‘elementary school'.

i) The term ‘children’ is used interchangeably with ‘learners’ when referring to an

educational setting.

Iv) The term ‘therapist’ is used interchangeably with ‘counsellor’.

V) The term ‘imaginative play’ is used interchangeably with ‘pretend play’.

Vi) The term ‘ethnicity’ or ‘ethnic grouping’ is used instead of ‘culture’ as the researcher

aimed to encapsulate a broader and more sensitive approach.



Xi

TABLE OF CONTENTS

CHAPTER ONE
INTRODUCTION AND OVERVIEW OF STUDY
1.1 INTRODUCTION

1.2 MOTIVATION FOR RESEARCH

1.3 DEFINITION OF RESEARCH PROBLEM

1.4 GOAL AND OBJECTIVES OF RESEARCH
1.4.1 Research Goal
1.4.2 Objectives
1421 To provide a theoretical foundation by a thorough literature review
14.2.2 To develop a board game to serve as preventative measure
for sexual abuse, for the child in the middle childhood years,
specifically the grade four child.
1.4.2.3 To apply, evaluate and adapt the HOOC board game
1424 To evaluate the effectiveness of the adapted HOOC board game
1425 To utilise the HOOC board game on grade four children

1.5 HYPOTHESES FOR THE STUDY

1.6 RESEARCH METHODOLOGY
1.6.1.1 Research Approach
1.6.1.2 Type of Research

1.6.2 RESEARCH DESIGN

1.6.2.1 Phase One: Problem Analysis and Project Planning
1.6.2.2 Phase Two: Information Gathering and Synthesis
1.6.2.3 Phase Three: Design

o O o0 N

o O ©00 0o

11

11
11
12
13



Xii

1.6.2.4 Phase Four: Early Development and Pilot Testing
1.6.2.5 Phase Five: Evaluation and Advanced Development

1.6.2.6 Phase Six: Dissemination

1.7 RESEARCH PROCEDURES
1.7.1 Participants
1.7.2 Data Gathering Mechanisms

1.7.3 Procedures

1.8 PRELIMINARY INQUIRY
1.8.1 Literature Review

1.8.2 Consultations

1.8.3 The feasibility of the study

1.8.4 Assessing the feasibility of the data gathering mechanisms

1.8.5 Definition of universe, research population and method of sampling

1.85.1 Universe and Research Population
1.8.5.2 Sample
1.8.5.3 Method of Sampling

1.8.6 Identification of potential problems

1.9 ETHICAL ASPECTS

1.9.1 Harm to experimental respondents
1.9.2 Informed consent

1.9.3 Deception of respondents

1.9.4 Violation of privacy

1.9.5 Actions and competence of researcher
1.9.6 Co-operation with contributors

1.9.7 Release / Publication of findings

1.9.8 Debriefing of respondents

14
15
17

17
17
18
18

20
20
21
23
23
23
23
24
24
24

25
25
25
26
26
27
27
27
27



Xiii

1.10 DEFINING KEY CONCEPTS

1.10.1 Sexual Abuse

1.10.2 Child in the middle childhood years
1.10.3 Board Game

1.10.4 Prevention

1.11 RESEARCH REPORT

CHAPTER TWO
TOWARDS AN UNDERSTANDING OF SEXUAL ABUSE
2.1 INTRODUCTION

2.2 THE CURRENT POSITION IN SOUTH AFRICA

2.3 DIFFERENT TYPES OF SEXUAL ABUSE
2.3.1 Non-Contact Abuse

2311 Voyeurism

2312 Exhibitionism

2313 Exposure to Pornography
2314 The Internet

2.3.15 Verbal Abuse and Coprolalia or Scatologia
2.3.2 Contact Abuse

2321 Fondling

2322 Masturbation

2.3.2.3 Frotteurism

2324 Simulated Intercourse
2325 Penetration

2.3.2.6 Flaggelation

2.3.2.7 Oral Sex

28
28
29
29
29

30

32

32

35
35
35
35
36
36
37

37
37
38
38
38
39
39



Xiv

2.3.3 Sexual Exploitation
2331 Child Pornography
2.3.3.2 Child Prostitution

2.3.4 Sexual Abuse in Combination with Other Forms of Abuse

2.34.1 Bestiality
2.34.2 Fetishism
2343 Ritual Sexual Abuse

2344 Child Sex Rings

2.4 EXTRAFAMILIAL ABUSE

2.5 INTRAFAMILIAL ABUSE

2.6 THE PRECONDITIONS FOR SEXUAL ABUSE

2.7 THE CHARACTERISTICS OF THE ABUSIVE SITUATION
2.7.1 The Lack of Consent

2.7.2 Ambivalence

2.7.3 Exploitation

2.7.4 Force

2.71.5 Secrecy

2.7.6 Absence of Equity

2.8 THE PROGRESSION OF CSA

2.8.1 Engagement Phase

2.8.2 Sexual Interaction and Secrecy Phases
2.8.3 Disclosure Phase

2.8.4 Suppression Phase

40
41
41

42
42
42
43
43

44

45

46

49
50
50
50
50
50
51

51
52
52
52
53



XV

2.9 PERSPECTIVES ON PERPETRATORS
2.10 CSA: RISK FACTORS

2.10.1 Risk factors related to children in the general population

2.10.2 Risk factors relating to the re-victimization of sexually abused children

2.10.3 Risk factors related to families in the general population

2.10.4 Risk factors related to the families of sexually abused children

2.11 SYMPTOMS OF CSA

2.12 THE IMPACT OF CSA

2.12.1 Degree of trauma

2.12.2 The initial and long-term effects of CSA

2.12.3 Effects of CSA on the emotional development phases of the child
2.12.3.1 Erik Erikson’s Theory

2.12.3.2 The Self-Actualisation Theory of Abraham Maslow

2.12.4 The long-term dynamics of trauma

2.13 THEORIES OF CHILD ABUSE

2.13.1 The Medical Model

2.13.2 Socio-biology

2.13.3 Psychoanalytic Theory

2.13.4 Social Learning Theory

2.13.5. Intergenerational Transmission Theory
2.13.6. Exchange Theory

2.13.7 Structural Family Systems Theory
2.13.8 The Ecological Approach

2.13.9 Feminist / Conflict Theory

2.14 SUMMARY

53
56
57
57
58
59

59

61
61
63
66
66
69
71

74
74
75
75
76
76
76
76
77
78

78



XVi

CHAPTER THREE
PREVENTION: AN OVERVIEW
3.1 INTRODUCTION

3.2 THE HISTORY OF CSA PREVENTION
3.2.1 Defining prevention

3.2.2 The beginning of CSA prevention

3.3 AIMS OF PREVENTION

3.4 PREVENTION STRATEGIES

3.4.1 Primary Prevention

3411 Primary Prevention Strategies Aimed at the Individual Child
3.4.1.2 Primary Prevention Aimed at Abuse Promoting Factors
3.4.2 Secondary Prevention

3.4.3 Tertiary Prevention

3431 Treatment of Offenders

3432 Treatment of Abused Children

3.5 APPROACHES TO SCHOOL-BASED PREVENTION
3.5.1 Objectives

3.5.2 Programme Content

3.5.3 Presentation Methods

3.5.4 Educator Training

3.5.5 Parental Involvement

3.6 EFFECTIVENESS OF SCHOOL-BASED CSA PREVENTION PROGRAMMES

3.7 THE DIFFERENT ROLE PLAYERS IN CSA PREVENTION

80

80
80
81

82

83
84
84
86
88
90
90
90

92
92
93
96
97
97

98

105



XVii

3.8 THE HOOC CAMPAIGN AS A SOUTH AFRICAN SCHOOL-BASED PREVENTION

PROGRAMME 108
3.8.1 Introduction 108
3.8.2 General Guiding Message of HOOC 109
3.8.3 HOOC's Vision Statement 109
3.8.4 Target Audience 109
3.8.5 Holistic Objectives 110
3.8.6 Campaign Elements 111
3.9 SUMMARY 111

CHAPTER FOUR
A CHILD'S ODYSSEY: DEVELOPMENT IN MIDDLE CHILDHOOD

4.1 INTRODUCTION 113
4.2 MAJOR THEORIES FOR UNDERSTANDING CHANGE 113
4.2.1 Psychoanalytic Theory 115
4.2.2 Cognitive Developmental Theory 118
4221 Piaget's Cognitive-Structural Theory 118
4222 Vygotsky's Concepts of Cognitive Development 122
4.2.3 Theories of Learning 125
4231 The Basic Concepts of Classical Conditioning 125
4232 The Basic Concepts of Operant Conditioning 128
4233 The Basic Concepts of Social Learning 129
4.2.4 Systems Theory 130
4.2.5 Erik Erikson’s Theory 132
4.3 DEVELOPMENTAL TASKS OF MIDDLE CHILDHOOD 136
4.3.1 Physical Development 137

4311 General Physical Development 138



XViii

4312 Motor Skills

4.3.2 Cognitive Development

43.2.1 Piagetian Cognitive Tasks
43.2.2 Memory

43.2.3 Children’s Theory of Mind
4324 Language Development

4.3.3 Personality Development

4331 Self-concept
4332 Emotional Development
4333 Sensitivity to Others

4.3.4 Social Development

43.4.1 The Role of the Family

4.3.4.2 The Influence of Schooling
4.3.4.3 The Influence of the Peer Group
43.4.4 Moral Development

4.4 SUMMARY

CHAPTER FIVE
PLAY AND PLAY THERAPY
5.1 INTRODUCTION

5.2 DEFINING PLAY AND PLAY THERAPY
5.2.1 Play

5.2.2 Play Therapy

5.3 A DEVELOPMENTAL PERSPECTIVE OF CHILD'S PLAY

138

139
139
140
140
140

141
141
141
142

142
142
142
143
143

145

148

148

148

152

154



Xix

5.4 THE ROLE OF PLAY IN HUMAN DEVELOPMENT
5.4.1 Bio-genetic Theories

5.4.2 Psychoanalytic Theories

5.4.3 Cognitive Developmental Theories

5.4.4 Arousal Modulation Theories

5.5 DEVELOPMENTAL PLAY THEMES: THE SCHOOL YEARS

5.5.1 Play Themes of Pre-Adolescence

55.1.1 Characteristics of Pre-Adolescence
55.1.2 Pre-Adolescent Play
55.1.3 Contrasts between Pre-Adolescent Boys and Girls

5.5.2 Nine Year-Olds
5.5.3 Ten Year-Olds
5.5.4 Eleven Year-Olds

5.6 CULTURE AND PLAY

5.6.1 An African Perspective

5.6.2 The Role of Culture

5.6.3 Additional Factors Influencing Play

5.7 THE IMPACT OF ABUSE ON CHILDREN'S PLAY
5.7.1 The Abusive Care Environment

5.7.2 The Impact of Child Abuse on Cognitive Play Skills
5.7.3 The Impact of Child Abuse on Physical Play Skills
5.7.4 The Impact of Child Abuse on Social Play Skills

5.8 THEORETICAL PERSPECTIVES ON PLAY THERAPY
5.8.1 Adlerian Play Therapy

5.8.2 Child-Centred Play Therapy

5.8.3 Cognitive-Behavioural Play Therapy

161
161
162
162
163

164
165
165
166
166
168
168
168

169
170
172
176

177
178
178
179
180

181
181
183
185



XX

5.8.4 Ecosystemic Play Therapy
5.8.5 Eriksonian Play Therapy

5.8.6 Psychoanalytic Play Therapy
5.8.7 Gestalt Play Therapy

58.7.1 The Therapy Process

5.8.7.2 The Theoretical Perspective of the Researcher

5.9 SUMMARY

CHAPTER SIX
THE BOARD GAME AS A PLAY TECHNIQUE
6.1 INTRODUCTION

6.2 DEFINING GAMES
6.2.1 Definitions

6.2.2 Types of Games

6.2.2.1 Games of Physical Skill
6.2.2.2 Games of Strategy
6.2.2.3 Games of Chance

6.3 GAMES, PLAY ACTIVITIES AND HUMAN DEVELOPMENT

6.3.1 Development and Games
6.3.2 Games and Socialisation
6.3.3 Games and Culture

6.3.4 The Value of Games

6.4 THE THERAPEUTIC USE OF GAMES
6.4.1 The Use of Specific Games for Specific Aims
6.4.2 The Use of Games to Reduce Therapeutic Resistance

6.4.3 Games as Central to a Therapeutic System

188
190
191
192
193
199

201

203

203
204
207
207
208
208

210
210
211
212
213

214
216
217
219



XXi

6.4.4 Physical Challenge and Initiative Games in Therapy

6.5 BOARD GAMES
6.5.1 The Communication Board Game

6.5.1.1 Interpersonal Communication Board Games
6.5.1.2 Games for Specialised Populations
6.5.1.3 Games with Specific Theoretical Orientations

6.5.2 The Functions of Board Games

6.5.2.1 Establish Rapport
6.5.2.2 Diagnostic Value
6.5.2.3 Ego Enhancement
6.5.2.4 Catharsis

6.5.2.4 Sublimation

6.5.2.5 Reality Testing

6.5.2.6 Insight

6.5.2.7 Progression in Therapy
6.5.2.8 Fantasy

6.5.2.9 Group Play

6.5.2.10 Efficient Use of Time

6.6 SUMMARY

CHAPTER SEVEN
RESEARCH METHODOLOGY
7.1 INTRODUCTION

7.2 INTERVENTION RESEARCH
7.2.1 The Intervention Research Approach

7211 Phase one: Problem Analysis and Project Planning

220

221
221
223
223
225

225
226
226
226
227
227
227
228
228
228
229
229

230

232

233
234
239



XXii

7212 Phase two: Information Gathering and Synthesis
7.2.1.3 Phase three: Design

7214 Phase four: Early Development and Pilot Testing
7.2.15 Phase five: Evaluation and advanced development
7.2.1.6 Phase six: Dissemination

7.3 SUMMARY

CHAPTER EIGHT
EMPIRICAL VALIDATION
8.1 INTRODUCTION

8.2 HYPOTHESES

8.3 DESCRIPTIVE STATISTICS OF THE SAMPLE
8.3.1 Experimental and Control Groups

8.3.2 Gender Distribution

8.3.3 Age

8.3.4 Language

8.3.5 Ethnic Grouping

8.4 TESTING OF THE HYPOTHESES

8.4.1 The Pre-Test Scores for the Experimental and Control Groups

8.4.2 The Improvement of Knowledge of Body Awareness

8421 The Experimental Group and Improvement of Knowledge of Body
Awareness

8.4.2.2 The Control Group and Improvement of Knowledge of Body Awareness

8.4.2.3 Pairwise Comparisons: The Pre-, Post- and Follow-up Tests of the

Experimental Group on the Appropriate Touch Subscale

244
249
251
253
261

263

264

264

265
265
265
267
267
268

269
269

270

271
272

274



XXiii

8.4.2.4 Results of Repeated Measures on the Pre-, Post- and Follow-up
Tests of the Experimental Group on the Inappropriate Touch Subscale

8.4.2.5 Analysis of Variance of the Control Group’s Scores on the Pre- and
Follow-up Tests

8.4.2.6 The Analysis of Variance of Follow-up Test Scores of Knowledge

of Body Awareness for the Experimental and Control Groups

8.4.3 The Improvement of Knowledge of Body Awareness and Gender
8.4.3.1 The Experimental Group, Improvement of Body Awareness

Knowledge and Gender

8.4.3.2 The Control Group’s Improvement of Knowledge of Body Awareness
and Gender
8.4.3.3 Results of Repeated Measures on the Interaction between Gender

and Time: Control Appropriate Touch Subscale
8.4.34 Results of Repeated Measures on the Interaction between Gender

and Time: Control Inappropriate Touch Subscale

8.4.4 The Improvement of Knowledge of Body Awareness and Ethnicity

8.4.4.1 The Experimental Group, Improvement of Knowledge of Body
Awareness and Ethnicity

8.4.4.2 The Results of Repeated Measures on the Interaction between Ethnicity
and Time: Experimental Appropriate Touch Subscale

8.4.4.3 Pairwise Comparisons: Experimental Appropriate Touch Subscale

8.44.4 The Results of Repeated Measures on the Interaction between Ethnicity

and Time: Experimental Inappropriate Touch Subscale

8.4.4.5 Pairwise Comparisons: Experimental Inappropriate Touch Subscale

8.4.4.6 The Control Group, Improvement of Body Awareness Knowledge and
Ethnicity

8.4.4.7 Results of Repeated Measures on the Interaction between Ethnicity

and Time: Control Appropriate Touch Subscale

274

275

276

277

277

280

282

283

283

283

286
287

287
288

289

291



XXiV

8.4.4.8 Results of Repeated Measures on the Interaction between Ethnicity

and Time: Control Inappropriate Touch Subscale 292
8.5 RESULTS OF THE QUESTIONNAIRE 292
8.5.1 The Compiled Questionnaire 292
8.5.2 The Experimental Group 294
8.5.2.1 The Frequency Distribution of Iltem 34 295
8.5.2.2 The Frequency Distribution of Item 35 295
8.5.2.3 The Frequency Distribution of ltem 36 296
8.5.2.4 The Frequency Distribution of Item 37 297
8.5.2.5 The Frequency Distribution of Iltem 38 298
8.5.2.6 The Frequency Distribution of Iltem 39 299
8.5.2.7 The Frequency Distribution of Iltem 40 300
8.5.3 The Control Group 301
8.5.3.1 The Frequency Distribution of Iltem 34 301
8.5.3.2 The Frequency Distribution of Iltem 35 302
8.5.3.3 The Frequency Distribution of Iltem 36 303
8.5.3.4 The Frequency Distribution of Item 37 304
8.5.3.5 The Frequency Distribution of Iltem 38 305
8.5.3.6 The Frequency Distribution of Iltem 39 306
8.5.3.7 The Frequency Distribution of Item 40 306
8.5.4 The Reliability of the CKAQ-RIII 307

8.6 SUMMARY 309



XXV

CHAPTER NINE
CONCLUSIONS AND RECOMMENDATIONS
9.1 INTRODUCTION

9.2 DISCUSSION OF THE HYPOTHESES

9.2.1 The Improvement of Knowledge of Body Awareness

9.2.1.1 The Pre-Test Scores for the Experimental and Control Groups

9.2.1.2 The Pre-, Post- and Follow-up Test Scores for the Experimental Group
9.2.1.3 The Pre-Test and Follow-up Test Scores for the Control Group

9.21.4 The Follow-up Test Scores for the Experimental and Control Groups

9.2.2 The Improvement of Knowledge of Body Awareness and Gender

9.221 The Experimental Group’s Knowledge of Body Awareness:
Appropriate Touch Subscale and Gender

9.2.2.2 The Experimental Group’s Knowledge of Body Awareness:
Inappropriate Touch Subscale and Gender

9.2.2.3 The Control Group’s Knowledge of Body Awareness: Appropriate
Touch Subscale and Gender

9.2.2.4 The Control Group’s Knowledge of Body Awareness:

Inappropriate Touch Subscale and Gender

9.2.3 The Improvement of Knowledge of Body Awareness and Ethnicity
9.23.1 The Experimental Group’s Knowledge of Body Awareness:
Appropriate Touch Subscale and Ethnicity
9.2.3.2 The Experimental Group’s Knowledge of Body Awareness:
Inappropriate Touch Subscale and Ethnicity

9.2.3.3 The Control Group’s Knowledge of Body Awareness:
Appropriate Touch Subscale and Ethnicity

9.2.3.4 The Control Group’s Knowledge of Body Awareness:

Inappropriate Touch Subscale and Ethnicity

311

311

311

311

312

314

315

316

316

317

317

318

318

319

319

320

320



XXVi

9.3 DISCUSSION OF THE ADDITIONAL ITEMS ON THE QUESTIONNAIRE 324
9.3.1 The Results of the Experimental and Control Groups on ltem 34 324
9.3.2 The Results of the Experimental and Control Groups on Item 35 324
9.3.3 The Results of the Experimental and Control Groups on Item 36 325
9.3.4 The Results of the Experimental and Control Groups on Item 37 325
9.3.5 The Results of the Experimental and Control Groups on Item 38 325
9.3.6 The Results of the Experimental and Control Groups on Item 39 326
9.3.7 The Results of the Experimental and Control Groups on Item 40 327
9.4 GENERAL DISCUSSION 328
9.5 THE RELIABILITY OF THE CKAQ-RIII 332
9.6 RECOMMENDATIONS 332
9.7 CONCLUSIONS 334

REFERENCES 337



XXVil

LIST OF ADDENDA
Addendum A: Letter to Professionals 357
Addendum B:  Permission from Western Cape Education Department 359

Addendum C: Informative Letter to Principals 361



Figure 2.1

Figure 3.1

Figure 3.2

Figure 8.1

Figure 8.2

Figure 8.3

Figure 8.4

Figure 8.5

Figure 8.6

Figure 8.7

Figure 8.8

Figure 8.9

Figure 8.10

XXViii

LIST OF FIGURES

The Self-Actualisation Theory of Maslow

Summary of Prevention Strategies

Prevention Structure

The Control and Experimental Group

The Gender Distribution of the Total Sample

The Gender Distribution of the Experimental Group

The Gender Distribution of the Control Group

Distribution of Ethnic Grouping within the Total Sample

Distribution of Ethnic Grouping within the Experimental Group

Distribution of Ethnic Grouping within the Control Group

Experimental Group’s Knowledge of Body Awareness : Appropriate

Touch Subscale

Experimental Group’s Knowledge of Body Awareness : Inappropriate

Touch Subscale

Control Group’s Knowledge of Body Awareness : Appropriate Touch

Subscale

70

94

106

265

266

266

266

268

268

269

271

272

273



Figure 8.11

Figure 8.12

Figure 8.13

Figure 8.14

Figure 8.15

Figure 8.16

Figure 8.17

Figure 8.18

Figure 8.19

XXX

Control Group’s Knowledge of Body Awareness : Inappropriate Touch
Subscale

Experime ntal Group: Appropriate Touch Subscale and Gender

Experimental Group: Inappropriate Touch Subscale and Gender

Control Group: Appropriate Touch Subscale and Gender

Control Group: Inappropriate Touch Subscale and Gender

Experimental Group: Appropriate Touch Subscale and Ethnicity

Experimental Group: Inappropriate Touch Subscale and Ethnicity

Control Group: Appropriate Touch Subscale and Ethnicity

Control Group: Inappropriate Touch Subscale and Ethnicity

273

278

278

281

281

284

285

290

290



Table 1.1

Table 1.2

Table 2.1

Table 2.2

Table 2.3

Table 3.1

Table 4.1

Table 5.1

Table 5.2

Table 5.3

Table 6.1

Table 6.2

Table 7.1

Table 7.2

Table 7.3

XXX

LIST OF TABLES

Sexual Offences Against Children Below 18 Years of Age in South Africa

Schools Exposed to the HOOC-Campaign

The Symptoms of CSA

The Initial Effects of CSA

Possible Long-Term Effects of CSA

Effectiveness of Programmes Aimed at Children

Kohlberg's Stages of Moral Development

Purposes of Play in a Child's Everyday Life

Types of Play

The Researcher’s Theoretical Perspective

The Interaction between Game Characteristics and Theoretical Principles

The Outcomes of Different Games

Selected Differences between KD, KU and D&D

Phases and Operations of Intervention Research

Phase one: Problem Analysis and Project Planning

4

20

59

63

64

99

144

150

157

200

206

209

235

238

239



Table 7.4

Table 7.5

Table 7.6

Table 7.7

Table 7.8

Table 7.9

Table 7.10

Table 7.11

Table 8.1

Table 8.2

Table 8.3

Table 8.4

Table 8.5

Table 8.6

Table 8.7

XXXi

Phase two: Information Gathering and Synthesis

Results of Exploratory Study Amongst CSA Professionals

Design

Early Development and Pilot Testing

Evaluation and Advanced Development

Grade Four Learners per Metropole

Data Collection Phase

Dissemination

Distribution of Age

Distribution of Language

Analysis of Variance of Pre-Test Scores of Knowledge of Body

Awareness for Experimental and Control Groups

Results of the Experimental Group on Knowledge of Body Awareness

Results of the Control Group on Knowledge of Body Awareness

Pairwise Comparisons: Experimental Appropriate Touch Subscale

Pairwise Comparisons: Experimental Inappropriate Touch Subscale

244

246

249

251

254

255

257

262

267

267

269

271

273

274

275



Table 8.8

Table 8.9

Table 8.10

Table 8.11

Table 8.12

Table 8.13

Table 8.14

Table 8.15

Table 8.16

Table 8.17

Table 8.18

XXXil

Analysis of Variance of Control Group’s Scores on the Pre- and Follow-up
Tests 275

Analysis of Variance of Follow-up Test Scores of Knowledge of Body

Awareness for Experimental and Control Groups 276

Experimental Group’s Knowledge of Body Awareness and Gender 277

Results of Repeated Measures on the Interaction between Gender and

Time: Experimental Appropriate Touch Subscale 279

Results of Repeated Measures on the Interaction between Gender and

Time: Experimental Inappropriate Touch Subscale 280

Control Group’s Knowledge of Body Awareness and Gender 280

Results of Repeated Measures on the Interaction between Gender and

Time: Control Appropriate Touch Subscale 282

Results of Repeated Measures on the Interaction between Gender and

Time: Control Inappropriate Touch Subscale 283

Experimental Group’s Knowledge of Body Awareness and Ethnicity 284

Results of Repeated Measures on the Interaction between Ethnicity and

Time: Experimental Appropriate Touch Subscale 286

Pairwise Comparisons of Measures over Time: Experimental Appropriate
Touch Subscale 287



Table 8.19

Table 8.20

Table 8.21

Table 8.22

Table 8.23

Table 8.24

Table 8.25

Table 8.26

Table 8.27

Table 8.28

Table 8.29

XXXiii

Results of Repeated Measures on the Interaction between Ethnicity and

Time: Experimental Inappropriate Touch Subscale

288

Pairwise Comparisons of Measures over Time: Experimental Inappropriate

Touch Subscale

Control Group’s Knowledge of Body Awareness and Ethnicity

Results of Repeated Measures on the Interaction between Ethnicity and

Time: Control Appropriate Touch Subscale

Results of Repeated Measures on the Interaction between Ethnicity and

Time: Control Inappropriate Touch Subscale

Results of the Experimental Group on item 34 for the Pre-, Post-

Follow-up Tests

Results of the Experimental Group on item 35 for the Pre-, Post-

Follow-up Tests

Results of the Experimental Group on item 36 for the Pre-, Post-

Follow-up Tests

Results of the Experimental Group on item 37 for the Pre-, Post-

Follow-up Tests

Results of the Experimental Group on item 38 for the Pre-, Post-

Follow-up Tests

Results of the Experimental Group on item 39 for the Pre-, Post-

Follow-up Tests

and

and

and

and

and

and

288

289

291

292

295

296

297

298

299

300



Table 8.30

Table 8.31

Table 8.32

Table 8.33

Table 8.34

Table 8.35

Table 8.36

Table 8.37

Table 8.38

Table 8.39

XXXV

Results of the Experimental Group on item 40 for the Pre-, Post- and

Follow-up Tests

Results of the Control Group on item 34 for the Pre-

Results of the Control Group on item 35 for the Pre-

Results of the Control Group on item 36 for the Pre-

Results of the Control Group on item 37 for the Pre-

Results of the Control Group on item 38 for the Pre-

Results of the Control Group on item 39 for the Pre-

Results of the Control Group on item 40 for the Pre-

and Follow-up Tests

and Follow-up Tests

and Follow-up Tests

and Follow-up Tests

and Follow-up Tests

and Follow-up Tests

and Follow-up Tests

Pearson Correlation Coefficient Results between the Pre-, Post- and

Follow-up Tests with the CKAQ-RIII Appropriate Touch Subscale

Pearson Correlation Coefficient Results between the Pre-, Post- and

Follow-up Tests with the CKAQ-RIII Inappropriate Touch Subscale

301

302

303

303

304

305

306

307

308

308



	ACKNOWLEDGEMENTS
	SUMMARY
	KEY TERMS
	OPSOMMING
	ISISHWANKATHELO
	DECLARATION OF TERMS
	TABLE OF CONTENTS
	LIST OF ADDENDA
	LIST OF FIGURES
	LIST OF TABLES

